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Acronyms

BEO : Block education officer

BRP : Block resource person

CLF : Cluster level federation

CRC : Cluster resource centre

CRP ; Cluster resource person

CV : Change vector

FNGO : Frontline non governmental organisation

MIS : Management information system

NRLM : National rural livelihoods mission

PRI : Panchayati raj institutes

RNGO : Resource non governmental organisations

SDG : Sustainable Development Goals

SHG : Self help groups

SMC : School management committees

SSA : Sarva Shiksha Abhiyan

TOT : Training of trainers

TRI : Transforming Rural India

VLO : Village level organisations 

VO : Village organisations
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Foreword
Equitable and inclusive development has been the stated aim of Independent India. And education 
has been seen as one important vehicle of enablement. The task of making available quality 
education inclusively has engaged many institutions and individuals over decades. The dedicated 
efforts have struggled with the infrastructure, the curriculum, the syllabus, textual materials, the 
teachers and the manner of teaching, in fact the entire system of delivery. It has in recent times 
started focussing a lot on measurement and monitoring. The efforts of reform interventions in the 
system or of monitoring have neither sustained nor have been effective. One crucial reason for this 
has been the manner the system of education has perceived the community and in return what 
does the community know and feel about the school and the people employed there. 

The community has no participative ownership and do not feel that they can affect the schools in 
any way. Or they have any role or real responsibility in helping the school function better. They are 
not welcome in the school and face disdain carried forward by the system, its functionaries and 
teachers from generations. They are not empowered in any way to communicate their thoughts or 
even be expected to have thoughts. Occasional policy suggestions have sought their participation 
and put them in committees to ensure that the school functions well but this is not organic. The 
school does not connect with the community except to demand that they ensure that children come 
to the school in time and do the homework assigned to them. The parents on the other hand look 
at the school as a means of escape for their individual children and expect the teachers to transform 
the children in to persons who get jobs or have a social standing. The relationship between the 
parents and the school as well as teachers is therefore full of acrimony and mutual suspicion. The 
parents of the children have no purposeful interaction or relationship with the teachers. 

It is in this context when we think of the integrated approach that TRIF brings to the village we 
recognise the possibility of overcoming some of the above challenges at least partially.  The effort 
that emerges from the coming together of women to take control of their lives and build a collective 
to improve their lives and in that include health and education as accessories to economic betterment 
has remarkable possibilities. An empowered collective that can not only take care of small inputs 
required for the benefit of the community can be a potent force in the effort towards systemic 
improvement. This document has emerged from the effort of such a process and is a collective 
lived experience of some of the most active women collectives across many states of the country, 
leading organisations who have been working with these collectives and organisations with long 
collected years of experience in working with education in diverse ways. The effort is a collective 
learning journey and did not begin as a model of intervention where a pre-determined strategy and 
a pre-determined program of action would be used. After three years into the effort we feel that 
the way we progressed is the only way to progress. Transformation is not a modular process but a 
constructed experience. This document shares the experience as a knowledge bank to suggest key 
pegs that could be explored but it would emerge as the way the participants in the process would 
engage. 

The key things that TRIF has tried to keep in mind is that:

1.  Improvement process of education has to be embedded in the community and its structures. 
They need to know what is good education for the community and be able to consciously 
enable it. The community knowledge and understanding is what would sustain the learnings 
and continue it. They are the long term players in this process if they understand the importance 
and relevance of what is at stake in this.



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

6

2.  Unless teachers are supported and motivated no amount of monitoring and re-training is going 
to help children in school. We need to recognise that teachers are human beings and they have 
limited capability and need support; not monitoring and hounding. They are susceptible to positive 
feed back. They can work with the community and celebrate the learning of the students.

3.  Parents are interested in the well being and learning of their children and even non-literate parents 
can engage with their children and support there effort of learning

4.  Teachers and parents together with community can make the school as an institution as well 
as homes places of positive engagement for children so that they can discover the meaning of 
childhood and explore their creativity. It is possible for parents and children to share time in spite 
of the struggle with all the effort that their lives need.

5.  The community structures can learn to engage with the education of their children including with 
the school and the teachers in a supportive and purposeful manner. There are local volunteers 
who willingly give time to support the learning of others and in that process also learn themselves.

Javed Siddiqui 
Secretary, Education Sector Council 

Transforming Rural India Foundation, New Delhi 
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Preface
Purpose of this Manual
This  document intends to present a detailed outline of the approach taken up by TRI to strengthen 
the process of improving primary education. The process of transformation of lives of people needs 
to be channeled through multiple dimensions and is not a one dimensional effort. Though this 
document focuses on education, these efforts are converged with effort other developmental areas 
too. It is also important to note that TRI’s approach has been to facilitate partnerships between 
grassroots level organizations and resource agencies, in this case organisations of long experience 
of working in education and enhance community ownership so that even when the intervening 
NGO partners move out of the ecosystem, the community continues its work independently.

This manual can be seen as a  guide book that highlights both: areas/ dimensions of work and 
strategies evolved by the TNGOs already working in the area and (something missing here?). 
Any effortinterested in working towards transforming education and empowering and engaging 
communitycan use a similar strategic frameworkbut they yet needto develop their own plans 
keeping in view the areas/ dimensions of work. However, it could be for efficacy, important to cover 
the strategic 5 result pathways mentioned in the document but not necessary to take up the same 
or similar activities. The sector council, with its collective knowledge and experience of working in 
the sector of education, proves very helpful in evolving and reviewing these strategies.

This document intends to help existing partners and new partners in development of plan for 
different blocks. As mentioned above, even though the result areas remain the same, each block 
presents its own unique context and challenges. Thus, to locate the work in its immediate context, 
a new plan would have to be in place for each block, which would definitely be influenced by 
the learnings in other blocks,  collective experience of sector council, and the ideas shared in this 
document.

Structure of the Manual
The manual has been divided into four parts. Chapter 1 presents a macro-level theoretical 
understanding of the approach of the project and the importance of partnerships in achieving the 
goal. Chapter 2 details the kind of preparations that organisations initiating this journey would be 
required to take up. Chapter 3 is based on the work initiated in the field by the current partners 
and learnings from there. Chapter 4 focuses on the mechanisms of review and progress tracking.  
Annexures  include reference material for the project in terms of modules, formats, etc.

How to use the Manual
The manual brings together all information related to pilot project areas. Before initiating the 
engagement in villages, one may keep the following aspects into consideration:

•	 Try to understand the context and rationale behind the concepts/ideas and then make judgments. 
The manual is meant to help  in developing contextual understanding. It is a compendium of 
guidelines and not a rulebook.

•	 It is expected that the first reading of the manual would generate interest to be familiar with 
getting an overall view but for deeper grasping of the concepts and tools, another reading is 
recommended.

•	 To learn a new concept and skill, individual commitment is required and any new commitment 
there is an implication on existing engagements so it is advisable to make preparations  
accordingly.
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91.1 Overview
Transform Rural India Foundation, (TRI) works on integrated village development with the aim 
of accelerating inter-generational mobility. TRI began as a program of orchestrating civil society 
collaboration to achieve select 7 Sustainable Development Goals in “Stranded India” the most 
vulnerable parts of India that have shown persistent poverty over the last seven decades. The four 
pillars of the program were (a) community led and community driven development; (b) multi-
thematic engagement for attacking multi-dimensional poverty; (c)collaboration among civil society 
organizations to bring about thematic and normative changes at the minimum scale of a Block (sub-
district, about 100 villages or 2 lakh people) and (d) achieving the best of all the three: communities, 
Government and the market (bazaar-samaj-sarkar). TRIF’s theory of change argues that if by igniting 
the agency of the people, the engine of motivation for transformative change is installed within 
the communities, they would find their own ways of manoeuvring the environment to achieve their 
aims.

In last 3 years well-known NGOs with track record of working in school education, especially with 
government schools have come together under the aegis of Transform Rural India  have grounded 
an innovative community centered approach to re-energise primary education through community 
action and also make schools function better across 1098 Villages in 17 sub-districts directly 
intervening in 1164 primary public schools. The approach is anchored in the belief that quality 
education is essential for the fulfilment of human aspirations and bettering the life opportunities 
in disadvantaged communities. Teams have worked closely with women collectives and local 
community in building their capacities to actively participate in education, engage with the local 
school to ensure children learn and are treated with love and care, both at home and in school. 
(open channels of learning and activity that facilitate learning).The education related interventions 
are part of comprehensive multi-dimensional change interventions (nutrition, healthcare, livelihoods, 
local governance and gender justice) in these villages mobilising ripple effects in other dimensions 
of the lives of community. The following chapter details this approach and attempts to explore the 
theoretical background for the same.

Chapter 1:  
Transforming Rural India:  
A multi-dimensional approach
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1.2 Transforming Village and Role of Education
Critical to our vision of village transformation and villages being a worthy place of living, is ensuring 
an inclusive and equitable quality education. India has made good progress on getting rural children to 
schools. However, retention and quality of their learning have been severely insufficient to provide skills 
needed for their future lives as citizen, parents and workers. Education also ensures that the children 
and the larger community in general are able to exercise their rights as a citizen of the country and 
further reaffirm their voice in the democracy. Hence, “Education” or quality learning opportunities is 
critical for human fulfilment, bettering life opportunities and in building better villages. The Transform 
Rural India initiative intends to build upon the agency of mobilized rural communities, which will take 
ownership of their own development and thus enhance sustainability of efforts. 

In education, our focus is on primary schools since this is foundational to future learning and knowledge 
opportunities. The fourth goal in Sustainable development Goals (SDG) (table 1.1) appropriately 
captures our intent.

Thus the initiative is aimed at ensuring good quality education to all the children of the villages that 
would help in the development of their capabilities to fulfil their valued individual and collective 
aspirations irrespective of differences of caste, class, religion, gender and ability. TRIF’s guiding principle 
is that improvement educational opportunities would be impacted by and would impact other areas 
of life.  

1 Source: https://in.one.un.org/page/sustainable-development-goals/sdg-4/

Table 1.1: Sustainable development goal, target and indicators1 

Goal 4 Ensure inclusive and equitable quality education and promote life-long learning 
opportunities for all

Target 4.1 by 2030, ensure that all girls and boys complete free, equitable and quality primary 
and secondary education leading to relevant and effective learning outcomes

Indicator 33 Primary completion 
rates for girls and boys

Primary completion is measured by the Gross Intake Ratio, 
which is the total number of new entrants who reach 
the last grade of primary education regardless of age, 
expressed as percentage of the total population of the 
theoretical entrance age to the last grade of primary.

Indicator 34 Percentage of girls 
and boys who master 
a broad range of 
foundational skills, 
including in literacy and 
mathematics by the end 
of the primary school 
cycle

This indicator is designed to measure the proportion of 
children who are proficient in reading and comprehending 
text in their primary language of instruction and those 
that are able to, count and understand core mathematical 
operations and concepts, as a proportion of total children 
at the end of the primary schooling cycle in the country.
Proficiency will need to be defined at the national level, 
but should cover the ability to read, decode, comprehend 
and analyze text in their primary language of instruction. 
Express their own ideas, record observations etc. This 
is a new aggregate indicator proposed to ensure such 
proficiency can be captured, as can the learning of basic 
mathematical operations that are known to have strong 
links with future academic performance.
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1.3 Approach, Outcomes and Change Pathways

1.3.1 Community-owned and community-led approach 

One of the primary reasons of the poor state of our schools is a trust deficit between community 
and school. TRI engagement attempts to create suitable conditions to address this trust deficit by 
taking a multi-pronged approach. In addition to working towards increasing school and teacher 
accountability and bringing pedagogical innovations for better classroom experience, efforts are 
geared towards positively harnessing aspirations of parents and create a sense of shared responsibility 
and accountability of community in shaping goals and engaggment. TRI’s approach is designed in a 
way that it helps community to be the main actor as well as beneficiary of the engagement.

The TRIF Education project has two main strategies: 

i. Engaging with the community to develop perspectives, skills and knowledge of women in 
organized collectives to bring a shared sense of responsibility towards improving learning for their 
children

ii. Engaging with the public system to build the capabilities of frontline staff and to ensure smooth 
fund flows around basic services. 

There are two main foci of this education efforts. One is to simultaneously work with communities 
including parents, local Panchayati Raj representatives and community collectives to create a better 
culture, environment for education eliciting community support for off-school efforts2. The other is to 
bring a qualitative shift in systems of school’s academic content, administration and governance leading 
to better learning environment. The effort aims at providing foundational learning opportunities to 
children from rural population especially vulnerable sections (girl child, ST/SC/OBCs). This includes 
better classroom experience for the child in addition to off-classroom processes supporting learning at 
the household and community level.

Catalysing Change through Change Vectors

These strategies focus around triggering 
a process leading to significant and 
irreversible change in the situation 
described above. The process of “change” 
is understood to have two distinct parts 
a “personal dimension”(Personal belief, 
aspirations, attitudes, etc.) and the 
“environmental dimension” (Societal 
norms, support/opposition of people 
around the person, physical support 
systems, etc.).

Change in the first aspect i.e. the 
“personal dimension” will happen 
when “aspirations”; “self-belief”; 
“sense of agency” are triggered and an 
“eco-system” is created that supports 
fulfilment of these aspirations. Figure 1.1
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Table 1.2

Structure of community collectives

Block level Federation (BLF)

Cluster level Federation (CLF)

Village level organisation (VLO)
The change vectors are identified at this level

Self help groups (SHG)
School management committees (SMCs)

The program strategy involves working with women’s groups through Change Vectors (CVs) who act 
as community catalysts. The CV is guided and supported by community Institutions and ecosystem. 
The support eco-systems  is to be activated and energized. The ecosystem has“three dimension”: 

•	 a social support group; 

•	 responsive public systems and 

•	 equitable market based systems.

Although it is important to trigger the individual change agents and the community collectives, it 
is equally important to realise that not all problems faced by women and their communities can be 
solved by the community themselves. Thus an analysis of: “what Communities can do on their own”, 
“What they can do with little external support” and “what they cannot do” is critical to design the 
action strategies.

At this juncture it is important to see the various community collectives that exist and  would be 
utilised by the intervention in different ways.

1.3.2 Outcomes

The key challenge being addressed is establishing community ownership and parent’s engagement with 
schools, which can bridge the existing trust deficit and a fresh perspective for children in community. 
This requires a new mode of engagement with community and will have to start with building 
their perspective on education, appreciation of the role of school and children in shaping child’s life 
mechanism for learning. The effort thus focuses on work with community collectives, Panchayats and 
their leaders to take responsibility and strengthen the local school system. Additionally, a cadre of 
Change Vectors from within the community is being groomed to motivate and support public system 
interface platforms like the SMC, PRI-platforms. A similar parallel engagement is planned with the 
school teachers to both build their capacity and connect them with community and PRI leadership to 
seek help and support in performing their duties. Thus, the Theory of Change revolves around

(a)  Triggering “community action” 

(b)  Bettering engagement of parents with children, teachers, schools and Panchayat.

(c)  Strengthening delivery capacity of the education systems. 
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Figure 1.3: Expected Implication of Strategic Engagement

In the TRI approach, this theory of change has been leveraged to build a defined set of outcomes  
as shown below: 

Figure 1.2: Strengthen education system (Academic, Governance, and Administration)

(A Log frame of the program has been in included in Annexure 2)

1.3.3 Education Sector Council

TRI's engagement in education is anchored by the ‘Education Sector Council’. It is a collective of 
practitioners, i.e. those organisations that are working at the grass-roots with the common goal of 
bringing inclusive and quality education in rural India. They set standards, integrate broad strategies 
and periodically assess the of the programme. This platform will assimilate learnings from the field and 
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facilitate cross-learning among organisations to build common protocols. The protocols include the 
approach they would adopt, strategic pathways and agreement on the outcome they would like to see 
–  The sector council also develops a shared understanding on the kind of teaching-learning processes 
they would like to promote and the importance of a child-friendly environment in the school. It would 
also review and plan the work as a collaborative shared effort with mutual sharing and learning 
but with each group having the freedom to function in a manner that is considered appropriate. 
The council also ensures the alignment of execution strategies with TRI principles and values.  This 
engagement is supported by the agreement with respective state governments. 

The TRI Education Sector Council has on-boarded 7 of India’s leading Education Organisations – 
Eklavya, Vikramshila, Prajayatna, Vidya Bhawan Society, Samavesh, New Education Group- Foundation 
for Innovation and Research in Education (NEG-FIRE) and Aide et action. (Further details of these 
organisations can be accessed in Annexure 3)

1.3.4 Education Pathways

Results and community leadership form important elements of this approach, particularly considering 
that the efforts should sustain beyond the presence of the intervening teams in the villages, schools. 
In order to institutionalise a process that creates an environment that promotes learning, communities’ 
affective and effective engagement is needed. TRI’s Education Sector Council3 has detailed the 
following Pathways to bring desired changes: 

1. Enhance Parent-Child interactions: As Parent invests her time in school functioning and at 
home with the child, takes interest and supports child in her learning, their enrolment, regularity 
in schools and her interactions in the classroom will improve. 

2. Strengthen Parent-School engagement: As Parent gains legitimacy to engage and know how 
her ward is learning in school, she also becomes forthcoming in supporting affairs of the school 
as well as create accountability for the various functions of the school like infrastructure quality, 
teacher motivation, etc.

3. (a) Strengthen local communities’ engagement with School &

 (b) Building and sustaining local ecosystem for supporting education: 

A shared sense of ownership of the school for the community will lead to the community engaging 
and supporting mechanisms to improve the overall environment of the school. It will also enable a 
supportive environment and discourse to emerge in the community around education.

4. Enhancing teacher motivation and capacities:  Teacher is motivated to find a purpose in 
teaching and to make classrooms better, joyful their engagement is meaningful and encouraging 
of quality learning.

5. Strengthen Education System (Academic, Governance, and Administration): Education 
bureaucracy and local mechanisms are supportive of teachers, head-masters and school creates 
the right hygiene conditions, environment for schools and classrooms to become child-centered 
and focus on her well-being, and making of better human being, better citizen.

In this section, we have discussed  TRI's approach, outcomes and pathways in education. The resource 
NGOs, under the guidance of the Education Sector Council, are committed to this approach to not only 
to build ownership in education within the community but also to ensure scalability & sustainability of 
their efforts. In this light, the five pathways developed by the Education Sector Council become critical 
to form the basis of any new work in this direction.
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Figure 1.4
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1.4 Frame of Engagement
Starting with building the communities' 
perspective on education to develop 
an appreciation for the role of school 
and teachers in shaping a child's life, 
laying down a mechanism for ongoing 
engagement becomes imperative. A 
new mode of engagement with the 
community will require nurturing from 
both the frontline NGO (FNGO) and 
the resource NGO (RNGO) to bring 
community ownership and community/
parent engagement to the schools. Here, 
the FNGOs mobilise the community and 
provide a platform to bring education-
focussed conversations for the RNGO. A 
few aspects of this engagement are as 
follows:

1.  RNGOs will embed their work in the ground already prepared by the FNGO.

2.  All five RNGOs are equal partners in the Sector Council and take decisions jointly.

3.  Specific tools developed by RNGOs like modules, observation kits, assessment tools, etc. will be 
broadly similar but not identical.

4.  Sector Council also acts as a platform for continued engagement and learning through monthly 
conference calls to share progress.

5.  An MIS was developed by the Sector Council to consolidate learnings and track progress.

(Broad engagement plan has been shared in Annexure 4)

In accordance with these aspects of engagements, the roles of the key stakeholders are as follows: 

1.4.1 Role of Resource NGO

Resource organisation’s primary responsibility is ensuring communities engagement with the teachers 
and school education system to strengthen learning experience of child. They participate in the TRI-
initiative as a knowledge resource institution. Their engagement is as follows:

Engagement with the community
•	 Support local community collectives in building ownership of the local school and bridging teacher-

community disconnect

•	 Support engagement with teachers, students and local education system through context specific 
training modules, toolkits (audio-visual) etc .to improve in-class and outside learning environment.

Engagement with FNGO

Focus on capability building of FNGO staff and communities’ collective. The broad areas ofcapability 
building are:

•	 enhanced understanding of issues and challenges related to elementary education,

Figure 1.5
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•	 enhancing knowledge and skills of communities’ in supporting their engagement to strengthen 
public education system,

•	 supporting efforts of FNGO in integrating education related interventions with otherinterventions 
in community collectives,

•	 support to FNGO staff to ground the concepts provided in training sessions or workshops.

•	 Work  closely with FNGO to build capacities of women leaders among the self help groups (SHGs) 
mobilised and supported by FNGO in the project areas,

•	 Engagement with the government

•	 Engaging with public system to plug gaps in capacity of teachers, and grounding School

•	 Management Committees.

•	 Providing support to the teachers in class, through cluster resource persons (CRPs)/block resource 
persons (BRPs) and experts.

Engagement with TRI
•	 Develops resource material for both staff training and training of women leaders and women 

members of SHGs around education issues and engagement of collectives for accessing quality 
education.

•	 Works with TRI to distill learning and best practices with an aim of learning from experience to 
improve and fine-tune action on the ground,

•	 TRI will also work together with the Resource Organisation for Advocacy and upstream public 
engagement by providing the necessary training to the teachers,

•	 Works on any other area as agreed by mutual consent to further the envisaged goals of this 
project.

1.4.2 Role of FNGO

FNGO is the frontline NGO supporting community collectives. Their knowledge of the field and 
engagement with community are both crucial to the intervention. FNGO’s role vis-a-vis RNGO in this 
project will be as follows.

a) Spell out the specific areas for capacity building of staff and community leaders in consultation 
with RNGO and TRI; 

b) Create local integration mechanism including periodic meetings at a mutually decided frequency, 
for the purpose of dialogue, taking stock, review and planning in the context of overall Results 
being pursued; 

c) Create a conducive environment for RNGO’s engagement 

1.4.3 Role of TRI 

The engagement between FNGOs and RNGOs is curated by TRI. There is always need for an entity 
that would play the role of coordination between different organisations including the state. Here, TRI 
creates the space for Resource organisation’s engagement with the education system by entering into 
MoUs with state governments. The overall engagement and progress measurement is anchored by TRI, 
it facilitates peer learning and centre stages the challenge of community-school/teacher disconnect. The 
systems that were established to ensure tracking of progress and sharing of knowledge for stimulating 
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community action included (i) saturation module (implying each child in the region would be covered) 
(ii) collective visioning and action planning (iii) regular community progress tracking systems. 

Briefly the role of TRI in the education engagement is as follows: 

a) Fostering partnership between RNGO and FNGO 

b) Creating space for the engagement by working out arrangements with government 

c) Instituting Results Framework to track progress on mutually agreed outcomes 

d) Instituting Education Resource Group of resource organizations engaged in supporting TRI partner 
organizations.

1.4.4 The State Government

The State Government is anticipated to provide the relevant support as per sanctioned government 
plans to achieve the objectives of this memorandum. The programme will be implemented along 
with the State Sarva Shiksha Abhiyan (SSA). This commitment and support would include at least the 
following: 

a) Timely support for approved school education programs and schemes; 

b) Issuance of Government Orders or Notifications to the District Collectors, District Education Officer, 
panchayati raj institutes (PRIs) and related supervisory and frontline workers in program districts to 
ensure cooperation and participation for government programs relevant to this memorandum;

c) Issuance of appropriate orders for making Teachers available for training and use of technology to 
improve in-class learning experience 

d) Sharing of costs like training travel, TA/DA etc; making available existing facilities for training; 
support of libraries; time from the teachers and the block and cluster functionaries;

e) Ensuring sufficient teachers in schools and not transferring them for a few years; Identifying 
subject-specific teachers, deputing teachers for training, coordinating with the schools for 
implementation, providing resource persons for monitoring and onsite support, permitting 
resource partners of Tata Trusts to visit the schools and observe the classes. 

f) In addition, it is expected that the infrastructure related support (ensuring that toilets are functional 
in school, making drinking water available, etc), if any, will be provided by the Government.
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Figure 1.6: Role of partners in integrated approach

Domains Key Processes Actors 
Responsible

Expected intermediate outcomes

Trigger 
aspiration 
and personal 
responsibility

Action reflection 
processes in primary 
groups

FNGO in close 
engagement with 
the federation

Community has a long-term vision 
for chage, and clear short term 
priorities 

Women stepping out of household 
work, to engage in wider 
community issues and adopting 
contemporary practices

Develop 
perspectives and 
Knowledge

Develop a cadre 
of change Vectors: 
Institutionalize 
perspective 
development/ 
knowledge inputs 
followed by reflection 
processes

Thematic Partners 
working closely 
with FNGO and 
the Federation

Broad based leadership of 
Federations wih a very large 
number of trained women engaged 
in perspective building and 
providing knowledge inputs on a 
regular basis

Strengthen 
community- 
public systems 
interface

Activating existing 
mandated 
interface bodies 
and governance 
structures of PRIs

FNGO in close 
engagement with 
the Federation

Activate key mandated spaces, 
with strong participation of the 
community and of public servants

Upstream 
engagement 
to decongest 
public systems

Formal agreement 
(MoU) with the state, 
to support the grass-
roots demand system

TRI supported by 
thematic partners

Relevant formal arrangement, 
mentioned in the MoU, activated 
on the ground in the action blocks 

Attract 
and curate 
engagement 
of social 
enterprises and 
businesses 

Attract SocEnts/
businesses around 
missing services 
addressing both: 
community as 
producers and 
community as 
consumers

TRI (creating 
governance 
and operational 
mechanisms 
with FNGO and 
Federations for 
local alignment)

Two or three enterprises engaged in 
critical issues of a specific block

This chapter has attempted to present the overall approach and guiding principles of the intervention. 
It also discusses the structure and engagement among the different partners. At a macro level, the 
intervention can be seen as constituting of four partners: state, TRI, RNGO and FNGO. Each partner 
has a different role to play and support to offer, where TRI’s role is to coordinate between the other 
three. An important aspect of the role division of FNGO and RNGO is its complementarity. Where 
RNGO is supposed to provide support on educational ideas to community, schools and FNGO; the 
FNGO is supposed to create a conducive work environment in the field and create local integration 
mechanisms. 

The next chapter focuses on the stage I of the project, i.e. Inception and Preparation.
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This chapter presents the important tasks to be fulfilled by RNGOs and FNGOs as preparation for the 
actual field work. It explains, the preparations the RNGOs and FNGOs need to do to enhance their 
own understanding of the site (Baseline), make plans, create and prepare the team (recruitment 
and capacity building) for the task at hand etc. Many annexes relevant to this section (including 
modules, tools etc.) have been included in the end and their references given in the sections below. 
It would perhaps be beneficial for the readers to refer to them along side for better understanding. 

2.1 Establishing a team
In order to fully realize our efforts on the ground, it is crucial to establish an effective and efficient 
team in the field. The RNGO’s field staff will be responsible for translating the strategies formulated 
by the Education Sector Council with utmost fidelity. This requires handpicking of the team 
members and their appropriate capacity building as and when needed. Both these aspects have 
been discussed here. 

2.1.1 RNGO Field Staff Recruitment

One of the preliminary steps in establishing a team is the recruitment and the induction of the 
members of the field staff. The Education Sector Council has commonly agreed on a set of 
knowledge, skills and attitudes that are required for the RNGO’s field staff to be able to work 
effectively in the field.

Chapter 2:  
Stage I of intervention: 
Inception & Preparation phase
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Knowledge (or understanding) of:

•	 A child's learning process

•	 Project objectives, strategies, activities

•	 Social skills to work with CRC and BRC 
members and participate in CRC meetings

•	 Working with the HM, teacher.

•	 Local culture and context.

•	 RtE Act.

•	 Issues pertaining to school education e.g.- 
privatization, the government school 
structure and its functioning, etc.

•	 Knowledge of administrative structures

•	 Knowledge about the local governance in education

•	 Knowledge about the community and school connect

Skills (or ability):

•	 Organise meetings with community and teachers, school-based and community-based events like 
bal-melas, camps, etc.

•	 Conduct creative learning activities with children (in and outside of the classroom) and communicate 
with the community about the same.

•	 Report writing, data handling, computer skills etc. 

•	 Cull out issues from community meetings for further sharing, follow-up with F-NGO, local 
governance structures, school education system etc.

•	 Work with children in classrooms and elsewhere

•	 Guide others for using ABL approaches in classroom, develop TLM etc

•	 Work with the community, and preferably ability to set up and monitor PTA, village level 
organisations and Gram Sabhas and support these

•	 Set up SMC and explain its roles as per the RTE

•	 Support development of School Development Plan. Making a road map to achieve objectives of 
each SDP.

•	 Organizational skills-(organizing meetings with community and teachers, organizing school based 
and community based events).

•	 Basic documentation skill - (field reports, data handling).

Attitude:

•	 Sensitivity on issues of gender, caste, disability etc.

•	 Openness to learn – esp. about the local culture and context.

•	 Readiness to face new situations and adapt

•	 Readiness to work with the school education system through BRC, CRC etc.

•	 Basic integrity and work ethics .

•	 Social skills/ ability/ empathy to work with rural community

•	 Alignment with organizational values 

Figure 2.1: Recruitment concerns

SkillsKnowledge

Attitudes
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It is important to note here, that though these knowledge, skills and attitudes have been identified as 
important for work, it would perhaps not be possible to find motivated individuals with the relevant 
knowledge, skills and attitude. Thus, going by the commonly held understanding that it is easier to 
develop the knowledge aspect of an individual than the attitudes, recruitment criteria should focus 
more on getting people with right attitude. 

This section has discussed the concerns to be handled while recruiting, the next section will deal with 
induction and capacity building. 

2.1.2 RNGO Field Staff Induction

It is imperative to ensure that all members of the field 
team are oriented on not only TRI’s education goals and 
objectives but also on the larger perspective on education 
for the community. 

Each resource organization has their own induction process 
for new recruits. However, the salient points that have been 
culled out from interactions with different organisations are 
as follows:

•	 All organisations have a 1-2 day Induction programme. 
The content of the programme is unique for each 
organization.

•	 Most organisations have a 2-6 week field immersion 
study. This helps in familiarizing with the community 
and understanding various stakeholders in the field. 
During this field immersion, some organisations have 
devised strategies to support the new joinees by giving 
them observation indicators, asking them to write open-
ended reports, helping them make a daily schedule or 
hand holding them by visiting some sites together etc. 

•	 Two days orientation for the work strategy to help the 
field staff devise various activities around the education 
pathways. As an example we can look at the topics 
included by VBS in their orientation module. The 
orientation can be seen in three parts. The first part 
focuses on academic preparations and includes topics 
like how children learn language and the reason for 
including it in school curriculum, understanding schools 
and teachers and their working conditions, objectives of teaching science, mathematics and social 
science in schools etc. The second part consists of independent reading in the evening and is able 
to go beyond the topics covered in the sessions for example experiences of running mobile library. 
And the third party focuses on strategies and activities of the project, understanding the structure 
of the project and role of ECV etc. 

•	 5-6 days training on academic inputs, discussions on community issues, and orientation on RTE 
and education system structure.

Box 2.1 

As an example let us look at Vidya 
Bhawan’s recruitment process. VB 
believes that the kind of attributes 
we are looking for in the recruits 
cannot be assessed through a 
single written test or interview. 
Their recruitment process happens 
in three steps. First step is to take 
a written test, that focuses on 
parts of all three segments, I.e. 
knowledge, skills and attitudes. 
This is a screening process and 
those who qualify are then sent 
to the field for two weeks with 
minimal orientation of the work 
to be done. Their assignment is to 
observe the villages and prepare a 
report of what they see possible 
in the planned intervention, what 
they needs to be added or removed 
from the macro plan. Then the 
report is given to a panel that 
would interview these candidates. 
The interview panel consists of 
representatives from community 
collective
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•	 Almost all organisations conduct sessions to facilitate regular readings, discussions, sharing field 
experiences and distilling learnings on a weekly basis. Some organistions have created their 
reading compendiums to facilitate this. (One such staff induction module has been included for 
reference in Annexure-5)

2.1.3 Orientation of the RNGO field staff in project processes

Following the induction of the RNGO into their respective organisations, they should also be oriented 
with the goals and objectives of the initiative. It is important to have a collective orientation for the 
following reasons: 

•	 There are commonalities in the challenges of primary education and a common discussion around 
that would help the staff members in understanding their specific situations in the larger frame.

•	 This collaboratively evolving initiative, has some common core strategies around education that 
guide the approach, for each member of the team it is important to understand these succintly.

•	 Similarly, an understanding of the multi-dimensional approach, pre-decided pathways, RNGOs 
role in it are critical to the project.

•	 Inculcating the ability to sense the objectives and purpose of all activities so that they can engage 
with field activities keeping the objectives in mind and with result focus. 

The orientation process focuses on project, outcomes, structure, process, strategies, progress tracking 
and reporting compliances. Considering this is a collaborative initiative, clarity on these aspects is 
imperative. 

2.1.4 Ongoing Capacity Building for the RNGO Team

After the initial induction and orientation processes, it is also crucial to instate a continual capacity 
building mechanism for the RNGO field staff. The capacity building mechanism will ensure that the 
field staff acquires all the knowledge, skills and attitudes required to work in the field. Although the 
capacity building activities are varied for all RNGOs, some of the highlights are as follows:

•	 Continuous engagement with a designated senior person. Although organisational structures 
vary, but this often implies weekly interaction among the block level teams and at least monthly 
interaction with programme coordinator and other senior leads. 

•	 Regular visits to FNGO events to learn about community interventions strategies.

•	 Opportunities to participate in external trainings, workshops, seminars, etc. for further learning.

•	 Reading materials are being circulated periodically to encourage reading and writing around areas 
like Education, Community and Pedagogy

•	 Exposure visits to other organizations for cross fertilisation of ideas and experience. 

•	 Monthly report writing of the field work and discussion around it

•	 Regular individual work with the class 3 students (5-10 children) for the understanding of class 
room pedagogy 

This section has dealt with the first and one of the most important aspects of starting work in block, 
i.e. building a team. It has talked about recruitment, initial capacity building and on-going support. 
The next section discusses one of the crucial stages of starting work, which is building a ground 
situation report or a baseline. 
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2.2 Baseline or Ground Reality Report
In general, the purpose of any baseline is to measure key conditions (indicators) before a project starts, 
which can then be used to monitor and evaluate the project's progress. The exercise of conducting 
a baseline or perhaps it would be appropriate to call it the ground reality report, will provide the 
RNGO team with a consolidated view of the local contexts with respect to primary school education, 
community readiness levels, reach of the FNGO within the communtiy and other key stakeholders. 
Such an information would be crucial for devising or modifying activities and strategies to the local 
context. Moreover, it is also essential for identifying visible quick-wins and areas of engagement that 
can provide visible impact in the community to get ready support. To reiterate it would serve the 
following three specific purposes:

1.  As an entry point- to set an environment and get involved with the stakeholders: 

2.  Setting a base for dialogue with stakeholders – like community, teachers, BRC, CRC, DM, F-NGO, 
Govt, wider audience, baseline gives a formal space. 

3.  To get an overall picture of a situation- where we have started and how to take it where we want 
to take it

There are two kinds of baseline surveys that would be needed. The first baseline study would broadly 
touch upon basic education parameters and can also be conducted by an external agency. Apart 
from this, each RNGO would need to conduct its own baseline survey which would be focused at the 
block level and would present the nuances of the situation that can then feed in articulating activities 
needed. These surveys are highly detailed and are tailored to help each resource organization strategise 
various activities required to achieve the agreed upon education outcomes. (A set of baseline tools for 
reference has been included in Annexure 6)

Each RNGO should conducts its own baseline and the experience of team members  of different 
organisations suggests that the exercise served the additional purpose of rapport building in the field 
and with other collaborating NGOs. 

2.2.1 Prerequisites for the Baseline Tool
•	 Baseline tools whether questionnaires or observation sheets or test papers should be simple, clear 

and focused. Figure 2.2 gives an example. 

•	 Baseline tools should be able to assess information useful for understanding situation around the 
key focus of the 5 result pathways (mentioned in 1.2.3)’’.

•	 The tool should assess the readiness of the community and SHGs about the education interventions. 
This can be done by assessing the parent-child relationship, parent-school relationship and parent 
–teachers relationship.

•	 It is also important to assess the strength of community mobilisation in the block through which 
the intervention will work and sustain. For example, what are the community institution structures 
established and activities that could be supportive of this venture, how does the community see 
these structures and their engagement with the community institutions etc.
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•	 It should be able to assess the teachers’ capacity, their strength, understanding and level of 
motivation in teaching subjects and working for education issues in the village

•	 It should be able to assess the situation of the public delivery system and the “support that local 
education system provides” in that region.

•	 It should be able to assess what a final recipient (child) feels and gains from the existing education 
scenario, community situation, parents support and their peer support in his/her learning and 
understanding.

2.2.2 Components of the Baseline Tool

the baseline study should provide the following outcomes:

1. Community profile

2. Learning assessment – academic level

3. School profile 

The components that are common to various RNGOs are the following :

Table 2.2: Components of the baseline study

Community profile Learning 
assessment – 
academic level

School profile

Extent of community mobilisation school 
community connect:  Extent /quality of 
communication, aspirations, ownership of 
schools and actions being taken, level of 
confidence

Parent and child relationship: what is the 
understanding of the education perspective, 
how is learning perceived, what are the support 
that parents can provide, how much they spend 
for their wards learning and development.

Community – system engagements: SMC, village 
organisation (VO)/ village level organisation (VLO) 
engagements with SMC and in the panchayat.

child learning/ 
understanding level

Infrastructure

Teacher's perspective and 
teacher capacity 

Classroom processes

Child enrollment and 
attendance, retention

Parent and teacher 
relationship: attitude of 
the teacher towards the 
parents and children, 
parents visiting schools, 
raising issues around 
school development, etc.

Ldwy Lrj ij leqnk; Lrj ij

•  Ldwy Lrj ij  SMC ds nLrkost dks 
ns[kuk o le>ukA

•  cSBd esa gq, laokn dks le>ukA

•  SMC dh cSBd dk le; vkSj dc 
dc gksrh gS dks tkuuk\

•  lnL;ksa dh mifLFkfr fdruh jgrh gS 
dks le>uk\

•  D;k vki dHkh Ldwy tkrs gaS\ ;fn gka rks dc\

•  lnL;ksa ls muds dk;Z ds ckjs esa irk djuk fd cSBd esa vkids 
D;k dk;Z gaS\

•  desVh dh cSBd esa fdl rjg ds eqn~nksa ij ckrphr gksrh gS\

•  cSBd esa fdrus lnL; gksuk vfuok;Z gS\ D;k fu;ekuqlkj mifLFkr 
jgrh gS\

•  desVh ds }kjk r; fd;s tkus okys fdrus dk;Z iwjs gks ikrs gSa\

•  D;k lHkh lnL;ksa dks bu dk;ksZa dh tkudkjh gS\ fdruh efgyk;sa 
esa SMC gS\ dkSu lh efgyk;sa active gSa\

Table 2.1: 
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2.2.3 Methodology: How to do baseline?

Baseline study mechanism will be set by the RNGO. The baseline study will be specifically designed 
keeping in mind the ways to implement it and specifying the defining actors who are executing it in 
field. The RNGO should also decide who they will interview, how to get-together for discussions, what 
to test, etc.

Methods and Tools – according to the requirement of the project indicators and benchmark 
indicators, certain questionnaires, interviews, FGD, observation, learning assessment procedures have 
been developed by RNGOs. Formats/questionnaires are developed for understanding the situation 
of education in the village. These formats focus on specific stakeholders as respondents and specific 
areas required providing a comprehensive picture of the situation of education in the block.

It would be beneficial if the RNGOs could build a reference guide for the baseline study. The various 
components of the reference guide will be - how to open the conversation so as to get the detailed 
answers, an atmosphere in which interviews, group conversations will happen; Language, who is 
present, who does the interview be conducted with etc.

Local inputs and FNGO

It would be crucial to incorporate the FNGOs and the Federation’s inputs. They will be able to provide 
information on the selection of villages/sites to include in the baseline, planning, ensuring adequate 
representation in the selection sample, etc.It would be equally important to include their inputs while 
designing baseline to assess what kind of information is needed and what would be the best sources 
for the same. Mid course correction, may not be possible or if done would amount to wastage of 
precious resources and time. 

Data analysis

Either the RNGO should do the data analysis or it would be recommended to use a data analyst to 
complete the analysis efficiently and accurately. An analyst will assess the commonality of criteria, 
coding, etc. appropriately and produce the result of data. The result of the data will help in making a 
comprehensive report.

2.2.4 How to use the baseline?

As it is mentioned in the objective, the baseline study has a set of purposes. The analysis will be framed 
in report according to this set of purposes and will be shared with specific stakeholders. The medium 
and mode of presentation of the data analysis can differ accordingly. For example: 

•	 If it has to be reported to the community then it should have pictorial formats

•	 If it has to be shared with the RSK it should have a formal document with all quantifiable figures… 
etc
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(A final baseline report has been included in Annexure -7 as an illustration)

Baseline would support both village identification and finalising of the activity plans. First step to 
planning is identifying villages and schools which will be intervened by the RNGO. It would also aid 
identification of visible quick wins, which would further support in enhancing the engagement of the 
community and their motivation. 

Baseline would also aid the process of preparing an activity plan by the RNGO for itself and for individual 
team-members with time-lines and to share with other stakeholders like FNGO Team. Baseline would 
help the RNGO Team to fine-tune their strategy and activities to the local context and identify areas of 
engagement, which can create visible impact in the community. It would help if the high level strategy 
and activities can be visually depicted in easy-to-understand way for all the stakeholders.

It is important to note here that the midline or enplane will also have to look at all the above 
mentioned areas, like community engagement, issues being discussed in community collectives, 
school infrastructure, administration etc. 

This chapter has discussed two very important aspects of initiating the work: building a team and 
building a ground reality report. The chapter has emphasised the need for handpicking the staff 
members and the skills, attitudes and knowledge that one should look for while selecting them. 
Equally important is the induction and ongoing capacity building. 

The next chapter moves on to initiating engagements with community collectives and empowering 
them to initiate a process of transformation. 



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

28
In the previous chapter we had discussed two important aspects of preparing for the intervention: 
building a team and building a ground reality report. The next steps include planning by the team, 
visioning exercise with the community collectives, identifying change vectors , empowering the 
community in identifying the intervention areas, making headways in an area hitherto out of their 
reach like school education etc. 

Planning

3.1 Activities based on 5 results Pathways & 
Timelines
Every RNGO is required to devise a detailed activity plan for their respective blocks, which would be 
informed by the baseline study. Each block should have an independent team of RNGO staff and 
each of them should devise their own activity plans. Some pertinent points that should be focused 
on while preparing the annual plan are the following:

•	 There should be specific activities catering to each of TRI’s education pathways. 

•	 It should have a purpose, specific goals, specific description of the activity, the process and the 
observed outcomes. 

•	 The activity plan and the nature of activities should be designed in a way that it can be easily 
integrated with the FNGO. 

•	 It needs to be pre-informed and discussed with all the stakeholders so that it is helpful in 
conceptualizing, initializing and implementing the activities. 

•	 It should also be designed in such a way that the RNGOs can track its own process and progress.  

•	 Since the focus is on the result areas and is always confined by a stipulated time to achieve these 
results, it is imperative to fix timelines for all the activities. 

Chapter 3:  
Stage II Intervention in the field
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•	 These plans, which also comprise of the specific timelines, should be reviewed by the RNGO, 
FNGO and TRIF. 

•	 A new plan and corresponding timelines should be generated every year. It helps in progress 
tracking and completing activities on time.

•	 Timelines and indicators should be set for each task associated with every activity in a periodic 
manner – monthly or weekly. 

(A block annual activity plan has been included in Annexure-8 as illustration)

3.2 Community Engagement Plan
This section lays out the set of action steps/processes for expanding the reach of community 
component of education interventions in the Blocks. Success of the community process is contingent 
on (or would be supported by) simultaneous reaching 
out to schools, cluster resource centers (CRC) and the 
larger public school-system engagement by RNGO. The 
community engagement plan builds on abiding faith and 
hopefulness that it is possible to have age-appropriate 
learning outcomes for all children and have schools 
which allow children to discover and acquire foundational 
competencies to express their potential.

3.2.1 Initiating Collective Action

Community ownership and community/parent 
engagement with Schools is critical to attain sustained 
results. It has often been pointed out that, “high interest 
in education on the part of individual parents goes hand in 
hand with a certain amount of collective inertia in schooling 
matters. Parents seldom translate their private complaints 
about the local school into constructive action, or even 
into collective efforts to draw the attention of teachers 
or administrators to the deficiencies of the schooling 
system. This inertia, in turn, has various roots such as the 
powerlessness of parents and the social divisions that 
fragment village communities.” (PROBE, 1998, Pg-25) 

Initiating collective action requires detailed planning, 
visioning with community collectives, empowering them 
and supporting them to take on systems that they may 
have hitherto considered above them, supporting them in 
tracking the progress etc. 

3.2.2 Assumptions

The processes/action steps have been delineated in view 
of the following assumptions: 

a) Existence of community mobilisation in the form of village level collective. Such a collective 
should have set for itself aspiration to transform village life, which includes broad goals around 

Box 3.1

One of the key members from  
an RNGO shared, “While doing 
the baseline study we realised 
that education as a topic was 
never discussed at the VO level 
meetings. Then how would we 
encourage the community to 
take charge of transforming and 
improving something that they did 
not discuss.” He then shared that 
things change gradually when the 
RNGO and FNGO staff members 
start attending these meetings 
and initiate interaction about 
education. These interactions 
help the staff members to form 
a rapport with the community 
and also prepare the community 
collectives to start thinking about 
education. These meetings help 
the project members to identify 
people who would make for good 
ECVs and also the community 
members from these meetings 
start feeling the need to volunteer 
for such a position. 
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educational outcomes and has a framework for engaging with education issues. We are taking 
example of National Rural Livelihoods Mission (NRLM) collectives with the following assumptions:

•	 VOs exist and have done a visioning exercise identifying issues that need work which includes 
education 

•	 VO has a sub-committee, agenda which includes working on education & related issues

•	 Cluster Level Federation (CLF) meets periodically and has instituted mechanisms for information/
progress flows from VOs

•	 CLF has dedicated resource persons (eg. Master Trainers) to support the VO, VO-sub committee, 
and VO-CLF processes

•	 Individuals (Change Vectors) in each village have been identified who will volunteer towards 
transforming their villages. Though it is a challenge to sustain their motivation. 

b) Each RNGO has detailed Activities around community-anchored Pathways with clear sight on 
outcomes, processes/protocols to implement them, mechanisms to track progress. It has also 
equipped its frontline colleagues on the Pathways and activities. 

3.2.3 Mobilisation of Community Leaders and Volunteers 

Community resources or involvement of individuals from community would be at two levels : 

I. facilitating activities in villages : volunteers, leaders in VO Subcommittee with education 
responsibility  

II. training and supporting : Master Trainers at CLF, Subcommittee/Leaders at CLF 

The RNGO team will need to plan cascade engagement, i.e. train/equip Master Trainers and CLF 
leaders to extend activities to all the villages. This requires RNGO to design  (i) ToT (ii) structured 
training/process design (ii) supporting aids (iii) templates to ensure fidelity.

RNGO engagement is to (i) train leaders and volunteers (ii) support planning & implementation (iii) 
instituting regular review of progress. 

Table 3.1: Community engagement plan

RNGO Team Cascade Roll-out by Master 
Trainers and CLF Leaders

I Shared 
Perspective on 
Community Role 
in Education

•	 key external stake-holder group (FNGO/
social mobilisation team) 

•	 CLF Leadership, Master Trainers (@CLF), 

•	 VOs, Sub-committee, 
Sub-committee In-charges 

•	 Mass Contact/
Conventions  

II Creating 
Community 
Resources – CV, 
Para-extension

•	 CV Orientation (clarify role, incentives, 
nesting, time commitments) 

•	 Fortnightly Support, Training, Planning, 
Review Meeting 

•	 Field Demonstration of Activity and 
Mentoring of CVs

•	 Identify Change Vectors 
(during perspective 
building events in VOs 
from the volunteers 
already identified)

III Stabilizing 
community 
processes

•	 Edu Member Orientation Cluster-wise 
(Role, Plan & Review Process) 

•	 Monthly meeting Education Member 
of VO Sub-committee (if same member 
as CVs then not required) 

•	 VO and Sub-committee 
meetings 

•	 Regular review and 
support to CV

•	 Progress tracking in VO 
and CLF
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3.2.4 Activities 

Key to roll-out of activities will be (a) standardized content (b) cascade training and outreach (c) regular 
meeting to track progress.  The community level activities planned by RNGO across constituents could 
be: 

Table 3.2: Community level activities

Constituents Inception Stabilisation Steady State

Child •	 Assessment
•	 Learning Support 

– Camps, CAC, 
Library

•	 Demonstrate 
•	 Hand-hold 

community 
implementation

-

CV/Para-extension/
VO-SC

•	 Selection
•	 Training

•	 On-field support •	 Planning & Review

SMC, PTA •	 Orientation & Role 
Clarity

•	 Meeting Processes •	 Referral Support 
based on Minutes 
Analysis

Parent •	 Perspective 
Building

•	 Meetings

VO/CLF •	 Perspective 
Building

•	 Plan and Regular 
Progress Tracking

•	 Meeting Processes •	 Reporting

Village Activity Plan: Joint creation of Activity Plan with VOs is critical for engagement of volunteers 
and the sub-committee members. The elements of the activity plan should have two components : 

I. Overall Plan: This is a high level plan providing what will be done, who will do, and how will 
success be measured 

II. Community Plan: This is a detailed pull-out of the Overall Plan specific to what communities’ need 
to do. Set of activities at community level is available in the Change Vector Note. The plan should 
provide clarity of the tasks, periodicity, responsibilities (CV, Sub-Comm, VO) and Reporting. (A list 
of activities has been included in Annexure-9 as illustration)

Stabilisation of engagement would need (a) formalization and routinisation of processes – through 
periodic meetings and (b) activities aimed at continuous motivation of volunteers (learning, success, 
recognition). RNGO team will anchor these meetings which will support CVs and VO Sub-committee.

^^ftldh yMkbZ mldh vxokbZ^^

3.3 Creating Community Resources: Community 
Volunteering
The intervention’s focus on the demand side will be with parents as well as community members and 
key community based structures (such as the federations and other forms of collectives). It is important 
for them to develop an understanding of the school and drivers of successful school intervention. In 
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order to institutionalise a process that creates an environment which promotes learning, there will be 
need for communities’ affective and effective engagement which can be ensured through:

•	 Community Volunteers championing and spearheading processes aimed at building and nurturing 
an environment of learning and curiosity within the community  and 

•	 Interface mechanisms instituted with the existing functional and statutory structures such as the 
School Management Committees, standing committees in the Gram Panchayat etc. This is critical 
to sustain simultaneous effort being done to ensure that the motivation and capacities of teachers 
are strengthened.

3.3.1 Our Approach and Community Volunteers

The Community Volunteer/Change vector(CV) – her identity, her role, her engagement etc. - is located 
within the overall approach. It emanates from the Pathways and commitment to bring sustainable 
change at scale which is only possible when communities anchor efforts. The community anchored 
efforts are critical to the pathways, particularly in the following ways:

•	 Enhancing parent-child interactions.

•	 Strengthening parent-school engagement. 

•	 Strengthening local communities’ engagement with school & building and sustaining local 
ecosystem for supporting education.

•	 Building teachers’ motivation.

The CVs would ideally be women leaders who connect to issues and understand the impact of 
failure of education from their own experience. In our understanding, for community processes to 
sustain and very often even to trigger, we need to build community based committed individuals. 
In our experience, their ability to question 
norms, bring information, influence, 
inspire communities’ to take individual 
and collective action gets restricted when 
they work as paid workers. Construction 
of the “incentive” and “reward” structure 
is an important element in ensuring that 
processes triggered by the intervention 
becomes community led. The FNGO triggers 
a visioning process in the beginning stages 
that engages the community at large and 
specifically the CVs. This is further supported 
by intermittent incentives like recognition 
of the work being done by the CV’s, in 
some cases when they teach the children 
of the community then the community pays 
them It is important to understand that the 
community volunteers provide long-term 
sustenance for our engagements as they immerse themselves in action. It also creates an environment 
in area for various community-based efforts like SPK, off-class support, remedial classes etc. Critically, 
as our reach through our colleagues is limited – we obviously can’t reach every single parent or child - 
this volunteer creates a multiplicative force triggering discussion and aspiration in the community for 
change and action. 

Figure 3.1: 
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3.3.2 Profile of Community Volunteer/Change Vector

The idea of the “change vector” is a person who belongs to the target community and is both 
emotionally aroused and cognitively concerned about improving Education. She is motivated and 
willing to spend some part of her time to extend herself ‘voluntarily’ in her own village/tolas/ faliyas on 
education related engagement. She is supported by proper training and tools to trigger discussions and 
influence in appropriate community platforms including parent groups, women collectives, traditional 
collectives etc. These persons are closely associated and amenable for nesting in the community 
institutions. They are also motivated to take lead role in triggering discussions in community platforms 
(like triggering discussion in VO around perspectives in eduction or role of parents), mobilise action 
and work with community bodies in ensuring their plans around improving state of education is 
implemented. Thus they are like “vectors” of new knowledge, thoughts, belief systems based on 
scientific temperament, liberal outlook and constitutional value systems; which they “embed” in the 
community platforms in the villages. CVs supported by RNGO regularly and equipped with tools, 
techniques anchor discussions in Village Organisations, Education sub-committee and also support 
women leaders, citizens to raise education-related matters in other platforms such as Gram Panchayat 
meetings, block/cluster level federation meetings, etc.  They also work to organize campaigns in villages 
to involve communities with schools. In effect, they are the force to bring a learning environment in 
the community and the school.

3.3.3 Process of identifying potential Change Vectors 

Identification of persons who have a strong potential to play the role of local change makers will 
be best done though community processes. This role has a strong element of social extension and 
“volunteerism” so it cannot be thrust upon someone, but community processes, which trigger emotive 
energies and trigger internal calling facilitate such persons coming forward. In some of our Pilot 
Blocks, the community visioning exercise was a good trigger for several such persons coming forward 
to engage on the change journey. This spirit of volunteerism needs to be balanced with acceptance 
of the person within the community and her ability to give time and basic abilities/propensities to 
influence. Thus the typical process in the first stage encourages people to volunteer to provide some 
time, over-and-above their existing personal engagement to generate a pool. Then in the second 
stage a shortlist based on acceptability by the community is created. Later these Identified CVs will be 
trained to play their role effectively. While Identifying CVs it is important that the following must be 
kept in mind:

•	 The members of the community must select a CV from among themselves. 

•	 She should be interested to work with the schools and the education system. 

•	 She should be able to and willing to give some time for education related issues

•	 She should have an interest in the school development process. 

•	 Ideally CV should already be a member of SHGs / VO/ SMC/GP/ward.

•	 She should be able to build rapport with different stakeholders – good communication skills

It is possible that a particular person who seems to be a good fit for the role may not have natural 
interest in public education structure, their own children may not be going to government schools. In 
such a scenario it is possible to try out this person to see whether their interest develops with time.
Personal attributes like ability to initiate discussions in meetings, to inspire people would have far 
greater significance in identification of CV. 
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The relationship of RNGO with CV is not transactional like an employer-employee; but that of opening 
up platforms and spaces for self-expression and influence to build a better village, better school, better 
educated children, a better society. This stems from the deep understanding that such a process can 
be led by persons who have a strong desire to change things around themselves and have a strong 
“extension motivation”; and it cannot be done by merely paid staff.

3.3.4 Training Change Vector

Key focus of training process is to motivate each woman 
participating in the program, leading to action around 
personal behaviour and engaging the community to create 
an effective demand system for public programmes. Most 
of such volunteers, don’t have prior experience of public 
speaking, may not have been to school or may not be able 
and thus lack confidence and skills. They, being unpaid 
volunteer, should not be expected to devote more than 
couple of hours in a week/month or undertake too much 
travel or participate in a lot of meetings except for those 
where they normally participate. Thus RNGOs need to have 
a strategy and plan for their capacity building so that they 
can initiate discussion on education within their groups.

The potential CVs will be trained by the RNGO around 
Perspectives, Knowledge and Skills related to envisaged 
role in education. Additionally, inputs would also be needed 
to develop soft-skill like engagement with people, public 
speaking etc. The capacity building efforts can be partly in 
workshop/training room setting and rest in handholding 
support while engaging in community, or while working 
along with the peers. The third aspect of capacity building, 
I.e. peer-engagement and peer-support mechanism, is 
built for continued growth and development of these gifted persons. 

•	 Modules should be developed around which we plan to initiate action and a CV is expected 
to initiate discussion within their groups. Such micro-modules should be on a particular aspect 
of education and simple enough to be explained by one village woman to another. If possible, 
inclusion of certain activities/games/picture cards to demonstrate importance of such a topic will 
be advantageous as people can recollect it easily compared to a lecture on education issues.

•	 Orientation/Training program should also include primary understanding on education using 
modules, which are easy to comprehend. The training program should be based on a plan to 
develop capacity of CV on education issues over a period of time (preferably more than a year as 
these are deep rooted ideas and may require sustained interaction for any paradigmatic change)

•	 Well-defined structure and plan to provide handholding support to CV on a monthly basis would 
be needed. This would be transacted by the field coordinator through personal visit and should 
focus on individual needs. Also, plan should include process to provide support CV for initiating 
discussion in VO by RNGO team at fortnightly meetings with them

•	 Helping CV create a plan for her engagement in communities and supporting in tracking progress 
on the plans 

(CV training modules have been included in the Annexure-10 for reference)

Box 3.2

A challenge encountered by 
RNGOs regarding empowerment 
of ECVs has been regarding 
overburdening of new ideas. The 
ECVs on one hand are charged up 
but also overwhelmed by a flood 
of new ideas regarding education, 
its quality and possibilities of 
transformation. They often forget 
most of these after the orientation 
program. Thus it was realised 
that they need a reference guide 
which is easy to comprehend and 
to resolve this challenge Vidya 
Bhawan prepared a Shiksha Badlav 
didi flap book, which deals with 
issues in a pictorial manner. One 
such example from it is given in 
Figure: 3.2
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3.3.5 Initiating the Change Vector into their role

For the CV to be successful, their identity within the community collective is critical. 

•	 As all reflection processes are anchored by the CVs – its important for them to plan their activities 
and integrate with the planning and subsequent review done by the VOs/Federation or relevant 
community collectives. 

•	 CVs are connected to the relevant community unit (eg. VO sub-committee) engaged on Education 

To trigger aspiration and personal responsibility by community/parent, a praxis process is initiated 
by FNGO together with Federation. Once such discussion happens within SHG/VO, there will be 
more awareness and such a continuous process of discussion will lead to awareness followed by 
community institutions such as SHG/VO/Federation to take suo-moto action either in terms of bringing 
a behavioural change among themselves and/or dealing with institutions such as school/education 
administration.  CVs trigger identification of issues and linking it with collective action. 

Illustrative Process 

Initiation 
a) Triggering a process with the help of Federation for identification of potential volunteers around 

Education.

b) Developing training modules, training material and communication toolkits, etc.

c) Multi-phase ToT for the sub-committee members and other champions of the idea would trigger 
reflection process in the primary groups

Figure 3.2
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Cascade Rollout
a)  Trained women spend time to trigger reflection processes within respective community groups – 

SHG women, parents 

b)  Peer-support with focus on adoption of new alternate behaviour (spending quality time with their 
chid/wards) 

Collective Action 
a) After few round of reflection processes in primary groups, women start prioritizing key problems 

and start engagement around those. These actions could be around: 

i. Aggregation of demand for goods and services (starting library in schools, Teachers etc).

ii. Start engaging with duty bearers and raise demand in constitutional spaces and through 
official formal mechanisms. (Engagement in SMC, Gram Panchayat (GP), BEO/BRC to demand) 

iii. Community Participating and strengthening events by the school, e.g. cultural events in 
school, Republic day / independence day events, Sports / games events; Bal-Melas; Science 
Fairs; etc.
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374.1 Need for review
In any project with so many partners coming together and with ambitious outcomes; reviews and 
progress tracking is an important step. Reporting to different constituents and stake-holders on the 
progress or lack of it formally and periodically is critical to engaging and sustaining interest. With 
this in view, there are various review mechanisms at different stages and information is shared at 
various platforms.

4.2 School level data
An important stage of collecting data is the schools, as thats where the tangible outcomes of 
educational transformation should be visible. In the project the schools would be visited by the field 
teams of RNGO and by ECVs and their teams. RNGOs have created their own observation formats 
to help the field team to track progress of the project. (Illustrative RNGO field team observation 
sheets have been included in Annexure-11 for reference). Some of the mechanism for Planning & 
Review for the team staff include

•	 All members maintain daily diary of the work done and any interesting observations.

•	 Regular weekly and bi-weekly group meetings of team to review and plan activities are 
organsied. These meetings also support on-going capacity building.

•	 Regular Tele-Con with senior persons in the organization.

•	 Monthly partner’s meeting to learn about the intersections and community interventions of 
partner organisations (Block level partnership forum: discussed in detail later).

•	 Six month work review of field team (held at education sector council: discussed in detail later)

When the ECVs and the community teams visit schools, they would need to be supported in making 
school observations. A part of capacity building is done by the workshops that the RNGOs conduct 
for them but to further support them Eklavya foundation has prepared a booklet. The booklet has 
images and small text and acts as pointers to things that would affect the quality of a school. (The 
booklet has been included in the Annexure-12 for reference).

Chapter 4:  
Stage IV- Bring on track with Review 
and Support Mechanisms



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

38

Some organisations, at block level have, “Learning and Sharing meetings”. These act both as review 
meetings and also capacity enhancement workshops. They are attended by the ECVs and the block 
level staff of the RNGO. They happen in between the capacity building workshops and help the ECVs 
in sharing the issues taken up in their VOs and the challenges faced. 

Above this is the block level partnership forum, which is a collective forum for collaborative action 
at compact geography where all partners (irrespective of the domain that they are working with) 
intervene for their efforts and action. To make their action co-ordinated and supported by each other 
a forum is created for sharing, discussions and decisions at block level. It helps address problems and 
challenges at the block level so that there is better co-ordination among partners which they can utilise 
to foster partnership as well take/give support to each other. This platform is expected to strengthen 
the intervention in compact1 geography and provide a supportive environment to ensure integrated 
approach in the partner’s work. 

It is a review and reflection platform of the previous month’s work and sharing of the learning that 
originates from the work. Representative of each RNGO share their work and the task that they 
collectively decide in last month’s compact meeting which is detailed out for particular organisation/
members.

Each RNGO consolidates activity progress across clusters. This provides RNGO important agenda 
during SMC and CRC discussions and institutionalise agenda. A sample tracking sheet can look like 
the following: 

Table 4.1: Sample tracking sheet

Pathways Activities Level of 
Implementation

Completion 
Leads to 

Frequency 
of Data

Who 
Collects

How 
collected

Verified 
by

Shared 
with

4.3 Education Sector Council (ESC) 
The education sector council as discussed earlier is a democratic planning, review and support platform. 
The RNGOs share their work progress, strategies, successes and challenges and plan further work plan 
here. The ESC reviews the work via two modes:

•	 Monthly conference call: All the RNGOs working in a particular theme come together on a call to 
share their work progress, challenges and strategies. This helps them remain geared towards the 
outcomes and seek external counsel on planned strategies. Each RNGO has its own strengths and 
such a call allows different facets of the work to be reviewed by different experts. 

•	 Sector council meeting: Every six months, a sector council meeting is held for internal review. 
For each sector council meeting, a format in which each RNGO will share their progress is shared 
before hand and this becomes the basis for discussions in the meeting. (As example some of the 
formats shared prior to the sector council meetings have been included in Annexure-13)

1 A Compact is a set of basic principles and standards for working together in order to create a supportive and 
productive engagement. Often it is referred to as a set of ‘ground rules’. A compact can help members drawn from 
diverse background and organisations to understand the importance of good working relationships and mutual 
cooperation, underpin the values and behaviours required to accomplishing common shared results, define and agree 
how they will work together. This is particularly useful in a new setting when members of different organisational 
cultures come together, members are unclear of its purpose, not sure what is expected of them, or when there is lack 
of cooperation or commitment.
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4.4 Management information system (MIS)
It also help in improving coordination and mechanism for block level engagements. The sector council 
has developed an MIS in order to consolidate the learning and also to track progress. It helps gain 
reliable and timely information for review and course correction as needed. The information for this 
will have to be collected at multiple levels (i.e. CV, VO, CLF etc.) and would help gaining reliable and 
timely information. This information helps organisations to manage their operations effectively and 
efficiently. Further, this will help RNGO in reviewing and planning. It will also improve coordination of 
block level engagements. (The online MIS format and a report has been included in Annexure 14 for 
reference) 

This chapter discusses the importance of review in a multi partner project. The other important aspect 
is the different levels from which the data needs to be collected and how that would feed into project 
planning. As mentioned earlier the theoretical aspects of the chapter would make more sense when 
seen along with the mentioned annexures.

4.5.Block Level Partners Forum: Partnership at 
ground for impactful integrated intervention
In our context the multi-organisational team is one drawn from different organisations working in the 
same block. There is commitment from leadership of respective organisations to participate voluntarily 
because they see advantages in pooling resources to address a complex challenge. Working in multi-
organisational teams needs a trusting relationship with team colleagues and possibly a shared identity 
for the team. Clarity on how each organisation is participating and brings to the table is critical to go 
beyond arguing for your own organisations position. One has to create mechanisms for creating the 
rights reinforcements for all the individuals and organisations to feel their role equal.

TRIF Impact Platform
Our ground action and strategy are anchored by (i) Programme Guidance Council, comprising all 
NGOs working directly with communities, providing core leadership to the community engagement 
and result progress (ii) Sector Councils, comprising the thematic resource organizations that shape and 
lead the thematic strategies.

Program Guidance Council

The Council comprises partner frontline NGOs ready to share accountability and responsibility, and 
participate in joint learning, decision-making and collaborative action. The Council is responsible for 
governing inter-organization interactions and managing trans-organizational engagement risks. 

Sector Councils

Dedicated to each thematic area, the Sector Councils comprise resource organizations supporting 
frontline NGOs across different geographies. The Councils promote unified strategies across regions, 
building a strong result focus and smooth operational engagement. The Councils also ensure the 
alignment of execution strategies with TRI principles and values.
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4.6 Partnership for integrated intervention among 
the TRIF partners at block level
The Compact: A Compact is a set of basic principles and standards for working together in order 
to create a supportive and productive engagement. Often it is referred to as a set of ‘ground rules’. 
A compact can help members drawn from diverse background and organisations to understand 
the importance of good working relationships and mutual cooperation, underpin the values and 
behaviours required to accomplishing common shared results, define and agree how they will work 
together. This is particularly useful in a new setting when members of different organisational cultures 
come together, members are unclear of its purpose, not sure what is expected of them, or when there 
is lack of cooperation or commitment. The ‘compact’ uses the strength of the different organisations 
and members to encourage individuals to work cooperatively with each other. “Compact” should be 
mutually agreed and all members ‘ownership’ of it, it should include –

•	 Behaviour and values expected

•	 Ground rules of engagement with community, who will do what; mechanisms of sharing 
Information

•	 Inter-team relationships, coordination, review and learning mechanisms

•	 Decision making and troubleshooting arrangements

Once we have arrived at explicit mutual agreement on each element included in the compact, it is 
critical to write these and build a shared commitment for applying it to the way of working. As one-
team, it is vital to review and update the compact on a regular basis to ensure that it remains intact in 
keeping with purpose, values and objectives. Therefore, with this purpose various forums/ platforms 
have been created to meet, review, reflect and plan again to keep focus of objectives, values and 
purposes in plan and its expectation. 

Block Level Partnership Forum: Block level partnership forum is a collective forum for collaborative 
action at compact geography where all partners intervene for their efforts and action. To make their 
action co-ordinated and supported by each other a forum is created for sharing, discussions and 
decisions at block level. 

Purpose of block level partnership forum is to provide a platform where all partners come together to 
discuss updates about  their partnership work  address any problem/ challenges they might be  facing.... 
so that there is better co-ordination among partners which they can utilise to foster partnership as well 
take/give support to each other. This platform is expected to strengthen the intervention in compact 
geography and provide a supportive environment to ensure integrated approach in the partner’s work. 

Importantly, it is not a monitoring entity but a review and reflection platform of the previous month’s 
work and sharing of the learning that originates from the work. Representative of each thematic 
organisation share their work and the task that they collectively decide in last month’s compact meeting 
which is detailed out for particular organisation/members. How far we have reached in decided task, 
what is  planned next…what are the actions decided and to whom the responsibilities’ shall be given/
taken. 

1. Planning for next month tasks of 1. Individual Organisation plan 2. Collectively decided work  plan 
Every month members shares their reflections, achievements, challenges on the work decided on 
their part. Secondly,  they also share - What is the plan for next month, what are the challenge 
they are facing… from where and what kind of help and support they require from partners/
organisations  ie. from Federation, from FNGO, from any TNGO or if anything that is to be done 
at Panchayat level or administration level and who best can help in this. 
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Later the responsibilities get shared among the partners to make that job done. Everything happens 
with mutual consent and collective decision. 

2. Planning for collective action around few work e.g Nukkad Natak or a Maha-Sabaha at Block 
level etc. which requires all organization engagement together. If anything new is decided like 
any new initiative in the field or new approach or new ideas.... that get discussed and decided 
at this forum. How directly or indirectly that event/initiative will help overall program or whole 
intervention in the field etc. 

3. Time to time this forum also initiate a brain storming process to make the forum and whole 
process more effective.

4.  New dates for next month meetings or other collective events get decided at this forum and a 
co-ordination mechanism for that event and for process flow is also chalked out. 

5. Channels of communication decided at this forum and used for any meeting or sharing ( Core co-
ordination team) 

Who holds the process; what is the frequency and regularity of 
block level process…

Although all the members working in the field participate in this meeting and can involved in any 
discussion, However Block level leadership of all partners organisation (contact persons) forms a co-
ordination committee / core committee. From the experience that we have gathered from various 
fields, it is revealed that these forums are evolving themselves and customizing according to their need 
and context. For example various other stakeholders also engage in this forum and get involved in 
review process and voluntarily decide their work in their geography. 

Importantly, all things get decided in a consensual manner. All partners take ownership to make 
partnership matrix for collective work. Here the integrated work reflects and gets clarified in compact 
geography… Once a co-ordination committee is setup … all organisation works get shared and a 
comprehensive plan for that particular block emerges out. From this plan and every month discussion 
they mutually decide the work to be done next month. All the work that has been decided gets shared 
and discussed.....with a sharp focus to any challenge or problem that is being experienced in the field. 
Participants and committee mutually brainstorms and decides the solution 

4.7 CV performance analysis 
The future of the TRI approach lies in the effectiveness of change vectors…. careers of new ideas 
intended to inspire people to challenge normative behavioural patterns and adopt alternate practices.  
The idea of the “change vector” is a person who is from within the target community and is bothered 
on issues of Education. She is motivated and willing to spend some part of her time to extent herself 
‘voluntarily’ in her own village on education related topics. They are like “vectors” of new knowledge, 
thoughts, belief systems based on scientific temperament, liberal outlook and constitutional value 
systems; which they “embed” in the primary community platforms in the villages. These volunteers, 
when capacitated and empowered, will be able to take the work forward at a scale and sustain it in 
the long term.

In the first phase, 194 CVs were selected by the Sangha members from all the village/hamlet of 
the target area. Among them, 161 CVs got trained by us. Over a period of 6 months, 32 CVs have 
dropped out from the work. At present we have 129 CVs working in the field. In the first quarter of 
their work, CVs were mainly engaged in initiating a critical discourse around educational issues within 
the SHG groups in their respective hamlets. They attended weekly SHG meetings and noted down the 
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critical issues that emerged in the discussion following which they attended fortnightly Upasangha 
meetings and shared these reflections/concerns/problems/aspirations with the Upashangha leaders. In 
the second quarter, in addition to this process they have participated in TLM making workshops and 
learning camp orientation with teachers. They have been instrumental in organizing learning camps 
and writing workshops in schools. Some CVs also co-facilitated camps with teachers.

The need to track the CVs arose when we observed that despite getting the same training, there is 
difference in performance and result. So this exercise was undertaken in an attempt to develop an 
understanding about the kind of engagement that the CVs are being able to build within their hamlets 
as well as identify gaps ( if any) between their envisioned role and actual delivery and performance. 

We have tracked these CVs through personal interaction, observation, SHG/Upashangha meetings, 
home visits and focused group discussions. In this limited time period, a few key learning have surfaced 
which is slowly pointing at an emerging trend. 

Findings

1. Cumulative score of all the CVs on three major parameters.



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

43

2. Overall cumulative score of CVs

The above findings show that more than half of the CVs are in the mid range of performance. Only a 
handful of CVs (7%) are performing well on all the parameters. If we look at the parameters separately, 
it shows that motivation and commitment emerges as the key area where CVs are struggling. 

3. Block wise comparison

The block wise comparison points to an interesting insight. In Hirbandh, the number of underperforming 
CVs and best performing CVs are almost same whereas in Ranibandh there is no CV who could cut 
the excellent mark. There could be a number of external and internal factors contributing to this result 
but at a glance, it seems our intervention in Hirbandh has been more intense and immersive than 
Ranibandh. However, the demographic composition in both the blocks also differs in terms of income 
level, tribal population, caste dynamics, connectivity, remoteness etc. This gives us scope to further 
analyse the causes and work on those.
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4. Gram Panchayat wise comparison

In the above finding, Rudra GP in Ranibandh block stands out because of a large number of 
underperforming CVs. One of the major reasons could be higher rate of staff turnout in Rudra leading 
to intermittent disruptions in work. Apart from this, we also need to understand, despite having a 
good number of CVs in the mid range, why in Amikanagar, not a single CV has entered the excellent 
zone. In case of Gopalpur and Molian, the challenge would be to pull up the CVs from ‘good’ range 
to “excellent range”.

5. Upashangha/ V.O wise comparison
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The above comparison points out the overall performance of Upashanghas in 4 GPs separately. The 
best performing Upashanghas are in Gopalpur GP. Incidentally, we are moving towards saturating our 
intervention in this GP in terms of covering the primary schools, community led events and systemic 
alignment. However, it is becoming clear that performance of CVs is directly linked with the strength 
of the Upashangha.

6. GP wise Result analysis:

Based on the above findings we have tried to analyse the result on 6 parameters namely 

•	 Presence of strong Upasangha

•	 Completed Elementary/ Secondary education

•	 Has Linkage with Upasangha

•	 School going children in the family

•	 Gives priority and spares time for education work

•	 No access to private school
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Here we can see that CVs giving priority and sparing time for education work and having linkage with 
Upashangha is highest in Gopalpur GP which perhaps indicates why it has the maximum number 
of top performing CVs. In case of educational qualification, Rudra is at the lowest rung. We have 
to investigate further whether educational qualification is a major determinant of the quality of 
performance of CVs.

These parameters were chosen on the basis of the methodology that we followed while tracking the 
CVs. While interacting with the CVs in FGDs, meetings, personal interactions, the above parameters 
emerged as the dominating themes in almost all the discussions. Though we cannot discount other 
important factors, but we decided to analyse the result on these common minimum parameters.  
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7. Cumulative comparison between best performing CVs and underperforming CVs:

The above comparison shows striking difference in the condition of the categories. While all the top 
performing CVs are giving time for this work, the underperforming CVs are giving least priority to this 
work. The contrasting picture in CVs with strong Upashangha and CVs with Upashangha linkages 
reinforces the importance of Upshangha in the work. Educational qualification is also emerging as an 
important factor that we need to consider for the next batch of CVs. 
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9. Block wise drop out

8. GP wise comparison of drop outs
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Definitions

1
Technical 
Competence

Definition

1.1
Understanding educational 
issues

Sees education as a right and has understood 
how children can be taught.

1.2 Confidence level
 Has internalized some basic principles of good 
education. 

1.3 Articulation skills
 Is able to use technical vocabulary related to 
education.(For ex… RtE, Child’s rights etc)

1.4
Social sensitivity index 
(Perception about 
inequality/Untouchability)

Has transcended deep ingrained social 
prejudices.

1.5 Problem solving skill
 Is able to handle tough questions, resistance 
in meetings.

1.6 Good communication skills Is able to get messages across effectively.

2
Ability to 
influence

2.1 leadership quality
 Takes initiative to organize meetings, ability to 
gather people, ability to take decisions.

2.2 Social interaction skills
Having familiarity and good relationship with 
neighbors.

2.3
Good interpersonal 
relationship

 Having cordial relationship with group 
members.

2.4
Exercises “voice” in V.O 
meetings

 Having distinct voice and articulating her 
opinion clearly in meetings.

2.5 Can convince others
 Is able to mobilize others to take collective 
decision.

2.6
Takes initiative to organize 
events

 Takes Initiative in celebration of teacher’s day 
and children’s day.

3
Ability to 
influence

3.1
Is interested in education 
issues

Inquires about future plans from us, shares 
new ideas with us and with institution.

3.2 Frequency of school visits At least once a month visits school.

3.3
Is able to organize PTMs 
effectively

Plays a key role in organizing PTM.

3.4
Attends all scheduled 
meetings

At least attends 80% meetings.

3.5
Shows diligence in 
Documentation 

Shows sincerity in maintaining record and 
minutes of meeting.

3.6  Uses resources effectively
Uses local resources such as Panchayat, 
school teachers, sagha , upashangha, village 
community, TLMS.
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this can be varified through exam results and basline, whether the outcome have achieved or not... 
but we can't wait last minute confirmation, we require our intervention rightly positioned and in right 
direction...therefore we would require to see if our activities are rightly attributing and contributing to 
the result pathways...

Just to see if we are in right direction we would require to understand following questions... it would 
good if you right them these here.. 

how would you understand if your activity is helping in this areas ; how do you check it... any indicator 
you could think for it.. and where would you see to check that indication ; my suggestion is to 
write down the intermediate outcome and indicator for verifying mid term outcomes and means of 
verification of it. for example... in first pathways... indicator could be - parent started talking discussing 
about their wards and their learnings in SHG meetings or in Gramsabha meetings..

meanse of varification sangh and upsangh meeting register... or CV notebook that no of people had 
discussed on thes issues. ... similarlly. improved [parent teacher relationship will refdlect in PTA meeting 
regularity, frequency and no of activities parant teachers do togather... so PTA, Collective activities are 
the intermediate outcomes of this pathways.. and meanse of varification will be PTA diary, no of issues 
in SHGs, and upsanghas around education from various shcoools, toals etc. and so one. 

its good that here at level three, and all the activites are shown very connected manner... howevver, all 
the activities are jotted down togather...  it seems all the activities are starting and ending togather.. 
although these are emeged out at various time period.  as per my understanding.. there are some 
parallel activities and some are in ordeerly manner... one afterward another.. we need to maintained 
that order... 

similarly, here are all the things are jumbled up mixxed togather... Few components are activities, few 
are impact of activities... home based suport is expected behaviour but what is the activity will ensure 
this... needs to be specifically mantioned... I think the picture I sent on the Wahts app will be helpful 
to elaborate the order and the sequence of activities..
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Annexure 1: Partnership Norms & Values
a)  Norms to be followed:

1. Shared Vision: Shared vision is critical of long term engagement. We would look for overlap 
of goal and objectives of the partners, similarity in analysis of target communities and 
approach of empowering such community through addressing their well being. 

2. Support aspirations of the women’s collectives regarding good education for their children, 
leading to a better life for them. The partnership should therefore remember the foundation 
on which this is being created and strive to continuously kindle and foster the ownership 
and involvement of the women’s collectives in the process.

3. We hold shared belief that public systems need to be strengthened so that inclusive 
education is promoted.

4. Concrete agenda: Partnership requires a concrete agenda and is to be built through 
mutuality of engagement. Based on the complementary strength of partners the agenda 
will be translated into action defining partners’ roles within a time frame. This will create 
opportunity for the partners to come and work together, and know and understand each 
other. 

5. Dignity is another value that we would like to uphold. So during the process of enhancing 
interactions between schools and communities, dignity of either side needs to be upheld.

6. As the field implementing NGO and the education resource NGO come together to co-
create; with closer interaction, there might emerge areas in which there are differences 
in perspectives, ways of working, outlook etc. These should as far as possible be resolved 
as close to the point of occurrence and in as direct, authentic and cordial a manner as 
possible.

7. Integrity of thought and action is another important tenet of the partnership. 

8. Gender equality is a critical component of the approach that we want to pursue jointly. 
Promoting a society that values and supports equality of women and men and equal 
opportunity for both in all spheres of life is to be interwoven in all aspects of thinking, 
articulation and action.

9. Respecting all communities and belief in their inherent potential is another tenet of the 
partnership.

10. Rationality and belief in scientific principles would be a driver for building the education 
curriculum and pedagogy

b)  Key Values to be upheld:

Mutuality is, in the sense of a reciprocal relationship, based on interdependence to realize the vision. 
We expect that the relationship should move through unreserved exchange of ideas, encouraging 
partners to offer themselves free from any inhibition. It is expected that such a conduct would 
breed synergy, and create an environment of learning from each other.

Annexures
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Equality in this context would mean ‘equal opportunities’ to participate in decision making, asserting 
their views, demanding support and freedom of making and confessing mistakes as a process of 
learning and to take risk to experiment and learn in new situations. To move to a quality partnership, 
where joint learning and unreserved exchange of ideas and thoughts amongst partners is an essential 
attribute, nurturing such sense of freedom is necessary.

Other important considerations
•	 Often existing leadership / sources of influences are unaware about the kinds/ quality of space 

that needs to be offered to receive the best from partners/ or help him/her effectively contribute. It 
requires patience to carefully create that space. They might require time to replace their diagnosis/
processes/solutions with new diagnosis/processes/solutions. That much time (and possibly, support) 
has to be given. Together allocating enough time to process newly generated data – helps to make 
joint diagnosis with shared ownership.

•	 Having humility to accept our inadequacies and confessing those when situation demands instead 
of hiding.  Seeking help from partners to overcome our inadequacies creates better climate for 
unreserved exchange of ideas.

•	 Readiness to learn from the partners –encouraging mutual learning 

•	 Confessing mistakes, never being defensive (most cases we will get paid back the same behavior 
that we would display).

•	 In any new area (having no prior experience about community, local practices, etc) it is important 
to seek time to understand or conduct trial to get confidence to suggest any intervention (every 
possible temptation to copy paste needs to be controlled). 
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Annexure 2: Log Frame

Log Frame

Objective Hierarchy Performance indicators Monitoring 
Mechanisms 

Goal Contribute to 
providing foundational 
learning opportunities 
to children in primary 
schools in stranded 
India. Thereby, 
contributing to 
attainment of SDG-4 
goals 

1.   Increased proportion of children

(a)  in grades 2/3; 

(b)  improvement in proficiency 
level in (i) reading and (ii) 
mathematics,  both for boy 
and girl child.

2.  Transition rates from primary to 
upper primary increased

3. Reduced Out of school children

DISE data collected 
for the Blocks 
supplemented by 
targeted studies 

Purpose All children receive 
quality primary 
education and off-
classroom support 
leading to age-
appropriate learning 
outcomes
Effort seeks to bring all 
round systemic change 
in schools involving 
community, parent, 
children, teachers 
and public education 
system. 

1. 100 % Enrollment of children 
between ages 5-11 years in schools 

2. 80 % retention of children in 
school

3. 75 % children attain standard V 
Math and language outcomes 

4. 50 % School Management 
Committee actively engaged  in 
school affairs 

Primary 3rd 
party survey and 
Government records 
for Primary Schools, 
CRC and BRC.

Results

Result-1 Community 
education 
system 
established 
with enhanced 
capacity of 
parents and 
community 
members 
bridging home-
school divide 
and demand for 
quality education
in 75 % of 
villages in 
each of the 5 
intervention 
blocks ie 500 
Villages

•	 % of VLOs actively engaging in 
school and SMC functioning

•	 % of children in 5-11 age group 
regularly (> 60 %) coming to 
Shiksha Protsahan Kendra

•	 % Shiksha Protsahan Kendra 
working independently

•	 % of SMC actively engaged in 
school management including 
tracking learning outcomes 

•	 % of parents actively involved in 
supporting children at home 

•	 % of parents able to 
understand how their children 
are faring and articulate reasons 

•	 % of issues brought to GES 
satisfactorily addressed by CRC/
BRC

•	 Govt. 
Records, 

•	 Primary 3rd 
party surveys

•	 VLO 
meeting 
registers and 
minutes

•	 SMC 
meeting 
registers

•	 SPK 
Attendance 
register

•	 GES minute 
book

Strong 
base of 
community 
institutions 
in the 
selected 
project area 
continue in 
the currents 
level of 
active 
engagement
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Results

Result-2 Strengthened 
education 
administration 
(BRC) to provide 
support teachers 
and Cluster 
Academic 
Coordinators 
(CACs) and 
improved 
monitoring 
across 5 BRC, 
60 CRC in the 
5 intervention 
Blocks

•	 % increase in teacher presence 
in classroom

•	 % increase in schools running 
full time

•	 # of CRC reporting peer-based 
learning and support

•	 % of BRC members 
acknowledging usefulness of 
new processes 

•	 Regular 
-MIS, 

•	 3rd party 
primary 
surveys

•	 Activity 
Reports

•	 CRC/BRC 
Meeting 
Register

•	 FGD with 
BRC/BEO 

Govt. 
allocations 
and 
mandate 
on primary 
education 
continues at 
levels similar 
to present

Result-3 Enhanced 
capacity of 
teachers for 
joyful classroom 
processes in 5 
Blocks ie 5 BRC, 
60 CRC, 600 
Schools

•	 More children report learning 
engagement in classroom 

•	 # of Teacher Resource Persons/
Champions

•	 % of teachers confident of 
using child-centered methods in 
classrooms

Primary Survey 
with Teachers 

Government 
agrees 
to allow 
teachers to 
be trained 
in new 
methods
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Activities required for achievement of above results

Activities Resources Sources Preconditions

Activity-1 Strengthening 
Community Stake
1. Training and 

Perspective 
Building of 
Village Level 
Organisation 
(VLOs), 
consisting of 
leaders and 
members of the 
village SHGs 
to make them 
aware of the 
RTE and the 
role of SMC 
members in 
improving the 
condition of 
schools

2. Training of SMC 
members on 
their role and 
functions,

3. Profiling of 
schools with 
VLO members

4. Facilitate 
Community/
VLO to establish 
Shiksha 
Protsahan 
Kendra

5. Academic 
support and 
capacity 
building to 
CRC and BRC 
staff to address 
academic and 
quality issues in 
the GES

•	 Close field 
engagement 
with VLOs, SMCs 
and Panchayat 
leadership  

•	 Expert Resource 
persons required 
for development 
of training 
material and 
capacity building 
of VLOs

•	 Infrastructure/
resource material 
for Shiksha 
Protsahan Kendra 

•	 Toolkits for parents 
to assess learning 
level

•	 NGOs having 
ground 
presence and 
with the State 
NRLM as a 
TRI Partner 
organization. 

•	 TRI Community 
building 
modules, 
processes and 
trainers 

•	 Existing Shiksha 
Protsahan 
Kendra 

•	  Model 

•	 Socially aware 
and active 
volunteers 
and leadership 
from the SHG 
membership-
pool 

•	 Field staff to 
for regular 
meeting and 
handholding 
of community 
processes and 
training 

The social 
mobilisation 
in the areas 
has a fair bit 
of success and 
legitimacy in the 
area.
Teachers, 
Head-master 
and education 
bureaucracy 
accepts that 
SHG/VLO/
Federation 
will support 
their efforts to 
bring change 
in education 
outcomes. 
Strong Social 
Mobilisation in 
the project area 
and women 
come out to 
participate 
in the SMC, 
VEC and 
Janpad Shiksha 
Upsamiti 
meetings after 
discussions 
in SHGs/VO/
Federations
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Activities Resources Sources Preconditions

Activity-2 Enhancing Teacher’s 
capacity and agency
1. Organize 

teacher 
orientation and 
regular on-site 
support on 
'child-centered' 
methods and 
better teaching-
learning 
atmosphere in 
the classroom

2. Work with 
teachers 
to develop 
Teaching-
learning 
Materials (TLM) 
and their use in 
the classroom

•	 Training Toolkits 
for BRC and CRC 
to engage with 
teachers

•	 Establishing 
Teacher Resource 
Centre

•	 Resource material 
and books for Bal 
Melas

•	 Experts and 
resource material 
for child-centered 
TLM

•	 ICT for better 
in-classroom 
processes

•	 Existing senior 
staff of Eklavaya 

•	 Support from 
the education 
department 
with official 
communication 
issued under the 
state level MoU 

•	 Training venues 
for capacity 
building events.

•	 Field staff to 
work with 
teachers in 
classrooms 

•	 Master trainers 

•	 experts for 
creating 
a detailed 
Behavior 
Change 
Communication

Ability of the 
local Eklavya 
team to 
establish rapport 
and peerage 
with teachers

Activity-3 Strengthening local 
education system
1. Actively 

problem-solve 
and facilitate 
Cluster level 
Monthly 
meetings of 
Teachers

2. Share best 
practices, 
experiences in 
BRC meetings 
and co-create 
activities and 
strategies

3. Identify and 
support 
committed 
and creative 
teachers as 
resource 
persons 
to provide 
academic and 
motivational 
support to other 
teachers at CRC 
and BRC

•	 Support from the 
Education Dept at 
State and District 
level for engaging 
with BEO, BRC 
and CRC 

•	 Participate 
and influence 
planning-review 
meetings at BRC 
and BEO level 
leveraging the 
state level MoU 

•	 Capacity building 
and exposure 
of Teacher 
Champions/
Resource Persons

•	 Bring in ICT based 
technology for 
better aggregating 
issues from 
SMC and VEC 
discussions

•	 Leveraging of 
the existing 
formal MoUs 
with Education 
department 

•	 Existing senior 
staff of Eklavaya

•	 Field Staff to 
actively engage 
in CRC/BRC

•	 Support 
extended by 
BEO, DIET

•	 The 
upstream 
MoU is 
seen as 
facilitative 
rather 
than as an 
imposing 
power 
structure. 
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Annexure 3: India’s leading Education Organisations
The TRI Education Sector Council has on-boarded 5 of India’s leading Education Organisations –

Eklavya was set up in 1982 as a non-government registered society. Eklavya continues to actively 
seed and develop academic programmes for curricular change in elementary education, at the micro 
level, and mainstream them through government and non-government agencies. It has now initiated 
work in curricular research and material development in language and math in the primary stages and 
science and social sciences in the high school stages.

Vikramshila Education Resource Society started its journey in 1989 in an attempt to make quality 
education a reality for all children. Based in Kolkata (West Bengal, India) Vikramshila reaches out to 
underprivileged and under-resourced sections of society to make education meaningful and relevant 
to their lives. Over the last 20 years, Vikramshila has undertaken various initiatives in action research 
and teacher-development programmes all over India, reaching out to more than 200 grass-roots 
organizations, 25,000 teachers and 14,00,000 children.

Prajayatna works towards improving the public education system in India. Since 2000, Prajayatna has 
been working with different stakeholders, especially communities and local government bodies, in the 
holistic development of schools.

Vidya Bhawan Society was formed in August 1941 and was registered under the Public Societies Act 
to provide quality education to children and youth from all sections of society. The central idea has 
been the development of a broad and open-minded outlook to life and a healthy sense of citizenship. 
Vidya Bhawan instills in its pupil faith in voluntary efforts for social transformation through education.
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Samavesh was registered as a Society in Delhi in August 2003 to work in the sector of development 
and governance. Development and governance must provide the preconditions in a society that are 
required to support people’s primary needs and their efforts at empowerment. People, especially the 
most vulnerable sections, need to become socially and economically empowered to push for principles 
of equity and social justice, and to establish in practice the values of participative democracy.

New Education Group – Foundation for Innovation and Research in Education (NEG-FIRE) is a knowledge 
based development organization promoting quality education for children from the marginalized 
communities of India. In 2005, it transitioned from NEG to NEG-FIRE as a new legal entity with a 
mandate to innovate a new trail to meet the challenges of bringing child-friendly education to the 
marginalised communities in an effective way.

The Aide et Action International network brings together actors from several continents, working in 
solidarity with each other to advance the cause of development through education across the world. It 
started in 1981, in France, as a sponsorship association aimed at supporting the schooling of children 
in India.

SAMAVESH
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Annexure 4: Broad Engagement Plan
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Annexure 5: TRI Jharkhand team Capacity Building 
Workshop

mUew[khdj.k ekWM~;wy 25 ls 30 ekpZ] 2019 

25 March (Monday)

10:00 to 11:15 
laHkkfx;ksa ls ifjp; ,oa bl dk;Z”kkyk dk mÌs”; 
lk>k djuk

11:15 am to 11:30 am pk;dky

11:30 to 1:30

jkaph dk;Z“kkyk ¼Qjojh 2019½ dh izfrfØ;k lk>k 
djuk 

xfrfof/k& vius&vius uksV d vk/kkj ij

1:30 pm to 2:30 pm yapczsd

2:15 to 4:00 cPpsa Hkk’kk dSls lh[kr gS\ 

xfrfof/k  jhfM+ax Hkk’kk lh[kus dh izfØ;k 
¼lh[kuk&fl[kkuk ist u- 13½

fo|ky; ,oa vfHkHkkod ij 
gekjh iqoZ/kkj.kk dks le>uk 
,oa bl ij ckrphr djukA

4:00 pm to 4:15 pm pk;dky

4:15 to 5:30
fiNyk l= tkjh 

“kka; dh jhfM+ax& cgwHkkf’kdrk

26 March (Tuesday)

9:00 to 9:30 QhM+csd

9:30 to 11:15 fo|ky; ,oa vfHkHkkod ls ckrphr lk>k djuk

xfrfof/k& izksc fjiksVZ ds igyss psIVj dh fjfM+ax

cPpss dh Hkk’kk lh[kus dh 
izfØ;k ij le> cukukA

11:15 am to 11:30 am pk;dky

1:30 pm to 2:30 pm yapczsd

2:30 to 4:00
cPpksa dks Hkk’kk D;ksa i<+kbZ tk,\

Xkfrfof/k& jhfM+ax ij ppkZ 

Hkk’kk lHkh fo’k; ds 
fo“yss’kukRed le> ds fy, 
vko“;dA

4:00 pm to 4:15 pm pk;dky

4:15 to 5:30
fiNyk l= tkjh

“kka; dh jhfM+ax& xf.kr f”k{k.k dk izfrfcEc

27 March (Wednesday)

9:00 to 9:30 QhM+csd

9:30 to 11:15 cPpksa dks foKku@ xf.kr D;ksa i<+k;k tk,\

Xkfrfof/k& jhfM+ax foKku f”k{k.k fodYi dh jpuk

xf.kr@foKku fo“yss’kukRed 
le> ds fy, vko“;dA

11:15 am to 11:30 am pk;dky

11:30 to 1:30 fiNyk l= tkjh

1:30 pm to 2:30 pm yapczsd

2:30 to 4:00 fiNyk l= tkjh
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mUew[khdj.k ekWM~;wy 25 ls 30 ekpZ] 2019 

4:00 pm to 4:15 pm pk;dky

4:15 to 5:30 fiNyk l= tkjh
“kka; dh jhfM+ax& [ksyrs cPps&lh[kr cPps 
¼lh[kuk&fl[kkuk ist u- 3½

28 March (Thursday)

9:00 to 9:30 QhM+csd

9:30 to 11:15 f“k{kk dk lekt“kkfó; n``f’Vdks.k 
Xkfrfof/k& vuqHko ,oa jhfM+ax ij ppkZ

f“k{kk dk lekt esa ;ksxnku 
,oa izHkko ij le>A

11:15 am to 11:30 am pk;dky

11:30 to 1:30 fiNyk l= tkjh

1:30 pm to 2:30 pm yapczsd

2:30 to 4:00 fiNyk l= tkjh

4:00 pm to 4:15 pm pk;dky

4:15 to 5:30 fiNyk l= tkjh

“kka; dh jhfM+ax& eksckby ykbczsjh dh fjiksVZ

29 March (Friday)

9:00 to 9:30 QhM+csd

9:30 to 11:15 izkstsDV dh j.kfufr ,oa xfrfof/k;ksa ij ppkZ 
Xfrfof/k& j.kfufr ,oa xfrfof/k izi= ij ppkZ

j.kfufr ,oa xfrfof/k;ksa ij 
le> cukukA

11:15 am to 11:30 am pk;dky

11:30 to 1:30 igys dk l= tkjh

1:30 pm to 2:30 pm yapczsd

2:30 to 4:00 cnyko nhnh ds dk;Z i|fr ij ppkZ 
Xfrfof/k& VhvkjvkbZ ds izi= ij ppkZ

4:00 pm to 4:15 pm pk;dky

4:15 to 6:00 eksckbZy ykbczsjh foftV 
“kka; dh jhfM+ax& Ldwy ds loky ftUnxh ds lokyksa 
ls QdZ D;ksa\

30 March (Saturday)

9:00 to 9:30 QhM+csd

9:30 to 11:15 fQYM+ foftV QksjesV ij ppkZ 

11:15 am to 11:30 am pk;dky

11:30 to 1:30 igys dk l= tkjh

1:30 pm to 2:30 pm yapczsd

2:30 to 4:00 [kwyk l=

4:00 pm to 4:15 pm pk;dky

4:15 to 5:00 izfrHkkfx;ksa }kjk dk;Z“kkyk ij fjQysD“ku ukssV 
fy[kuk
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Annexure 6: Baseline tools

School Tool TRIF

VO
Interview with village organization members and other members (xzke laxBu lnL;ksa o~ vU; 
yksxksa ls lk{kkRdkj GD)

Identification Part (igpku Hkkx)

SL Question Response

ID01A District Code (ftyk dk dksM)

ID01B District Name (ftyk dk uke)

ID02A Block Code (Cy‚d dk dksM)

ID02B Block Name (Cy‚d dk uke)

ID03A Cluster Code (DyLVj dk dksM)

ID03B Cluster Name (DyLVj dk uke)

ID04A Village Code (xkao dk dksM)

ID04B Village Name (xkao dk uke)

ID05A Hamlet Code (gseysV dk dksM)

ID05B Hamlet Name (gseysV dk uke)

ID06 Interview Date (lk{kkRdkj dh rkjh[k)

ID07 Interviewer Name (lk{kkRdkjdrkZ uke)

ID08
Interviewer Contact number (lk{kkRdkj dk 
eksckby uacj) 

ID09 Serial Number (Øekad)

Information about village organization (xzke laxBu ds ckjs eSa tkudkjh)

A01
 Name of village organization (xzke laxBu 
dk uke &)

A02

Total number of members of organization 

in today's conversation (vkt dh ckrphr eSa 
laxBudqy lnL; la[;k o~ ikydksa dh la[;k)

Status of education and school related work in village organization

xzke laxBu es af'k{kk vkSj 'kkyk laca/kh dk;ksaZ dh fLFkfr

B01

Are the meetings of the village 

organization held on regular basis? (D;k 
xzke laxBu dh cSBds fu;r le; ij gksrh gS\) 

0 = NO ugha

1 = YES gk¡
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SL Question Response

B02
Are any action taken on last discussion? 

(fiNyh ckr ij D;k dksbZ dk;Zokgh gqbZ \)

0 = NO ugha

1 = YES gk¡

B03

how many work done on the major decision 

taken on education (f'k{kk ds lEcU/k esa afy, 
x, çeq[k fdrus fu.kZ;ksa ij dke gqvk\)

B04

Has the community organized a program 

for school or children? (D;k leqnk; us Ldwy 
;k cPpksa ds fy, dksbZ dk;ZØe vk;ksftr fd;k\)

0 = NO ugha

1 = YES gk¡

Information about the status of the school system and the program - 1.-Bad, 2 Medium, 3 good 

Ldwy dh O;oLFkk dk;ZØe & dh fLrfFk ds ckjs eSa tkudkjh & 1-&[kjkc] 2- ek/;e] 3- vPNh

C01 Mid day meal (e/;kUg Hkkstu)

C02
Drinking water facilities (ihus ds ikuh dh 
O;oLFkk)

C03 Toilet ('kkSpky;)

C04 Teaching at school (Ldwy eSa ai<kbZ fy[kkbZ)

C05 Sports ([ksydwn)

C06

School time and time of teachers to reach 

at school (Ldwy dk le; Ldwy esa f'k{kd dk 
le;)

C06A A- Timing of school (Ldwy dk le;)

1. Daily opens and closes at a time (jkst +le; 
is [kqyrk vkSj can gksrk gS)

2. Sometimes opens at a time (dHkh dHkh le; 
is [kqyrk vkSj can gksrk gS)

3. Never opens at a time (dHkh le; is ugÈ 
[kqyrk vkSj can gksrk gS)

C06B
B- Timing of teacher reaching at school 

(Ldwy esa f'k{kd dk le;)

1. Daily comes at a time (jkst+ le; is vkrs gSa)
2. Sometimes comes at a time (dHkh dHkh le; 
is vkrs gS)
3. Never comes at a time (dHkh le; is ugha 
vkrs gS)

C07

Cultural Programs and Other Activities 

at school (Ldwy eSa lkaL—frd dk;ZØe vU; 
xfrfofèk;k¡)

1. Performed well (vPNs ls gksrh gS)
2. Not performed well (vPNs ls ugha gksrh gS)
3. never organized (dHkh ugha gksrh gS)

How much active is the school committee / school management committee? (Ldwy dh lfefr@ 'kkyk 
çcaèku lfefr fdruh lØh; gSa \)

D01

Are the meeting of the School 
Management Committee held regularly in 

every month? (D;k 'kkyk çcaèku lfefr dh 
cSBd fu;fer gj eghus esa gksrh gSa \) 

0 = NO ugha

1 = YES gk¡
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SL Question Response

D02

How many people usually meet in the 

meeting?(ehÇVx es avkerkSj ls fdrus yksx 
vkrs gSa\)

D03A

In the meeting of the school management 
committee, do you also raise your point? 

('kkyk çcaèku lfefr dh cSBd esa D;k vki 
viuh ckr Hkh dgrs gSa\ )

0 = NO ugha

1 = YES gk¡

D03B
Do they listen to your points? (D;k vkidh 
ckr lquh tkrh gS\)

0 = NO ugha

1 = YES gk¡

D04

Do the members of village organization  

meet the school teacher? (D;k xzke laxBu 
ds lnL; Ldwy ds f'k{kd ls feyus tkrs gSa\)

1. Regularly (fu;fer)

2. Occasionally  (dHkh dHkh)

3. Never  (dHkh ugha)

D05 Do you have a school development plan?
0 = NO ugha
1 = YES gk¡

D06

What are your main plans for this year? 

(bl lky ds fy, vki dh ;kstuk eSa eq[; D;k 
dke gSa\)

D07

Do you have information whether children 

are learning at school or not? (Ldwy esa cPps 
lh[k jgs gS a;k ugÈ mldh tkudkjh gS\)

99. Do not learn anything (dqN ugÈ lh[krs) 
1. Reading and writing (i<+uk fy[kuk)

2. Sports ([ksy dwn)

3. Cultural activities (lkaL—frd xfrfofèk;ka)
4. Express themselves to others (nwljksa ls viuh 
ckr dg ikuk)
5 Others (vU;) 

D08

Do the village organization have meeting 

of the subcommittee for education? (xzke 
laxBu esa f'k{kk dh milfefr dh cSBd gksrh gS 
dh ugÈ\)

1. Regularly (yxkrkj gksrh gS)
2. Sometimes (dHkh dHkh gksrh gS)
3. Never  (dHkh ugÈ gksrh gS) 
4. No committee formed (lfefr ckuh ugÈ gS)
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Conversation with the children (cPpksa ls ckrphr--)

Note: Conversation with children ... (After taking activity with children, interact with them 
like.."Dhammak Dhammak"..or"Bolo bhai kitne", note- group discussions with 5 to 10 children)

uksV% cPpksa ls ckrphr---¼ cPpksa ds lkFk xfrfofèk djus ds ckn muls ckrphr djuk gS-- tSls èkEed èkEed--;k cksyks 
HkkÃ fdrus] uksV& 5 ls 10 cPpksa ds lkFk lewg ppkZ½

Identification Part (igpku Hkkx)

SL Question Response

A01 Name of the village (x‚odkuke)

A02 Name of the ward (eksgYyk@okMZdkuke)

A03 Total children attended the discussion (ppkZ 
esa dqy 'kkfey cPps)

A04 The number of girls in this (blesa ls 
ckfydkvksa dh la[;k)

A05 Do the school have sports related 

equipments? (Ldwy esa [ksy&dwn dh lkexzh gS 
\)

1. Available (gS)
2. Not available (ugha gS)
3. Not available to play ([ksyus dks ugÈ feyrs)
4. Available but not in working condition 

(miyCèk gS ysfdu vuqi;ksxh gS)

A06 Do the school have other teaching 
materials for children in addition to text 

books? (Ldwy esa aikB; iqLrdks ads vykok cPpksa 
ds fy, vU; f'k{k.k lkexzh D;k D;k gSa\)

1  chart, 2  stationary,.4 colours5 computers 6 
specify other

A07 How is the creative content of children used 
on the walls of the school or on the roof? 
(Ldwy dh nhokjks a;k Nr ij cPpks adh dksZb 
jpukRed lkexzh dk bLrseky dSls gksrk gS)

1= Children see themselves (cPps [kqn ns[krs gSa-)

2= The teacher uses them while teaching.
(f'k{kd mUgs ai<+rs le; bLrseky djrk gS)

3= No one use them (dksÃ bLrseky ugh gksrk)

4= No content  (dksÃ lkexzh ugh g)S 
A08 How to use the library book for children in 

school (Ldwy esa cPpksa ds fy, iqLrdky; dh 
fdrkcksa dk bLrseky dSls gksrk gS)

1= Children see themselves (cPps [kqn ns[krs gSa-)
2= The teacher uses them while teaching.

(f'k{kd mUgas ai<+rs le; bLrseky djrk gS)
3= No one use them (dksÃ bLrseky ugh gksrk)
4= No books (fdrkc ugÈ gS)

A09 Number of books (fdrkcksa dh la[;k)

A10

Is books from the library issued to take 

home? (D;k iqLrdky; ls fdrkcsa ?kj ys tkus 
ds fy, nh tkrh gS\)

0 = NO ugha
1 = YES gk¡

A11

Ever you ever been beaten for something 

at school? (Ldwy es dHkh fdlh ckr ij vki 
dh fiVkÃ gksrh gS\)

1=Never (dHkh ugÈ gqÃ) 
2= Everyday  (jkst+ gksrh gS)
3= Sometimes (dHkh dHkh)
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SL Question Response

A13

How many children come to school every 

day? Please tick (Ldwy esa cPps jkst vkrs gSa \  
—i;k fVd djsa---)

1= More than half (vkèks ls vfèkd) 
2=Half (vkèks)
3= Less than half  (vkèks ls de)
4= All  (lHkh)

Children assembly (ckylHkk)

A14

Is the children assembly scheduled every 

week? (D;k Ldwy es acky lHkk gj g¶rs gksrh 
gS\)

1=Weekly once (g¶rs eas ,d ckj)
2=Once in 15 days  (15 fnu es ,d ckj)
3=Once in a month  (eghus es ,d ckj)
4=Occasionally  (dHkh dHkh gksrh gS)
5=Never (dHkh ugÈ gksrh g)S  skip A15

A15

How many children participate in the 

children assembly? (fdrus cPps cky lHkk eS 
aHkkx ysrs gSa)

1= All  (lkjs)
2=More than half  (vk/ks ls T;knk)
3= Very less (cgqr de)
4= None (fcYdqy ugha)

A16
How long do you study at home? (?kj eS 
afdruh nsj i<+us cSBrs gSa)

1= Not at all  (fcydqy ugh)
2= less than 1 hour 1 (ugh] 1 ?kaVs ls de)
3= more than 2 hours (2 ?kaVs ls T;knk)

A17

Do you get mid day meal regularly in the 

school ? (observe) (D;k fo|ky; esa eè;kUg 
Hkkstu fu;fer cPpksa dks feyrk gS\ ¼voyksdu½)

A18
1. Sufficient food served ([kkuk HkjisV feyrk 
gS-)

0 = NO ugha
1 = YES gk¡

A19 Sit together (lkFk lkFk cSBrs gS)
0 = NO ugha
1 = YES gk¡

A20 Clean and hygenic food ([kkus eSa lkQ lQkÃ-)
0 = NO ugha
1 = YES gk¡

A21
Do the children migrate with parents? (tc 
ekrk firk cgkj dke is tkrs gSa rks fdrus cPps 
muds lkFk tkrs gSa \)

1=More than half (vkèks ls T;knk)
2=Very few  (cgqr FkksM+s ls)
3=No at all   (fcydqy ugÈ)

A22

What is the one single change you want 

in the school ? (Ldwy eSa dksÃ ,d pht D;k 
cnyko pkgrs gks)

A23

What is the one sigle thing available in your 
school that you want every school to have? 

(rqEgkjs Ldwy eSa ,slk dkSu lk pht gS tks rqe 
pkgksxs dh lc Ldwy eSa gks\)
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Conversation with the teacher, headmaster and other teachers (f'k{kd] gsMekLVj o~ vfrfFk 
f'k{kd ls ckrphr)

Identification Part (igpku Hkkx)

SL Question Response

Name of the village (x‚o dk uke)

Sl No. (Øekad)

A01 Name of the school (Ldwy dk uke)

A01A
The number of girls in this 
DISE dksM  

A02

Number of the total children in the age group 

6-11 years in the village (xk¡o@cLrh esa 6&11 o"kZ 
ds dqy cPpksa dh la[;k)

A02A A. Enrolled in school (Ldwy esa ntZ)

A02B B. Out of school (Ldwy ls ckgj)

A02C C. Total children (dqy cPpks adh la[;k)

A03

Number of total children present at school 

today (Ldwy esa dqy ntZ cPpksa dh vkt dh 
mifLFkfr)

Head count (observe) ¼gsMdkmaV@voyksdu ls½

A04

Present teachers as per the prescribed post in 

the school ('kkyk eSa r; in ds vuqlkj mifLFkr 
f'k{kd)

A04A A. Total affiliated Teacher

A04B B. Total recruited 

A04C C. Total present today 

Academic support (vdkfn~ed lg;ksx)

A05

What you find difficult to make student 

understand (vkidks cPpksa dks D;k le>kus esa 
fnôr gksrh gS \)

A06

Do you get academic support from BRC CRC 

from time to time? (D;k le; le; ij vkidks 
BRC CRC ls dksÃ vdknfed lg;ksx feyrk gSA)

1=Regular basis (fu;fer :i ls)
2=Occasionally (dHkh dHkh)
3=Never (dHkh ugÈ)

Community Involvement (leqnk; dh Hkkxhnkjh)

A07

What is the type of community involvement 

in school events? (Ldwy ds dk;ZØeksa esa leqnk; 
dh Hkkxhnkjh  dk Lrj D;k gS)
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SL Question Response

A08
On which occasion people gather? (fdu fdu 
voljksa ij iyd tqM+rs gSa\)

1. Independence day (Lora=rk fnol)
2. Republic day (x.kra= fnol)
3. Teacher's day (f'k{kd fnol)
4. Forest Festival (ou egksRlo)
5. Approach (çoslksLo)
6. Foundation day of the school (Ldwy 
LFkkiuk fnol)
7. Other (vU; dksÃ)
8. None (dksÃ ugÈ)

Viewing / discussing the methods used in teaching (f'k{k.k eSa bLrseky fd;s tkus okys rjhds dk voyksdu 
@ ppkZ)

A09

How you encourage the anxiety and curosity 

of the children? (vki cPpksa dh Çprk vkSj ftKklk 
dks dSls çksRlkfgr djrs gSa\)

A09A

A. Instead of ignoring children's questions / 

curiosity, prepared to answer them (cPpksa ds 
lokyksa @ ftKklk dks vuns[kk djus dh txg 
r;kjh ls tokc nsrs gSa)

0 = NO ugha
1 = YES gk¡

A09B

B.  Encourage discussion among the children 

in the classroom (d{kk eSa cPpksa dh vkilh 
ckrphr dks çksRlkfgr djrs)

0 = NO ugha
1 = YES gk¡

A10

Listen and promote compositing through 

visual arts and performing arts (vki –'; dyk 
vkSj dyk çn'kZu ds tfj;s lquus vkSj laxzg.k 
'khyrk dks c<kok nsus ds fy, D;k djrs gSa\)

1= Included in the study (ikB ds lkFk feyk 
ds djrs gS)
2= By collecting popular stories and puzzles 
at community level (lkeqnkf;d Lrj is çpfyr 
dgkuh vkSj igsyhvksa dks bdëk djds djrs gS 
cky lHkk ds lkFk djrs gSa)
3= With games and other cultural programs 
([ksy vkSj vU; lkaL—frd dk;ZØe ds lkFk)
4= Others (Please specify)

ds vU; ¼Li"V djsa½

5= Never (dHkh ugÈ)

A11
Recording of children's progress regularly 

(cPpksa dh çksxzsl dks fu; feV fjd‚MZ djuk)

1=Regular basis (fu;fer :i l)
2=Occasionally (dHkh dHkh)
3=Never (dHkh ugha)

A12
Satus of parent teachers' meeting (ikyd 
f'k{kd la?k dh ehÇVx dh fLrfFk])

1= Good (vPNh)
2= Medium (e/;e)
3= Weak  (detksj)
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SL Question Response

A13

What are the topic of discussion? (fdu eqíks aij 
ckr gksrh gS--)

1. System related (O;oLFkkxr)
2. Structure related (<kapkxr)
3. On community Participation (leqnk; ds 
lg;ksx ij)
4. On academic issues (vdknfed eqíksa ij) 
5. No meeting (ehÇVx ugh gksrh)

Basic Infrastructure (ewyHkwr <kapkxr O;oLFkk,a)

A14

School building condition (good, medium, 

weak) ('kkyk Hkou dh fLFkfr ¼vPNh]  eè;e] 
detksj½)

A14A Floor condition (Q'kZ dh fLFkfr)

1= Weak- Not in usable condition 
(detksj&bLrseky ;ksX; ugÈ)
2=  Medium- Broken but in usable condition 

(ekè;e& VqVk gqvk exj bLrseky ;ksX;)

3= Good- In usable condition (vPNh& 
bLrseky ;ksX;)

A14B Roof condition (Nr dh fLFkfr)

1= Weak- Not in usable condition (detksj 
&b'rseky ;ksX; ugÈ)
2=  Medium- Broken but in usable condition 

(ekè;e &VqVk gqvk exj b'rseky ;ksX;-)
3= Good- In usable condition (vPNh& 
b'rseky ;ksX;)

A14C Condition of playground (eSnku dh fLFkfr)

1= Weak& Not in usable condition (detksj 
&b'rseky ;ksX; ugÈ)
2=  Medium & Broken but in usable 

condition (ekè;e&VqVk gqvk exj b'rseky ;ksX;)

3= Good - In usable condition (vPNh& 
b'rseky ;ksX;)

A14D  Window*s condition (f[kM+fd;ksa dh fLFkfr)

1= Weak& Not in usable condition (detksj 
&b'rseky ;ksX; ugÈ)
2=  Medium - Broken but in usable condition 
(ekè;e&VqVk gqvk exj b'rseky ;ksX;)

3= Good- In usable condition (vPNh& 
b'rseky ;ksX;)

A14E Rooms's Condition (dejksa dh fLFkfr)

1= Weak& Not in usable condition (detksj 
&b'rseky ;ksX; ugÈ) 
2=  Medium& Broken but in usable 

condition (ekè;e&VqVk gqvk exj b'rseky 
;ksX;)

3= Good-  In usable condition (vPNh& 
b'rseky ;ksX;)

A15
Drinking water facilities for children (cPpksa ds 
fy, ihus ds ikuh dh O;oLFkk)
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SL Question Response

A15A Handpump (gSaMiEi)
1= Functional (dk;kZRed)

2= Non-functional (xSj dk;kZRed)

A15B Water Tank (Vadh)
1= Functional (dk;kZRed)

2= Non&functional (xSj dk;kZRed)

A15C Go to home (?kj tkrs gS)
0 = NO ugÈ
1 = YES gk¡

A16
Number of toilets ('kkSpky; dh O;oLFkk ¾ )
(Functional/ Non/functional/ write number

¼mi;ksxh@vuqi;ksxh½

A16A Common (dkWeu ¾  …… )
1= Functional (dk;kZRed)

2= Non-functional (xSjdk;kZRed)

A16B Boy's (ckyd ¾……)
1= Functional (dk;kZRed) 
2= Non-functional (xSjdk;kZRed) 

A16C Girl's (ckfydk ¾……)
1= Functional (dk;kZRed) 
2= Non-functional (xSjdk;kZRed) 
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Conversation with BRC, CRC and Administration (BRC, CRC ç'kklu ls ckrphr)

Identification Part (igpku Hkkx)

SL Question Response

A00 Respondent designation (mÙkjnkrk ds in dk uke)
1- BRC (chvkjlh)
2- CRC (lhvkjlh)
3- CAC (lh,lh)

A01 Name of BRC, CRC CAC (BRC, CRC CAC  dk uke)

A01A
Name of the jan shiksha kendra (tu f'k{kk dsaæ dk 
uke)

A01B
Number of your Subordinate Jan Education 
Centers (vkids vèkhuLFk tu f'k{kk dsaæksa dh la[;k)

A02
How many school you could cover in a week\ (,d 
g¶rs es vki fdrus Ldwy tk ikrs gSa \)
Number la[;k fy[ksa

A02A

How many times you could visit each school in 

a year\ (gj Ldwy esa ,d lky esa vki fdruh ckj tk 
ikrs gSa \)

Number la[;k fy[ksa

teacher and school collaboration (f'k{kdksa Ldwy eSa 
lg;ksx)

A03 Types of help to teachers (f'k{kdksa dks enn dk çdkj)

A03A

Meeting with the teacher in the school premise 

(Ldwy ds çkax.k es f'k{kd ls eqykdkr
Ldwy foftV)

0 = NO ugha
1 = YES gk¡

A03B Academic help (,dsMfed enn)
0 = NO ugha
1 = YES gk¡

A03C Yearly/monthly training (okÆ"kd o~ ekfld çf'k{k.k)
0 = NO ugha
1 = YES gk¡

A03D
Make and use of T-L-M- (Vh-,y-,e- cukuk@ 
mi;ksxdjuk)

0 = NO ugha
1 = YES gk¡

Association of school and community (Ldwy leqnk; dk tqMko)

A04
Promotions for Smc Members and Chairs

smc (lnL;ksa o vè;{kksa ds fy, çfl{k.k)
0 = NO ugha
1 = YES gk¡

A05
What is the % of schools SMC meetings held 

regularly\ (fdrus % Lpwyksa eSa SMC cSBdsa fu;fer gS)
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SL Question Response

A06

What are the activities in which community or 

parents support the school\ (Ldwy esa dkSu dkSu ls 
dk;ZØe eSa leqnk; o~ ikyd lg;ksx djrs gS\)

1. Participation (Hkkxhnjh])
2. Help in planning (vk;kstu esa enn-)
3. In decision making (fu.kZ; esa])
4. In operation (lapkyu esa-)

5. Never (dgÈ ugÈ- )

Association with the Panchayat (iapk;r ds lkFk tqMko)

A07

In how many village Sarpanch or Panchayats help 
school in managing Events and arrangements\ 

(fdrus xk¡o esa ljiap ;k iapk;r Ldwy ds vk;kstuksa 
vkSj O;oLFkkvksa eSa enn djrs gSA)

A08
How many schools have school development plan\ 

(fdrus Ldwy eSa Ldwy MsoyiesaV Iyku cuk gS)

Teacher Source Center (f'k{kd lzksr dsaæ)

A09
Number of active teacher source center in the 

block (Cykd es fdrus f'k{kd lzksr dsaæ lfØ; gS\)

A10
Number of teachers coming regularly to TRC? 

(TRC es fu;fer vkus okys f'k{kdksa dh la[;k)

A11

What kind of academic support does DIET 

provides? (MkbV ls fdl çdkj dk vdknfed lg;ksx 
feyrk gS)

A12

In how much time interval you have meetings 
about education with the active NGOs working 

here\ (fdrus le; varjky is vki ds ;gk¡ lfØ; 
,u-th-vks- ls f'k{kk ds okjs esa vki cSBd djrs gSa\)
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Annexure 7: Baseline Survey Report of 30 Villages
 

Baseline Survey Report of 30 villages Under the Shiksha Pahal Program

in Burhanpur District by Samavesh

Under Transform Rural India (TRI)

January to March 2017

Contents of the Report
•	 Introduction

•	 Objective of the program

•	 Need for Baseline survey

•	 Survey Schedules and Method of Data Collection

•	 Capacity building of Samavesh team 

•	 Outcome of base line survey 

•	 Conclusion

Introduction

This report provides  a narrative of the baseline survey  which  the Khaknar team  had done between 
January and march 2017 .During this period the survey  team had done  base line survey in 30 villages 
and government  primary schools at Khaknar block  in Burhanpur  District  in MP.  Through this survey 
we reached directly a total of  around 3000 people in different age  groups including school children, 
adolescent boys and girls, men and women from the community and school teachers and other 
stakeholders. The purpose of the survey  was to be able to understand the village situation in detail 
and to be able to develop a village profile, which would then help us in working with the local school 
and anganwadi and develop a systematic strategy to implement our program.

Objective of the program

The overall objectives of this TRI program are broadly as follows:

a)  Improving the quality of teaching-learning program in the Government school system.

b)  Strengthening the community-school connect, so that SMCs would function effectively and 
support the schools to achieve teaching learning of a high quality

c)  To support the creation of a conducive learning atmosphere at home for students

d)  Strengthening the educational administration, so that the BRC and CRC are able to provide active 
support to teachers in both academic and administrative performance.
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Need for Baseline survey

To design appropriate activities and inputs to achieve the objectives of this program, it was important 
to understand the present status of the schools in the project area, the challenges that they face 
and the level of readiness of the community and village organisations to work with the schools to 
strengthen its performance. The baseline survey was design to provide this understanding. In addition 
it would also provide the benchmark against which we could measure the progress of schools and 
other related parameters including community participation over time.

For the purpose of this survey, the team had designed and printed separate schedules under 9  key 
areas of school and village life, which give a comprehensive picture of school functioning and the 
working of social institutions in the village. 

Survey Schedules and Method of Data Collection

List of Schedules used in Survey: The schedules for the survey was prepared and tested by the 
Samavesh team.  This consisted of the following 9 tools

i)    School Status Survey: to understand the infrastructural and resource base of the school, mainly 
through observations and discussions with teachers; The second part of this School Status collected 
data on student enrolment and teacher availability as well.

ii)   Teacher Interview: a discussion tool with the teacher to understand their attitudes and challenges, 
the conditions under which they work and their understanding of new academic methods, as well 
as their attitude towards community participation;

iii)  SMC members interview: This was to understand whether the SMCs were at all functional and 
what was the level of participation by the members in School management affairs.

iv)  Conversations with Children: This was important to understand the environment in the school and 
cross check various issues such as the use of resources such as library books, games kits etc. 

v)   Discussion with SHG members: Since the village level forums, which will play a lead role in education 
and health are based on the SHGs, it was important for us to understand the level of readiness of 
the SHGs.

vi)  Village Organisation Survey: We wanted to know the status of the leadership in the VLOs and the 
type of expectations we could have of them in taking the TRI program forward. 

vii)  Anganwadi Worker Interview: A detailed schedule was constructed to understand the level of 
functioning of the Anganwadis. This forms the base for school functioning and we would be 
interested in improving the quality of their functioning with community support.

viii) Panchayat Members' Interview:  This helps to guage the quality of governance in the panchayat, 
and the degree to which we can expect to get support for work in education, health etc.

ix)   FGD with Community Members:  Community members are able to candidly give feedback on 
the functioning of all the village services and organisations such as school, Anganwadi, SHGs, 
Panchayat, Gram Sabha, SMC etc. Hence the FGD is a good feedback on what we had learnt from 
the other sources.

Method of Survey

Two days were scheduled for data collection from each village using the 9 tools listed above. Each 
village was surveyed by a team of two persons. So, for instance if 30 villages had to be covered by two 
teams, then each team would survey 15 villages, over around 40 days ( 30 working days, plus some 
buffer period to make corrections, and revisits for any schedules remaining incomplete.)
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A training of some 4 days was carried out for the two teams, which included carrying out a pilot survey 
of one village and then detailed discussions of gaps. 

Thus the Samvesh team was able to cover the functioning of social institutions in villages, which is 
necessary to understand the functioning level of village organisations and the role they will be able to 
play in monitoring and supporting schools and anganwdis etc. This would also give us an idea of the 
type of inputs required to further strengthen the Village organisations, so that they could support the 
school management committees. 

Through this survey we  reached 30  schools of Khaknar block, which together had an enrollment 
of 3208 children and interviewed 89 school teachers, 90 members of the school management 
committees, and had group discussions with 549 school children. We interviewed 89 SHG groups  
members, 97 PRI members (Sarpanch, vice sarpanchas and ward panchs), 43  Anganwadi workerss , 
and 27 VLO leaders of 9 villages in which the Village level organisations (VLOs) already existed. Finally 
we held group discussions (FGD) with 757 community members in the 30 villages to get a feedback 
and crosscheck on the earlier discussions. 

This survey was quite exhaustive and provides us a data base for further analysis. It also gives us a 
baseline to compare the progress of the school and VLO functions as the program proceeds, not just 
in quantitative terms but also in a qualitative manner, showing how village community members feel 
about the functioning of schools and other facilities and their functioning. 

In the next section , we give the data collected through each schedule and then briefly analyse this 
data to provide a comprehensive picture of the villages and institutions that were surveyed. 

Discussion and Analysis of Survey Data

The data collected through the separate schedules is given and discussed in the sections 1 to 9 below. 
The analysis shows both the present physical and resource status of institutions such as the school 
and anganwadi. It also gives a sense of the quality of functioning of the schools and Anganwadis, 
through discussions with the various stake-holders, such as students, teachers, parents and community 
members. In addition, the survey tried to capture the level of awareness and the motivation of members 
of various village institutions such as SHGs, Village Organisations, Panchayat. This understanding will 
be useful to design the inputs and activities to promote interface between teachers, parents, SMC 
members etc, so that we could build a broad front for improving schools and promoting quality 
teaching.

In addition to providing an overall picture of the region, this survey will provide the profile of each 
village and the status of its community and public organisations, where our teams are working. They 
will thus be able to measure their progress on a variety of fronts, including school functioning, as well 
as the involvement and support provided by SHG members, Village Organisation, the SMC and the 
Panchayat. 
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Table 1: School Status Survey- Infrastructure and Facilities

Table 1.1: School Status Survey – Student Enrollment and Teacher Availability

Name 
of the 
block

Current 
situation 
of school 
building
G-good;  

M- 
Medium;  
P- Poor

Boun-
dary

Midday 
meal

Games 
and 
sports 
for 
children

Class mana-
gement 
with using 
interested 
and 
attractive 
things

Library Use of 
library

Balsabha Teaching 
method 
/ABL/
Tradi-
tional/
mix

G M P Yes/No G M P Yes/No Yes/No 

Good-G 

Medium -M, 

Poor-p and 

Nil-N

Yes/No Yes/No Yes/No

Khaknar 6 18 6 3/27 0 26 4 9/21 G-0 M- 2 

P-23 N-5

6/24 3/27 14/16 0/30/0

Total

Name 
of the 
cluster 
and 
total 
school

Total 
no of 
the 

child-
ren en-
rolled

Atten-
dance 
on the 
survey 
days

Atten-
dance 
per-
centage 
on 
survey 
day

Total 
no of 
child-
ren 
mig-
rant

Total 
reg-
ular 
tea-
chers

Total 
Guest 
tea-
chers

Total 
tea-
chers

Regular/
Guest 
teacher 
not 
present 
on 
survey 
day

Regular 
tea-
chers 
and 
children 
ratio

Guest 
tea-
chers 
and 
child-
ren 
ratio

Local 
tea--
cher 
ratio

Khaknar 3208 1288 40.15% 499/ 

15.55%

50 39 89 21/14 65/1 36/1 38

Total

Section 1:  School Status Survey

This section gives the status of physical infrastructure of schools as well as the availability of teachers 
in schools along with school enrollment figures.

School Building - The Khaknar survey team visited 30 primary schools and got to know about current 
situation of the school and teachers.  As per the feedback from school teachers and observation of 
the survey teams, we found that only 6 schools are in good position, 18 are in medium situation and 
06 schools were in rather poor condition. The school at Daiyat is one of the best schools among the 
thirty schools. In this school 70% students come regularly and their learning status seems good. Daiyat 
School teachers seemed very active and played an active role in various kinds of development of the 
school. The basic facilities, such as water, quality of classrooms, toilets etc are available. Eighteen 
of the schools were in not so good condition and were put in the medium category. But 7 school 
buildings were damaged with windows and doors being broken and water was blowing in due to 
which children were not able to sit there. Due to such poor conditions, the school children are affected 
and there is lack of interest to attend classes.  The teachers also seemed to be passing their time in 
school, due to absence of adequate teaching conditions.
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Thus, we can say that the overall condition of the school buildings are not good and there seems to be 
a lack of initiative from both the teacher and the local community to improve these conditions. Only 
3 of the 30 schools had a boundary wall and so proper playgrounds were also not possible in these 
schools. 

Midday meal  

Midday meals are an important part of the school and people have become aware about the quality of 
food.  However, in these 30 schools of the Khaknar block the condition of midday meals are not very 
satisfactory. According to this survey 26 schools are less than average, although we put them in the 
medium category, and 4 schools (Satod,Ghamanpura, Jampani, and Dabali ) are in very poor condition. 
None of these schools follow the menu that has been decided.  Complains by parents regarding 
midday does not improve the situation. The midday meal is being prepared by SHG members and they 
don’t seem to care about what people are saying and they carry on as usual.

Games and sports activities

The same situation, as in the building and midday meal, seems to exist with the condition of games 
and sports. Only 9 schools provide opportunity to play local games at the school level, while in the 
rest of the 21 schools teachers don’t participate in games with the children and children play by 
themselves. During discussions with teachers they claimed that they had sports materials, however 
according to the students these were not given out for playing. Thus in reality the large majority of the 
schools did not organise any games.

Class management   

During the survey,  our team found only 2 schools with  well decorated classrooms and attractive  
classes, out of  the 30 schools surveyed.   In each of 23 schools  there is one room, called  the ABL 
room (Activity Based Learning room). However, the ABL teaching material is not in use and teachers 
do not seem to have an understanding of how to use this effectively. 

Library and its use 

During the survey the team found that 6 of the 30 schools had libraries but only 3 out of these 6 were 
actually functioning. The other 24 schools did not have libraries and in some places the teachers did 
not seem aware that schools should have a library.

Bal Sabha 

When asked about the Balsabha, all the teachers claimed that Balsabhas are organised on a regular 
basis. However, during discussions with children it was found that Balsabhas are organised on a 
regular basis in 14 schools out of 30 and that too not on a regular basis.  Normally, during the 
Balsabha singing of songs and reciting poems seemed to be the only activities.

Quote – a teacher posted in one of the schools stated during his interview that there is no 
benefit from Balsabha and it is only a waste of time, hence we never do it.

Quote 2- a teacher from another school claimed that Balsabhas are good tools for skill 
development of children and through this teachers are also able to monitor children's 
development. 

Thus it can be concluded that not all teachers understand the objectives and values of organising 
Balsabhas. 
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Teaching and learning method 

During this survey process, the team surveyed 30 schools and found that all teachers they observed 
were using traditional methods such as use of black board for writing down and making children 
copy, making children repeat to learn by heart etc. Thus they are still far from understanding and using 
activity based teaching methods, which are being talked about. 

Attendance 

According to the survey there are 3208 children enrolled according to records in the 30 schools. The 
survey team found altogether 1288 children present on the day of the surveys. This was found using a 
simple 'head-count' method during survey. So, the attendance on the day of survey was 40%. When 
you ask the teachers, they say that parents are not aware about the importance of education and so 
don’t send their children to school. On the other hand, when we ask parents their complain is that 
teachers don’t teach in school and that’s why we don’t force the children to go to school. So, the 
real challenge would be to bring together teachers and parents to join hands and strive together for 
quality education.

There are altogether 89 school teachers in the 30 schools, out of which 50 are regular and 36 are 
guest teacher. Of the 89 teachers 38 belong to local areas and 51 teachers come from outside, which 
includes teachers from around 10 kms and more, some coming from as far away as Khandwa and 
Burhanpur, which are both around 60 kms away. Thus these 51 teachers may come at 11 am and then 
go return by 3 pm.

As per the RTE guidelines, the required ratio of the teacher to students is 1 to 30. In these schools the 
ratio would thus be 1 teacher to 65 students for permanent teachers 1 teacher to 38 students if we 
also count the guest teachers.

Other Issues
•	 Toilets – Toilets have been constructed in all 30 schools but these toilets are not being used in a 

proper way. The survey team also found that toilets are not cleaned properly and in some places 
the toilets have been damaged by some community members. Some schools don’t have water 
to clean the toilets. Overall the toilets are in not proper condition and are not being used on a 
regular basis.

•	 Surrounding  Environment of Schools – As per observations by the survey team the areas 
surrounding the schools are often not healthy and in some cases quite polluted. A majority of 
schools do not have any boundary wall. In fact only 3 schools have boundary walls.  This also 
makes it impossible to keep the school surroundings clean, since people and cattle etc are moving 
around and littering.

Section 2- Teacher Interviews

This section is focused on understanding the attitude of teachers and how they perceive their 
relationship with the village community and its organisations such as the Panchayat and SMC. Since 
the objective is to set up an active partnership of the teachers and the community to work together, 
understanding their attitudes helps us to understand how to move forward in this effort. The other 
part of this understanding will come from talking to the SMC members, as well as other sections of 
the village community.
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The survey team interviewed 30 school 
teachers from the 30 schools visited. From 
the interviews, a number of problems or 
reservations about functioning and about lack 
of support from the community emerged, 
which were as follows:

•	 Parents are not taking interest in their 
children’s education and don’t send 
children to school regularly. They send 
them for labor or give them other work 
at home.

•	 In schools, where there are no teachers 
from Korku community teachers and 
students find it difficult to understand to 
each other, especially in classes 1 and 2.

•	 Twenty teachers out of 30 held the view, 
that education levels have improved 
because students are being supplied 
with free books, innovative methods. Ten 
teachers felt that the quality of education 
has come down due to frequent changes 
in the teaching methods and due to low 
attendance of students. Teachers at only 
two schools were found using cards for 
activities during teaching. 

•	 Teachers said that since last year they did 
not get any training on Activity Based 
Learning methods, although the teaching 
materials had been supplied and they 
were supposed to be using this method. 
They were of the veiw that the new 
method of teaching is challenging and 
demanding so that they do not get any 
support to use it. In addition they have a 
number of other tasks to perform, such as 
taking the mail and other official duties.

•	 They reported that although School 
Management Committees have been 
formed, members do not come to 
meetings. Only the President of SMC 
comes when required to sign a cheque or 
some document.

•	 During their school visit the Jansikshaks 
points out and notes down weaknesses 
but they do not provide support to 
make improvements in the quality of 
teaching. However, during meetings the 
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Janshikshaks help in providing 
information and filling this out. 

Thus we found, that the teachers felt 
they were not getting support from any 
quarter, neither the community nor the 
administration. 

Section 3  -Discussion 
with School 
management committee 
(SMC) Members

This part of the survey helps us to 
understand the present status of the 
School Management Committees, 
how effectively are they functioning 
and what is the awareness level of 
the members of this committee. This 
will help us to plan the training and 
involvement strategies to make the 
members more aware and involved in 
supporting and monitoring the school 
functions.

The team surveyed School Management 
Committees and altogether met with 
60 SMC members and Presidents 
(adhyaksh) from the 30 schools, that 
is 2 members from each school. They 
found that amongst the Korkus, which 
is the largest community in this area, of 
the 52 members in the SMC, only 15 
were aware about their membership.  
4 members reported that meetings 
had been conducted in their school, at 
intervels of 2 months and 16 members 
reported that meetings were held at 
intervels of 3 to 4 month. One member 
said that meetings in his school were 
held regularly each month. The rest 
of the 39 members reported that no 
meetings had been held since the 
formation of the SMCs. 

Discussions about the process of SMS 
formation revealed that only 3 to 4 
schools had used the  proper process. 
In the rest of the schools only 2 or N
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3 members were called over and the 
President appointed. The schools had 
not provided orientation on SMC roles 
and responsibilities to the president and 
other members. The members had been 
told that their responsibility was mainly 
to check the quality of midday meals and 
to ensure that children were coming to 
school regularly. 

In one village, the President was found 
well aware of the roles of the SMC, but 
in the same school the vice-president 
was not aware when SMC meetings 
were held etc. Although some members 
were aware of their roles and had been 
regular participants of SMC, there was 
wide variation in awareness levels and a 
majority of members had very little or no 
knowledge about their functions.

Thus the overall conclusion is that a large 
majority of SMCs in this region are not 
functioning with the proper guidelines. 
The main reason behind this seems to 
be that teachers are not inviting SMC 
members and not orienting them properly 
about their roles.

Some good suggestion were received 
from the members on the need to improve 
conditions in schools. This included the 
need to provide adequate number of 
teachers, ensuring quality in midday 
meals, providing drinking water facilities 
and improving the quality teaching 
learning. 

Section 4  - Group 
Discussions with School 
Children
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Note – main games that are played  in these schools are – SITOLIYA, KABADDI, HIGH JUMP, CRICKET, 
KHOKHO, CHAIR RACE AND  LONG RACE  

In talking to children, we were interested in getting their experience and feelings about school 
functioning, and in also crosschecking what we were told by other sources. The survey teams talked 
to 549 school children altogether (295 boys and 254 girls). Discussions were held with groups of 
children, and the reporting is done on the basis of a broad unanimity recorded in the group. The key 
points emerging from the discussions were as follows –

•	 All the school children talked to, said they liked going to school and enjoyed their games and 
studies. 

•	 Students from half the schools reported regular organized sports activities, where the guest 
teachers took part, and the rest said that games were irregular. And often these children played 
by themselves.

•	 Children from 6 schools reported regular sport equipments being provided in school. In the other 
24 schools no equipment was being provided.

•	 All schools were reported to be celebrating the National days, Republic and Independence, but no 
other celebrations were reported by the children. 

•	 School children say that guest teachers open school on time but regular teachers  generally come 
late 

•	 Some children, who are enrolled don’t come due to working with their parents agriculture or 
herding cattle. Some children migrate to other regions to earn money with their parents.

•	 Children reported that ABL material is available at the school level, but teachers don’t use it.

•	 School children don’t get a suitable atmosphere for studying at home 

•	 Students from 29 schools said that they don’t get any home work from their teachers.

•	 Students from 16 schools reported that Balsabhas are organised, however activities are limited to 
recitation of poems and relating stories.

•	 Only two schools were said to have proper library rooms, although books were not being loaned 
out regularly. Some of the other schools did seem to have some library books but these were also 
not being distributed to students.  

•	 Corporal punishment is common in most schools, although children reported instances of specific 
teachers, usually women, who do not beat them. The main reasons, for teachers beating students, 
often with a stick or with their hands, is not doing their tasks (“paath yaad kar ke nahi aane par”) 
or for having fun (“class men masti karne par”) and making noise in class.

•	 Amongst the most popular teachers are those who help the children, explain well and do not beat 
them up. 

These discussions showed that there is much scope for making the school more attractive, introducing 
new activities in the Balsabha and using activity based methods in classroom to enrich the learning 
process.
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The Survey team surveyed 30 villages and met 89 SHGs members.  The objective of these discussions 
was two-fold. One to understand the strength and awareness level of SHG members to estimate 
their potential role in PTA meetings and village affairs. The other objective of these discussions was to 
gauge their understanding of school functioning and the quality of education being imparted. 

As per the discussion with SHG members, 61 out of 89 members send their children to government 
schools and the rest send children to private schools . Only 8 women were satisfied with the schools 
while 80 said they were not satisfied with the teaching in schools. In a number of villages, the SHG 
members made critical remarks about the school functioning. In one school they said that teachers 
in their school do not teach children properly. They are either busy with paper work of are chatting 
amongst themselves. In one village the women reported that our school has 4 teachers but the 
teaching is of poor quality. The teachers take their chairs outside to chat and the children have fun 
inside the classroom. In another village, SHG members reported that ‘madam’ comes once a month, 
and does not teach the students, so the other teacher is left on his own. Members reported that the 
SHG meets every month, but discussions are only around savings, loans to be given or health issues. 
Other social issues such as functioning of the Anganwadi, school or Panchayat are not touched upon.

These discussions showed that a reasonable level of awareness about school functioning and its 
shortcomings existed amongst the SHG women members. This means that SHG meetings and other 
women forums could also become an effective ground for initiating discussions and taking up their 
social concerns, including school quality.

Section 6  - Discussions with Panchayat Members

The objective of meeting Panchayat members was to find out how active the Panchayat was and 
the potential of support in resources and monitoring from the Panchayat leadership. In addition, we 
wanted to observe the level of interest and awareness in school issues and based upon interaction of 
panchayat members with teachers and SMC members.

Notes: 
Only a representative sample of the data gathered is shown in the table No.7 above.
* For question 4, if the answer was yes, then we asked the member 'What did they observe there?'
** For question 9, 
G: stands for good attendance, over 50 persons present;
M: stands for 'medium' attendance, that is between 30 and 50 persons;
P: stands for poor attendance, that is less than 30 persons.
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Of course, these are rough figures, and the meaning of 
Good, Medium and Poor will actually vary with the total 
membership of the Gram Sabha, since the quorum is 
10%, which means 100 persons for a strength of 1000. 

# For question 12, the suggestions given were categorised 
under 4 main sections as follows:

1. Need more teachers;

2. To improve the quality of teaching-learning;

3. Parents should take more interest in the school;

4. Provide drinking water in school;

The aim was to talk to at least 3 panchayat members 
in each village, including preferably the Sarpanch and 
at least one women member. Since the Sarpanchas 
were often busy, the team could meet only 16 out of 
30. The survey team held discussions with 87 elected 
representatives of village Panchayats, whose ranks were 
as follows:
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The broad conclusions resulting from these discussions were as follows: At present there is no specific 
role played by Panchayat members in the schools. Members of Panchayats went to the school mainly 
on the 26th January and 15th August. On these national days the Sarpanch makes arrangement for 
distribution of sweets. Some 50 members claimed that they had visited the school and when asked 

S.No Panchayat Members Males Females Total

1 Sarpanchas 10 6 16

2 Up-sarpanchas 4 2 6

3 Members 32 33 65

4 Total 46 41 87

what they did during these visits, they said they observed the functioning of the midday meal scheme 
and attendance of school children. However, it was not clear what came out of these visits.

Regular Panchayat meetings seem to be a rare occurrence, and no member claimed any meetings of 
the standing committees of Panchayats. According to the members surveyed, only at 5 panchayats 
is the requisite quorum exceeded for Gramsabha meetings, with a medium presence, that is the 
quorum of 10% barely being completed at 8 panchayats. For the rest of the 17 panchayats, there 
is rather poor attendance and many of these meetings are only in name. The presence of women is 
very low at these meetings. None of the female Sarpanchas, that our surveyors talked to, claimed to 
participate regularly in Panchayat and gramsabha meetings and accepted that their husbands fulfill 
this responsibility. 

Around one third of members said that school and education are a topic of discussion, which means 
that 9 to 10 of the 30 take up this topic. And just 25% of the Panchayat members expressed satisfaction 
with school functioning.
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Section 7  - Functioning and Quality of the Anganwadi
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The Samavesh teams studied 43 
Anganwari centers in the 30 villages and 
tried  to get data as well as feedback from 
all these. Twelve Anganwari  centers  of 
these 43 are located in the centre of 
the village and the rest are situated on 
one side of village.  23   Anganwaris are 
based close to the school as they should 
be. There are 2438 children enrolled but 
only 21 %, that is 518 children were 
present on the day of the survey. 

According to the AWW in 35 anganwadis 
the children stay on for 1 to 2 hours 
after their meals. In only 4 anganwadis 
do they stay for 3 to 4 hours.  35 of 
the Anganwadis have their own pucca 
structure, but overall the conditions 
are still poor. Only 13 of these 35 
anganwadis have toilets facility less than 
half of the centers have drinking water.  
More than 50 % don’t have proper 
teaching learning material. Only 27 
centers had made sahyogini committees, 
but regular meetings were reported at 
only 13 places.

Other details/data of the anganwadi are 
given in the tables above. The conclusion 
is that less than 10 Anganwaris are 
functioning well. This data will help us to 
monitor the progress of the Anganwadi 
in detail as we start working with them 
and activate the local Mahila Manchas 
(Vos) at the local levels. Most of the 
issues that we discussed or observed will 
act as indicators to judge the progress in 
functioning of the Anganwadis.
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Section 8  -Information about the Village Level Organisations 
(VLO or VO)

Note:(Vos are formed by selecting 2 members from each SHG)

The VO is a critical organisation in the village since this will be our main medium for community 
participation in various activites including the schools and anganwadis. We were interested in 
understanding how many of these Vos had become active after their formation in the project area and 
what was the level of their awareness and understanding of school functioning. This would help us 
plan inputs for the Vos and how we should move forward.

Name 
of 

cluster

7-are you 
satisfied 

with 
education 

of your 
children  

8- have 
you 

visited 
the 

school 

8-what did 
you think 

of the  
level of 

education 
Good/

medium/
poor

According to you, 
what is the status 

of various facities in 
school?

Question to all 
members, including 
those who had not 
visited the school.

10- have you heard 
about SMC  

11-sugges-
tion for 
school im-
provement 

Govt/

Private
Yes/No G M P MDM Water Game Toilet Edu.

Yes/

No

Khaknar 3/24 5/22 2 1 2 8/19 10/17 6/21 9/18 8/19 3/24 14 9 9

Total

Table 8 : Details of the VLO/VLA (Village level organization or village level association )

The survey team visited 30 villages and examined the ground level picture of VLOs at the village level. 
During the visit they found 9 VLO, which were functioning in 9 villages.  They met with 27 members 
of the Village organizations and asked them about the purpose of formation of VLOs and what were 
their main activities. Only 5 of the 27 members had visited the school. From these discussions with 
VLO members, we felt that till now the focus of their work had been to support SHGs and that they 
understood the role of the VO to be aimed at savings, loans and meetings. The broader objectives of 
Vos as development medium for villages was still not clear to the ordinary members of Vos. However, 
the women were not shy and discussed their village issues.  They are expected to develop a proper 
understanding reasonably fast with guidance and training in specific areas.

Section 9 - Focussed Group Discussions in Villages

The objective of meeting one or two groups of community members in each village was to get a sense 
of what the village community feels about the quality of village facilities such as School, Anganwadi 
and functioning of the Panchayat. We also wished to know about people’s awareness of these village 
services and whether these services were actually functioning. In addition, the discussions with 
community members also gave an idea of the sense of participation and ownership that people feel in 
the functioning of these platforms.
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Suggestions from Community Members -: A variety of suggestions were made by the community 
members, who showed a high level of awareness and concern about the quality of education being 
provided and the facilities available to children in schools and anganwadis. The main suggestions that 
were made during the FGD discussions were as follows:

•	 provide sports material to children; 

•	 regular nutritious meal as per menu in the schools and anganwadi; 

•	 teaching and learning should be of good quality and regular; 

•	 functioning toilets and  drinking water; 

•	 availability of play ground in school

Conclusions

During the survey, the team met 757 community members in groups, and had open discussions with 
them. During these discussions people touched upon many aspects of village life and suggested ideas 
which have relevance for all-round development. As per the feedback they were rather critical of 
teachers and felt that the education level is low because teachers are not regular and even when they 
come, they don’t teach regularly . They felt that only a minority of the teachers are really interested in 
teaching. According to them, the education in government schools is in very poor condition and they 
felt very worried about the future of their children.

The other important thing emerging from these discussions was that community members are not 
aware about their rights and responsibilities in various spheres. This is true in the SMC, in Anganwadis, 
functioning of Asha and ANMs and also holds for the Gram Sabha and Panchayats. Thus this lack 
of awareness of their rights and therefore a lack of assertion in the quality and functioning of 
village institutions can be one major reason for poor conditions in areas such as health, education, 
environment and livelihood.
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Annexure 8
Sl. 
No.

Strate-
gy 

Activity Tasks Indica-
tors

Targ-
ets 

Key 
Actors

Jan
18

Feb
18

Mar
18

Apr
18

May 
18

June
18

July
18

Aug
18

Sep
18

Oct
18

Nov
18

Dec
18

1 Parent - Child interface/ Par-
ent-school engagement 

Per-
spective 
building 
on edu-
cation.

Mobili-
zation of 
educa-
tion sub 
commit-
tee

Formation 
of educa-
tion sub 
committee.

Number 
of com-
mittees 
formed

40 P 10 15 15

Perspective 
building of 
education 
sub com-
mittees

Num-
ber of 
meet-
ings

40 VP 10 15 15

Interfac-
ing with 
Sangha and 
Upashang-
ha.

Num-
ber of 
meet-
ings

32 Sc, 
Sang-
ha, V,P

4 4 4 4 4 4 4 4

Piloting 
of gal-
vanizer 
concept

Sensitiza-
tion of 2 
Sanghas 
about the 
strategy 
of using 
Galvanisers 
(CVs) for  
scaling up .

Num-
ber of 
meet-
ings

2 
meet-
ings

PV 2

1.1 Centralised 
3 days 
residential 
workshop 
of selected 
group 
members 
from ex-
isting TOO 
groups of 
Pradaan

Num-
ber of 
mem-
bers 
trained 
and 
sched-
ule /
calen-
dar of 
perfor-
mances 
is ready

20 Too 
mem-
bers 
train-
ed.

PV

Village 
based 
perfor-
mance by  
TOO group 
members 
followed by 
identifi-
cation of 
galvanizer 
.(2-3 galva-
nizers per 
village).

Num-
ber of 
perfor-
mances 
in 
villages.

30 
perfor-
manc-
es

TOO 
Group

30

Forma-
tion and 
orienta-
tion of 
galva-
nizers 
(2 from 
each 
village).

Forma-
tion of 
galvanisers 
groups. 
(CVs)

Number 
of gal-
vanizer 
identi-
fied.

60 TOO 
Group, 
PV

60
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Sl. 
No.

Strate-
gy 

Activity Tasks Indica-
tors

Targ-
ets 

Key 
Actors

Jan
18

Feb
18

Mar
18

Apr
18

May 
18

June
18

July
18

Aug
18

Sep
18

Oct
18

Nov
18

Dec
18

Develop-
ment of 
module for 
training of 
galvanizers.

module 
is ready

V

2 days 
centralised 
residential 
training of 
selected  
galvanisers.

Number 
of gal-
vanizer 
trained.

60 V 60

1.2 Tracking 
mech-
anism 
- Child 
and 
system

Tracking 
children's 
atten-
dance 
and 
learning 
progress 
, parents 
partici-
pation 
in school 
events 
and 
PTMs.   

Develop a 
user friend-
ly tracking 
tool for 
Galvanisers 
(CVs)

Tool 
devel-
oped

V

orientation 
of edu sub 
com on 
using the 
tool.

Number 
of sub 
com-
mittes 
orient-
ed.

40 V 20 20

Quarterly  
meeting 
between 
sub com-
mittee and 
Upasangha 
on tracking 
data.

Num-
ber of 
meet-
ings

80 SC,  
Up,  
V, P

40 40

Generation 
of a report 
from the 
tracking 
data

Report 
ready.

V

Sharing the 
report at 
institutional 
level

Sangha 
level 
meet-
ings

8
P, V,  
SC,  
Up

Collection 
of local 
stories and 
folklore 
from vil-
lages

Num-
ber of 
stories 
collect-
ed

30 Up, V

Home 
based 
support

compilation 
and restruc-
turing of 
the stories

Num-
ber of 
stories 
finally 
evolves

10 V
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Sl. 
No.

Strate-
gy 

Activity Tasks Indica-
tors

Targ-
ets 

Key 
Actors

Jan
18

Feb
18

Mar
18

Apr
18

May 
18

June
18

July
18

Aug
18

Sep
18

Oct
18

Nov
18

Dec
18

Content 
develop-
ment 

Inex-
pensive 
package 
of books

reproducing 
the stories/
materials 
in printed 
forms

Num-
ber of 
printed 
books

2000 2000

Dissemi-
nation of 
package... 
through 
piloting of 
galvanizers.

Num-
ber of 
house-
holds 
reached

1000 V 1000

1.4

Stren-
thening  
the plat-
form of 
PTA to 
enhance 
parent- 
wschool 
connect.

Initiat-
ing PTA 
meet-
ings for 
stream-
lining the 
process.

Activation 
of PTA 
meetings : 
ESC and Gs 
to motivate 
parents 
to attend 
PTMs regu-
larly.

Num-
ber of 
Schools 
initi-
ating 
PTMs

60 sc,G, V 5 20 35

Facilitate 
quarterly 
PTMs

Num-
ber of 
parents 
attend-
ing 
PTMs

75% 
of 
total 
par-
ents.

SC, 
G,V

25% 50% 75%

2

a) Strengthen local communities’ engagement with 
School&

(b) Building and sustaining local ecosystem for support-
ing education

2.1

SMC/
VEC 
com-
mittee 
activa-
tion

Acti-
vating/
Strength-
ening 
VEC 

Generate a 
report from 
the VEC 
mapping 
done in 10 
Upasang-
has.

Report 
done.

V

sharing 
data 
with the 
teachers at 
cluster level 
meetings

Num-
ber of 
meet-
ings

2 V 2

sharing 
data with 
community 
at Upas-
angha level 
meetings

Num-
ber of 
meet-
ings

10 V, Up 10

Activating 
VEC

Number 
of VEC 
activat-
ed

12 4 4 4

Orientation 
of sub 
committees 
on VECs.

Num-
ber of 
orienta-
tion

40 V 20 20
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Sl. 
No.

Strate-
gy 

Activity Tasks Indica-
tors

Targ-
ets 

Key 
Actors

Jan
18

Feb
18

Mar
18

Apr
18

May 
18

June
18

July
18

Aug
18

Sep
18

Oct
18

Nov
18

Dec
18

Mapping  
VECs by 
ESC in  2 
new GPs

No of 
schools 
covered

40 SC 20 20

2.2

Shik-
shadeep' 
: Activity 
centre/
study 
centre/ 
com-
munity 
learning 
hub

Mobi-
lizing  
youth 
volun-
teers by 
galva-
nizers 
to start 
activity 
centre in 
villages.

Identi-
fication 
of  Youth 
Volun-
teers from 
saturated 
Upasanghas 
jointly by 
Vers and 
Upashang-
ha for start-
ing Activity 
Centers.

Youths 
identi-
fied and 
name 
list pre-
pared.

10 Up,V, 10

Identifica-
tion of SLC 
space  by 
villagers.

Space 
marked 
to open 
centre.

6 Up,V, 6

21 days 
residential 
training 
of Youth 
Volunteers 
to run Shik-
shadeep 
(community 
hub) as 
entrepre-
neurs.

Number 
of YV s 
trained

10 V

Opening 
up of Shik-
shadeep 
by  Yvs and 
villagers.

Num-
ber of 
students 
attend-
ing the 
centres.

120 
stu-
dents.

YV,  
Up, V

Joint Mon-
itoring and 
mentoring 
of Shik-
shadeep

Number 
of mon-
itoring 
visit

72 Up,V, P 12 12 12 12 12 12

2.3

Teachers 
Day 
Celebra-
tion

Commu-
nity led 
teachers 
day cel-
ebration 
pro-
gramme 
in 
schools.

Develop a 
template 
for celebra-
tion.

SC,V 4

SC,V, P

Sharing of 
ideas with 
teachers

meeting 
with 
teachers 
peer 
group

4 SC,V
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Sl. 
No.

Strate-
gy 

Activity Tasks Indica-
tors

Targ-
ets 

Key 
Actors

Jan
18

Feb
18

Mar
18

Apr
18

May 
18

June
18

July
18

Aug
18

Sep
18

Oct
18

Nov
18

Dec
18

Teachers 
day celebra-
tion in at 
least 25% 
of schools 
in target 
GPs.

Num-
ber of 
events.

20 
school 
based 
cele-
bra-
tion.

SC,V, P 20

Meet-
ing with 
Upasangha 
and ESCs 
to develop 
plan for 
organizing 
the event

Num-
ber of 
meet-
ings

8 V, P, SC 8

2.4

Educa-
tion day 
celebra-
tion

Commu-
nity led 
educa-
tion day 
celebra-
tion pro-
gramme 
in 
schools.

Sharing of 
ideas with 
teachers

Num-
ber of 
meet-
ings.

8 SC,V, 8

Education 
day celebra-
tion

Num-
mer of 
event

4
Sc, V, 
P, Up

4

2.5

Intro-
duce 
activities 
within 
school 
which 
may 
help to 
build 
colab-
orative 
relation-
ship

com-
munity 
engage-
ment 
in the 
teaching 
learning 
process 
in 10 
saturated 
upa-
shang-
has.

Preparation 
of a joint 
plan by 
vers and 
upasangha 
to introduce 
school 
based ac-
tivities with 
community 
connect.

Plan 
pre-
pared.

Upas-
angha, 

V

meeting 
with upas-
angha and 
teachers

Share ideas 
like

a. Kitchen 
Garden,

b. Wall 
Magazine 
for children,

c. use the 
concept 
of guest 
teacher (ar-
tisans from 
communi-
ty),

d. make 
a group 
for Puppet 
Show etc

Num-
ber of 
schools 
covered

12
Upas-
angha, 

V, P
12
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Sl. 
No.

Strate-
gy 

Activity Tasks Indica-
tors

Targ-
ets 

Key 
Actors

Jan
18

Feb
18

Mar
18

Apr
18

May 
18

June
18

July
18

Aug
18

Sep
18

Oct
18

Nov
18

Dec
18

Initiat-
ing the 
process 
( activity 
starts in 
schools)

Initiated by 
upasang-
ha and 
teachers….
handhold-
ing support 
provided 
by V.

Num-
ber of 
schools 
activity 
is initiat-
ed.

12 V, U, T    2 2 2 2 2 2

2.6
Survey 
of ICDS 
centres

Preparation 
of survey 
tool

Tool 
ready

V

Conducting 
the survey 
at G.P level

Num-
ber of 
centres 
survey 
done

30 V

Preparation 
of survey 
report

Report 
ready

V

Sharing of 
report with 
community

Num-
ber of 
meet-
ings at 
sangha 
level

4 V,P 4

Organiz-
ing the 
event 
(ECCE 
day)

sharing the 
concept 
of EECE 
days with 
Upashang-
ha and 
preparation 
of program

cluster 
level 
meet-
ings

10 V 5 5

Conduct 
the event

Num-
ber of 
events

4
Up,SC 

V,P
2 2

3
 Strenghthen Teacher motivation 
and capacity

3.1
Learning 
camps

Decen-
tralised 
school 
wise 
learning 
camps

Idea sharing 
with 
schools, 
SI office, 
Sangha, 
upasangha.

Num-
ber of 
meet-
ings

16 
meet-
ings

V 4 4 4

3 day-
sTraining 
of teachers 
and 
community 
members 
on camp in 
3 phases.

Num-
ber of 
teachers 
and 
SHG 
mem-
bers 
trained.

150 V 50

Orga-
nize and 
conduct 
learning 
camps in 
schools.

Num-
ber of 
camps.

24 
cam-
ps.

V,T, C 6 6 6 6
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Sl. 
No.

Strate-
gy 

Activity Tasks Indica-
tors

Targ-
ets 

Key 
Actors

Jan
18

Feb
18

Mar
18

Apr
18

May 
18

June
18

July
18

Aug
18

Sep
18

Oct
18

Nov
18

Dec
18

3.2

Forma-
tion of 
teachers 
peer 
group.

Expan-
sion of 
teacher 
peer 
group at 
cluster 
level.

Identify 
teachers 
to create 
teachers 
peer group.

Num-
ber of 
teachers 
identi-
fied and 
groups 
formed.

30 
teach-
ers/ 3 
groups

V 1 1 1

Monthly 
meetings 
to build 
capacity  of 
peer groups 
to sustain 
their mo-
tivation to 
take charge 
and address 
educational 
issues.

Num-
ber of 
monthly 
meet-
ings.

30 
meet-
ings

V 1 2 2 2 2 2 3 3 3 3 3 4

Create a 
Whatsaap 
group/
facebook 
page/public 
group for 
the teach-
ers

Page 
created 
and 
activat-
ed.

V

3.4

Building 
capacity 
of ICDS 
workers.

Conduct 
worshop 
for su-
pervisers 
and ICDS 
workers.

Capacity 
building 
workshops 
for ICDS 
workers 
and galva-
nizers.

Num-
ber of 
workers 
trained

100 V 25 25 25 25

3.5
Teachers 
maga-
zine

Maga-
zine by 
teachers 
initiative.

making the 
first draft as 
an example.

Draft 
pre-
pared

V

Formation 
of an edi-
torial board 
comprising 
of teachers.

V, T

Collection 
of articles

V, T

Editing and 
publishing 
the news-
letter

Number 
of Mag-
azines 
pub-
lished

4 T,V 1 2 1

4
Strenghthen education system ( Academic 
governance and adminstration).

4.1

Per-
spective 
building 
on ed-
ucation 
of PRI 
mem-
bers.

Orien-
tation 
of PRI 
members

Develop a 
module

module 
ready

V
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Sl. 
No.

Strate-
gy 

Activity Tasks Indica-
tors

Targ-
ets 

Key 
Actors

Jan
18

Feb
18

Mar
18

Apr
18

May 
18

June
18

July
18

Aug
18

Sep
18

Oct
18

Nov
18

Dec
18

Organize 
orien-
tation 
program 
with PRI 
members 
and iden-
tification 
of action 
points

Number of 
meetings

4
V, P, 
Up-

sangha

4.2

Regular 
interface 
with ed-
ucation 
func-
tionarie-
sat block 
and 
district 
level

Regular  
meetings

meeting 
with SI and 
share the 
updates/ 
experience

V

Meeting 
with DI, 
DPO, 
CDPO and 
share the 
updates/ 
experience

V

4.3

Expe-
rience 
sharing 
and ap-
preciat-
ing best 
prac-
tices at 
district/
block 
level

Yearly 
Umbrella 
event ( 
Consul-
tation on 
relevant 
academic 
issue and 
Hon-
ouring 
teach-
ers).

Preparation 
of presenta-
tion

Presen-
tation 
ready.

VP

Logistical 
arrange-
ments

V

Organising 
the event

Number 
of event

1 V,P
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Annexure 9 : Annual Plan on Education

o"kZ -------------------------- 
 
xzke laxBu------------------------------------------------------------------------- xk¡o --------------------------------  fo|ky;---------------------------------------------------------

 
ECV  nhnh ¼uke o uEcj½% ¼1½------------------------------------------------  ¼2½------------------------------  ¼3½-----------------------------------------------------------

;kstuk 
cukus dh 
fnukad

f'k{kk lac/kh dk;Z@
ppkZ

le; ftEesnkj 
lnL;

ekg esa gq, dk;Z ds fy;s lgh ¼ P ½ o xyr ¼x½ 
o cSBd ugha gksus ij Ms'k ¼&½ dk fu'kku yxkuk

cPpksa dks fo|ky; esa 
fu;fer djus laca/kh

o"kZHkj 1-

2-

3-
t
uo

jh

Q
jp

jh

ek
p
Z

v
izSy eb
Z 

t
wu

t
qy
kb
Z

v
x
Lr

fl
rE

cj

v
DV

wcj

uo
Ec
j

fn
l
Ec
j

fo|ky; izca/ku 
lfefr ds fu;fre 
cSBd laca/kh

ekfld 1-

2-

3-

iqLrdky; ds fu;fer 
lapkyu laca/kh

lkIrkfgd 1-

2-

3-

cPpksa dks ?kj ij 
i<+kuk

lkIrkfgd 1-

2-

3-

vfHkHkkod f'k{kd 
cSBd

ekfld 1-

2-

3-

leqnk; xfrfof/k 
lalk/ku dsUnz

o"kZHkj 1-
2-
3-
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ukekadu vfHk;ku vizSy&ebZ 1-

2-

3-

vodk'k f'kfoj  
¼le; dSEi½

ebZ&twu 1-

2-

3-

Lora=rk fnol 
lekjksg

15 vxLr 1-

2-

3-

f'k{kd lEeku lekjksg 
¼f'k{kd fnol½

5 flracj

cky esyk dk 
vk;kstu

1-

2-

3-

iapk;r dh vke lHkk 
esa f'k{kk lac/kh eqn~nksa 
dks mBkuk

2 vDVwcj 1-

2-

3-

x.kra= fnol lekjksg 26 tuojh 1-

2-

3-

cky fnol 14 uoEcj

f'k{kk cnyko nhnh 
izf'k{k.k

cPpksa dh ijh{kkvksa 
ij ppkZ
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Annexure 10 : 1st Round ECV Orientation module  
(2 days)

Day-1

mn~ns';

 y cnyko nhnh dh f”k{kk ds eqn~nkas ij le> c<k+ukA

 y f”k{kk ij cnyko nhnh ds vuqHkokas dks lk>k djuk o vkt ds lanHkZ esa f”k{kk dks iquiZfjHkkf’kr djukA

 y leqnk; dh Hkkxhnkjh ls f”k{kk esa cnyko gsrq viuh Hkwfedk ij le> dks iq[rk djukAA

izFke l= ¼le; 1-30 fefuV½

 y izfrHkkfx;ksa ds }kjk jftLVsª'ku QksjesV HkjokukA

 y xfrfof/k ds ek/;e ls ifjp; djokukA

 y dk;ZØe ifjp;

QslhfyVsVj ds fy,

 y vfHkHkkod dh f”k{kk ls vis{kk,saA ¼lewg dk;Z ,oa ppkZ 40 feuV½

cPpksa dks D;ksa i<+krs gks\ loky ij lewg ppkZ djokukA

¼lewg dk;Z ,oa izLrqrhdj.k½

izfrHkkfx;ksa ls vk;s mRrjksa dks fy[krs tk, fQj bu fCkUnqvksa ds vk/kkj ij ppkZ dks lesfdr djsaA

jhfMax QkWj esUVj& lesdu ds fy, esUVj bl jhfM+ax dk mi;ksx dj ldrs gaSA f”k{kk ij lksp dks Ck<+kuk o f”k{kk 
ij cuh lksp dks lkeqfgd lksp cukdj mls lkeqnkf;d Lrj ij ys tkdj] f”k{kk leqnk; dh izkFkfedrk dk eqn~nk 
cukukA ¼f'k{kk D;ksa\ dqN fopkjf.k; fcUnq] ,p ds nhoku½

nwljk l= ¼le; 3 ?k.Vk½

 y lanHkZ vk/kkfjr lh[kuk

 y mn~ns”;& cPpkas ds lh[kus dh ijEijkxr lksp esa cnyko ykukA lh[kus eas lanHkZ dh Hkwfedk ij le> cukukA

QslhfyVsVj ds fy,

 y cPpkas ds lh[kus dh izfØ;k D;k gksrh gS\ ;k dSls lh[krs gaS\ vfHkHkkodks ads lkFk ?kj ds lUnHkZ esaA 
ikap Ldwy ls ckgj ds cPpksa dh dsl LVMh ds #i esA

 y cPpkas ds lh[kus dh izfØ;k D;k gksrh gS\ ;k dSls lh[krs gaS\ Ldyw ds lUnHkZ eas a2 fp=kas ij ckrphr& 
dke dkth cPps ,oa d{kk eas cPps i<+rs gq, f'k{kk o lh[kuk ¾ lk{kjrk o lh[kuk ¼ d{kk ds ckgj 
lh[kuk laHko gSA lh[kuk ,d TkUrtkr izfØ;k gS] vuqHko vk/kkfjr Kku dks izkFkfedrk nsukA½

 y fp= uEcj 8 o 6 ds lkFk dk;Z
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fp= la[;k 8 n`'; fp= cPpk] vfHkHkkod ds lkFk dke esa lg;ksxA

cPpas dke djrs gq, D;k lh[k jgs gksrs gS\a ¼lewg dk;Z ,oa izLrqrhdj.k½

izfrHkkfx;ksa ls vk;s mRrjksa dks fy[krs tk, fQj bu fCkUnqvksa ds vk/kkj ij ppkZ dks lesfdr djsaA

lesdu

 y lCth dk FkSyk yxkrs gq, cPpk vius vfHkHkkod dh enn dj jgk gSA

 y [ksr ij vfHkHkkod ds lkFk lg;ksx dj jgk gSA

 y cPpsa dke djrs gq, O;okgfjd Kku lh[k jgs gksrs gSa\

 y cPpk ckgj ds dke esa lkFkZd :i ls tqM+dj lh[krk gSA lh[kus esa lanHkZ dh egRoiq.kZ Hkwfedk gksrh gSA

 y lc cPps lh[k ldrs gas lh[kus ds fy, rS;kj gaS] ifjiDo gaSA

 y dksbZ cPpk vkylh ugha gksrk] dksbZ cPpk csodqQ ugha gksrkA

d{kk esa vuqifLFkr cPps D;k ugha lh[k jgs\ fp= la[;k 6 d{kk esa cPpsa iBu&ikBu esa layXu

cPps D;k lh[k jgs gS\ nksuksa fLFkfr;ksa esa vUrj djokuk ,oa O;kogkfjd Kku ls tqM+s mnkgj.k ij ckr djrs gq,] 
cPps dSls lh[krs gS\ ij ppkZ djokukA

izfrHkkfx;ksa ls vk;s mRrjkas dks fy[krs tk, fQj bu fCkUnqvkas ds vk/kkj ij ppkZ dks lesfdr djasA

lesdu

 y fdrkch Kku ls O;kogkfjd Kku dks iq[rk fd;k tk ldrk gSA

 y d{kk ls ckgj cPps fdrkch Kku ls oafpr jg tkrs gSaA

lka; dk dk;Z

 y nksukas ifjokjkas eas cPpsa dh fnup;kZ D;k jgh gksxh\ fy[ksA ,d yM+dh o ,d yM+dk tks Ldwy tkrh@tkrk 
gS ,oa ,d yM+dh o ,d yM+dk tks Ldwy ugha tkrh@tkrk gS mudh fnup;kZ D;k gksxh\ ¼lewg dk;Z 
,oa izLrqrhdj.k½

lesdu& f”k{kk D;ksa t:jh ds ckn lkeqfgd ppkZ ftlesa osf”od rkieku esa o`fÌ] tyLrj] izd`fr dk vlarqyu] 
lq[kk&ck<+] ikfjokfjd fc[kjko vkfn ewn~nksa ij ppkZ }kjk laokn dk;e djukA
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Day-2

rhljk l= ¼le; 1-30 fefuV½

cPpksa dh fnup;kZ ij le> cukuk

mn~ns';

 y Ldwy tkus okys o ugha tkus okys cPpksa ds lh[kus ij le> cukukA

 y lh[kus es vfHkHkkodksa dh Hkwfedk ij le> cukukA

QslhfyVsVj ds fy,&

 y cPps Ldwy esa ukekfdr gS vc vfHkHkkodksa dh ftEesnkjh ?kj ij i<+kbZ djokus dh gSA

 y fnup;kZ ls cPpksa dks ?kj ij f”k{kk dks c<+kok nsus okys fcUnw ij ppkZ djukA

 y nksuksa izdkj ds cPpksa dh fnup;kZ dh lwph cukukA QslsfyVsVj cPpsa dh fnup;kZ dh ,d lekU; 
lwph cuk,aA

vki vius cPpkas ds lkFk ?kj eas i<+kbZ eas D;k&D;k djrs gks\

 y Ldwy tkus okys cPpkas ds dk;Z dh lwph

 y Ldwy esa ugha tkus okys cPps dh dk;Z lwph

izfrHkkfx;ksa ls izkIr lwph esa ls cPpksa dks ?kj ij f'k{kk dks c<+kok nsus okys fcUnqvksa ij ppkZ djukA tks cPps ?kj 
ij jgdj fofHkUu izdkj ds dk;Z djrs gSa muds lh[kus dh izfØ;k o vfHkHkkodksa dh Hkwfedk ij ppkZ djukA

pkSFkk l= ¼le; 2 ?k.Vk½

vfu;fer Nk=

mn~ns';

cPpksa dh fu;ferrk o mlesa vfHkHkkodks dh Hkwfedk ij le> cukukA

 y loZizFke izf'k{kd izfrHkkfx;kas ls iwNas dh geeas ls T;knkrj yksx fdl izdkj dk dk;Z djrs gSa\

 y izfrHkkfx;ksa dh rjQ ls visf{kr mÙkj **[ksrh fdlkuh** vk,xk] ftl ij izf'k{kd nksckjk iz'u djas fd( ;fn ge 
xsgw¡ dk mnkgj.k ya s rks cht cksus ds ckn mleas fdruh ckj ikuh Mkyuk iM+rk gS\ ¼cPpkas dh fu;ferrk o 
lh[kus dh izfØ;k dks le>u s ds fy, Qly dh izfØ;k dk mnkgj.k fn;k x;k gSA ;|fi cPpksa dh rqyuk 
Qly ls dnkfi ugha dh tk ldrh gSA½

 y laHkkfor mÙkj rhu ls pkj ckjA

 y izf'k{kd nksckjk iz'u djsa fd ;fn nks ckj gh ikuh fn;k tk, rks Qly ij D;k vlj iM+sxk\

 y izfrHkkfx;kas ls vk;s mÙkjkas dks izf'k{kd cksMZ ij fy[krs tk,¡A

 y izf'k{kd izfrHkkfx;ksa ls iwNsa fd [ksr eas ikuh nsus ds vykok vkSj D;k ns[k js[k djuh iM+rh gSa tSls% 
fuM+kbZ&xqMkbZ djuk] dhV uk'kd dk fNM+dko] tkuojksa ls cpko] [kjirokj gVkuk bR;kfnA

 y izf'k{kd izfrHkkfx;ksa dh rjQ ls vk;s mÙkjksa ij ppkZ djsa fd ;fn og dk;Z ugha fd;k tk,xk rks mldk 
Qly ij D;k vlj gksxk\

 y izf'k{kd nksckjk iz'u djsa% D;k Qly cM+h gksus ij [ksr ij tkus dh dksbZ vko';drk gksrh gSa\
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 y iz'uksa ls vk;s mÙkjksa dks izf'k{kd cksMZ ds ,d rjQ fy[k ysaA

 y izf'k{kd izfrHkkfx;ksa ls iqu% iz'u djsa%

 � gekjs xk¡o eas 'kkyk tkus okys fdrus cPps gaS\

 � blesa ls fdrus cPps gSa tks fu;fer 'kkyk tkrs gSa\

 � tks cPps fu;fer 'kkyk ugha tkrs] os fdu dk;ksZa esa O;Lr jgrs gSa\

 y izf'k{kd izfrHkkfx;kas dh rjQ ls vk;s mÙkjkas dks cksMZ ij fy[kdj lesfdr dj yaAs

 y izf'k{kd ikbZ Mk;xzke dh enn ls izfrHkkfx;ksa dks 'kkyk esa vkus okys vfu;fer cPpksa dh okLrfod fLFkfr rFkk 
muds u vkus dh otg ls voxr djk,aA

 y var esa izf'k{kd iz'u djsa% D;k bu cPpksa dks 'kkyk yk;k tk ldrk gS\

lesdu

 y izf'k{kd izfrHkkfx;ksa dks crk,a fd ftl izdkj vkids fu;fer [ksr ij u tkus ls Qly ij vlj iM+ ldrk 
gS] tks vkxs vkids ifjokj dh vkfFkZd fLFkfr ij vlj djrk gS] mlh izdkj gesa ;g le>uk gksxk dh flQZ 
cPps dk 'kkyk eas nkf[kyk djokuk fu;ferrk ugha gSaA

 y ;fn ge ;g ekus dh gekjs xk¡o ds 'kkyk dk ukekadu 100 gSa rks yxHkx 45&50 izfr'kr cPps gh fu;fer 
'kkyk vk;s gSaA visf{kr fd;k tkrk gS fd lHkh cPps fu;fer 'kkyk vk;sa rFkk fdlh cPps dh mifLFkfr 80 
izfr'kr ls de u gksA bl izdkj gekjs vk/ks cPps tkrs dgk¡ gS\ ;g ,d fopkj.kh; iz'u gSA

 y dqN cPps gSa tks vius ekrk&firk ds lkFk dke dh ryk'k esa iyk;u dj tkr s gSaA dqN cPps xk¡o esa gh jgrs 
gSa ij 'kkyk ugha vkrsA bldh cgqr lh otg gks ldrh gSa( HkkbZ cgu dh ns[kHkky] ?kj dk dke] ?kj ds dk;Z 
bR;kfnA dqN cPps xk¡o dh xfy;kas eas [ksyrs ut+j vkrs gSa ij 'kkyk ugha tkrsA

 y bu cPpksa esa ls ge fdu&fdu cPpksa ds fu;fer vkus dk iz;kl dj ldrs gSa] ge bl l= esa ;g le>us 
dh dksf'k'k djsaxsA dSls vfu;ferrk bu cPpksa dh i<+kbZ ij foijhr izHkko Mkyrh gSa ge ;g Hkh le>us dk 
iz;kl djsaxsA

ikapok l= ¼le; 2 ?k.Vk½

vfu;fer cPpsa ,oa ?kj ij cPpksa dh i<+kbZ esa vfHkHkkodksa dh Hkwfedk ds gs.MvkmV ij ckrphr ¼VkLd&1 o VkLd&2 
dh lgk;rk ls ckrphr½

VkLd&1

vfu;fer cPpsa (Handout)

1- Ldwy ls vfu;fer cPpksa dh fyLV ysukA

2- fyLV dks oh vks ehfVax esa lk>k djukA

3- oh vks ehfVax esa vfu;fer cPpksa ds vfHkHkkodksa ls lEidZ ds fy, Vhe cuok;sA

4- oh vks ds lnL; o vf/kdkj lfefr ds lnL; vfu;fer cPpksa ij Lo;a lgk;rk lewg esa ppkZ djsaA

5- Ldwy ,oa oh vks esa vfu;fer cPpksa dk QkWyksvi djuk ¼fdrus cPps fu;fer gq,½A

6- vfu;fer cPpksa ds vkWdM+s ysus ds fy, viuh dkWih esa fuEufyf[kr

tkudkjh ys&

izi= dk uke& vfu;fer cPpsa

Ldwy dk uke& ----------------------------------cnyko nhnh dk uke& --------------------------------------------

Ø-l- cPpsa dk uke oxZ@d{kk vfHkHkkod dk uke Ldwy ugha vkus dk dkj.k
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VkLd&2

?kj ij cPpksa dh i<+kbZ esa vfHkHkkodksa dh Hkwfedk (Handout)

1- oh vks esa ppkZ djsa fd vfHkHkkodksa cPpksa ds lkFk ?kj ij i<+us&i<+kus ds fy, ,d ?k.Vk cSBsasA

 � fo|ky; esa D;k gqvk\

 � Ldwy ds dk;Z dks vfHkHkkod dh fuxjkuh esa djsaA

 � cPpksa ds csx esa fdrkcsa] dkWih] fy[kus ds fy, isfUly ,oa vU; lkexzh gksA

2- oh vks dh vf/kdkj lfefr ds lnL; ;g ckr gj Lo;a lgk;rk lewg rd igq¡pk,A

3- leL;k ¼i<+us&i<+kus dh½ vkus ij nwljksa ¼iM+kslh½ dh lgk;rk ysdj cPpksa dh enn djsaA

4- vfHkHkkod cPp s dh i<+us&i<+kus dh leL;kvksa dks ysdj f'k{kd ls ckr djsaA

fp= 6

fp= 8
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cnyko nhnh (CV) vfHkeq[khdj.k izf'k{k.k ¼ekWM~;wy 2½ 

mn~ns';

 y cPpksa dh lh[kus&fl[kkus dh izfØ;k esa leqnk; ,oa Ldwy ,d eap ij dk;Z dj ldsa] bl ij le> cukukA

 y leqnk; o Ldwy ds izfr Ldwy izcU/ku lfefr dh Hkwfedk ij le> cukukA

fnu&1

ifjp; l=% ¼le; 1-30 ?k.Vs½

lHkh izfrHkkxh viuk&viuk ifjp; nasxs vkSj vius&vius dk;Z dk vuqHko lk>k djasxsA

dk;ZØe ifjp;

loZizFke lanHkZ O;fDr us dk;ZØe dk ifjp; nsrs gq, crk,axs fd bl dk;ZØe esa iznku] fo|kHkou o Vh-vkj-vkbZ- 
¼VªkalQk¡fe±x :jy bf.M;k½ laLFkk,¡ feydj dk;Z dj jgh gSa ftldk eq[; mís'; leqnk; dh lgHkkfxrk ysrs gq, 
f'k{kk dh xq.koÙkk ij dk;Z djuk ftlesa QhYM Lrj ij Ldwy o leqnk; ds lkFk fo|kHkou o iznku laLFkk dk;Z 
dj jgh gS ,oa rhljh laLFkk Vh-vkj-vkbZ- ;g lqfuf'pr dj jgh gS fd bl izkstsDV ds varxZr lapkfyr xfrfof/k;ksa 
dh xq.koÙkk D;k gS ;g le;&le; ij rhuksa laLFkk,¡ vkilh laokn }kjk lqfuf'pr djrh gSA

bl dk;ZØe ds fy, fuEufyf[kr j.kfufr viukbZ xbZ gSa&

1- ekrk&firk ?kj ij cPpkas ds i<+us fy[kus ij dk; Z djasxsA

2- vfHkHkkod Ldwy tkdj f'k{kd ls cPpksa dh i<+kbZ ds ckjs esa ppkZ djsaxsA

3- vfHkHkkod o leqnk; feydj Ldwy ds dk;ZØeksa esa Hkkxhnkjh djsaxsA

4- f'k{kdksa dks vdknfed lgk;rk nsukA

5- iz'kklfud laLFkkvksa (BRC, CRC, PTC) dks etcwrh nsukA

vuqHko lk>k

vHkh rd f”k{kk ij fd;s x, dk;ksZa dk izfrHkkfx;kas }kjk vuqHko lk>k djukA

f”k{kk D;ks\ ,oa f”k{kk D;k jkstxkj ds fy, gh gksrk gSa\ bl fcUnq ij ppkZ

¼lHkh izfrHkkxh vius&vius xzke laxBu ds vuqlkj lewg eas cSBdj vuqHko lk>k djaxs asA ½

ckyesyk

mís';

 y leqnk; ,oa Ldwy lh[kus&fl[kkus dh izfØ;k eas ,d eap ij lkFk eas dk;Z djus ij le> cukukA

 y lh[kuk&fl[kkuk ikB~;&iqLrd ,oa d{kk rd lhfer ugha gSa] bl ij le> cukukA

igyk l= ¼le; 2-30 ?k.Vs½

 y ckyesyk dh rS;kjh djokuk ,oa vk;kstu djokuk
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d{kk ds ckgj lh[kus&fl[kkus ds ekSds D;k&D;k gks ldrs gSa\ loky ij [kwyh ppkZ djokukA ckyesyk dk 
vk;kstu dSls gksrk gS\ blds fy, 6&7 xfrfof/k;kas dh rS;kjh djokuk ;s xfrfof/k;ka fuEu izdkj dh gks ldrh 
gSa& cky iqLrdky; ¼ikB~; iqLrd ds vykok cky lkfgR; dk mi;ksx½] fp= cuokuk ¼Lora= :Ik ls dyj ,oa 
dkxt ij viuh dYiuk dks cukus gsrq½] iisV “kks djuk ¼dgkuh dks ukVd ,oa iisV dh lgk;rk ls le>uk½] 
fo|qr ifjiFk ¼lfdZV ds dk;Ziz.kkyh dks le>uk½] ekfpl dh frYyh ls dkxt ij fp= ¼dkxt ,oa vuqi;ksxh 
lkexzh ls lh[kus yk;d lkexzh cukuk½] ckYVh #eky okyk [ksy ¼foKku dh vo/kkj.kk dks djds lh[kuk½] xqCckjs 
okyk [ksy ¼[ksy ds }kjk lh[kuk½A

izfrHkkfx;ksa ds rhu lewg cukdj rhuksa leqg dks nks&nks xfrfof/k fn;k tk,xk ,oa bl ij lewgksa dks pkVZ cukuk] 
bls D;ksa djok;k tk jgk gS bl ij lewg esa ppkZ fd;k tk,xk fQj gj lewg ls nks&nks izfrHkkxh nksuksa xfrfof/k 
ds ckjs esa izLrqrhdj.k djsaxsA ¼lewg dk;Z ,oa izLrqrhdj.k 60 feuV½ izLrqrhdj.k gksus ds ckn bu rS;kj xfrfof/k;ksa 
dh lgk;rk ls ckyesyk dk vk;kstu fd;k tk,xk vk;kstu gksus ds ckn bl ij ppkZ fd tk,xhA

lanHkZ O;fDr ds fy,

d{kk ds ckgj lh[kus&fl[kkus ds ekSds D;k&D;k gks ldrs gSa\ ij [kwyh ppkZ djokuk gj lewg eas nks&nks 
O;fDr xfrfof/k;kas dks QslhfyVsV djus ds fy, jgsA lanHkZ O;fDr izLrqrhdj.k ls vk;s fcUnqvksa cksMZ ij 
fy[krs tk, ,oa bldh lgk;rk ls ,d lka>k le> cukus dk iz;kl djsaxsaA ftlesa bldh RkS;kjh dSls gksrh 
gS fdu&fdu dks “kkfey fd;k tk ldrk gSa] xkao esa feyus okys lkexzh dk mi;ksx fd;k tk ldrk gSA

lanHkZ O;fDr ds fy,

lanHkZ O;fDr okn&fookn ls vk;s fcUnqvksa dks cksMZ ij fy[krs tk, ,oa bldh lgk;rk ls ckyesyk ds 
mn~ns”; ,oa [krjksa ij lk>k le> cukus dk iz;kl djsaxsaA izfrHkkfx;kas ls izkIr xfrfof/k;ksa dh lqph ds vk/
kkj ij bu xfrfof/k esa dqN xfrfof/k Ldwy esa djokbZ tk ldrh gSa bl ij lk>k le> cukus dk iz;kl 
djsaA

nwljk l= ¼le; 1-00 ?k.Vk½

izfrHkkfx;ksa dks ckyesyk vk;ksftr djokus ds mn~ns”; dh le> cukus ds fy,A

 y fo|ky; esa ckyesyk vk;ksftr djokus ds Qk;ns&uqdlku ij okn&fookn

izfrHkkfx;ksa ,oa lanHkZ O;fDr;ksa ds }kjk ckyesyk ds vk;kstu ds Qk;ns&uqdlku ds fo’k; esa okn&fookn dk 
vk;kstu fd;k tk,xkA ;g okn fookn nks lewg cukdj fd;k tk,xkA

 y crk, x, xfrfof/k;ksa dks NksM+dj vkSj dkSu&dkSu lh xfrfof/k ckyesyk esa djokbZ tk ldrh gSa\

bl loky ij izfrHkkfx;ksa ls xfrfof/k;ksa ds uke ,oa bls djokus ds rjhds ij ckrphr dh tk,xhA xfrfof/k;ksa 
dks cksMZ ij fy[krs tk, A

rhljk l= ¼le; 1-00 ?k.Vk½

 y ckyesyk vk;kstu ds le; fdu&fdu ckrksa dk /;ku j[kk tkuk pkfg,\

ckyesyk ds vk;kstu esa lko/kkfu;ksa ij fu.kZ; dSls fy;k tk, ,oa blds ewY;ksa ij le> cukus gsrqA

bl l= ds fy, 6 leqg cuk, tk,xsa ftlesa gj lewg dks ,d&,d ifjfLFkfr;ka nh tk,xh bl ij NksVs lewg 
esa ppkZ dh tk,xh dh bu ifjfLFkfr esa D;k fd;k tkuk pkfg, vkSj D;ksa fd;k tkuk pkfg,A ifjfLFkfr;ka fuEu 
gks ldrh gSa& 1- ;fn dksbZ usrk@ljiap ckyesyk ds vk;kstu ds fy, 5000: nku nsa vkSj ml le; pquko dk 
ekgkSy gks rks D;k djuk pkfg,\ 2- ;fn vfHkHkkod@f”k{kd ds }kjk dgk tk, fd bl vk;kstu esa ftrus okys 
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cPpksa ds fy, bZuke dh O;oLFkk gksuh pkfg, rks vki D;k djsaxs vkSj D;ks adjsaxs\ 3- ;fn leqnk; ,oa f”k{kd dgsa 
fd bl vk;kstu esa vkus okys esgeku ,oa xkao ds yksxksa ds fy, [kkus vFkok uk”rs dh O;oLFkk gksuh pkfg, rks 
vki D;k djasxs vkSj D;ks a djsaxs\ 4- ;fn ckyesyk dh “kq:vkr djus ls igys xkao dh efgyk, dgas fd Hktu@
xhr ds lkFk gksuk pkfg, ysfdu Ldwy esa vU; /keZ ds vfHkHkkod ,oa cPpsa gks rks vki D;k djsaxs vkSj D;ksa djsaxs\ 
5- ,l,elh ,oa leqnk; dks bl vk;kstu esa fdl izdkj “kkfey fd;k tk ldrk gSa ,oa buds Hkkxhnkjh ls bl 
vk;kstu ij D;k izHkko iM+sxk\ 6- ,p,e@f”k{kd dks bl vk;kstu esa fdl izdkj “kkfey fd;k tk ldrk gSa\ 
¼lewg dk;Z ,oa izLrqrhdj.k 30 feuV½

lanHkZ O;fDr ds fy,

izLrqrhdj.k ds ckn vk;s fcUnqvkas ds vk/kkj ij ckyesyk ds ewY;kas ij ,d lk>k le> cukus dk iz;kl 
djuk rkfd blds vk;kstu ds mn~ns”; dh iqfrZ gks ldsA VkWLd 1 ij ckrphr djsaA

lanHkZ O;fDr ds fy,

fcUnqvksa ds vk/kkj ij crk, dh bu dke dks djokus ds fy, fo|ky; Lrj ij ,d lfefr dk xBu gksrk 
gSa ftls fo|ky; izcU/ku lfefr ds uke ls tkurs gSaA ;fn dqN izfrHkkxh bl lfefr ds ckjs esa tkurs gks 
rks muls dqN loky iwNs tk ldrs gSa tSls& blds xBu dk mís'; D;k gSa\ bldk xBu dSls gksrk gSa\ 
blesa fdrus yksx gksrs gSa\ bldh cSBd dc&dc gksrh gSa\ cSBd esa D;k&D;k ppkZ gksrk gSa\ D;k ppkZ dks 
cSBd jftLVj esa fy[kk tkrk gSa\

fnu&2 
fo|ky; izcU/ku lfefr

mís';

lHkh izfrHkkxh viuk&viuk ifjp; nasxs vkSj vius&vius dk;Z dk vuqHko lk>k djasxsA

pkSFkk l=%& ¼le; 1 ?k.Vk½

fo|ky; izcU/ku lfefr ds mn~ns”; ij le> cukus gsrqA

,d Ldwy esa D;k&D;k gksuk pkfg,\

lanHkZ O;fDr }kjk l= dh 'kq:vkr ^^,d Ldwy esa D;k&D;k gksuk pkfg,\** eqís ij lHkh ds lkFk (Brain storming) 
fd;k tk,xkA bl ij izfrHkkfx;kas vk;s mRrjkas dks cksMZ ij nks Js.kh esa vdknfed ,oa HkkSfrd ds vuqlkj fy[krs a 
tk,A blds ckn izfrHkkfx;ks als vxyk loky iwNk tk,xk fd&

Ldwy ds lapkyu esa lekTk@lewnk; D;k&D;k dj ldrk gSa\

lanHkZ O;fDr izfrHkkfx;ksa ls vk;s mRrjksa dks cksMZ ij fy[krs tk,A fQj bu fcUnqvksa ds vk/kkj ij ppkZ dks lesfdr 
djsaA

ikapok l= ¼le; 1-30 ?k.Vs½

fo|ky; izcU/ku lfefr dk xBu ,oa cSBd izfØ;k ij le> cukus gsrqA

fp= la[;k ¼3½ ij ckrphr

lHkh izfrHkkfx;ksa dks fp= dh ,d&,d izfr nsdj bl ij fuEufyf[kr loky fn;s tk,saxsA
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lanHkZ O;fDr ds fy,

lanHkZ O;fDr fp= ,oa jksy Iys ds ppkZ ls vk;s fcUnqvksa ds vk/kkj ij fo|ky; izcU/ku lfefr ds xBu ,oa 
cSBd izfØ;k ij ,d lk>k le> cukus dk iz;kl djaasxsaA ftleas eqn~nkas ij ckrphr dSls gksrh gSa] fu.kZ; 
dSls fy;k tkrk gaS] jftLVj eas dSls fy[kk tkrk gaS] yksdrk¡fU=d izfØ;k ,oa blds mís';ksa dks tksMr+s gq, 
lesdu djasxsA

lanHkZ O;fDr vUr esa izfrHkkfx;ksa dks ,l,elh ds xBu izfØ;k ,oa fu;e dh ,d ist dk uksV nsa rkfd os 
bl uksV dks vius lkFk j[k ldsaA

 y fp= eas fdrus yksx cSBs gSa\ dkuS &dkuS gaS\ fdu&fdu eqn~nks a ij ckr dj jgs gSa\ vkfnA

 y bu eqn~nksa ds vykok vkSj dkSu&dkSu ls eqn~nsa gks ldrs gSa\

 y bl izdkj lfefr esa eqn~nksa ij ckrphr ls D;k&D;k Qk;nk gks ldrk gSa\

¼lewg dk;Z ,oa izLrqrhdj.k 30 fefuV½

jksy Iys& 20 fefuV

lanHkZ O;fDr;ksa ,oa izfrHkkfx;ksa dh lgk;rk ls ,l,elh cSBd dk jksy Iys fd;k tk,xk ftleas xYkr ,oa lgh 
,l,elh dh cSBd dk vk;kstu gksxk fQj bl ij izfrHkkfx;kas ls ppkZ fd;k tk,xkA bl jksy Iys eas eqn~nkas ij 
ckrphr dSls gksrh gaS] fu.kZ; dSls fy;k tkrk gaS] jftLVj esa dSls fy[kk tkrk gSa vkfn ckrksa dks crkus dh dksf”k”k 
dh tk,xhA

NBk l= ¼le; 1-30 ?k.Vs½s

fo|ky; izcU/ku lfefr ds dk;Z ,oa ftEesnkfj;ksa ij le> cukus gsrqA

fp= la[;k 4]5]7]8 ij ckrphr

lHkh izfrHkkfx;ksa dks fp= dh ,d&,d izfr nsdj bl ij fuEufyf[kr loky fn;s tk,asxsA

 y fp=ksa dks ns[krs gq, crkb, fd D;k&D;k gks jgk gSa\

 y bu dk;ksZa ds vykok vkSj dkSu&dkuS ls dk;Z ;g lfefr dj ldrh gaS\ ¼lewg dk;Z ,o a izLrqrhdj.k 30 fefuV½

fp= la[;k 3
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fp= la[;k 4

fp= la[;k 7

fp= la[;k 5

fp= la[;k 8

dsl LVMh

dsLk LVMh dh lgk;rk ls lfefr dh Hkwfedk ij ppkZ fd;k tk,xkA

lanHkZ O;fDr ds fy,

lanHkZ O;fDr fp= ij ppkZ ds ckn vk;s fcUnqvksa ,oa dsl LVMh ds vk/kkj ij fo|ky; izcU/ku lfefr ds 
dk;Z ,oa ftEesnkfj;ksa ij ,d lk>k le> cukus dk iz;kl djsaxsA tSls & ukekadu] fo|kFkhZ o f”k{kd dh 
fu;ferrk] e/;kg~u Hkkstu] fo|ky; fodkl ;kstuk] fo|kky; ds ifjlj o lqfo/kkvksa dh O;OkLFkk] vk;&O;; 
dk ys[kk&tks[kk vkfnA

lanHkZ O;fDr vUr esa izfrHkkfx;ksa dks ,l,elh ds dk;Z ,oa ftEesnkfj;ka dh ,d ist dk uksV nsa rkfd os 
bl uksV dks vius lkFk j[k ldsaA VkWLd 2 ij ckrphr djsaA
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ifjf'k"V

VkWLd 1 
ckyesyk dk vk;kstu (Handout)

1-  xzke lxaBu eas ppkZ djukA

2-  Ldwy ds iz/kkuk/;kid ls ppkZ djukA

3- fo|ky; izcU/ku lfefr esa ppkZ djokukA

4-  ckyesyk ds vk;kstu dk fnukad le; ,oa xfrfof/k r; fd tk,A

5-  bldh rS;kjh ds fy, Vhe cukdj fnukad] le; o LFkku r; dh 
tk,A

6-  r; fnukad ls ,d fnu igys ckyesyk dh rS;kjh ds fy, lHkh 
mifLFkr gksdj rS;kjh dk dke djasA xfrfof/k;ks ads vk/kkj ij 
rS;kjh djas tSls& iksLVj cukuk] xfrfof/k;ksa ds vk/kkj ij d{k eas 
lkexzh O;oLFkk djuk] leqnk; ls xfrfof/k;kas ds fy, vko”;d 
lkexzh ykus dh ftEesnkjh r; djuk] xfrfof/k;kas dks lpakfyr 
djus ds fy, ftEesnkjh nsuk] vkfnA

7  r;”kqnk fnukad o le; ij ckyesyk dk vk;kstu djsaA

fo|ky; izca/ku lfefr dh cSBd
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fp= la[;k 3
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SMC jksyIys

15&15 ds xqzi dks ge vyx dj ysaxsA izFke xzqi dks ge le>k;saxs fd ge ,d ,slk ukVd dk eapu dj jgs gS 
fd ftlesas ge yksx ,d lkFk cSBdj fo|ky; dh izca/ku lfefr dh cSBd dk dk;Z dSls gksrk gS ;g ns[ksaxsA 15 
lnL;ksa dks ge ;s crk dj r; dj nsaxs fd ,d fo|ky; izca/ku lfefr dk v/;{k gS] ,d cky laln dk lnL;] 
,d xkao dk tuizfrfuf/k] ,d fo|ky; dk v/;kid] ckfd lc lnL; ds :i eas Hkkx yasxsA

ckfd lHkh nqljs xqzi ds lkFk bldks ns[ksaxsA vki yksxks ds eu esa tks Hkh iz”u vk;s mls vki uksV dj ys rkfd 
ckn ea s bl ij ckr dh tk ldasA

igyk Iys& fo|ky; izca/ku lfefr ds lfpo tks fd pkj lnL;ksa ds lkFk ehydj ,d jftLVj ys ysdj vU; 
lnL;kas ds ikl tk dj lnL;kas ds nLr[kr djkrk gSA nLr[kr djkus ds ckn iqu% fo|ky; esa vkdj pkjksa bl 
ckr ij fopkj djrsa gS fd vc dksu ls eqn~ns jftLVj esa fy[ksa tk;sA dqN lkspdj os rhu eqn~ns fy[k ysrs gSA 
ftlesa ftlesa igyk eqn~nk is;ty O;oLFkk dks lqpk: djkus ds lUnHkZ eas] nqljk eqn~nk fo|ky; eas ,d dejs dh 
vko”;drk ds lUnHkZ eas o rhljk eqn~nk fo|ky; eas cPpkas ds [kkus dh O;oLFkk dks ysdj FkkA lkjh ckras uksV dj 
yh xbZ o mls vkxs vf/kdkjh ds ikl vkxs Hkst fn;k x;kA

nwljk Iys& fpV ds }kjk fefVax dk fuea=.k ,l,elh lnL;ksa dks fn;k tk,xkA fQj nqljs xqzi ds lkFk cSBd 
djsaxsaA 15 lnL; ,d xksys esa cSB tk;saxsA vkSj gekjh Vhe dk lnL; mlesa fo|ky; izca/ku lfefr dk lfpo 
cusxk vkSj dk;Zokgh dks fy[kus dk dk;Z djsxkA

lcls igys lfpo lcdk Lokxr djsxkA fo|ky; izca/ku lfefr dh cSBd dh “kq:vkr djsxkA Lokxr ds lkFk 
gh lfpo cSBd dh “kq:vkr djrs gSA

lHkh lnL; vius&vius eqn~ns cSBd esa j[krs gSA ftles a igyk eqn~nk dejks adh O;oLFkk dks lgh djkus ds lUnHkZ 
esa] nqljk eqn~nk fo|ky; ds cPpksa ds fy;s iqLrdky; dh vko”;drk ds lUnHkZ eas o rhljk eqn~nk fo|ky; eas cPpkas 
ds [ksyus dh O;oLFkk dks ysdj FkkA lkjh ckras jftLVj esa uksV dj yh xbZA jftLVj esa cSBd esa “kkfey lnL;ksa 
ds nLr[kr djk fy;k x;k o mls vkxs vf/kdkjh ds ikl vkxs Hkst fn;k x;kA

vc ge nkSuks cSBd ds yksxkas o ckfd ds lnL;kas ls iqNasxs fd vki yksxkas us D;k eglql fd;k vkSj dkSulh cSBd 
vkidks lgh yxh vkSj D;ksa\

blds ckn izfrHkkfx;ksa dks le> esa vk,xk fd nLr[kr ?kj ij djuk o cSBd esa Hkkx ysdj jftLVj dk lgh  
la/kkj.k fd;k x;k gks rc nLr[kr djuk bu eas ls dkSulk lgh gSA

fo|kky; izca/k lfefr ds xBu gsrq laf{kIr izfØ;k ,oa fu;e

fo|ky; izca/k lfefr ds xBu dh izfØ;k & lacaf/kr fo|ky; esa i<+us okys lHkh Nk=ksa ds ekrk&firk dh ,d 
cSBd vk;ksftr dh tk;sxhA bl cSBd dk vk;kstu lacaf/kr fo|ky; ds iz/kkuk/;kid }kjk fd;k tk;sxk rFkk lacaf/
kr iz/kkuk/;kid ;g lqfuf'pr djsaxs fd mDr cSBd esa fo|ky; esa i<+us okys lHkh Nk=ksa ds ekrk&firk vfuok;Z 
:i ls Hkkx ysaxsA iz/kkuk/;kid }kjk cSBd dh lwpuk ml iz[k.M ds iz[k.M f'k{kk izlkj inkf/kdkjh rFkk lacaf/
kr ftyk ds ftyk f'k{kk v/kh{kd dks Hkh vfuok;Z :i ls nsaxsA ftyk f'k{kk v/kh{kd }kjk izkf/kd`r iz[k.MLrjh; 
inkf/kdkjh@ ladqy Lrjh; inkf/kdkjh ds ns[k js[k esa ml fo|ky; esa i<+us okys lHkh Nk=ksa ds ekrk&firk 12 
ekrk&firk lnL;ksa dk p;u djsaxsA

fu;e

 y fo/kky; izca/k lfefr dh lajpuk &

 � fo|ky; izca/k lfefr dk dk;Zdky 3 o"kksZa dk gksxkA rhu o"kZ dh vof/k iw.kZ gksus ij lfefr dk iquZxBu 
fd;k tk;sxkA
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 � fo|ky; izca/k lfefr esa lnL;ksa dh la[;k 16 gksxh ftlesa ipgRrj izfr'kr ;Fkk 12 lnL; ckydksa ds 
ekrk&firkvksa ;k vfHkHkkodksa esa ls gksaxsA bu 12 lnL;ks esa detksj ,oa vfHkoafpr oxZ ds ekrk&firk dks 
lkekuqikfrd izfrfuf/kRo fn;k tk;sxk rFkk 12 lnL;ksa esa ls U;wure 6 lnL; efgyk gksxhA

 � mDr lfefr dh lnL; la[;k dk 'ks"k iPphl izfr'kr ;Fkk 2 fuEuor~ gksaxs&

d- LFkkuh; izkf/kdkj ds ,d fuokZfpr lnL;]

[k- fo|ky; dk ,d f'k{kd] ftldk p;u fo|ky; ds f'k{kdksa }kjk fd;k tk;sxk]

x- fo|ky; dh cky laln ds ,d izfrfuf/k] LFkkfu; {ks= esa fuokl djus okys f'k{kkfon

?k- fo|ky; ds iz/kkuk/;kid@ iz/kku f'k{kd@ ofj"Bre f'k{kd A

 � mDr lfefr }kjk ekrk&firk lnL;ksa esa ls ,d v/;{k ,oa ,d mik/;{k dk p;u fd;k tk;sxkA fo|ky; 
ds iz/kkuk/;kid@iz/kku f'k{kd ofj"Bre f'k{kd izca/k lfefr ds insu lnL; la;kstd gksaxsA

fp= la[;k 4

fp= la[;k 7

fp= la[;k 5

fp= la[;k 8
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dsl LVMh

f'k{kd dh la[;k esa c<+ksÙkjh

ek/kwjh xkao esa izkFkfed fo|ky; gSA tgk¡ ij cPpksa dh la[;k 243 Fkh yfsdu budks i<+kus okys f'k{kdksa dh la[;k 4 
FkhA bu pkj f'k{kdksa esa ls izk/kkuk/;kid th rks Ldwy fjdkMZ j[kus ,oa ehfVax eas tkrs jgus ds dkj.k d{kk eas tk 
dj cPpkas dks ugha i<+k ikrs FksA vc rhu f'k{kdkas 243 cPpksa dks lEHkkyuk gksrk FkkA f'k{kdksa dh la[;k de gksus dh 
otg ls cPps dk i<+uk&f[kuk de gksrk FkkA cPp s d{kk ds ckgj b/kj&m/kj ?kwers jgrs FksA ;k fQj eSnku eas dksbZ 
u dksbZ [ksy [ksyrs utj vkrs FksA bl leL;k ls xk¡o Hkh ifjfpr Fks ysfdu mudks bldk gy ugha lw> jgk FkkA

,d fnu tc fo|ky; izcU/ku lfefr dh lnL; us xzke laxBu dh cSBd esa fgLlk fy;kA rks laxBu eas bl eqn~ns 
dks mBk;k x;k fd Ldwy f'k{kdkas dh la[;k c<k+ bZ tkuh pkfg,A bl ij izcU/ku lfefr dh lnL; us dgk fd 
D;ksa u bl eqn~ns dh fo|ky; izcU/ku lfefr esa mBk;k tk, vkSj bl cSBd ds nkSjku lHkh lfefr lnL; Hkkx 
yasA xzke laxBu eas bl izdkj dk fu.kZ; ysdj lHkh  SMC lnL;ksa ls ewykdkr dh xbZA vkSj  SMC cSBd eas bl  
eqn~ns ds fy, 'kkfey gksus ds fy, dgk x;kA

;g ckr tc  SMC v/;{k ds ikl igq¡pk rks mUgksaus Hkh bl eqn~ns dks SMC cSBd esa iwjk lg;ksx nsus dh ckr 
dghaA  SMC dh cSBd vk;ksftr dh xbZ cSBd eas 13 lnL;kas us fgLlk fy;k vkSj f'k{kd dh c<+ksrjh dh tk, 
bl izLrko dks lHkh u s izkFkfedrk ls fy;k vkSj bl vkxs Hkstus dk fu.kZ; fy;kA blds fy, v/;{k ,oa Ldwy 
ds izk/kkuk/;kid us vkxs c<+dj fnypLih yh vkSj dbZ ckj vf/kdkfj;ks a ls feys a ehfVxa dhA bl izdkj  SMC 

dh iz;klkas ls iz”kklu us ;gk¡ ds Ldwy eas 3 f'k{kd vkSj fu;qDr fd, x,A ftlls vc cPps Ldwy eas d{kk eas i<+rs 
gq, utj vkrs gSaA

fp:Mhg

izk-fo- fp:Mhg Hkh ,d ,slh  SMC dk mnkgj.k gS tgka yxkrkj iz;klksa ds ckotwn vHkh lQyrk dkslksa nwj gSA 
;gka fQYM Vhe }kjk Ldwy ls lnL;ksa dh lwph ysdj lEidZ fd;k x;k rks ik;k fd 8 lnL; ,sls feys ftudks 
;g Hkh irk ugha fd oks lnL; Hkh gSaA dHkh gLrk{kj dhckr vkrh gS rks vfHkHkkod ds uke ij djk fy;k tkrk FkkA 
tc yksxksa ls bl ckjs esa foLr`r ckrphr dh xbZ rks ;g irk pyk fd T;knkrj lnL;ksa dks vk'p;Z gqvk fd gekjk 
uke dSls lnL;ksa esa vk x;kA ;g ml ckr dk ifjpk;d gS fd T;knkrj lnL;ksa dks pquko izfØ;k dk irk gh ugha 
gSA blls Hkh Hk;kog fLFkfr dk rc lkeuk gqvk tc  SMC  v/;{k o lfpo ds ckjs esa xkoa okyksa ls irk pyk fd 
iwoZ es axfBr  SMC v/;{k vkSj lfpo us fo|ky; ds fcfYMax ds iSls dks vius O;fDrxr dk;Z esa [kpZ dj fn;k 
vkSj ekeyk bruk c<+k fd nksuksa dks tsy rd tkuk iM+kA vc okil ubZ SMC ds lnL;ksa ls lEidZ dj cSBd dks 
O;ofLFkr djus o lnL;ksa dh Hkkxhnkjh ds lkFk dk;Z dks O;ofLFkr :i ls pykus ds iqu% iz;kl fd;s tk jgs gSaA

fo|ky; izcU/ku lfefr ds dk;Z ,oa nkf;Ro
 y l= 'kq: gksus ds rhu ekg iwoZ] vkus okys rhu lkyksa esa cPpksa ds ukekadu dks /;ku esa j[kuk] vko';drk dk 

vkadyu dj dk;Z;kstuk ¼fo|ky; fodkl ;kstuk  SDP½ cukuk ,oa mlds fØ;kUo;u dh vuqla'kk djukA
 y 6&14 vk;q oxZ ds cPpksa dk ukekadu ,oa mudh mifLFkfr cuk, j[kus dk ç;kl djukA
 y fo|ky; dh xfrfof/k;ksa ij utj j[kukA
 y fo'ks"k vko';drk okys cPpksa dh igpku djuk rFkk mUgsa fo|ky; ls tksM+ukA
 y e/;kà Hkkstu dh ns[k&js[k djukA
 y fo|ky; esa 'kkjhfjd n.M rFkk ekufld çrkMuk ij jksd yxkukA
 y fo|ky; ds vk;&O;; dk okf"kZd C;kSjk j[kukA
 y fo|ky; dks ekuo lalk/ku miyC/k djokukA
 y LFkkuh; Kku dks fo|ky; esa ykukA
 y /;ku j[kuk fd fdlh Hkh f'k{kd dks f'k{kk ds vf/kdkj dkuwu esa of.kZr xSj&'kSf{kd dk;Z ls fHkUu xSj&'kSf{kd 

dÙkZO;ksa dk Hkkj u Mkyk tk,A
 y fo|ky; ds lalk/kuksa dh csgrj j[k j[kko lquf'pr djukA
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VkWLd 2 
fo|ky; izca/ku lfefr (Handout)

1  Ldwy ls lfefr lnL;ksa dh lwph ysuk o cSBd jftLVj ns[kukA

2  izkIr lwph dks xzke laXkBu esa lk>k djukA

3  xzke laxBu esa bu lnL;ksa ls ckrphr ds fy, Vhe cuokukA

4  xzke laxBu ds lnL; fo|ky; izcU/ku lfefr ds ckjs esa vius&vius Lo;a 
lgk;rk lewg esa ppkZ djsaA

5  fo|ky; izcU/ku lfefr ds lnL;ksa ls lfefr dh cSBd ds ckjs esa ckr 
djukA

6  1&2 fo|ky; izcU/ku lfefr dh cSBd dk voyksdu djuk

7  fo|ky; izcU/ku lfefr ds lnL;ksa dk C;kSjk ysus ds fy, fuEufyf[kr 
QksjesV dks viuh dkWih es cuk ysa&

fo|ky; izca/ku lfefr dh cSBd

izi= dk uke& fo|ky; izcU/ku lfefr CkSBd dh fUkf”pr fnukad-----------------------------------------

Ldwy dk uke& -------------------------------------------- cnyko nhnh dk uke& --------------------------------------------

Øl lnL; dk uke ¼in½ D;k lnL; dk 
cPpk ;gka i<+rk 
gS\ gka@ugha

Lfefr ds ckjs esa tkurs 
gS ;k ugha

cSBd eas ugh tkus dk 
dkj.k
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cnyko nhnh (CV) vfHkeq[khdj.k izf'k{k.k ¼ekWM~;wy 3½

mn~ns';

 y cPpksa esas iqLrdksa ds izfr :ph tkxzr djus ds fy, ekgkSy cukukA

 y Lkeqnk; eas f”k{kk ds eqn~nkas ij fu;fer laokn ij le> cukukA

fnu&1

ifjp; l=@ dk;ZØe ifjp; ¼le; 1-00 ?k.Vs½

lHkh izfrHkkxh viuk&viuk ifjp; nsaxs vkSj vius&vius xkao esa f”k{kk ij fd;s x, dk;Z dk vuqHko lk>k djsaxsA

lUnHkZ O;fDr }kjk dk;ZØe@izkstsDV dk ifjp; fn;k tk,xkA

iqLrdky; dk egRo ,oa lapkyu

igyk l=&¼le; 3-00 ?k.Vs½

ykbczsjh voyksdu ij ckrphr&

Ldwyksa esa ykbczsjh dh oLrqfLFkfr dks le>us ds fy, izfrHkkfx;ksa ds lkFk fuEufyf[kr iz”uksa ij ppkZ gksxh&

vkius Ldwy ds ykbczsjh esa D;k&D;k ns[kk\

;s ykbczsjh d{kk d{k ls dSls vyx Fkh\

ykbczsjh esa cPps D;k dj jgs Fks\

,d nks cnyko nhnh tks ykbczsjh lapkyu ls tqMh jgh gSa muls lUnHkZ O;fDr vuqHko lk>k djkosaA

Ldwyksa esa ykbczsjh D;ksa \

mÌs';& i<+uk fy[kus eas Ykkbczsjh dh Hkwfedk vkSj egRo dks le>ukA

fdrkckas ij xfrfof/k ds }kjk i<+us dks :fpdj cukukA

bl ds fy, izfrHkkfx;ksa dks ikpa lewgksa eas ckaVk tk;sxkA blds ckn fdrkckas dh <sj ¼100 ls 150 fdrkcsa½ esa ls 
ikapksa lewgksa dks 20 ls 25 fdrkcsa pquus ds fy, dgk tk;sxkA izR;sd lewg dks fdrkcksa ds lkFk xfrfof/k;ka djus 
fy,] fuEufyf[kr xfrfof/k;ka nh tk,xhA

 y LFkkuh; Hkk’kk esa NksVh dgkuh vuqokn djuk

 y fdrkcksa esa cus fp=ksa ij ckrphr

 y fdrkcksa ls ladsr nsdj fdrkc <wa<+ukA ¼tkuoj] izd`fr] jax] taxy] ikuh vfn½

 y nhokj if=dk ¼dgkuh] fp=] igsfy;ka] dfork@ckyxhr vkfn½

bl l= ds fy, vPNh if=dkvksa dk ,d lsV rS;kj j[ksaA

 y EkSjkFku jhafM+ax djokuk& lHkh lewgksa dks xfrfof/k;ksa ij ppkZ djus ds fy, fuEu loky fn;s tk,saxs&

 y xfrfof/k djus ds fy, dkSulh izfØ;ka viukbZ\

 y xfrfof/k djus ds fy, fdldk o D;k lg;ksx fy;k\

 y xfrfof/k esa lQy gksus ij dSlk eglwl gqvk\  
¼lewg dk;Z 30 feuV ,oa izLrqrhdj.k½

blds ckn ikapksa lewg ls izLrqfrdj.k djk;k tk;sxkA izLrqfrdj.k ls vk;s fcUnqvkas dks cksMZ ij fy[kk tk,xk 
vkSj bu fcUnqvkas dh lgk;rk ls ;s xfrfof/k;ka cPpkas ds Hkk’kk lh[kus eas fdl izdkj lgk;d gS ij ppkZ djrs gq, 
lesfdr djus dk dk;Z fd;k tk,xkA
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lUnHkZ O;fDr ds fy,

leds u ds fcUnq&

 y i<+uk lh[k jgs cPpksa esa :fp tkx`r gksuk ,oa ftKklw cukukA
 y fcuk nokc o Hk; dk ekgkSy cukukA i<+us fy[kus ds ekSds nsukA
 y iqLrdksa ds }kjk cPpksa esa u;s Kku lalkj ls :c: djokukA
 y ykbczsjh ds le`) ekgkSy }kjk d{kk d{k eas Hkh i<+us eas enn feyukA ikB~;iqLrdks adks i<kus ds 

fy, f”k{kd gksrs gS rFkk cPpksa ij ijh{kk dk ncko o eu es Hk; gksrk gS] tCkfd ykbczsjh esa cPps 
[kqn ls viuh :ph ds vuqlkj fdrkcsa ysdj i<+rs gS ftlls muds Kku esa o`fÌ gksrh gSaA Xkfrfof/k 
uksV ifjf”k’B ¼ist u- 17&20½

bl l= ds lesdu ds fy, ifjf”k’B ls fxtw HkkbZ dk **iqLrdky; if)fr** iBu lkexzh dk mi;ksx dj 
ldrs gSA ¼ist u- 7&8½

nwljk l= ¼le; 3-00 ?k.Vs½s

dgkuh ,oa dfork dk Hkk"kk f'k{k.k esa mi;ksx&

mÌs';& dgkuh o dfork dh f”k{kk esa Hkwfedk ij le> cukukA

dgkuh& **f>rfj;ka** dh dgkuh lanHkZ O;fDr;ksa ds }kjk izfrHkkfx;ksa ds lkeus eapu fd;k tk,xk

blds ckn bl dgkuh ds lanHkZ eas izfrHkkfx;kas ls fuEufyf[kr fcUnqvkas ij ppkZ dh tk,xh&

 y ;g dgkuh vkidks dSlh yxh\
 y dgkuh dgrs le; vkids eu eas D;k&D;k py jgk Fkk] dgkuh ij ckrphr djukA
 y bl dgkuh dk vUr cny dj crkb;sA
 y eq[; ik= dh txg ;fn vki gksrs rks D;k djrs\
 y dgkuh dk dkSulk ik= vPNk yxk vkSj D;ksa\

ppkZ esa vk, fcUnqvksa dks lanHkZ O;fDr cksMZ ij fy[krs tk,A

dfork& **D;k gSa yEck] D;k gS xksyA tYnh cksy] tYnh cksyAA** dh dfork lanHkZ O;fDr;ksa ds }kjk izfrHkkfx;ksa 
ds lkeus gkoHkko ds lkFk djds fn[kk;k tk,xk blds ckn bl dgkuh ds lanHkZ esa izfrHkkfx;ksa ls fuEufyf[kr 
fcUnqvksa ij ppkZ dh tk,xh&

 y ;g dfork dSlh yxh\

 y ;g dfork vkxs dSls c<+kvksxs\

ppkZ esa vk, fcUnqvksa dks lanHkZ O;fDr cksMZ ij fy[krs tk,A blds ckn dgkuh ,oa dfork ds fcUnqvksa ij ppkZ ds 
}kjk ;s fdl izdkj cPpksa dks i<+uk lh[kkus eas lgk;d gS ledsu fd;k tk,xkA

lUnHkZ O;fDr ds fy,

ledsu ds fcUnq&

 y ifjf”k’B eas fn;s x;s lkr fcUnqvkas dks tksM+rs gq, nhfn;kas }kjk crk;s fcUnqvkas dks lesfdr djasA

 y dgkuh@dfork ds }kjk cPpkas eas euksjatu ds lkFk&lkFk u;s Kku dks l`tu djus esa enn djrh 
gSaA ¼cPps vius lanHkZ ls tqM+s vkSj xksy] yEch phtksa ds ckjs esa lkspus dk ekSdk feyrk gSaA½

ekWM~;wy ds ifjf'k"B esa layXu

dgkuh ,oa dfork ¼ist u- 9&10½

jhfaMx dgkuh dFku dkS”ky dk mi;ksx lUnHkZ O;fDr dj ldrs gSaA ¼ist u- 28&33½

bl l= ds lesdu ds fy, Hkk’kk lh[kus esa dgkuh@dfork dh Hkwfedk ds uksV dk mi;ksx dj ldrs gSA 
¼ist u- 11½
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rhljk l=& ¼le; 2-00 ?k.Vs½

ykbczsjh ds izdkj ,oa fdrkcksa dk oxhZdj.k

mÌs';& ykbczsjh dh le> dks O;kid djukA

de ls de lalka/kuks esa thoUr ykbczsjh cukukA

Ldwy ykbczsjh ds brj Hkh ykbczsjh dh Hkwfedk dks le>ukA

ykbczsjh ds fofHkUu izdkjksa ij le> cukus ds fy, izfrHkkfx;ksa dks fp= ckaVk tk;sxk vkSj fuEufyf[kr lokyksa ij 
lewfgd ppkZ fd;k tk;sxkA

 y fp= dks ns[krs gq, crkb;s fd D;k D;k gks jgk gS\

 y fp=ksa esa n”kkZ;h x;h ykbczsjh D;k vkids xkao@ Ldwy esa lapkfyr dh tk ldrh gS\ gka @ugh rks D;ksa\

 y fdu ifjfLFkfr;ksa esa bu esa ls dkSau lh ykbczsjh mi;qDr gksxh vkSj D;ksa\ bl ij ppkZ djsA tSls& nqxZe txgksa 
ij] de lalk/ku gksus ij vkfnA

lUnHkZ O;fDr ds fy,

legw ppkZ ds ckn ykbczsjh ds fofHkUu izdkjkas ij ,d lk>k le> cukus dh dksf”k”k djasxsA tSls py 
iqLrdky;] lkeqnkf;d iqLrdky;] d{kk iqLrdky;] dsUnzh; iqLrdky; ,oa fMftVy iqLrdky;A bu lHkh 
izdkj dh ykbczsjh ds ckjs esa foLr`r uksV ifjf'k"B esa layXu gSA ¼ist u- 12&13½ vkSj fp=ksa ds fy, ¼ist 
u- 27½

Ldwy ykbczsjh esa fdrkcksa dk oxhZdj.k&

,d iqLrdky; esa ikBd ds fy, fdl fdl rjg dh iqLrdsa gks ldrh gSa\ ij le> cukus ds fy, lHkh lEHkkfx;kas 
dks ikap lewg eas ckaVk tk;sxk vkSj fdrkckas ds <+sj eas ls lHkh lewg dks ckjh ckjh ls 15&15 fdrkc pquus dks dgk 
tk;sxk vkSj os bu fdrkckas dks vius lewg eas ys tk;asxhaA vc bu lHkh lewgkas ls fuEufyf[kr iz”u fd;s tk;asxsA

bu fdrkckas dks vkius D;k lksp dj pquk\ bl ij lewg eas ppkZ gksus ds ckn nwljk loky iwNk tk;sxk fd blh 
<s+j esa ls cPps dkSu dkuS lh iqLrdsa pwurs\ vkSj D;ksa pwurs\

VkWLd& viuh pquh fdrkc ds ckjs esa crk,A lUnHkZ O;fDr lHkh nhfn;ksa ls ckrphr dj cksMZ ij mu fcUnqvksa dks 
fy[ksaA

tSls& fdrkc& ys[kd ds ckjs esa] yEckbZ] eksVkbZ] fizUV ds ckjsa esa] dgkuh] dfork] vU; vkfn A ¼lewg dk;Z ,oa 
izLrqrhdj.k 40 feuV½

lUnHkZ O;fDr ds fy,

lHkh lEHkkfx;ksa dks lewg esa 80 ls 100 iqLrdsa nsdj viuh viuh le> ls fdu cPpksa ds fy, dkSau lh 
iqLrd vfuok;Z gS\ ij laokn dj ,d lk>k le> cukus dk iz;kl gksxkA lEHkkfx;ksa ds fcUnqvkas dks ysdj 
mUgas cPpkas ds vk;q oxZ] Hkk’kk dk ek/;e] ,oa dYiuk vk/kkfjr vkSj tkudkjh

vk/kkfjr iqLrdsas tSls thfofu;ka vkfn ds izdkj dh le> cukus dk iz;kl gksxkA blds fy,

lUnHkZ O;fDr ifjf'k"B esa fn;s x;s uksV dh lgk;rk ys ldrs gSA ¼ist u- 14½
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fnu&2

pkSFkk l= ¼le; 4-00 ?k.Vs½s

dsl LVMh ds ek/;e ls ykbcszjh dh izxfr dks le>uk

ykbczsjh dh fo|ky;ksa esa orZeku fLFkfr dks le>us ds fy, izfrHkkfx;ksa ds lkFk nks dsl LVMh ij ppkZ fd;k tk;sxkA

legw ppkZ djds ykbczsjh dh orZeku fLFkfr ds ckjs eas leL;kvkas@pqukSfr;ksa ls lacfa/kr eqn~ns mHkjsaxs&

legw eas dsl LVMh ckaVdj mUgas i<+k tk;sxk vkSj mlls mHkjs fcUnq vkSj eqn~nks dks fy[kdj izLrqr fd;k tk;sxkA

lanHkZ O;fDr ds fy,

ykbczsjh dh dsl LVMh dks i<+dj lquuk vkSj ml ij ppkZ& ppkZ ls mHkjus okys fcUnqvksa dks uksV djds 
,d&nwljs ds fopkjksa dks le>us dh dksf'k'k djsaxs ftlls fo+|ky;ksa esa ykbczsjh dh orZeku fLFkfr dks csgrj 
djus dh mEehn dh tk ldrh gSA dqN eqn~ns dk;Z'kkyk ds nkSjku Hkh mHkjdj vk ldrs gS dqN eqn~ns uhps 
of.kZr fd, gS &

 y ykbczsjh dh iqLrdksa ij /kqy te jgh gS rks dgha ij ykbczsjh ds rkys gh ugha [kqyrs gSA

 y ykbczsjh eas dgha dksbZ dqN djuk pkgrk gS rks fo/kky; eas LVkWQ dh deh gSA

 y ykbczsjh esa HkkSfrd o O;oLFkkxr vk/kkjHkwr lqfo/kkvksa dk vHkko gSA

 y dgha ij :fpdj lkfgR; o vU; iBu lkexzh dk vHkko gSA

 y bl dk;Z gsrq leqnk; ds yksxksa ls ;FkklEHko lg;ksx dSls ys ldrs gSa\

 y lUnHkZ O;fDr ifjf'k"B esa fn;s x;s dsl LVMh dks i<+ ldrs ¼ist u- 15&16½A VkWLd 1 ij ckrphr 
fd;k tk,xk ifjf”k’B eas ns[kas ¼ist u- 21&22½

Xkzke laxBu esa f'k{kk ij laokn

ikapok l= ¼le; 3-00 ?k.Vk½

xzke laxBu eas f'k{kk ij fu;fer laokn

xzke laxBUk esa f”k{kk ds ewn~nksa ij fu;fer laokn gksrk jgs blds fy, lHkh izfrHkkfx;ksa dks fp= dh ,d&,d 
¼VkWLd 2 fp=½ izfr nsdj ikap lewg esa ckaVdj dgk tk,xk fd vkids xzke lxaBu es avHkh rd f”k{kk ds fdu&fdu 
enw ~nks ij ppkZ gqbZ gS\ bu ewn~nkas eas dkSuls ewn~nas fu;fer ppkZ djus gksrs gS ,oa dkSuls dHkh&dHkh vyx&vyx  
lwph cukb,A lwph cuus ds ckn bldk lewgokj izLrwrhdj.k fd;k tk,xkA bleas vk;s ewn~nkas dks cksMZ ij fy[kk 
tk,xkA bu enwnkas dks lkekU; ,oa fo”ks’k ewn~nkas ckaV djds o’kZ ds izR;sd ekg eas ewn~nk j[kus ij izfrHkkfx;kas ls 
ppkZ fd;k tk,xkA

lUnHkZ O;fDr ds fy,&

izfrHkkfx;ksa ls izkIr ewn~nksa dks lkekU; ,oa fo”ks’k ewn~nkas ckaV djds o’kZ ds izR;sd ekg esa ewn~nk j[kus ij 
izfrHkkfx;ksa ls ppkZ djsa rkfd izR;sd ekg esa xzke laxBu esa f”k{kk ij ppkZ gsrq ewn~nk gksA lkekU; ewn~nas 
izR;sd ekg eas ppkZ ds fy, ,oa fo”ks’k ewn~nas ,d&nks ekg eas ppkZ ds fy,A

xzke laxBu eas fu;fer ppkZ gsrw ewn~nas efgus ds vuwlkj ifjf'k"B eas ns[k ldrs gS tks fd VkWLd 
2 Hkh gSA ¼ist u- 23&26½
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ifjf'k"V

izkstsDV@dk;ZØe ifjp;

loZizFke lanHkZ O;fDr us dk;ZØe dk ifjp; nsrs gq, crk,axs fd bl dk;ZØe esa iznku] fo|kHkou o Vh-vkj-vkbZ- 
¼VªkalQk¡fe±x :jy bf.M;k½ laLFkk,¡ feydj dk;Z dj jgh gSa ftldk eq[; mís'; leqnk; dh lgHkkfxrk ysrs gq, 
f'k{kk dh xq.koÙkk ij dk;Z djuk ftlesa QhYM Lrj ij Ldwy o leqnk; ds lkFk fo|kHkou o iznku laLFkk dk;Z 
dj jgh gS ,oa rhljh laLFkk Vh-vkj-vkbZ- ;g lqfuf'pr dj jgh gS fd bl izkstsDV ds varxZr lapkfyr xfrfof/k;ksa 
dh xq.koÙkk D;k gS ;g le;&le; ij rhuksa laLFkk,¡ vkilh laokn }kjk lqfuf'pr djrh gSA bl dk;ZØe ds fy, 
fuEufyf[kr j.kuhfr;ka viukbZ xbZ gSa&

1- ekrk&firk ?kj ij cPpksa ds i<+us fy[kus ij dk;Z djasxsA

2- vfHkHkkod Ldwy tkdj f'k{kd ls cPpksa dh i<+kbZ ds ckjs esa ppkZ djsaxsA

3- vfHkHkkod o leqnk; feydj Ldwy ds dk;ZØeksa esa Hkkxhnkjh djsaxsA

4- f'k{kdksa dks vdknfed lgk;rk ,oa izksRlkguA

5- iz'kklfud laLFkkvksa (BRC, CRC, PTC) dks etcwrh nsukA

Ldwyksaa esa ykbczsjh D;ksa \

;g ekuk tkrk gS fd vyx vyx rjg dk cky lkfgR; ¼Ldwy ykbczsjh esa i<+k tkus okyk½ i<+uk lh[k jgs cPpksa 
dh enn djrk gS] cPpksa esa i<+us ds nkSjku vusd ekufld izfdz;k,sa lfdz; jgrh gSa tSls :fp tkx`r gksuk] ftKklw 
,oa fu;fer ikBd cuus dh vksj lfdz; gksukA iqLrdksa dk cPpksa dks ,d u;s Kku lalkj ls :c: djkus esa Hkh 
;ksxnku jgrk gSA Ldwy ykbczsjh dk le`} ekgkSy Ldwy ds vUnj cPpksa dks mudh ikB~; iqLrdksa dks i<us esa Hkh 
enn djrk gSA

jk’Vªh; ikB~;p;kZ dh :ijs[kk 2005 esa Hkh iqLrdky; dks i<+uk lh[kus esa t:jh crk;k gS fd] iqLrdky; cPpksa dks 
eqfg;k djk;k tk;A tagk ij gekjh Vhe dk;Z dj jgh gS mu Ldwyksa ds ifjisz{; esa ns[kk x;k gS fd Ldwy esa vk 
jg jgs cPpksa ds ikl i<+us ds fy, Ldwy ls ckgj ?kj ij Nih gq, iBu lkexzh ugha gS vkSj uk gh le`} ekgkSyA

vr% bu cPpksa dks Nih gq, iBu lkexzh ds :Ik esa Ldwy dh ikB~; iqLrd ls gVdj vU; cky lkfgR; eqfg;k 
djkus ds lUnHkZ eas rFkk Ldwy eas viuh ilUn dk fcuk jksd&Vksd ds i<+us dk le`} ekgkSy cukus ds fy, Ldwy 
ykbczsjh lapkfyr fd;k tkuk pkfg,A
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iqLrdky; i)fr
fxtqHkkbZ

fxtqHkkbZ dk uke ysrs gh ,d ,sls O;fDr dh rLohj mHkjdj vkrh gS tks f'k{kk eas vuar vkLFkk j[krk FkkA fxtqHkkbZ 
dk ekuuk Fkk fd f'k{kk ds ekè;e ls lekt eas cnyko yk;k tk ldrk gSA cPpksa ds O;fDrRo dks f'k{kk ds ekè;e 
ls vkdkj fn;k tk ldrk gSA fxtqHkkbZ us f'k{kk ds lanHkZ eas iqLrdky; dh Hkwfedk dks vius <ax ls js[kkafdr 
fd;k gSA os iqLrdky; dks f'k{kk dh ,d i)fr ds :i esa ns[krs gaS cPpksa ds lnaHkZ esa iqLrdky; dh Hkfwedk D;k 
gks\ bl ij fxtqHkkbZ us dkQh cf<+;k rjg ls dgk gSA dsoy Ldwy esa gh ugha cfYd xkao&xkao eas iqLrdky;ksa dh 
iSjoh djrs gSa fxtqHkkbZA

iqLrd Lo;a ,d f'k{kk&xq# gS vkSj iqLrdky; fo|ky; gSA fo|ky; esa yksx Kku ikus ds lkËku&Hkj ikrs gSa] tcfd 
iqLrdky; esa tkdj rks os Lo;a Kku izkIr djrs gSaA ,d vPNk iqLrdky; dbZ f'k{kdksa dh xjt iwjh djrk gSA 
f'k{kd dh rjg iqLrdky; fo|kfFkZ;ksa dks u rks Ëkedkrk gS] u muls vuq'kklu iyokrk gS] u d{kk esa p<+krk vkSj 
mrkjrk gS] u feF;k LiËkkZ eas izos'k djkrk gS vkSj u ijh{kk dk Hk; gh mRiUu djrk gSA fQj Hkh og iy&iy esa 
vius ikl vkus okyksa dks izse&iwoZd] fou;&iwoZd vkSj #fp&iwoZd i<+krk jgrk gSA

fdlh Hkh LFkku eas pkgs fo|ky; ds lkFk vFkok fo|ky; ds fcuk Hkh] iqLrdky; f'k{kk dh ,d Lo;a i)fr&Lo:i 
gSA gj ,d fo|ky; esa iqLrdky; dks ,d vfrfjDr f'k{kd ekuk tkuk pkfg,A f'k{kdksa dks pkfg, fd os fo|kfFkZ;ksa 
dks iwjs le; rd i<+krs jgus dk viuk eksg NksM+dj mudks iqLrdky; esa tkus dh vfËkd ls vfËkd Lora=rk 
nsaA LokË;k;&i)fr esa fo|kfFkZ;ksa ds fy, iqLrdksa ds ifjp; dh vPNh O;oLFkk jgrh gSA izkFkfed fo|ky; dh 
f'k{kk&O;oLFkk esa ckydksa dks fo|ky; ds vkËks le; rd iqLrdky; eas j[kus ls f'k{kk dk dke Hkh fuf'pr :i ls 
vfËkd lqn`<+ cusxkA ftl le; eas fo|kFkhZ iqLrdky; eas tkdj cSBa]s ml le; eas f'k{kd ogka ,d vPNs xzaFkiky 
dh Hkwfedk fuHkk,aA iqLrdky; dh dkSu&dkSu lh iqLrdsa vPNh gSa] fdudks] dkSu lh iqLrd nh tk,] fdldh #fp 
fdl iqLrd esa txkbZ tk,] vkfn dke f'k{kd ogka djrk jgsA

iqLrdky; fo|ky; ds :i dh rjg gh iz;ksx'kkyk ds :i esa Hkh dke djrk jgsxkA xzaFkiky ds :i esa f'k{kd 
vPNh&cqjh iqLrdksa dh tkap djrk jgs] cqjh iqLrdksa dks Vkydj og vPNh iqLrdsa fo|kfFkZ;ksa ds lkeus j[ksA fdl 
mej esa dkSu lh iqLrd #fp&iwoZd i<+h tkrh gS] fdu fo"k;kas ij fy[kh xbZ iqLrdas fdl mej eas vfËkd i<+h tkrh 
gaS] iqLrd dks i<+rs le; FkdkoV dh ek=k fdruh c<+rh ;k ?kVrh gS] dqy feykdj fo|kFkhZ ij i<+h gqbZ iqLrd 
dh dSlh Nki iM+rh gS] vkfn fo"k;ksa ij viuh vyx&vyx fVIif.k;ka rS;kj djds muds vË;;u dh enn ls 
f'k{kd dbZ lR;ksa vFkkZr~ fl)karksa dk lkj fudky ldrk gSA

tc iqLrdky; ,d f'k{kk&i)fr dk :i yssrk gS rks vius laxzg eas vkSj viuh jpuk eas og ,d lqO;ofLFkr LFkku 
dk Lo:i Ëkkj.k dj ysrk gSA izosf'kdk vFkok ckyiksFkh ls ysdj vkBoha d{kk rd dh Hkk"kk] bfrgkl] Hkwxksy] 
xf.kr] foKku vkfn fo"k;ksa dh iqLrdsa] iqLrdky; esa gksuh pkfg,A Øe&Øe ls vkxs c<+us okyh iqLrdksa dks 
i<+rs&i<+rs i<u+s okys dk Kku Hkh ,d flyflys ds lkFk vkxs c<+rk jgsxkA bl rjg flyflys ls VkaM ij j[kh 
xbZ iqLrdas ikB~;iqLrdkas dh xjt iwjh djsaxhA ikB~;fo"k;ksa ds tkudkj yksxksa dks vHkh rd bl izdkj dh iqLrdksa 
dh jpuk djus dh ckr lw>h ugha gaS vkSj f'k{kdksa dks Hkh ,slh iqLrdsa cgqr t:jh yxh ugha gSA D;ksafd vc rd 
iqLrdky;&ifjp;&i)fr dh vis{kk ikB~;Øe dk vkSj O;k[;ku&i)fr ls f'k{kk nsus dk t+ksj gh cgqr T+;knk jgk 
gSA f'k{kdksa dks osru nsuk iM+rk gS] tcfd iqLrdky;ksa ds fy, iqLrdsa [+kjhnuh gksrh gSaA f'k{kd dks i<+kus dh esgur 
djuh gksrh gS] tcfd iqLrdksa dks Kku nsus dh dksbZ esgur ugha djuh iM+rhA gka] ckj&ckj i<+s tkus ij mudks 
QVuk rks iM+sxk ghA f'k{kd dh fuf'pr mifLFkfr ds fcuk fo|ky;ksa esa i<+kbZ dk dke gks gh ugha ldrkA blds 
foijhr] vxj ge iqLrdky;ksa ds njokts pkSchlksa ?kaVs [kqys j[ksaxs rks i<+kbZ pkSchlksa ?kaVs pyrh jgsxhA

O;oLFkk] 'kkafr] lH;rk vkSj fou; dh f'k{kk nsrs jgus dk izcaËk Hkh iqLrdky; dj ldsxkA iqLrdksa dk mi;ksx dSls 
djuk] mudks fdl rjg ls i<+uk] ikl esa cSB dj i<+us okys ds lkFk dSlk O;ogkj djuk] dSls vkuk vkSj dSls 
tkuk] ckrphr fdl rjg ls djuk] vkfn ckrksa dks lh[kus esa vius vki gh dkQh i<+kbZ gks tkrh gSA bl rjg 
iqLrdky; dh Hkh viuh ,d f'k{kk&i)fr gSA

fo|ky;ksa dh rjg gh fo|ky;ksa ds ckgj Hkh iqLrdky; :ih fo|ky; xkao&xkao esa vkSj eqgYys&eqgYys esa LFkkfir 
gksus pkfg,A



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

124

>hrfj;k¡ ¼dgkuh½

,d NksVk lk xk¡o esa jktw uke dk yM+dk viuh ek¡ ds lkFk jgrk Fkk igkM+ dh rygVh esa mldk ?kj Fkk vkSj 
igkM+ ds Åij okys xk¡o eas mldh ukuh jgrh Fkh jktw ns[kus eas BhdBkd Fkk ij mlds cky mldh vyx igpku 
cukrs Fks yacs] ?kqa?kjkys ij fNrjk, fc[kjs&fc[kjs cky rsy Mkyksa pkgs dqN Hkh djks ij cky ters gh ugha Fks cl 
bUgha fc[kjs&fc[kjs ckyksa ls jktw dk uke jktw ls dc >hrfj;k¡ gks x;k irk gh ugha pyk vkSj rks vkSj vc rks oks 
[kqn Hkwy x;k fd mldk uke jktw gS og Hkh >hrfj;k¡ vkokt yxkus ij gh lqurk FkkA

Ldwy eas ijh{kk,¡ [kRe gks pqdh Fkh lc cPps viuh ukuh ds ?kj pys x, Fks jg x;k >hrfj;k¡ vdsyk oks Hkh ukuh 
ds ?kj tku s dh ftn djus yxk ij ukuh ds ?kj tkuk vc bruk Hkh vklku ugha Fkk jkLrs eas Fkk ?kuk taxy vkSj 
taxy eas jgrs Fks taxyh tkuoj 'ksj] phrk] Hkky]w fl;kj] ykseM+hA ij gekjk >hrfj;k¡ mls rks tkuk Fkk ukuh ds 
?kjA ek¡ ls ftn djus yxk **ek¡ eq>s ukuh ds ?kj tkus ns uk** ek¡ us lkQ euk dj fn;k ij >hrfj;k¡ dgk¡ ekuus 
okyk Fkk mldh rks ftn Fkh ek¡ us iwNk ukuh ds ?kj tk dj D;k djsxk rks >hrfj;k¡ us tokc fn;k [ksysxk&dwnsxk 
[kk,xk&fi,xk eLr eksVk rktk gks dj vk,xk ek¡ us dgk ij jkLrs ea s taxy gS dSls tk,xkA taxy eas cM+s&cM+s 
vkSj [krjukd tkuoj gS tks rqEgsa viuk Hkkstu cuk ysaxsA >hrfj;k¡ dgrk gS ek¡ ?kcjk er rsjk csVk cgqr cgknqj 
gS eSa fnu dh jks'kuh eas ukuh ds ?kj igq¡p tkÅ¡xk rc rks dksbZ tkuoj Hkh ugha vkrsA >hrfj;k¡ ds ftn djus vkSj 
ckj&ckj le>kus ls ek¡ eku xbZ vkSj vxys fnu lqcg >hrfj;k¡ ukuh ds ?kj tkus dks rS;kj gks x;k ek¡ us lkFk  
esa ys tkus ds fy, [kkuk rS;kj dj fn;k lkFk gh ek¡ us fgnk;r nh fd tc ukuh ds ?kj igq¡p tk, rks eq>s Åij 
ls vkokt yxk nsukA

>hrfj;k¡ da/ks ij [kkus dh iksVyh j[k ek¡ ds ?kj ls jokuk gqvkA taxy esa dgh ls dks;y dh vkokt rks dgh 
if{k;ksa ds pgpgkus dh vkokt lqukbZ ns jgh Fkh chp esa dHkh cUnj dks [kksa&[kksa Hkh lqukbZ ns tkrh Fkh >hrfj;k¡ 
viuh eLrh esa c<+k pyk tk jgk Fkk rHkh ,oa t+ksj dh vkokt lqu >hrfj;k¡ :d x;k viuh fgEer cVksj dj  
b/kj&m/kj ns[kk vkSj dne vkxs c<+k;k ij oks vkokt tks njw ls vk jgh Fkh ,slk yxk ikl ls gh vk xbZ >hrfj;k¡ 
eu ea s lkspus yxk ;s rks 'ksj dh vkokt gS fQj [kqn dks le>kusyxk ;s 'ksj dh vkokt ugha gks ldrh ij tc 
,dk,d 'ksj lkeus vk x;k rks >hrfj;k¡ dh os vkokt gh :d xbZ gkFk iSj t+ksjksa ls dk¡ius yxs 'ksj viuh jkSchyh 
vkokt esa cksyk **D;k ckr gS uje&uje ekuo dk ek¡l ;s rks cM+k Lokfn"V gksrk gS vkt rks eaS bl yM+ds dks 
viuk Hkkstu cukÅ¡xk >hrfj;k¡ Mj rks x;k ij oks viuh cqf) dks nkSM+kr s gq, cpu s dk mik; lkspus yxk vkSj 
'ksj ls cksyk** eSa rks nqcyk iryk gw¡ flQZ gM~fM;k¡ gh gM~fM;k¡ ejs s vUnj gS rEq gas eq>s [kk dj D;k feysxkA 'ksj us 
dgk **dksbZ ckr ugha vkt gM~fM;k¡ gh lgh** >hrfj;k¡ cksyrk gS **nsf[k, 'ksj nknk brus fnu ls Hkw[ks gks vkSj vkt 
gM~fM;ksa dks [kkdj Hkh isV rks Hkjsxk ugha ,slk djks FkksM+s fnu ckn [kk ysuk** 'ksj cksyk FkksM+s fnu ckn D;k gksxk 
>hrfj;k¡ u s dgk **eSa ukuh ds ?kj tk jgk gw¡ ogk¡ ls eksVk rktk gks dj vkÅ¡xk** ,slk dg >hrfj;k¡ xkuk xkus yxk

**ukuh js ?kj tkus ns nw/k eykbZ [kkus ns

eksVk gks dj vkus ns fQj [kk ysuk 'ksj mlls iwNrk gS**

ij rsjk uke D;k gS **>hrfj;k¡ eSa >hrfj;k¡** 'ksj mldh ckr ls larq"V gks dj tkus nsrk gS vkxs c<+us ij mls jkLrs 
esa Hkkyw] ykseM+h Hkh feyrs gSa tks mls [kkus dh ckr djrs gSa ij oks ;gh lc dg vkxs c<+ tkrk gS vkSj ykseM+h] 
Hkkyw] 'ksj mldk bartkj djus yxrs gSa >hrfj;k¡ vk,xk] eksVk rktk gks dj vk,xk] fQj eSa mls [kkÅ¡xkA

b/kj 'kke gksrs&gksrs >hrfj;k¡ ukuh ds ?kj igq¡p tkrk gS ukuh >hrfj;k¡ dks ns[k cgqr [kq'k gks tkrh gS mlds 
ykM djrh gS vkSj >hrfj;k¡ Hkh ukuh ds xys yx dj [kwc jksrk gSA ukuh lksprh gS >hrfj;k¡ ukuh ls cgqr fnuksa 
ckn feyk gS blfy, jks jgk gS ij cspkjk >hrfj;k¡ mlds fnekx esa rks dksbZ vkSj fpark gh py jgh gksrh gSA ukuh 
>hrfj;k¡ dk cgqr /;ku j[krh gS jkstkuk vPNk&vPNk [kkuk nw/k] eykbZ] eD[ku FkksM+s fnukas eas >hrfj;k¡ eksVk&rktk 
fn[kkbZ nsus yxrk gSA /khjs&/khjs >hrfj;k¡ dh Nqfê;k¡ [kRe gksus yxrh gS vkSj >hrfj;k¡ mnkl gksus yxrk gS 
ukuh ,d fnu >hrfj;k¡ ls iwNrh gS fd rw mnkl D;kas gS rc oks ukuh dks lkjh ckr crkrk gS ukuh dgrh gS  
vjs rw nq[kh D;kas gksrk gS esjs ikl mik; gS ukuh ,d cM+k lk <ksy cuokrh gS mlesa jgus dh O;oLFkk djrh gS vkSj 
ftl fnu >hrfj;k¡ tkus okyk gksrk gS jkLrs ds fy, lkjs Hkkstu dh O;oLFkk dj mls <ksyd eas cSBk <ksyd dks 
xqM+dk nsrh gS <ksyd xqMadr gqbZ taxy esa igq¡prh gS tgk¡ ykseM+h fiNys dbZ fnuksa ls mldk bartkj dj jgh gksrh 
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gS oks <ksyd ds vanj ls vk jgh vkokt dks lqu <ksyd dks jksdrh gS vkSj mlls iwNrh gS <ksyd rqus >hrfj;k¡ dks 
ns[kk D;k <ksyd tokc nsrh gS dkSu >hrfj;k¡ rc ykseM+h crkrh gS ogh ftlds yacs&yacs cky gS tks ukuh ds ?kj 
eksVk rktk gksus x;k gS rks <ksyd xkus yxrh gS **dkSu rsjk >hrfj;k¡ dkSu gks rqe] py esjh <ksydh <+ekd<+e** 
blh rjg ls 'ksj vkSj Hkkyw dks tokc ns <ksydh esa yq<+drk >hrfj;k¡ viuh ek¡ ds ikl igq¡p tkrk gS <ksydh esa 
ls vius csVs dh vkokt lqu ek¡ mlls iwNrh gS ,sls D;ksa vk;k rc >hrfj;k¡ lkjh dgkuh lqukrk gS vkSj ek¡ [kq'k 
gks tkrh gS ukuh dks /kU;okn nsrs gSa nksukas [kq'kh&[kq'kh jgus yxrs gaSA

D;k gS yEck] D;k gS xksy ¼dfork½

D;k gS yEck] D;k gS xksyA

tYnh cksy] tYnh cksyAA

csyu gS yEck] jksVh gS xksyA

tYnh cksy] tYnh cksyAA

csV gS yEck] ckWy gS xksyA

tYnh cksy] tYnh cksyAA ------------------------------------------------------------ dfork vkxs c<+kuh gSa

Hkk’kk lh[kus eas dgkuh@dfork dh Hkwfedk

dgkuh@dfork D;ksa t:jh gSa\&

 y dgkuh@dfork cPpksa dh f>>d rksM+us esa enn djrh gSaA

 y dgkuh@dfork dYiuk”khyrk c<+kus esa lgk;d gksrh gSaA

 y dgkuh@dfork cPpksa dks tYnh ;kn gks tkrh gSaA

 y dgkuh@dfork cPpksa dks ckrphr ds ek/;e ls vfHkO;fDr ds ekSds nsrh gSaA

 y dgkuh@dfork ls cPpsa u;s “kCnksa ls ifjfpr gksrs gSa ftlls muds “kCn&Hk.Mkj esa o`f) gksrh gSaA

 y dgkuh@dfork ds nksgjku ls vFkZ o “kCnkas dks igpkuus ea s enn feyrh gaSA

 y dgkuh@dfork ls cPpksa dks vkuUn ,oa euksjatu feyrk gS

dgkuh@dfork dks cPpksa ds lkFk fuEufyf[kr dk;Z fd;k tk ldrk gSa&

 y dgkuh@dfork ds pkVZ cukdj d{kk&d{k eas yxk;s tk, vkSj maxyh j[kdj i<+ok;k tk,A

 y dgkuh@dfork eas ckj&ckj vk;s “kCnkas dh igpku djokuk mu “kCnkas ij xksyk yxokukA

 y dgkuh@dfork eas vk;s “kCnkas ds ¶ys”k&dkMZ cuokuk o “kCnkas dh igpku djokukA

 y dgkuh@dfork ds ik=ksa ds fp= cuokuk ,oa muds uke fy[kokukA

 y dgkuh@dfork ds mij cPpkas dks iz”u djus ds fy, izksRlkfgr djukA

 y dgkuh@dfork ds /kVukØe ij ukVd cuokukA

 y dgkuh@dfork u;s&u;s “kCnkas ls igpku djokukA

 y dgkuh@dfork dks cPpksa ds vuqHko ls tksM+uk o ppkZ djukA

 y dgkuh@dfork dks cPpksa ls LFkkfu; Hkk’kk esa djokukA

 y v/kwjh dgkuh@dfork dks cPpksa ls iqjh djokukA

 y cPpksa ls dgkuh@dfork dk vUr cnyokukA
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ykbczsjh ds izdkj

1- Ldwy ds lkFk ykbcszjh%&

fo|ky; ykbczsjh%& ;g Ldyw ds fdlh ,d txg fLFkr 
gksrh gS ftleas ikB~;iqLrdkas ds lkFk if=dk,a] thofu;k¡] 
'kCndks"k o lHkh fo"k;ksa ls lacaf/kr iqLrdsa gksrh gaSA bldk 
mi;ksx fo|kfFkZ;kas ds lkFk&lkFk f'k{kd Hkh djrs gaSA 
blds lapkyu ds fy, ,d iqLrdky; v/;{k gksrk gSA

d{kk ykbczsjh%& iqLrdky; dk ;g izdkj d{kk ds lkFk 
fLFkr gksrk gSA ftlesa cPpksa ds }kjk cukbZ fp= lkexzh 
dk fMLIys o dgkfu;kas o dforkvkas dh iqLrdsa gksrh gSaA 
bl rjg ds iqLrdky; dk mn~ns'; i<+us&fy[kus esa 
ikB~;iqLrdksa ds vykok vU; iqLrdksa dh Hkwfedk fuf'pr 
gksukA

2- eksckby ykbczsjh%& ;g iqLrdky; eq[; :i ls 
pyrk fQjrk gSA bldh fo'ks"krk ;g gS fd ;g ikBdks ds 
ikl igqpark gSA bleas ,d okgu gksrk gS ftleas 500 ls 
1000 fdrkcas ,d lkFk gksrh gSA bu fdrkckas eas cPpkas dh 
fdrkcas ¼dgkuh] dfork] fp= dgkuh] izsjd izlxa½ T;knk 
gksrh gSA blds lapkyu ds fy, ,d lapkyd gksrk gSA

3- y?kq iqLrdky;%& 'kgj ds HkhM+HkkM + okys {ks=kas eas 
tgka ?kuh vkoknh jgrh gSa vkSj ,d eksgYyk ds yksx 
vkSj cPps mldk mi;ksx djrs gSa]ogka ij ;s iqLrdky; 
lapkfyr gksrss gaSA buds lapkyu dk le; de vkSj yksxksa 
dh lqfo/kkuqlkj j[kk tkrk gSA buds lapkyu ds fy, 
,d izsjd gksrk gSA bl iqLrdky; eas dgkfu;kas] dforkvkas] 
if=dkvka]s euksjatu] [ksy] lkfgR;] lkekU; Kku ls lacfa/
kr iqLrdas dh la[;k lhfer gksrh gSaA

4- lkeqnkf;d ykbczsjh%& ;g iqLrdky; eq[; :i ls 
xkao ;k dLcs esa fLFkr gksrk gSA tks fdlh lkeqnkf;d 
LFkku ij pyrk gS] mleas lHkh rjg ds yksx ¼iq#"k] 
efgyk] cPps] o`)½ mi;kxs dj ldrs gaSA bldk fuf'pr 
le; gksrk gS vkSj bleas f'k{kk] d`f"k] /kkfeZd] lekt ls 
lacfa/kr iqLrdas dh la[;k cgqrk;r eas feyrh gSA blds 
lapkyu ds fy, Hkh ,d iszjd gksrk gSA

5- fMftVy ykbczsjh%& bl rjg ds iqLrdky; vkt ds 
le; esa T;knk izpfyr gSaA ;g vkids Qksu] ysiVkWi o 
dEI;wVj eas fLFkr gksrs gaS tks xwxy dh enn ls pkgs tSlh 
tkudkjh vki iy Hkj esa izkIr dj ldrs gSaA
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iqLrdksa dk oxhZdj.k

;s fdrkcsa ckgjh nqfu;k dks tkuus ds fy, lsrq dh rjg gksrh gSA fdrkcksa dk p;u djrs le; mez dk /;ku j[kuk 
fugk;r gh t:jh gSA blh rjg cPpksa dh Hkk’kkbZ {kerk vkSj cPps ds ifjos”k dk /;ku Hkh j[kuk t:jh gSA cPpksa ds 
fy, fp= dSls gks\ tSls NksVs cPpksa dks ,d gh ist ij dbZ fp= gks rc mUgs fy[ks gq, ls tksMrs gq, cPpk le>us 
esa fnDdr eglwl djrk gS vr% fp=ksa okyh iqLrdsa p;u djrs le; bl rjQ Hkh /;ku gks rks vPNk jgsxkA iqLrdksa 
dh fo’k; oLrq ,oa dF; ljy gks NksVs vkSj lkFkZd ljy lajpuk okys okD; gks rks og iqLrdsa cPpksa dks Hkkrha gSaA 
vr% tks cPps vHkh vHkh Ldwy ls tqM+s gSa ftudks i<+uk fy[kuk ugh vkrk ;k “kCn ;k NksVs okD; gh i<+ ikrs gSa 
muds fy, de VsDLV okyh iqLrdsa eqfg;k djkukA izkFkfed Ldwy dh rhljh ;k pkSFkh d{kk ds cPps gSa mUgsa FkksMk 
mlls cMk VsDLV fp= vk/kkfjr dgkuh ds iqLrd miyC/k djkukA ,sls gh cMh d{kkvksa ds cPpksasa dks cMh dgkuh 
dh fdrkc vkSj lUnHkZ miyC/k djkus ds fy, fdrkcksa dk lewg cukuk gSA fp=ksa ij ckr gks lds ,slh iqLrdsa ;fn 
ykbczsjh esa gksa rks cPps [kwc ilUn djrs gSA blls cPps vuqeku yxkus ds fy, izsfjr gksrs gSA

tc ge iqLrdksa ds izdkj dh ckr djrs gSa rc dqN iqLrdsa egku iq:’kksa dh thofu;ka gks ldrh gSa tks tkudkjh 
vk/kkfjr gksxh vkSj ;s Hkh r; djsxh fd ;s fdl fo’k; dks Nwrh gqbZ tkudkjh ns jgh gSA buls gh cPpksa dh ftKklk 
dks vkSj c<+kus esa enn feysxhA bu iqLrdksa dks ukWu fQD”ku dh dsVsxjh esa j[kk tkrk gSA dqN iqLrdsa vdcj 
chjoy] ukuk ukuh vkSj tkuojksa ,oa unh iorZ ij vk/kkfjr dgkfu;ka vkSj yksd dFkk,sa tks cPpksa dks c`gn nqfu;ka 
ls tksM+rh gqbZ mudh dYiuk dks c<+kus dk dke djsaxh] tks fQD”ku dh dsVsxjh esa vkrh gSA dqN fdrkcsa cukus] 
tksM+us dh vksj ys tkus okyh fdz;kRed iqLrdsa tks jpukRedrk dks c<kok ns ldus okyh Hkh gks ldrh gS] ftUgsa 
xfrfof/k vkk/kkfjr iqLrdsa dg ldrs gSA dqN dforkvksa dh iqLrdsa tks eka dh yksfj;ksa ls rkyesy [kkrh gqbZ gks Hkh 
ykbczsjh esa gks rks cPpksa dks enn feysxhA blh rjg dqN cPpksa dh if=dk,sa gksxh rks dqN miU;kl ftlesa cPps 
vius [kqn dks <+w<+rs gq, vkxs c<+saxs vkSj ekax djsaxs fd eS Hkh blh rjg d:axk@ dj ldrk gWwA dqN ukVd dh 
Hkh iqLrdsa Hkh gks ldrh gSA

iqLrdsa ykbczsjh esa fdl fdl Hkk’kk dh gksa bl lUnHkZ esa gekjh Vhe dh lksp gS fd fgUnh] yksdy Hkk’kk tSls lkaFkkyh 
vkSj dqN dqN vxzsth dh Hkh gks ldrh gSA cPpksa dh Hkk’kk dk eryc fd fgUnh gks ysfdu mudh cksypky dh 
Hkk’kk eas bLrseky dh tkus okyh fgUnh gksA muds ifjos”k ls tqMh ckrsa tks mudh le> dks vkSj etcwr djsa rFkk 
vkRefo”okl txk;saA ,slh Hkk’kk ugh tks muds vkRefo”okl dks fMxk;sA iqLrdksa dh la[;k cPpksa dh la[;k ij  
fu/kZkfjr gksxh ftrus cPps mlds vuqlkj mldh nqxquh ;k rhu xquh iqLrdsa gks ldrh gSA dqN iqLrdsa f”k{kdksa ds 
fy, Hkh gks ldrh gSA tSls fxtw HkkbZ dh xzaFkekyk] v/;kid] cPkiu ls iyk;u] vlQy Ldwy] lejfgy] nhokj 
dk bLrseky vkfnA ftlesa mudks f”k{kk esa gks jgs cnyko ij vkilh ppkZ djus dk ekSdk fey ldsxkA
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dsl LVMh

e/; fo|ky; txjUukFkiqj dk iqLrdky;

iqLrdky; ds ckjs esa gsM+ekLVj th ls ckrphr dh xbZ rks mUgksaus crk;k fd ljdkj ls 130&150 fdrkcsa feyh 
gS] ij cPpsa QkM+&phM+ u ns blhfy, fdrkcsa iznf”kZr ugha fd;k gS vkSj cPpksa dks fdrkcsa i<+us ds fy, Hkh ugha 
nsrs gSaA gsM+ekLVj th dks iqLrdky; dk egRo le>kus dk cgqr iz;kl fd;k x;k ysfdu os viuh fpUrk ls 
ewDr ugha gks ik jgs FksA bl ij jruiqj ds ckyesyk dk mnkgj.k fn;k x;k fd bl vk;kstu esa iqLrdky; ls  
lacaf/kr xfrfof/k;kWa cPpksa ds lkFk fd;k Fkk ftlesa yxHkx 8 Ldwy ds cPpksa us Hkkx fy;k FkkA lHkh cPpksa dks geus 
ftl <ax ls le>k;k Fkk mlh vuqlkj cPpksa us iqLrds yh vkSj lHkh us iqLrds ysdj i<+h ,oa fu;r LFkku ij j[k 
nh FkhA ;gk¡ rks flQZ vki ds fo|ky; ds cPps jgsaxsA blfy, vki vius fo|ky; ds ,d d{k esa iqLrdsa iznf”kZr 
djokb;s tgka cPps bu iqLrdksa dks ns[k ldsa ,oa i<+ ldsaA ge yksx Hkh bl dk;Z esa vkidh ;FkklEHko enn 
djsaxsA gsMekLVj th us bl ckr ij Hkh vk”kafdr gksdj lgefr trkbZ vkSj fQj 15&20 fnu ckn gekjh lgk;rk 
ls iqLrdky; dh O;oLFkk vyx dejs esa dj nh xbZA

iqLrdky; lapkyu gsrw lIrkg esa ,d fnu “kfuokj fu/kkZfjr fd;k x;k ,oa fo|ky; esa f”k{kd de gksus ds dkj.k 
izca/ku lfefr ds v/;{k iadt th dks iqLrdky; lapkyu dh ftEesnkjh nh xbZA iqLrdky; esa dqy 150 iqLrdas 
FkhaA os flQZ cPpksa dks iqLrdky; ys tkrs Fks] cPpksa dks fdrkcsa i<+us ds fy, cksy nsrs Fks] dqN cPpsa fdrkc i<+ 
ikrs Fks vkSj dqN cPps ugha i<+ ikrs FksA v/;{k th dks ;g le> esa ugha vk jgk Fkk fd iqLrdky; esa fdrkcksa ds 
lkFk vkSj D;k ,oa dSls djsa\ rkfd lHkh cPps O;Lr gks ldsA blls os ijs”kku Fks bl rjg dh ckr tc ,l,elh 
v/;{k ls Kkr gqbZ rks v/;{k ds lkFk iqLrdky; esa fdrkcksa ij xfrfof/k [kkstksa vkSj tkuksa] igsafy;k] f”k’kZd <w<+ksa] 
fp=ksa ij ckrphr bR;kfn xfrfof/k djkuk “kq: fd;kA blls mudh FkksMh fpUrk de gqbZA

dqN fnuksa rd iqLrdky; dk lapkyu lIrkfgd py jgk Fkk ysfdu dHkh&dHkh fu/kkfjZr frfFk dks v/;{k ugha 
vkus ds dkj.k iqLrdky; can gks tkrk Fkk ysfdu tc cnyko nhnh dk p;u gqvk rks cnyko nhnh ve`rk th 
us iqLrdky; lapkyu esa v/;{k th dk lg;ksx djuk “kw: fd;k vkSj vHkh iqLrdky; dk fu;fer lapkyu uo 
p;fur izcU/ku lfefr v/;{k lksuh nsoh }kjk fd;k tk jgk gSa ,oa cky lkaln ds cPps lg;ksx dj jgs gSaA bl 
izdkj izcU/ku lfefr v/;{k] cnyko nhnh ,oa cky lkaln ds fu;fer lg;ksx ls iqLrdky; dk lapkyu gks jgk gSaA

mRØfer mPp fo|ky; pksdkn dk iqLrdky; 

pksdkn dk ;g fo|ky; ,d ladqy fo|ky; gS gsM+ekLVj th ls fo|ky; ds ,d vyx dejs esa iqLrdky; LFkkfir 
dj] isVh esa cUn fdrkcksa dks cPpksa ds fy, miyC/k djkus ij fu;fer ckrphr gksrh jghA gsMekLVj th ds }kjk 
,d dejk ftlesa VqVk&QqVk lkeku iM+k gqvk gS mls [kkyh djokdj miyC/k djokus dk vk'oklu viSzy 2017 
ls feyrk jgkA ysfdu foHkkxh; izfØ;k ds dkj.k og dejk ugha miyC/k djk;k tk ldk vkSj bl Øe esa N% ekg 
ls vf/kd le; fudy x;kA fdrkcsa cPpksa ds fy, miyC/k ugha gks ikbZA

fo|ky; esa gsM+ekLVj th ds fy, cuk ,d NksVk dejk tks iapk;r ds nks izsjdksa dks vkoafVr ¼bZ”kw½ Fkh ysfdu 
bldk dksbZ bLrseky ugha gks jgk Fkk] bl ij ges”kk rkyk yxk jgrk Fkk vkSj bldh pkch mu izsjd ds ikl FkhA 
gsM+ekLVj th ds lkFk iqLrdky; LFkkiuk ij ckrphr ds dbZ cSBd djus ds ckn vUr esa fo|ky; ds gsM+ekLVj 
th ,oa ladqy leUo;d ds lgerh gksus ij fd ;g dejk iqLrdky; ds fy, mi;ksx dh tk, rks izsjdksa dh [kkst 
'kq: dh xbZA ,d izsjd Mq.MhxkNh xk¡o ds Fks vkSj nwljh izsjd pksdkn dh gh Fkh ysfdu dejs dh pkch feyus esa 
dkQh eqf'dy gqbZA xk¡o dh cnyko nhnh ;'kksnk nsoh ,oa nqykjh nsoh ¼tks  SMC lnL; gS½ ds lg;ksx ls dejs 
dh pkch fey xbZA

iqLrdky; ds fy, feyk dejk dkQh NksVk Fkk fQj Hkh cDls esa can fdrkcksa ¼yxHkx 250½ dks fudkydj oxZ 1] 2] 
oxZ 3&5] ,oa 6&8 ds fy, oxhZ—r dj jLlh ds lgkjs nhokjksa ij ltk fn;k x;kA bl dke esa cnyko nhnh dk 
Hkh lg;ksx feykA iqLrdky; dks LFkkfir djus esa ,d o"kZ ls T;knk iz;kl djuk iM+k vkSj 2018 esa iqLrdky; dh 
fdrkcsa cPpksa dks feyuk 'kq: gqvkA tc cPpksa dks igys fnu fdrkcsa nh xbZ rc cPpksa esa fdrkcksa ds izfr mRlkg 
ns[krs gh curk FkkA iqLrdky; esa cSBus dh txg de gksus dh otg ls cPps vius oxZ d{k esa fdrkcsa i<+rs gSa blds 
fy, cPpksa dks fdrkcsa bZ”kw dj jftLVj esa ntZ dj nh tkrh gSaA iqLrdky; dh fdrkcksa dks i<+us dk flyflyk 
rks 'kq: gks x;k ijUrq ;g rc gh gks ikrk gS tc cnyko nhnh ds }kjk fdrkcsa cPpksa dks miyC/k djokbZ tkrh gSaA 
fo|ky; ds f'k{kdksa dh mnklhurk ds otg ls iqLrdky; dh fdrkcsa cPpksa dks fujUrj miyC/k ugha gks ik jgh gSA
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xfrfof/k
 y cPps ,d&,d dfork dh iqLrd ?kj ys tk ldrs gSa vkSj mls vlsEcyh esa lcds lkeus gkoHkko ls lquk 

ldrs gSa

 y cPpksa }kjk viuh i<+h gqbZ iqLrdksa esa ls ilan ds ukVd rS;kj djds lcds lkeus izLrqr djukA

 y fdrkcksa ds vuqHko dks vfHku; }kjk crkukA ¼cqd LVksj½ izn'kZuhA

 y fdrkc esa fNik [ktkuk <wa<uk ¼ladsrksa ls& izd`fr ls lacaf/kr] taxyA

 y D;k rqEgas jxa ilan gS bl fdrkc eas dbZ jax gaS bls <aw<ksA rqEgkjk ilanhnk jax dkSulk gS vkSj D;kas \

 y bl fdrkc dk uke] cjlkr ds ekSle dk Hkh uke gS <waf<, vkSj crkb, fd D;k gksxk vxj bl ekSle esa 
ckfj'k ugha gks rksA

 y bl fdrkc dk uke] ikuh dh vkokt ds tSlk gSA bldks <waf<, vxj rqEgkjs ikl ikuh u gks rks rqEgkjs lkFk 
D;k&D;k gksxk\

 y D;k vkidks ckgj dk [kkuk ilan gS\ ;g fdrkc blh ckjs esa gS bls <wa<ks vkSj crkvks fd rqe fidfud dc 
x, Fks vkSj ogk¡ D;k&D;k gqvk\

 y ;g dgkuh ,d igyoku dh vkjS ;g Cysd ,.M OgkbZV jxa ea s gS bleas dksbZ vkSj jax ugha gS fdrkc <wa<ks vkSj 
crkvks fd rqEgkjs fopkj ls fdrkc esa dksbZ vkSj jax D;ksa ugha gSA

 y taxy ds jktk ds nkar esa nnZ gSA

 y bl fdrkc dks <wa<ksA taxy dk jktk dkSu gS\ D;k gksxk ;fn rqe vPNs ls cz'k ugha djks rksA

 y ;g fdrkc ef.kiqj ds jktk ds ckjs esa gS mlds rhu csVs vkSj ,d csVh gS bl fdrkc dks <wa<ksA jktk us viuk 
mÙkjkf/kdkjh fdls pquk vkSj D;ksa\

lkFkh ds lkFk i<+uk

,d gh mez ds cPps Hkh i<+us dh {kerk ds vk/kkj ij vyx&vyx Lrj ij gksrs gSaA ,sls nks&nks cPpksa ds lewg 
cukb,] ftlesa ls ,d vPNk ¼ikBd gks vkSj ,d 'kq#vkrh ikBd gS gj lewg viuh fdrkc pqus vkSj dgha ,d 
txg cSBs vkSj mUgsa i<+us ds fy, 30 feuV dk le; nsA mlds ckn os iwjs lewg ds lkFk okil vk, vkSj viuh 
fdrkc ds ckjs eas dqN ckras lk>k djAs ;g t:j /;ku j[kas fd nksukas gh cPps viuh ckr crk,aA

fdrkc ij ppkZ l=

i<+h gqbZ fdrkcksa ds ckjs esa ckrphr djus ls dbZ dkS'ky ,d lkFk lh[krs gaSA i<uk] i<+dj le> cukuk]  
ys[kd@ysf[kdk vkSj f=kadudrkZ dh igpku] fdrkc dk fu"d"kZ] fdrkc dk fo'ys"k.k djukA mUgsa fdrkc D;ksa ;k 
D;ksa ugha ilan vkbZA var esa cPpksa ls fdrkc ls lacaf/kr viuk ilanhnk i<+dj lquukA

fdrkcksa dks flQZ muds fp=ksa ds t+fj, i<+uk tks i<+k ml ij ppkZA

vuqokn djokuk

;g u;s vkSj dq'ky ikBdksa ds lkFk vyx&vyx Lrj ij fd;k tk ldrk ,slh dksbZ fdrkc yhft, ftldh dgkuh 
ls cPps ifjfpr gkasA cPpkas ds Lrj dks /;ku ea s j[krs gq, mUgas igys 'kCnksa dk vuqokn djus dks dfg,] fQj okD;ksa 
dk vkSj bl rjg iwjh fdrkc dkA blds lkFk mUgsa fp=kadu Hkh djus nhft,A
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nhokj if=dk cuokuk 

lkexzh& pkVZ isij] Ldsp isu

;g xfrfof/k lHkh vk;q oxZ ds cPpksa ds fy, gSaA

izfØ;ka& lHkh rjg dh fdrkcas legw eas ns nkasA if=dk eas D;k&D;k gks ml ij ppkZ djuk tSls& oxZ igsyh] iTty] 
dgkuh] igsfy;ka] fp= vkfnA gj legw vyx&vyx fcUnqvkas ij dk;Z djas tSls& dksbZ lewg dgkuh ij rks dksbZ 
lewg dfork ijA if=dk cuus ds ckn bls nhokj ij Vkax nsa fQj ckfd cPpksa ls bl ij ppkZ djsaA

d{kk ds ekgkSy ls Lora= gksdj i<+uk

tSls&tSls cPpksa esa fdrkc i<+us vkSj laHkkyus dk vkReffo'okl c<+s esjk ;g lq>ko gS fd mUgsa fdrkcsa m/kkj ij ?kj 
ys tkus fn;k tk, ?kj dk gLr{ksi gks ldrk gS dkjxj u gks fQj Hkh tc cPps ?kj fdrkc ysdj tk,axs rks mUgsa 
os vius HkkbZ cfguksa dks] vfHkHkkodksa dks vkSj nknk nknh dks fn[kk,axs vkSj ftleas i<+us eas #fp txxs hA ftlls 
Ldwy ds ckgj Hkh i<+kbZ dh fØ;k dh fujarjrk cuh jgsxhA ftlls ;g le> cusxh fd i<+uk fdlh le; vkSj 
{ks= rd izcaf/kr ugha gSA

jhfMax xkbM

,sls dqN O;fDr gks ftudks fd jhfMax xkbM ;k i<+us esa lgk;d dgk tk ldrk gS ;s Lo;alsod gksaxsA ,sls dksbZ 
Hkh O;fDr i<+us esa lgk;d gks ldrs gSa tks jkstkuk cPpksa ds vU; u i<+us ldus okys dkWyts] Ldwy ds fo|kFkhZ] 
x`gf.k;k¡] o`) rFkk fjVk;MZ yksx pk; dh nqdku pykus okys& vxj oks i<+uk tkurs gkasA bu lgk;dksa dks dksbZ 
igpku fpUg tSls fd ckag ij iV~Vk ;k cVu iguuk gksxk rkfd tks yksx dksbZ lwpuk pkgrs gksa os bUgsa vklkuh 
ls igpku ldsaA dksbZ O;fDr lgk;d ls ,d ;k nks izdkj ds iz'u iwN ldrk gS& ^^;g D;k gS**] Qyka&Qyka 'kCn 
dks dSls fy[krs gSa vkSj lgk;d mls fy[kdj crk nsxk] lgk;d dks flQZ bruk djuk gSA

ykbczsjh dkMZ cukuk

(i)  lkexzh & pkVZ] dSfp;ka] dyj isu vkSj LdsyA

(ii) vuqekfur vk;q & d{kk 1] 2 vkSj rhu ds cPpksa dks lg;ksx nsuk rFkk d{kk 4 vkSj dPkk 5 ds cPps Lo;a ls  
;s dk;Z djsaxsA

(iii) izfdz;k& ykbczsjh dkMZ cukus ds mn~ns”; ij ppkZ djus ds ckn cPpksa dks dkMZ ds dqN uewus fn[kk;s tk,A 
NksVs cPpksa dks dkWye cuk;k gqvk dkMZ fdn;k tk; ftl ij Mªkbax djus ds fy, txg gksA cM+s cPpksa dks 
dkWye ds ckjs esa crk;k tk;sxk fd bl dkWye esa dkSau dkSau ls t:jr gksrh gSA

fdrkcksa dh ns[kjs[k o cqdekdZ cukuk

cPpksa ls fdrkcksa ds izkd`frd nq”euksa ds ckjs eas ppkZ djsaA vkx] ikuh] /kwy vkSj pwgsA mudks izn”kZu ns fdl rjg 
i`’B dks iyVk tkrk gS o fdrkc dh jh<+ dks cpkdj j[kuk gksrk gS fQj mudks pkj pkj ds lewg eas ckaV nsA  
vk/ks cPps fdrkcksa ds laj{k.k o ns[k js[k o bleas fp=dkjh dj ldrs gSA NksVh dgkors fy[k ldrs gS] eqn~ns ij 
iksLVj cuk,s vkSj ckdh vk/ks blh fo’k; ij cqdekdZ cuk,saA iksLVlZ dks iznf”kZr dj nsa vkSj cqdekdZ dks lHkh }kjk 
bLrseky djus ds fy, est ij j[k nsA

ykbczsjh esa [ktkus dh [kkst

tc NksVs cPps ykbczsjh esa igyh nQk r”kjhQ ykrs gSa rks og mudks [ktkus ds Hk.Mkj lh yxrh gSA bl [ksy dk 
mn~ns”; gS ;gh mRlqDrk dks cjdjkj j[kuk vkSj ykbczsjh ls mudh tku igpku djkukA d{kk dks 3&4 cPpkas ds 
lewg eas ckWV nsA ftrus legw gks mrus ladsr cuk yksA igys lewg dks igyk ladsr nsaA ;g mudks ml fdrkc 
rd igqpk;sxk tagk nwljk ladsr fNik gks vkSj blh rjg ls vkxsA vkf[kjh ladsr mudks [ktkus rd ysdj tk,xk 
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tks fd ,d [kkl pquh gqbZ dgkuh laxzg gks ldrh gSa ftlesa ls ,d dgkuh feydj i<+h tk, ;k fp=ksa okyh dksbZ 
fdrkc ftls os ns[k ldsaA

cgqr NksVs cPpksa ds fy, ladsr ljy vkSj lqyHk gks ldrs gSaA budk Lrj mez ds lkFk T;knk pquksfriw.kZ gksrk 
tk,xkA NksVs cPpksa ds fy, ladsrksa ds dqN mnkgj.k & vkfjxseh ls lacf/kr fdrkcsa dgka gS\ vkjsxseh D;k gS\ vkSj 
bldh “kq:vkr dgka gqbZ Fkh\

fdrkc i<+uk] dgkuh lquuk vkSj cPpkas }kjk dfork,as lqukuk

;g l= eghus esa ,d ckj fd;k tk;sxk ftldh lwpuk cPpkas dks igys ls ns nh tk;sxhA

Lkkexzh& vPNh p;fur fdrkcsaA vk;q oxZ& d{kk 3 vkSj blds vkxs dh d{kk ds cPpsA

izfdz;k& gj d{kk dks nl legw eas ckaV nks ckVa dj mudks ,d eghus dk VkLd ns nksA tSls tuojh ekg esa ,d 
lewg i<+h gqbZ dgkuh dks lk>kk djsA lewg dk gj cPpk ftldks dgkuh fdruh ilUn vk;h\ mldks D;k vPNk 
yxk og lc ds lkeus lk>k djsxkA okdh cPps mlds ckjs esa loky tokc djsaxsA

Lkeqnk; ls dgkfu;ksa dk p;u vkSj LFkkuh; Hkk"kk esa dgkuh fy[kuk

Lkkexzh& [kkyh isij] isu] isfUly vkSk Ldsp isuA

Ikzfdz;k& ;g xfrfof/k lHkh me z ds cPpkas ds fy, gSA lols igys d{kk dks pkj legw eas ckV nhft, mlds ckn 
mudks ;s dguk fd og vius ?kj ls ,d dgkuh dh rS;kjh djds vk;sA mlds ckn cPps okil lewg eas cSBs vkSj 
,d nwljs dks ?kj ls rSkj dh x;h dgkuh lquk;sA bl xfrfof/k ds nwljs pj.k eas gj legw ftlus tks dgkuh lquk;h 
mlds ckjs ea s fp= cuk,sA mlds ckn LFkkuh; ys[kd fp=dkj ds uke Hkh ml pkVZ esa fy[ksA

Lkeqnk; ds lkFk i<+us dk fnu

Lkkexzh& 6 ls 8 dgkfu;ksa dk p;u ftukds cM+s yksx ilUn djrs gksA

izfdz;k& lcls igys cPps nks rhu dgkfu;ksa dk p;u dj mls vPNs ls i<+saxsA mlds ckn bUgh dgkfu;kas dks leqnk; 
lnL;kas ds lkFk ,l,pth] ohvks] ,l,e ,lh cSBdkas ea s lnL;kas dks lquk,asxs vkSj dgkuh ds ckjs ea s ckrphr djasxsA

eSjkFku jhafMx Ms

lHkh cPps ckjh ckjh ls iqLrds i<+asxsA bl izfdz;k eas i<+us okykas ds ch eas lHkh rjg dh fdrkckas dk <s+j yxk gqvk 
gksxkA dkSu cPpk ,d ?k.Vsa esa T;knk ls T;knk iqLrdsa Ik<+ ldrk gSA
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VkWLd 1

fo|ky; esa ykbczsjh dh 'kq#vkr djokuk
 

1- fo|ky; esa ykbczsjh dh fLFkfr

2- ykbczsjh ds fo’k; esa f”k{kd ls ckrphr

3- iqLrdksa dks cPpksa ds fy, iznf”kZr

ikBd oxZ fdruh fdrkc

fdrkc ds izdkj dgkuh xhr@dfork ukVd thofu;k¡ miU;kl if=dk,¡ vU;

fdruh fdrkcsa

Hkk"kk LFkkuh; Hkk"kk dh fdrkcsa fgUnh 
Hkk"kk

vaxzsth Hkk"kk dh fdrkcsa vU; Hkk"kk dh fdrkcsa

fdruh fdrkcsa
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4- Ldwy le; lkj.kh esa ykbczsjh dks txg fnykuk

5- iqLrd cPpkas dks i<us gsrq nsus ds fy, bZ”kw jftLVj cuokuk

izkFkfed fo|ky; usok rykbZ] tkoj 
ykbczsjh le; % 10 cts ls 11 cts rd

fnu oxZ fnu oxZ

lkseokj 1] 2 xq:okj 1] 2

eaxyokj 3] 4 'kqØokj 3] 4

cq/kokj 5 'kfuokj fo'ks"k

cPps dk 
uke

Ø-l-a iqLrd dk uke iqLrd nsus 
dh fnukda

iqLrd 
tek dh 
fnukda

gLrk{kj

Ekkg xfrfof/k o oxZ gk¡@ ugh a

vxLr dgkuh lqukuk

flrEcj ykbczsjh dkMZ cukuk

vDVwcj cqd ekdZ cukuk

uoEcj nhokj if=dk cukuk

fnlEcj fdrkcksa dk j[k&j[kko

6- lh[kus fl[kkus dh xfrfof/k vk;ksftr djkuk

vkt oxZ 4 ds iqLrdky;  
dk dkyka'k

7- ykbczsjh ds vuqHko dks xzke laxBu eas lk>k djuk
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VkLd&2

xzke laxBu esa ppkZ  
ds eqn~nsa

xzke laxBu ds ewn~nsa

 y e/;kg~u Hkkstu dh fu;ferrk ,oa xq.koRrk ij ppkZ

 y ckyesyk ds vk;kstu ij ppkZ

 y ,l,elh dh fu;fer cSBd ij ppkZ

 y vfu;fer cPpksa ds fu;fefrdj.k ij ppkZ

 y ljdkj ls izkIr lwfo/kkvksa ij ppkZ ¼fdrkcsa] ;wfuQkWeZ fdV] Nk=o`fr vkfn½

 y fo|ky; esa lewnk; dh Hkkxhnkjh ij ppkZ

 y ukekadu esa Hkkxhnkjh gsrw ppkZ

 y CkPpksa dks ?kj ij i<+us&i<+kus ij ppkZ

 y v/;kid dh leL;kvksa ij ppkZ o v/;ki dks xzke laxBu esa cqyk,a& loky&tokc djas A

 y v/;kid dks lEekfur djukA

 y Ykkbczsjh ds fu;fer lapkyu ,oa lh[ku&lh[kkus ij ppkZ
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ekg lkekU; eqn~nsa fo'ks"k eqn~nsa

tuojh

Qjojh

ekpZ

vizSy

ebZ

twu

tqykbZ

vxLr

flrEcj

vDVwcj

uoEcj

fnlEcj

xzke laxBu eas ppkZ ds ewn~nsa
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ykbczsjh ds izdkj fp=

py iqLrdky;

fo|ky; iqLrdky; 
d{kk iqLrdky;
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dgkuh dFku dkS'ky

cPpksa dks dgkuh lqukuk okdbZ ,d gquj gSA vkb, ns[krs gSa dkSu&dkSu lh ckjhfd;k¡ gksrh gSa dgkuh lqukus esaA

;g cM+s vQ+lksl dh ckr gS fd gekjs çkbejh Ldwyksa esa igyh nks d{kkvksa ds fy, çfrfnu dgkuh lqukus dh dksbZ 
vyx *?kaVh* ugha gksrhA ;fn ,slh O;oLFkk gksrh rks cPpkas dks Ldwy eas fVdk, j[kus dh leL;k de&ls&de ,d 
gn rd lqy> tkrhA cgqr ls yksx dgsaxs fd eSa bl leL;k dh xaHkhjrk dh vogsyuk dj jgk gw¡A cgqr laHko gS 
fd esjk lq>ko lqudj dbZ Å¡ps vfèkdkjh fgdkjr ds Hkko ls eqLdqjk,¡A muds fo'kky vuqHko vkSj ç'kklfud Kku 
us ;g le> vo'; muds fnekx+ ls gVk nh gksxh] tks esjh le> esa muds ikl ,d le; esa t+:j jgh gksxh] fd 
dgkuh lqukus dk cPpksa ij ,d tknqbZ vlj gksrk gSA

;g cgqr gh xgjs vQ+lksl dh ckr gS fd gekjh vè;kid çf'k{k.k laLFkk,¡ Hkh dgkuh lqukus dks xaHkhjrk ls ugha 
ysrha gkyk¡fd mueas ls dqN vius ikB~;Øe eas dgkuh lqukus ds egÙo dk ft+Ø t+:j dj nsrh gSaA

esjs eu esa ,d ,sls fnu dh dYiuk gS tc NksVs cPpksa dks i<+kusokys gj f'k{kd ls ;g vis{kk dh tk,xh fd 
de&ls&de rhl ikjEifjd dgkfu;kas ij mldk vf/kdkj gksA vf/kdkj ls esjk vk'k; gS fd ;s dgkfu;k¡ mls 
vPNh rjg ;kn gksa rkfd og mUgsa bRehuku vkSj vkRefo'okl ds lkFk lquk ldsA ;g ,d ,sls lekt ds fy, 
dksbZ cM+h ckr ugha gS ftlds ikl gt+kjksa dgkfu;ksa dh ,d yach fojklr gSA rhl ,slh dgkfu;k¡] ftUgsa v/;kid 
viuh et+hZ ls tc pkgs lquk lds] çkbejh Ldwy ds igys nks ntksZa dk ekgkSy cnydj j[k nsaxhA 'krZ bruh Hkj 
gS fd nSfud ikB~;Øe esa dgkuh lqukus dks ,d lEekutud txg bl [k+kfrj nh tk, fd dgkuh lqukuk vius 
vki esa egÙoiw.kZ gSA

dgkfu;k¡ dgk¡ ls yk,¡\

fiNys iSjkxzkQ eas eaSus ,d fo'ks"k.k dk bLrseky fd;k gS ftls eaS vc vkxs c<+us ls igys Li"V djuk pkgrk gw¡A 
eSaus fy[kk gS fd eSa ikjEifjd dgkfu;k¡ lqukus ds i{k esa gw¡A ;qok v/;kidksa dks dgkuh lqukus dk çf'k{k.k nsus dk 
esjk vuqHko crkrk gS fd tc muls lqukus yk;d dgkfu;k¡ ryk'kus dks dgk tkrk gS] rks os çk;% cPpkas dh fdlh 
if=dk eas Nih gqbZ dgkfu;k¡ ys vkrs gSaA mueas ls dqN yksx dkWfeDl dFkk,¡ mBk ykrs gSa vkSj dqN yEcs pqVdqys 
vkSj vlyh ?kVukvksa ds c;ku ;kn djds ys vkrs gSaA ;g lgh gS fd bl fd+Le dh lkexzh dks Hkh *dgkuh* dh 
Js.kh esa j[kk tk ldrk gS] ysfdu bl rjg dh çR;sd dgkuh ls ge çkbejh Ldwy eas i<+usokys Ng ;k lkr lky 
ds cPpkas ij tknqbZ vlj dju s dh mEehn ugha dj ldrsA

ijEijk ls feyh gqbZ dgkfu;ksa esa ,slh fo'ks"krk,¡ gksrh gSa tks ledkyhu dgkfu;ksa esa] ftUgsa ge fofoèk :ikas vkSj 
ek/;ekas eas ns[krs gSa] vfuok;Zr% ugha ikbZ tkrhaA bu fo'ks"krkvkas dh ppkZ ge tYnh djsaxss] ysfdu igys eSa ikjEifjd 
dgkfu;ksa ds dqN lzksrksa dk ft+Ø djuk pkgw¡xkA lcls igys iapr=a] tkrd] egkHkkjr] lglz jtuh pfj=] 
foØekfnR; dh dgkfu;k¡ vkSj fofHkUu bykdksa dh yksd&dFkk,¡ lgt vkSj le`) lzksrksa dh Js.kh esa j[kh tk ldrh 
gSaA buds ckn ge dFkk lfjrlkxj] xqfyLrk¡ vkSj cksLrk¡ dh dgkfu;k¡ vkSj nqfu;kHkj dh yksd&dFkkvksa dks j[k 
ldrs gSaA ;s lzksr vklkuh ls miyC/k ugha gSaA blfy, ;fn dksbZ ikB~;Øe eas dgkuh lqukus dks ,d fu;fer txg 
nsuk pkgrk gS rks mls bu reke lzksrkas ls pquh xbZ dgkfu;ksa dk ,d ladyu cukuk gksxkA

dgus yk;d dgkuh

,d vPNh dgkuh esa dkSu&lh fo'ks"krk,¡ gksrh gSa] ;g tkuus ds fy, ,d ljy jkLrk ,d ,slh dgkuh dh tk¡p 
djus dk gS ftls cPps ihf<;+kas ls vkuaniwoZd lqurs vk jgs gaSA iapr=a dh 'ksj vkSj [kjxks'k dh dgkuh ,d ,slk 
mnkgj.k gSA bl dgkuh dk dFkkud mruk vklku ugha gS ftruk ge dgkuh ls vius ifjp; ds dkj.k eku  
ysrs gSaA D;kas u ge igys bl dgkuh ds çeq[k eksM+ ;kn dj yasA

dgkuh esa ,d fnu og vkrk gS tc uUgs [kjxks'k dks cw<+s 'ksj ds lkeus is'k gksuk gksrk gSA 'ksj ds njokt+s rd 
igq¡pus eas [kjxks'k us bruh njs dj nh gS fd 'ksj Hkw[k ds ekjs ikxy gks jgk gSA ;g fu.kkZ;d {k.k 'ksj ds lkFk 
fdlh Hkh rjg dh lkSnsckth ds fy, ,dne vuqi;qDr gS D;ksafd 'ksj xq+Lls ls cqjh rjg Hkjk cSBk gS] ysfdu [kjxks'k 
vuqi;qDr {k.k eas viuh ckr j[krk gS fd mls bruh nsj dSls gks xbZ\ jkLrs eas ,d nwljs 'ksj ls feyus dh ckr 
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iwjh rjg >wB gS] ysfdu ;g ckr Hkw[ks] ukjkt+ 'ksj ds 'kkgh fnekx+ eas cSB tkrh gSA vc og igys vius çfr}a}h ls 
fuiVuk pkgrk gS vkSj blds fy, og [kjxks'k ds lkFk ml dq,¡ dh rjQ+ py iM+rk gS tgk¡ nwljs 'ksj ds jgus 
dh ckr mls crkbZ xbZ gSA bl nwljs fu.kkZ;d {k.k eas [kjxks'k viuh /kks[ksckt+h vkSj 'ksj dh ikxy ukjkt+xh vkSj 
bZ";kZ] ftls mlh us txk;k gS] ij Hkjkslk djds vkxs c<+rk gSA dq,¡ eas viuh ijNkbaZ n[s kdj 'ksj vkik [kks cSBrk 
gS vkSj dwndj ej tkrk gSA 

vkb,] bl iqjkuh] ifjfpr dgkuh dks t+jk ckjhd+h ls ns[ksaA igyh ckr rks ;g gS fd dgkuh dh fo"k;oLrq eas dksbZ 
mins'k ugha gSA mYV]s ;g dgkuh lh/ks&lh/ks bl rjg ds xHakhj lokykas ls tw>rh gS& tSls fd fdlh Hkh ikf'od 
rkd+r ds lkeus ;k ekSr ds okLrfod [k+rjs ls vius dks dSls cpk;k tk,\ vkerkSj ij cPpkas ls ckrphr ds nkSjku 
ge ,sls ç'ukas dks ugha mBkrs] ysfdu t+kfgj gS fd cPpkas dh ,sls ç'uksa esa xgjh #fp gksrh gSA ge iwN ldrs gSa 
fd bl #fp dk D;k dkj.k gS\ ij bl loky dh ppkZ eSa dqN nsj esa d:¡xkA bl chp eSa ,d vkSj cM+h fo'ks"krk 
ij fopkj djuk pkgrk gw¡A ;g dgkuh ,d ,sls NksVs çk.kh dh gS tks ,d cM+s rkd+roj çk.kh }kjk iSnk dh xbZ 
eqlhcr ls tw> jgk gSA bl eqlhcr ls cpu s ds fy, NksVk çk.kh ,d ,slh rjdhc dk ç;ksx djrk gS ftls ge 
vkerkSj ij vuSfrd dgrs gSaA

bl rjdhc ij vey djrs le; [kjxks'k O;fDrRo ds dqN mEnk xq.kksa dh felky is'k djrk gSA bu xq.kksa esa 
lkgl] [krjs ds lkeus vkRefo'okl] fdlh ?kVuk ds vafre {k.k rd viuk fnekx+ BaMk j[kus dh {kerk vkSj  
vius ls T+;knk rkd+r vkSj mezokys ls mfpr crkZo djuk 'kkfey gSA

gesa bl ckr ij Hkh x+kSj djuk pkfg, fd dgkuh fdruh rst+ xfr ls vkxs c<+rh gSA 'kq#vkr esa ,d vthc&lh 
O;oLFkk ykxw dh tkrh gS ftlds rgr jkst+ ,d tkuoj LosPNk ls cw<s + jktk dk f'kdkj cusxkA bl rjg dh 
nSfud O;oLFkk LFkkfir gksus ds ckn tYnh gh NksVs [kjxks'k dh ckjh vkrh gS vkSj dgkuh dk dsUnzh; fgLlk çdV 
gksrk gSA ckd+h ?kVuk,¡ cgqr rst+h ls ?kVrh gSa] D;ksafd vius dks cpkus dh ,d [k+rjukd j.kuhfr r; dj ysus ds 
ckn [kjxks'k ,d Hkh {k.k cckZn ugha dj ldrkA dgkuh lquus okyk laoknkas ds t+fj, ,d ds ckn ,d fLFkfr ls 
*/kDdk [kkrs gq,* vkx s c<+rk gSA ;g Li"V jgrk gS fd lquusokys ds ikl bl ckr dk dksbZ fodYi ugha gS fd 
og fLFkfr dks [kjxks'k dh fuxkg ls ns[ksA

;g laf{kIr fo'ys"k.k mu dkj.kksa dh igpku ds fy, i;kZIr gS ftuls bl dgkuh dks cPpksa ds chp Hkkjh yksdfç;rk 
feyh gSA lcls igyh ckr ;g gS fd dgkuh mUgsa ,d ,slk pfj= ;kuh ghjks nsrh gS ftlds lkFk os iwjk rknkRE; 
cSBk ldrs gSaA ;g pfj= gS [kjxks'kA dgkuh esa mldh Hkwfedk mlh rjg dh pqukSfr;ksa vkSj eqlhcrkas ls xqt+jrh 
gS tSlh fd cPps vius nSfud thou eas vDlj eglwl djrs gaSA og NksVk vkSj 'kfDrghu gS] mls ,d ,slk dke 
djuk gS tks og djuk ugha pkgrk] mls ,d ,sls çk.kh ds gkFkksa ekjs tkus dk Mj gS ftlds ikl iwjh lÙkk Hkh gS 
vkSj 'kkjhfjd rkdr HkhA [kjxks'k dh ifjfLFkfr ds bu igyqvksa ls feyrs&tqyrs igyw gj cPps dh ft+Unxh esa 
mHkjrs jgrs gSaA ;|fi ge mUgsa vDlj ns[k ugha ikrs D;ksafd ge ekrk&firk vkSj v/;kid dh Hkwfedk,¡ fuHkkus esa 
csgn O;Lr jgrs gSaA mnkgj.k ds rkSj ij geesa ls cgqr de yksx ;g tkurs gSa fd vpkud gksusokyh e`R;q dk Mj 
cpiu esa fpUrk ds lcls cM+s lzksrksa esa 'kkfey gSA fdlh cM+s vkSj et+cwr O;fDr ls vkeuk&lkeuk gksus dh vk'kadk 
Hkh blh çdkj dh fpUrk iSnk djrh gSA

dgkuh 'kq: gksrs gh cPpkas dk /;ku blfy, [khaprh gS D;kasfd cPps Lo;a dks dgkuh eas ns[k ldrs gSaA blds ckn 
dgkuh eas gksusokyh ?kVukvkas ls muds vkd"kZ.k dks cy feyrk gSA uUgk [kjxks'k ,d j.kuhfr pqurk gS vkSj og 
dkjxj fl) gksrh gSA og u dsoy mlds fy, lQy gksrh gS] cfYd leL;k dks ges'kk ds fy, vkSj lcds fy, 
[k+Re dj nsrh gSA NksVs cPpksa dks blh rjg dk gy ilan vkrk gSA [kjxks'k dh j.kuhfr ds vkd"kZ.k dk ,d vkSj 
dkj.k ;g gS fd og cPPks esa ges'kk ikbZ tkusokyh ,d Hkksyh&Hkkyh bPNk ij vkèkkfjr gS& cgkuk cukus dh bPNkA 
nsjh ls vkus ds [kjxks'k }kjk fn, x, cgkus esa ,d vkSj vkd"kZ.k ;g gS fd mldk mÌs'; viuh tku cpkuk ugha] 
'ksj dks ekjuk Hkh gSA okLro eas [kjxks'k dh nqfo/kk blfy, bruh dfBu gS fd D;ksafd og vU;k;h dks tku ls 
ekjs cxS+j [kqn dks cpk ugha ldrkA blh rjg dgkuh cp fudyus dk ,d t+cjnLr ukVd is'k djus ds fy,] 
cgknqjh ls fd, x, uk'k dk bLrseky djrh gSA ;fn mlesa dksbZ uSfrdrk gS rks og vkRe&j{kk dh uSfrdrk gh 
gSA bl ckr dks Hkh ge rHkh Bhd ls ns[k ldrs gaS tc ge dgkuh dks cPps dh fuxkg ls ns[kasA ;fn ge cM+kas 
dh fuxkg ls bl dgkuh dks ns[kus dh ft+n djsa rks ge blh fu"d"kZ ij igq¡psaxs fd ;g ,d vuSfrd dgkuh gS& 
tSlh fd og njvly gS HkhA
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t+:jr D;k gS\

vc rd ;g Li"V gks x;k gksxk fd cPpksa ds fy, ,d vPNh dgkuh lquus dk uSfrdrk ;k uSfrd f'k{kk ls dksbZ 
laca/k ugha gS ;k de&ls&de lh/kk laca/k ugha gSA vf/kd xgjs Lrj ij [kjxks'k vkSj 'ksj dh dgkuh esa ,d çsjd 
ckr gSA og fn[kkrh gS fd [k+rjs ds lkeu s fnekx+ BaMk j[kus ds D;k Q+k;ns gSaA dgkuh ;g Hkh fn[kkrh gS fd 
lksp&le> vkSj dYiuk ls dke ysuk fdruk egÙoiw.kZ gSA ysfdu ;s ckrsa ikjEifjd vFkZ ea s *uSfrd f'k{kk* ugha 
dgh tk ldrhA okLro eas egku ikjEifjd dgkfu;k¡ 'kk;n gh ikjEifjd vFkZ esa uSfrd f'k{kk nsrh gksaA gekjs fy, 
T+;knk t+:jh bl ckr ij x+kSj djuk gS fd dgkuh lqukus dk mÌs'; cPps dk uSfrd fodkl djuk ugha gSA dgkuh 
lqukus ls gksusokys ykHk dkQ+h vyx gaS] vkSj os bl çdkj gSa %

dgkfu;k¡ vPNh rjg lquus dh {kerk dk fodkl djrh gSa

vPNk Jksrk dkSu gS\ og tks vUr rd lqurk jgsA ;g ckr ge cgqr ls yksxksa ds ckjs esa ugha dg ldrsA ;gk¡ 
rd fd vkSipkfjd cglksa ds nkSjku Hkh yksx yxkrkj Vksdrs jgrs gSaA bldk dkj.k mudh ;g ekudj pyus dh 
vknr gS fd mUgsa igys ls irk gS fd cksyusokyk D;k dgsxk\ ,d vkSj dkj.k ;g gS fd mueas lquus dk /kS;Z ugha 
gksrkA vk'p;Z dh ckr ugha fd lquus dks vc flQ+Z ,d dkS'ky ugha] cfYd ,d joS;k ekuk tkus yxk gS ftls 
çksRlkfgr djus ds fy, Å¡ps Lrj ds çca/ku vkSj ç'kklu ds dkslZ miyC/k gSaA dgkuh lqukus ls gekjh ft+Unxh 
ds ml fu.kkZ;d nkSj eas /kS;ZiwoZd lquus dh {kerk fodflr gksrh gS tc lquus dh vknr vkSj mleas fufgr joS;k 
thouHkj pyusokyh vknrkas dk :i ys ldrs gaSA

;g ckr FkksM+h vthc gS fd vPNs Jksrk gekjs ml ns'k esa nqyZHk gks x, gSa tgk¡ ,d iqjkuh vkSj et+cwr ekSf[kd 
laL—fr jgh gSA esjk vankt+ gS fd bl ifjfLFkfr dk laca/k cpiu eas dgkuh lqukus dh vogsyuk ls gSA ,slk yxrk 
gS fd vk/kqfud Hkkjr ds ikl cPpksa dks fu;fer :i ls dgkuh lqukus dk le; ugha gSA bl deh ds ifj.kke vc 
Li"V gksrs tk jgs gSaA

dgkuh lqukus ls vankt+ yxkus dk çf'k{k.k feyrk gS

viuh ilan dh dgkfu;k¡ cPps ckj&ckj lquuk pkgrs gSaA bldk dkj.k ;g gS fd dgkuh ls ,d ckj viuk ifjp; 
gks tkus ij os bl ifjp; dk bLrseky x+kSj ls lquus dh viuh c<r+h gqbZ {kerk dk ijh{k.k djus ds fy, djrs 
gSaA LokHkkfod gS fd ;s ijh{k.k vutkus eas gksrk gSA cPpkas dks bl ckr ls [kq'kh gksrh gS fd dgkuh dks nwljh ;k 
rhljh ckj lqurs le; os lQyrkiwoZd vankt+ yxk ldrs gaS fd vkxs D;k gksxk\ vankt+ ds lgh fl) gksus dk 
vkuUn gh og buke gS tks dgkuh lquus ls ,d vuqHkoh Jksrk dks feyrk gS vkSj ;g flQ+Z vkuUn ugha gSA blls 
dgkuh lquusokys cPps dh vankt+ yxkus dh {kerk ls fo'okl Hkh c<r+k gSA lokZaxh.k fodkl eas bl fo'okl dh 
,d xgjh Hkwfedk gksrh gS& [k+kldj i<+us dh {kerk ds fodkl esaA ;g {kerk Ldwy ds 'kq#vkrh nks o"kksZa dh lcls 
cM+h pqukSrh gksrh gSA lk{kjrk vkSj i<+us dh {kerk ds fodkl esa vankt+ yxkus dh {kerk ds ;ksxnku dh foLr`r 
ppkZ eSaus viuh iqLrd *cPps dh Hkk"kk vkSj v/;kid* esa dh gSA

vankt+ yxkus dh {kerk dk egÙoiw.kZ ;ksxnku vU; fo"k;ksa] fo'ks"kdj xf.kr vkSj foKku esa Hkh gSA xf.kr dh i<+kbZ 
eas fu;ekas ds bLrseky ls leL;k dk gy fudkyus dk lS)kafrd egÙo gSA dgkfu;kas eas Hkh fu;e gksrs gaSA Q+d+Z ;gh 
gS fd ;s fu;e :idkas dh 'kDy eas gksrs gSaA felky ds rkSj ij dbZ dgkfu;k¡ bl fu;e dk ikyu djrh gSa fd NksVs 
çk.kh cM+ksa dks /kks[kk nsdj fot; çkIr djrs gSaA [kjxks'k vkSj 'ksj dh dgkuh eas ;gh gksrk gSA dgkfu;k¡ lqurs&lqurs 
cPps mueas fufgr fu;e idM+ yrs s gSa vkSj ;g idM+ mudh vankt+ yxkus dh {kerk dks csgrj cukrh gSA

dgkfu;k¡ gekjh nqfu;k dks QSykrh gSa

eSa ml nqfu;k dh ckr dj jgk gw¡ ftls ge vius flj ;k fnekx+ eas ysdj pyrs gaSA dgkfu;k¡ mls bl vFkZ esa 
QSykrh gSa fd ge muds t+fj, ,sls yksxksa vkSj fLFkfr;ksa dks tku ysrs gSa ftuls gekjk okLrk viuh ft+Unxh esa 
dHkh ugha iM+kA

loky gS fd ,sls yksxkas ;k fLFkfr;kas dks tkuus ls D;k Q+k;nk gS\ Q+k;nk ;g gS fd os thou dk vax gaSA Hkys 
ge O;fDrxr :i ls mUgas u tkurs gksa ij os geas fnekx+h :i ls ijs'kku djrh gaS] [kkldj cpiu eas ysfdu ,d 
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lkekU; vFkZ eas ;g ijs'kkuh thouHkj pyrh gSA mnkgj.k ds fy, NksVs cPps cqjs vknfe;ksa dh fQ+Ø+ djrs jgrs gSa] 
Hkys gh muds vklikl dksbZ cgqr cqjk vkneh u gksA blh rjg os Hkhrj ;g vk'kk djrs gSa fd mUgas fdlh csgn 
gksf'k;kj] lqUnj ;k vPNs balku ls feyus dk ekSd+k feysxkA vkn'kZ :i dh dYiuk vkSj Hk;adj foifÙk dk Mj] nksuksa 
gh cky&euksfoKku esa 'kkfey gSaA ikjEifjd dgkfu;k¡ bl euksfoKku dks O;aftr djrh gSa] vkSj blhfy, os cPpksa 
dks vklkuh ls [khap ysrh gSaA dgkuh lquus ls NksVk cPpk] tks vHkh lk{kj ugha cuk gS] viuh okLrfod nqfu;k ls 
dgha cM+h nqfu;k ds dfYir :i dk vuqHko ik ysrk gSA

,d ckr vkSj Hkh gS fd dgkfu;ksa ls feyusokyk vuqHko csrjrhc ugha gksrkA mYVs] ;g vuqHko gekjh vjktd 
nqfu;k dks ,d larks"ktud Øe ;k cqukoV esa <ky nsrk gSA ,d xgjs vFkZ esa ;g ,d *uSfrd cqukoV* gksrh gS & 
ysfdu ,d vke vFkZ esa ughaA det+ksj thrrk vo'; gS] ysfdu dbZ ckj x+yr lk/kuksa dk ç;ksx djdsA Hkw[ks 'ksj 
ls [kjxks'k dk >wB cksyuk ,d mnkgj.k gSA

dgkuh lqukuk vkSj i<+uk

var eas] dgkuh dgus dk egÙo ge cPps ds Hkk"kkbZ lk/kuksa ds foLrkj eas ns[k ldrs gSaA 'kCn ,d cgqr gh futh 
lEifÙk gksrs gaSA os geas ,d cgqr futh vFkZ eas lalkj dh pht+kas dks vyx&vyx uke nsus dh {kerk nsrs gSaA ysfdu 
nwljh rjQ+ 'kCn ,d ,slh lkekftd lEifÙk Hkh gS ftldk bLrseky ge nwljkas ls vius vuqHko ck¡Vus ds fy, 
djrs gaSA 'kCnkas dh ;g nks&rjQ+k ç—fr gh mUgas vFkZ nsrh gSA mnkgj.k ds fy, cPps dks vius futh vuqHko ls ;g 
ekywe gksrk gS fd Hkw[k yxus ij 'ksj dks dSlk eglwl gks jgk gksxkA dgkuh cPps dks *Hkw[kk* 'kCn dk vFkZ bl rjg 
QSykus esa enn nsrh gS fd mlesa 'ksj Hkh 'kkfey gks tk,A cPps ftruh T+;knk dgkfu;k¡ lqusaxs] mudh 'kCnkoyh esa 
mruk gh nwljksa ds vuqHkoksa dk vFkZ 'kkfey djus dh lkeF;Z vkrh tk,xhA bl rjg ns[kas rks cpiu esa lquh xbZ 
dgkfu;k¡ vkxs pydj i<+us dh {kerk dk vk/kkj curh gSaA

okLro eas dgkuh ds lanHkZ eas Åij dgh xbZ pkjkas ckras i<us ij Hkh ykxw gksrh gSA i<+us dh {kerk cPpksa dk ifjp; 
Hkk"kk esa fufgr fu;eksa vkSj lajpukvksa ls djkrh gSA vPNh rjg i<+us dh {kerk gksf'k;kjh ls vankt+ yxkrs pyus 
dh vknr ij fuHkZj gSA Hkk"kk ds fu;ekas ls ifjfpr gksdj cPps ;g vankt+ yxk ysrs gSa fd okD; ;k dFku esa vkxs 
D;k vkusokyk gS\ bl n`f"Vdks.k ls dgkuh lqukuk cPpksa dks lk{kj cukus ds fy, mi;ksxh gSA

dgkuh lqukus dk dkS'ky

dgkuh lqukus dh dyk ij vf/kdkj ikus ds bPNqd O;fDr ds fy, t+:jh gS fd og Le`fr dks xHakhjrk ls dgkuh 
dks ysaA ;fn dgusokys dks dgkuh Bhd ls ;kn ugha gS rks og vPNh ls vPNh dgkuh dks Hkh pkSiV dj ldrk 
gSA ;kn dj ysus ls vkRefo'okl c<+rk gS vkSj dgkuh dgusokyk bRehuku eglwl djrk gSA dgkuh lquusokyksa ls 
fj'rk cukus ds fy, bRehuku ;k pSu cgqr t+:jh gSA nwljh ckr ;g gS fd tc dgkuh vPNh rjg ;kn gks tkrh 
gS rks dgusokyk mls ,d [k+kds ;k [kkyh uD+'ks dh rjg bLrseky dj ldrk gSA

bl uD+'ks dks viuh lqfo/kk ;k lquusokyksa ds ewM ds vuqlkj Hkjk tk ldrk gSA dgkuh dks NksVk ;k cM+k djuk 
cgqr egÙoiw.kZ gksrk gSA fdlh fnu vki pkgrs gSa fd tYnh&tYnh ml fcUnq ij igq¡p tk,¡ tgk¡ [kjxks'k 'ksj ds 
lkeus [kM+k gSA fdlh vkSj fnu vkidh bPNk gksrh gS fd dgkuh ds igys fgLls dks QSyk,¡] bl ckr dh foLr`r 
ppkZ djsa fd Hkkstu ds bart+kj esa 'ksj ds eu esa dSls&dSls fopkj vk jgs gksaxs\ vkSj 'ksj dh xqQk dh rjQ+ tkrs 
gq, [kjxks'k ds fnekx+ ea s dkSu&dkSu lh ckras vkSj j.kuhfr;k¡ mHkj jgh gksaxha\

dgkuh dks ysdj cPpksa ds lkFk laokn dbZ rjg ds fodYi is'k djrk gSA vki pkgsa rks ukVdh; <ax ls nks vkokt+kas 
eas cksyas] b'kkjkas ;k eqnzkvkas ls Hkh dke yasA laokn dks ltho cukus ds fy, vki gkFk dh dBiqrfy;ksa dk ç;ksx 
Hkh dj ldrs gaSA vki dejs ds ,d dksus ls nwljs dksus rd pydj nksukas Hkwfedk [kq+n fuHkk ldrs gSaA ;s lHkh 
laHkkouk,¡ jkspd gaS vkSj os geas bl ckr dh pqukSrh nsrh gSa fd ge ,d gh dgkuh dks lky&nj&lky ;k ,d gh 
lky eas dbZ ckj lqukrs gq, viuh lkeF;Z c<+krs pyasA

dgkuh lqukuk ;fn fdlh f'k{kd dh nSfud ft+Unxh esa 'kkfey gS rks og dHkh mckÅ ugha gks ldrhA ij dgkuh 
dks jkst+ dh ?kVuk cukus ds fy, ;g t+:jh gS fd ge çkbejh Ldwy ds ikB~;Øe dh viuh èkkj.kkvkas dks  
xHakhjrkiwoZd cnyasA
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Annexure 11: Enrollment of village children

xk¡o dk 
uke

vkWadM+s ysus 
dk ekg

iks"kd {ks= esa 
6&11 o"kZ ds 

cPPkksa dh la[;k

fo|ky; esa dqy 
ukekadu

vU; fo|ky; 
esa dqy ukekadu

oafpr 
cPpksa dh 
la[;ka

oafpr cPpksa ds 
Ldwy ugha tkus dk 
dkj.k ¼dksM+ ns[ks½

G B T G B T G B T

(A) (B) (C) (D) (E) (F) (G)

xk¡o esa cPpksa ds ukekadu dh fLFkfr dk fooj.k izi= l= -------------------------------------------------------

dksM+ dk C;kSjk

(G) 1- fj”rsnkj Ldwy ugha Hkstrs 2- ekrk&firk@vfHkHkkod i<+kuk ugha pkgrs 3- cPpk Ldwy ugha tkuk pkgrk 4- 
MkWD;wesUV ¼vk/kkj] tUe izek.k&i=] csad ikl&cqd ,oa vU;½ ugha gksus ds dkj.k 5- ;gka ls dgha nwljh txg pys 
x,@iyk;u dj x, 6- Ldwy ?kj ls nwj gksus ds dkj.k ¼1 fdeh ;s T;knk nwjh½ 7- ?kj ds dk;Z ds dkj.k ¼Ik”kq 
pjkuk] cPpk laHkkyuk] [ksr ij dk;Z] vU; dk;Z½ 8- cPpk vukFk gS 9- vU; dkj.k

uksV% Qkby ds izFke i`"B ij mDr tkudkjh fpidkbZ tk;sxhA
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Hkze.k 
fnukad

fo|ky; 
igaqpus dk 

le;

mifLFkfr oxZokj mifLFkfr fo'ks"k 
vk;kstu 
¼dksM+ 
ns[ks½

f'k{kd 
mifLFkfr

fo|ky; 
iagqpus 

ij f'k{kd 
D;k&D;k dj 
jgs Fks@¼dksM+ 

ns[ks½

G B T 1 2 3 4 5 A P

(A) (B) (C) (D) (E) (F) (G)

QksjesV 1

fo|ky; esa cPpksa@f'k{kdksa ds mifLFkfr voyksdu fooj.k izi=&l= ------------------------

fo|ky; dk uke %-------------------------------------       -dqy ukekadu-------------------------------dqy f'k{kd-----------------

dksM+ dk C;kSjk

(E) 1- cky esyk 2- f'k{kd fnol 3- vodk'k f'kfoj 4- Ldwy LFkkiuk fnol 5- Lora=rk fnol 6- x.kra= fnol 
7- ljLorh iwtk 8- cky lHkk 9- vU;

(G) 1- dgkuh@xhr djk jgh Fkh@jgs FksA 2- Cysd cksMZ ij fo"k; dk dke djk jgs Fks 3- f'k{kd vkxs cSBs Fks vkSj 
cPps dkWih esa dke djds mlls ckjh&ckjh tkap djk jgs FksA 4- dyk lacaf/kr dke gks jgk FkkA 5- ,d cPps ds 
ihNs lc cPps igkM+s@fxurh@dfork cksy jgs Fks 6- f'k{kd fdrkc ls cPpksa ls dfork ikB djk jgs Fks 7- fdlh 
fo"k; ij ppkZ gks jgh Fkh 8- d{kk ds ckgj f'k{kd dksbZ iz;ksx@xfrfof/k djok jgs Fks 9- cPpksa dks ltk ns j[kh 
Fkh] dksbZ xfrfof/k ugha gks jgh Fkh 10- cPps fdlh [kkl dk;ZØe dh rS;kjh f'k{kd dh ekStqnxh esa dj jgs FksA 
11- f'k{kd fdlh [kkl dk;ZØe dh rS;kjh dj jgs Fks] cPps 'kkfey ugha FksA 12- f'k{kd eksckby ns[k jgs Fks ;k 
lqLrk jgs Fks] 13- f'k{kd fo|ky; esa ugha Fks ckgj x, FksA 14- f'k{kd ,eMh,e cuok jgs FksA 15- f'k{kd xkao ds 
dqN O;fDr;ksa ls ckrphr dj jgs FksA 16- f'k{kd f'k{kk foHkkx ds vf/kdkfj;ksa ls ckrphr dj jgs FksA 17- f'k{kd 
dqN fjdkMZ djus dk dk;Z dj jgs FksA 18- vU;A
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Hkze.k 
fnukad

mifLFkfr cSBd ekg 
¼dksM+ 
ns[ks½

cSBd eas mBk;s 
x;s eqn~ns 
¼dksM+ ns[ksa½

eqn~nk fdlus 
mBk;k  

¼dksM ns[ks½

ftEesnkjh 
fdlus yh 
¼dksM+ ns[ks½

Tkkudkjh ds 
lzksr ¼dksM+ 

ns[ksa½
efgyk iq:"k cky 

laln

(A) (B) (C) (D) (E) (F) (G)

QksjesV 2

fo|ky; izcU/ku lfefr voyksdu izi= &l= ----------------------

fo|ky; dk uke----------------------------------------------- dqy lnL; la[;k--------   efgyk-------------      iq:"k -------------------

uksV& dkWye Mh ls ,Q rd pkj ew[; eqn~nksa ds dksM+ Hkjs tk ldrs gSA

dksM+ dk C;kSjk

(C) 1- tuojh 2- Qjojh 3- ekpZ 4- viszy 5- ebZ 6- twu 7- tqykbZ] 8-vxLr 9- flrEcj 10- vDVwcj 11- uoEcj 
12- fnlEcj

(D) 1- is;ty 2- feM Ms fey 3- ;qfuQkeZ forj.k 4- ,lMhih (SDP) 5- LVkbZisUM 6- pkjfnokjh 7- fo|ky; 
dk dejk fuekZ.k 8- dejk ejEer 9- iqLrdky; fdrkc [kjhnuk 10- cky esyk vk;kstu 11-f'k{kdksa dh deh  
12- i<+us i<+kus 13- cPpksa dh vfuf;ferrk 14- [ksy lkexhz 15- jaxjksxu 16- fctyh O;oLFkk 17- vU;

(E) 1- iz/kkuk/;kid 2- f'k{kd 3- efgyk lnL; 4- v/;{k 5- iq:"k lnL; 6- iapk;r izfrfuf/k 7- cky laln lnL; 
8- cnyko nhnh 9- vU;

(F) 1- iz/kkuk/;kid 2- f'k{kd 3- efgyk lnL; 4- v/;{k 5- iq:"k lnL; 6- iapk;r izfrfuf/k 7- cky laln lnL; 
8- cnyko nhnh 9- ftEesnkjh r; ugh gqbZ 10- vU;

(G) 1- vk¡[kkas ns[kh@Lo; a ekStqn 2- f'k{kd@iz/kkuk/;kid 3- cnyko nhnh 4- jftLVj 5- fo- izcU/ku lfefr lnL; 
6- vU;
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Hkze.k 
fnukad

iqLrdksa dh 
la[;k

fdrus 
cPpksa us 
mi;ksx 
fd;k

cPpsa 
fdruh ckj 
iqLrdky; 
eas x, 
¼la[;k½

f'k{kd 
HM ls 
ckrphr 
¼dksM+ 
ns[ksa½

jftLVj 
dh fLFkfr 
¼dksM+ 
ns[ksa½

iqLrdky; 
dh fLFkfr 
¼dksM+ 
ns[ksaa½

Tkkudkjh 
ds lzksr 
¼dksM+ 
ns[ksa½

Tkkudkjh 
dk 

lR;kiu 
¼dksM+ 
ns[ksa½

(A) (B) (C) (D) (E) (F) (G) (H) (I)

QksjesV 3

fo|ky; iqLrdky; voyksdu izi= &l= ----------------------------

fo|ky; dk uke---------------------------------------------------------------ukekafdr cPps---------------------------------------------------------------

dksM+ dk C;kSjk

(E) f'k{k.k@HM ls ckrphr dk dksM+& 1- iqLrdky; [kqyus ij ckrphr] 2- iqLrdky; dh fdrkcksa ij ckrphr] 
3- iqLrdky; ds dkyka'k ij ckrphr] 4- iqLrdky; LFkkiuk ij ckrphr] 5- iqLrdky; ds fo"k; esa  SMC ls 
ckrphr djus ij ckrphr] 6- iqLrdky; dks O;ofLFkr djokus ij ckrphr] 7- lapkyu ds fy, cky&llan 
lnL;ksa ls ckrphr] 8- isVh ls fdrkcas ckgj fudkyus ij ckrphr] 9- iqLrdksa dks iznf'kZr djokus ij ckrphr] 
10- iqLrdky; esa cPpksa dh mifLFkfr ij ckrphr] 11- iqLrdky; ds fo"k; eas tkudkjh ysus ij ckrphr  
12- bZ”kw jftLVj cuokus gsrw 13- vU; iqLrdky; ij ckrphrA

(F) jftLVj dh fLFkfr dk dksM+& 1- b';w djkus okys cPpksa dk uke gS] 2- fdrkc dk uke ntZ gS] 3- fdrkc 
?kj ys tkus okys cPps dk uke gS] 4- fdrkc iwu% tek djus dk fnukad gS] 5- fdrkc b';w djkus dk fnukad gS]  
6- lHkh cPpksa dk C;kSjk ,d ist ij gS] 7- lHkh cPpksa dk C;kSjk vyx&vyx it ij gS] 8- cPpksa dh d{kk dks ntZ 
fd;k gS] 9- fdrkc dh fo/kk (mode) ntZ dh xbZ] 10- bZ”kw jftLVj ugha 11- vU;A

(G) iqLrdky; dh fLFkfr dk dksM+& 1- fdrkcsa iznf'kZr gS] 2- fdrkcsa teh gqbZ gS] 3- fdrkcsa teh gqbZ ugha gS]  
4- cSBus ds fy, njh@ dqlhZ&Vscy gS] 5- cPps tehu ij cSBrs gaS] 6- fdrkcsa vyekjh esa cUn gS] 7- fdrkc cPpksa 
ds vuqlkj oxhZ—r gS] 8- dejs esa i;kZIr jks'kuh gS] 9- dejs esa lkQ&lQkbZ gS] 10- iqLrdky ugha gSa 11- vU;A

(H) 1- xzke laxBu lnL; 2 f'k{kd@iz/kkuk/;kid 3 cnyko nhnh 4 jftLVj 5 fo- izcU/k lfefr lnL; 6 cky 
laln lnL; 7 vU;A

(I) 1- xzke laxBu lnL; 2 f'k{kd@iz/kkuk/;kid 3 cnyko nhnh 4 jftLVj 5 fo- izcU/k lfefr lnL; 6 cky 
laln lnL; 7 vU;A
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Hkze.k 
fnukad

cSBd esa mifLFkrh 
la[;k

f'k{kk ls lacaf/kr eq[; eqn~nsa 
¼,d ls T;knk dksM+ Mkys tk ldrs gSa ysfdu 

eq[; 4 eqn~nksa ds dksM+½ 
¼dksM+ ns[ksa

ppkZ ij 
igy djus 

okyk 
¼dksM+ 
ns[ksa½

Tkkudkjh 
ds lzksr 
¼dksM+ 
ns[ksa½

lewg lnL;

(A) (B) (C) (D) (E)

QksjesV 4

xzke laxBu voyksdu izi= &l= -------------------------------------

CLF dk uke---------------------------------------------------------------------------- xzke laxBu dk uke---------------------------------------------------------------------

dqy  SHG lewg la[;k----------------------------------------------------  dqy lnL; la[;k---------------------------------------------------------------------------

dksM+ dk C;kSjk

(C) 1- fo|ky; esa is;ty O;oLFkk] 2- MDM ij ppkZ] 3- ;wfuQkWeZ forj.k ij ppkZ] 4- f'k{kk lEcU/kh okf"kZd 
;kstuk ij ppkZ] 5- cPpksa ds Nk=o`fr ij ppkZ] 6- fo|ky; dh pkjnhokjh fuekZ.k] 7- iqLrdky; lapkyu]  
8- cky esyk vk;kstu] 9- f'k{kdksa dh deh]

10- i<+us&i<+kus ij ppkZ] 11- fo|ky; eas vU; dk;ZØe vk;ksftr djokus ij ppkZ] 12- cPpksa dks ?kj ij 
i<+kus ij ppkZ] 13- fo|ky;ksa esa cPpksa dh vfu;ferrk ij ppkZ] 14- vodk'k f'kfoj vk;kstu ij ppkZ]  
15- ukekadu vfHk;ku ij ppkZ] 16- fo|ky; esa dk;ZØe djokus ij ppkZ] 17- vke lHkk esa f'k{kk ij eqn~nk mBkus 
ij ppkZ] 18- SMC xBu ,oa nkf;Ro ij ppkZ] 19- fo|ky; esa cPpksa dks lkQ&lQkbZ ls Hkstus ij ppkZ] 20- 
vfHkHkkod&f'k{kd cSBd ij ppkZ] 21- cnyko nhnh ds mUeq[khdj.k ij ppkZ] 22- vU;A

(D) f'k{kk ds ewn~nksa ij igy djus okys dk dksM+& 1- cnyko nhnh] 2- vf/kdkj lfefr lnL;] 3- laxBu l[kh] 
4- QsMsjs”ku lnL;] 5- xzke laxBu lnL;] 6- fo|k Hkou izfrfuf/k] 7- iznku izfrfuf/k] 8- vU;

(E) tkudkjh ds lzksr ds dksM&+ 1- xzke laxBu lnL;] 2- vka[kksa ns[kh@Lo;a ekStqn] 3- cnyko nhnh]  
4- jftLVj] 5- vU;
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Annexure 12: School assessment book
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Annexure 13: Education Sector Council

Activities  Unit Plan Progress

Total Year Qtr till last 
Qtr

Net 
Progress 

Comments 

A. Outreach 

1. Villages 
2. Schools
3. CRC

B. Inception Activities 
1. Baseline 
    School

1.1. Community 

2. Report sharing
2.0. Communities
2.1. Education 
Functionaries

C. Community engagements
1. Collectives 

1. SHGs 
2. VOs 

2. Parents 
3. Children 

D. Teachers Capacity

E. Engagement with 
Education Functionaries

Output Unit 

Parents regularly 
participating in PTA 

PTA

Community members 
regularly participating in 
SMC

SMC

Children participation off 
classroom activities 

Balmela

Functional SMC, regular 
meetings 

Block Progress Tracker

Block:      District:           State: 

 
Villages:    Primary Schools:                               CRC:
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Activities  Output INDICATORS 

A. Enhance Parent-Teacher, Parent-
School Interactions
1.   Build understanding of education 

and purpose among parents and 
community

 2.  Galvanise and empower parents to 
dialogue with teacher

3.   Sensitise and support parent for 
back-home engagement

4.   Parents equipped to assess 
learning levels

What percentages of total Parents are orientated on right to 
education act 2009?

No of schools have regular Parents meetings organised

Total no of SHG members discussed  issues and concerns in VO 
meetings and Federation

what percent of women oriented towards School education, 
structure and function

B. Strengthen Community-System 
Interface
1.   Strengthening School 

Management Committee 
2.  Villages Education Committee, 

Janpad Skisha Upsamiti
3.  School Development Plan

How many schools have SMCs  formed as mandated in RTE 
2009

What percentage of schools SMC members are oriented on 
structure and functions of SMCs

What percentage of villages have issues and challenges in 
respective schools have discussed

How many Schools have School Development plan prepared in 
collaboration with SMC, Parents and teachers

C. Community Ownership
1.   Baseline Local Education 

Governance Data and sharing
2.   Engagement of Shikshan-

Mitra/Para-Teacher for Outside 
Classroom support

3.   Hosting Bal Melas/Children Activity 
Centre

4.   Library

How many villages have stakeholders meetings organized

What numbers of villages were Volunteers/ youth/ community 
members involved in school profiling, Baseline survey etc.

How many villages have community structures are formed to 
support School functioning,

How many villages do have Local events like Bal Melas/Children 
Activity Centre initiated with the help of community,

How many villages have off classroom learning platforms 
started by youth/ volunteers/community members

D. Teacher Capacities.
1.    Engage with teachers, Building 

their capacity, motivation and 
understanding

2.   Teacher Resource Centre, Teacher 
Peer Group

3.   Better classroom materials and 
methods - TLM

How many teachers are orientated on on RtE Act 2009

How many villages / block have Teachers learning groups/ 
discussion forums are formed,

How many Blocks have Teachers resource canter started

What percentage of CRCs providing onsite classroom support 
to teacher

What types of materials are provided Teacher  to help them 
improve classroom interaction i.e. worksheets, lesson plan , 
activity list and/ other material

E. Strengthen Education System
1.   Support for better BRC and CRC 

functioning
2.   BEO Orientation

Does a meeting with Education functionaries, on purpose of 
project done

How many BRCs CRCs are orientated on their roles and 
responsibilities

How many meetings are done with BRCs CRCs and BEO to 
insure monthly PTA meetings, and onsite support to teachers,
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Annexure 14: Sample MIS Format

Progress Primary Education Programme

Till End of 
Previous Qtr

Reporting 
Qtr

Cumulative

Foundational Action

RNGO - Edu

Number of Senior Staff involved

Number of Staff Placed in the field team

Programme Tracking

Community Connect

Number of Villages covered

Number of Habitations covered

No. of Primary groups covered (SHG/Hamlet Grp)

Number of Villages where Education Perspective 
building event/efforts undertaken

Cadre Building

Number of Community Change Vectors Trained

No. of Villages where education "volunteers" / 
"Change Vectors" are active 

Community initiatives / leadership on Edu 
Issues

No. of Villages with VO/VO sub-committee active 
on Education issues 

No. of Villages where community has taken 
initiative to run regular library / learning centres 
or similar initiatives

Overall about Block Total 

Number of Villages in the Block

Number of Habitations in the Block

Number of Edu Clusters in the Block

Number of Primary Schools in the Block
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Progress Primary Education Programme

Till End of 
Previous Qtr

Reporting 
Qtr

Cumulative

No. of Villages where community has taken 
initiative to organise periodic Learning Camps, 
Edu-Mela, etc.

No. of Villages where Community has taken 
initiative to engage with and honour teachers

Community - Education System Connect

No. of Villages where all school SMCs are 
functioning regularly

No. of Villages where Parents are attending PTA 
meetings in schools

No. of Villages where community members are 
raising Education issues in Gram Sabha

Teacher Connect

No. of Teachers provided capacity enhancement 
inputs

No. of CRCs engaged with

No. of Teacher resource centers created

No. of Schools covered by these efforts

No. of Villages where there is overlap between 
Educ System engagement and Community 
connect engagement
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Annexure 15: Bhasha & Ganit Module
Hk
k"
kk 

v
kSj
 x

f.
kr
 e

‚M
î
wy

çk
s- 
—
".
k 
d
qek
j 
fy

[k
rs 

gS 
Hkk
"kk
 ,

d
 L
d
wy
h 
fo
"k;

 l
s d

gh
 c

gqr
 v

kx
s ,

d
 c

Pp
s d

s O
;f
ä
Ro
 v

kSj
 m

l
d
h 
{k
er

kv
ks 
d
s f
od

kl
 d

ks 
v
kd

kj
 n

sus 
es 

fo
'k
s"k 

Hkwf
ed

k 
fu
Hkk
rh
 g

SA 
,d

 l
q{e

 f
d
Ur
q e

t
cqr

 r
kd

r 
fd

 r
jg

 H
kk"
kk 

l
al
kj
 d

s ç
R;

sd
 c

Pp
s d

s –
"V
hd

ks.
k] 

m
l
d
h 
#
fp
;k
s] 
{k
er

kv
ks] 

;g
k¡ 
rd

 f
d
 e

qY;
ks 
v
kSj
 e

uk
so`f
Ùk
;k
s d

ks 
Hkh
 v

kd
kj
 n

srh
 g

SA 
Hkk
"kk
 f
'k
{k
.k
 ,

d
 c

ky
d
 d

s l
Ei
w.k
Z f
od

kl
 f
d
 f
çf
Ø
;k
 g

SA 
bl

s d
{k
k 
eS 

bl
h 
l
ko
ZHkk
sfe
d
rk
 e

S n
s[k
k 
t
ku
k 
p
kfg

,A
 b

l
 f
LØ

IV
 d

k 
m
ís'

; 
Hkk
"kk
 M

od
ul

e 
cu

ku
k 
ug

h 
oj

u 
,d

 {
ks=
 v

uqH
ko
 v

kSj
 l

e>
 t

ks 
Hkk
"kk
 f
'k
{k
.k
 f
d
 c

kj
hfd

;k
s d

ks 
fl

[k
ku
s l

e>
ku
s d

s }
kj
 [

kksy
 l

d
s A

 b
l
 f
LØ

IV
 f
d
 x

fr
fo
f/k
;k
s d

s i
hN

s l
e>

 ;
g 

gS 
fd

 c
Pp

k 
l
al
kj
 

es 
d
Sl
s p

ht
ks 
d
ks 
l
e>

rk
 g

S] 
d
Sl
s H
kk"
kk 

d
ks 
l
h[
kr
s l

h[
kr
s l

al
kj
 d

ks 
l
e>

rk
 g

S v
kSj
 l

al
kj
 d

ks 
l
e>

rs 
l
e>

rs 
Hkk
"kk
 e

s n
{k
rk
 g

kfl
y
 d

jr
k 
gS-
 b

l
 f
LØ

IV
 d

s i
hN

s 
t
ks 
l
e>

 g
S o

ks 
—
".
k 
d
qek
j 
d
s v

ky
s[k
 c

Pp
s d

h 
Hkk
"kk
 v

kSj
 v

/;
ki
d
 l

s c
gqr

 ç
Hkk
fo
r 

gS]
 o

ks 
fy

[k
rs 

gS 
fd

 H
kk"
kk 

l
h[
ku
s e

S e
q[;

 v
jp

u 
Hkk
"kk
 d

ks 
l
Eç
s"k.

k 
d
s e

k/;
e 

Hkj
 

l
e>

us 
l
s g

ksr
k 
gS 

t
cd

h 
Hkk
"kk
 l

al
kj
 d

ks 
l
e>

us]
 c

Pp
s d

h 
l
e>

] 
m
Ld

h 
v
U;

 n
{k
rk
v
ks 
d
ks 
fo
d
fl

r 
d
jr

h 
gSA

t
c 

rd
 g

e 
cP

p
s d

h 
fu
x
kg
 l

s n
s[k
us 

v
kSj
 m

l
d
h 
ft

Un
x
h 
es 

Hkk
"kk
 f
d
 H
kwfe

d
k 
d
ks 
l
e>

ku
s e

s v
l
eF

kZ 
jg

rs 
gS 

rc
 r

d
 g

e 
f'
k{
kd

  
v
/;

ki
d
 v

iu
h 
Hkwf
ed

k 
d
ks 
Bh
d
 

l
s l

e>
 u

gh
 l

d
rsA

 ç
ksQ

sl
j 
—
".
k 
d
qek
j 
fy

[k
rs 

gSa 
fd

 t
ho
u 

d
s v

uqH
ko
ksa 
d
k 
fu
ek
Z.k
 l

quu
s] 
d
gu

s] 
fy

[k
us 

v
kSj
 i

<+u
s l

s H
kh 

gk
srk
 g

S- 
i<

+us 
esa 

t
ho
uh
] 
d
fo
rk
] 
d
gk
uh
] 

m
iU
;k
l
] 
v
[k
ck
j]
 i

f=
d
k 
v
kfn

 d
s v

/;
;u

 d
ks 
'k
kfe

y
 f
d
;k
 t

k 
l
d
rk
 g

S- 
ok
s f
y
[k
rs 

gSa 
fd

 g
j 
eu

q";
 e

sa f
t
K
kl

k 
l
gt

 :
i 

esa 
ek
St
wn 

gk
srh
 g

S] 
ft

l
d
s d

kj
.k
 m

l
d
s 

eu
 e

sa r
jg

&
rj

g 
d
s l

ok
y
 m

Br
s j
gr

s g
Sa- 
v
iu

s l
ok
y
ksa 
d
k 
t
ok
c 

t
ku
us 

d
h 
l
gt

 b
PN

k 
gh
 m

l
s y

ksx
ksa 
l
s l

aok
n 

d
ju

s v
kSj
 p

ht
ksa 
d
ks 
l
e>

us 
d
s f
y
, 

csp
kSu
 d

jr
h 
gS-
 

cP
p
ks 
esa 

l
al
kj
 d

ks 
l
e>

us 
] 
m
ud

h 
m
Rl

qä
kv

ks] 
ft

K
kl

k 
v
kSj
 H
k'
k 
d
s ç

;k
sx
ks 
v
kSj
 m

l
d
h 
jp

uk
Re
d
rk
 d

ks 
bl

 f
Q
YM

 f
LØ

IV
 d

k 
eq[

; 
v
k/k
kj
 c

ku
k;
k 
x
;k
 g

S

cP
p
ksa 
d
ks 
d
gk
u
h 
l
qu
u
s v

kSj
 m

l
 i

j 
p
p
kZ 
d
s v

ol
j 
n
sa

cP
p
s t

c 
ig

y
h 
ck
j 
Ld

wy
 v

kr
s g

Sa r
ks 
ek
Sf[
kd

 H
kk"
kk;

h 
{k
er

k 
d
s l

kF
k 
v
kr
s g

SaA 
bl

fy
, 

m
ud

ks 
d
ksj
h 
Ly

sV 
u 

l
e>

saA 
cP

p
s c

ksy
uk
] 
l
quu

k 
v
kSj
 l

qud
j 
l
e>

uk
 v

kSj
 t

ok
c 

nsu
k 
rk
s [

kqn
 l

s l
h[
k 
t
kr
s g

Sa] 
ex

j 
i<

+uk
&
fy

[k
uk
 f
l
[k
ku
k 
iM

+rk
 g

SA 
l
h[
ku
s d

h 
d
ksb
Z H
kh 

çf
Ø
;k
 l

anH
kZ 
l
s v

y
x
 u

gh
a g

ksr
h 
gS]
 ;

gh
 c

kr
 H
kk"
kk 

d
s l

anH
kZ 
esa 

Hkh
 y

kx
w g

ksr
h 

gSA
 b

l
fy

, 
cP

p
ksa 
d
ks 
v
iu

s i
fj
os'

k 
l
s t

qM
+h 
p
ht

ksa 
d
s f
p
=
ksa 
d
ks 
ns[

ku
s v

kSj
 m

ui
j 
v
ki
l
 e

sa c
kr
 d

ju
s d

k 
i;

kZIr
 v

ol
j 
nsaA

 c
Pp

ksa 
d
ks 
m
ud

s L
Fk
ku
h;
 H
kk"
kk 

l
s t

qM
+s x

hr
 

v
kSj
 d

gk
fu
;k
a l

quk
us 

d
k 
ek
Sd
k 
Hkh
 D

y
kl

 e
sa n

s l
d
rs 

gSa

 
y

l
cl

s i
gy

h 
ck
r 

gS 
fd

 c
Pp

ksa 
d
ks 
fo
|
ky

; 
esa 

l
gt

 g
ksu
s d

k 
ek
Sd
k 
nsaA

 b
l
l
s c

Pp
s d

h 
f>

>
d
 V

wVsx
h 
v
kSj
 c

Pp
s d

ks 
Ld

wy
 d

s e
kg
kSy

 d
s l

kF
k 
<y

us 
d
k 
ek
Sd
k 

fe
y
sx
kA
 ,

d
&
nk
s l

Ir
kg
 r

d
 c

Pp
ksa 
d
s l

kF
k 
;g

 x
fr
fo
f/k
 t

kj
h 
j[

ksaA
 b

l
esa 

cP
p
ksa 
d
s l

kF
k 
ck
y
x
hr
 d

jsa 
v
kSj
 d

gk
uh
 l

quk
,aA

 f
of
HkU
u 

[k
sy
 o

ky
h 
x
fr
fo
f/k
;k
a d

jsaA
 

l
aok
n 

d
s n

kSj
ku
 L
Fk
ku
h;
 H
kk"
kk 

d
k 
Hkh
 b

Lr
sek
y
 d

jsaA
 c

Pp
ksa 
d
ks 
?k
j 
d
h 
Hkk
"kk
 e

sa c
kr
 d

ju
s d

k 
v
ol

j 
nsa 

 v
kSj
 f
of
HkU
u 

x
fr
fo
f/k
;k
sa e

sa H
kkx

 y
sus 

d
s f
y
, 

m
ud

ks 
çk
sRl

kfg
r 

d
jsaA

 
y

m
ij

ksä
 d

ke
ksa 
d
ks 
d
jr

s g
q, 

Dy
kl

:
e 

d
h 
fn
up

;k
Z l

s c
Pp

ksa 
d
ks 
if
jf
p
r 

d
jk
,aA

 L
d
wy
 d

s '
kq:

v
kr
h 
fn
uk
sa e

sa g
h 
m
ud

ks 
v
 l

s K
 r

d
 f
y
[k
ok
us 

d
h 
d
ok
;n

 u
 '
kq:

 
d
jsa]
 /
kS;
Z l

s d
ke
 y

saA 
d
gk
uh
 d

s e
k/;

e 
l
s c

Pp
ksa 
d
s l

qud
j 
l
e>

us 
d
h 
{k
er

k 
ij

 d
ke
 d

jsa]
 ;

g 
Hkf
o"
; 

esa 
cP

p
s t

c 
'k
Cn
 ;

k 
fd

rk
c 

i<
+uk
 '
kq:

 d
jsax

s r
c 

m
ud

ks 
l
e>

d
j 
i<

+us 
d
h 
rj

Q
 y

sd
j 
t
k,
x
hA
 d

gk
uh
 l

quk
us 

d
s f
y
, 

fp
=
ksa 
ok
y
h 
fd

rk
c 

d
k 
m
i;

ksx
 d

jsa 
v
kSj
 c

Pp
ksa 
d
h 
ft

K
kl

k 
d
k 
t
ok
c 

nsu
s d

h 
d
ksf'

k'
k 
d
jsa|

 
y

t
ksM
+ksa 
esa 

i<
+us 

ok
y
h 
x
fr
fo
f/k
 c

Pp
ksa 
d
s l

kF
k 
d
h 
t
k 
l
d
rh
 g

S] 
bl

l
s d

et
ksj
 c

Pp
s d

ks 
v
U;

 c
Pp

s d
s l

kF
k 
cSB

k;
k 
t
k 
l
d
rk
 g

SA 
,sl

k 
d
jr

s l
e;

 c
Pp

s d
ks 
v
iu

s 
il

an 
d
k 
l
kF
kh 

p
quu

s d
h 
v
kt

kn
h 
nsu

h 
p
kfg

,



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

164

 
y

cP
p
ksa 
esa 

i<
+us 

d
k 
d
kS'
ky

 f
od

fl
r 

d
ju

s d
h 
l
cl

s c
qfu
;k
nh
 c

kr
 g

S f
d
 c

Pp
ksa 
d
ks 
Hkk
"kk
 d

s v
ku
an 

l
s :

c:
 d

jk
,aA

 b
l
d
s f
y
, 

l
cl

s v
PN

h 
x
fr
fo
f/k
 g

S c
ky

x
hr
 |

 
y

bl
d
s c

kn
 n

wl
jh
 e

gR
oi

w.k
Z x

fr
fo
f/k
 g

S d
gk
uh
 i

<+d
j 
l
quk
uk
A 

bl
l
s c

Pp
ksa 
d
ks 
d
gk
uh
 d

s l
kF
k 
t
qM
+us 

v
kSj
 d

gk
uh
 d

s i
k=
ksa 
d
s c

kj
s e

sa v
iu

s v
uqH

ko
ksa 
d
ks 
l
k>

k 
d
ju

s d
k 

v
ol

j 
fe
y
rk
 g

S

 
y

rh
l
jh
 x

fr
fo
f/k
 t

ks 
cP

p
ksa 
esa 

i<
+us 

d
s d

kS'
ky

 d
ks 
fo
d
fl

r 
d
ju

s d
h 
cqf
u;

kn
 j
[k
rh
 g

S] 
og

 g
S f
y
[k
s g

q, 
l
s c

Pp
ksa 
d
ks 
if
jf
p
r 

d
jk
uk
A 

rk
fd

 c
Pp

s v
{k
jk
sa v

kSj
 e

k=
kv

ksa 
d
h 

ig
p
ku
 d

j 
l
d
saA 

v
{k
jk
sa d

h 
ig

p
ku
 d

s f
y
, 

l
cl

s m
i;

ksx
h 
x
fr
fo
f/k
 g

S i
gy

h 
v
ko
kt

 d
h 
ig

p
ku
A 

t
Sl
s d

ey
 '
kCn

 d
h 
ig

y
h 
v
ko
kt

 g
S ^
d
* 
bl

d
s c

kn
 c

Pp
ksa 
d
ks 
d
 

v
{k
j 
fy

[k
us 

v
kSj
 i

gp
ku
us 

d
k 
ek
Sd
k 
fn
;k
 t

k 
l
d
rk
 g

S

 
y

v
ko
kt

ksa 
d
ks 
t
ksM
+us 

ok
y
h 
x
fr
fo
f/k
 c

Pp
ksa 
d
ks 
v
{k
jk
sa l

s '
kCn

ksa 
d
ks 
i<

+us 
d
h 
rj

Q
 y

s t
kr
h 
gSA

 b
l
d
s f
y
, 

nk
s v

ko
kt

ksa 
d
ks 
fe
y
kd

j 
'k
Cn
 c

uk
us 

ok
y
h 
ek
Sf[
kd

 x
fr
fo
f/k
 l

s 
d
kQ

h 
en

n 
fe
y
rh
 g

SA 
jh
fM
ax
 f
jl

p
Z d

h 
Hkk
"kk
 e

sa b
l
 C
y
safM
ax
 ;

k 
t
ksM
+uk
 d

gr
s g

SaA 
t
Sl
s d

 v
kSj
 j
 d

h 
v
ko
kt

sa f
ey

d
j 
d
j 
t
Sl
h 
/o
fu
 c

uk
rh
 g

Sa

 
y

'k
Cn
ksa 
d
ks 
i<

+uk
 l

h[
ku
s d

s l
kF
k&

l
kF
k 
cP

p
s o

kD
; 

d
h 
l
ajp

uk
 l

s H
kh 

ek
Sf[
kd

 :
i 

l
s :

c:
 g

ksr
s g

SaA 
cP

p
ksa 
d
ks 
N
ksV
s&
N
ksV
s o

kD
;k
sa d

ks 
i<

+us 
d
k 
v
H;

kl
 '
kCn

ksa 
d
ks 
i<

+us 
esa 

ik
jax

r 
gk
sus 

d
s l

kF
k&

l
kF
k 
fn
;k
 t

k 
l
d
rk
 g

SA 
bl

d
s f
y
, 

cP
p
ksa 
d
ks 
v
ki
l
 e

sa f
d
l
h 
fo
"k;

/?
kV
uk
/d

gk
uh
/d

fo
rk
/ 
l
ok
y
 i

j 
ck
rp

hr
 d

ju
s d

k 
v
ol

j 
fn
;k
 t

k 
l
d
rk
 g

SA 
bl

d
s f
y
, 

d
fo
rk
v
ksa 
d
ks 
ek
Sf[
kd

 :
i 

l
s i

fj
fp
r 

gk
sus 

d
s c

kn
 i

<+u
s d

k 
v
ol

j 
fn
;k
 t

k 
l
d
rk
 g

SA

 
y

fd
l
h 
fy

[k
h 
gqb

Z l
ke
x
zh 
d
ks 
i<

+d
j 
l
e>

us 
ok
y
h 
x
fr
fo
f/k
 d

s :
i 

esa 
N
ksV
s&
N
ksV
s '
kCn

ksa 
d
ks 
i<

+uk
 v

kSj
 f
y
[k
s g

q, 
'k
Cn
 d

ks 
cP

p
ksa 
d
s v

kl
ik
l
 d

s i
fj
os'

k 
l
s t

ksM
+us 

l
s d

kQ
h 

y
kHk
 g

ks 
l
d
rk
 g

SA 
t
Sl
s c

Pp
ksa 
d
s v

kl
ik
l
 d

s t
ku
oj

 v
kSj
 x

k¡o
 d

s u
ke
 i

<+u
s d

k 
v
ol

j 
fn
;k
 t

k 
l
d
rk
 g

S

 
y

i<
+us 

d
s d

kS'
ky

 d
k 
fj
'r

k 
i<

+us 
d
h 
v
kn
rs 

d
s l

kF
k 
gSA

 ,
sl
s e

sa t
:
jh
 g

S f
d
 c

Pp
ksa 
esa 

i<
+us 

d
h 
v
kn
r 

d
k 
fo
d
kl

 f
d
;k
 t

k;
s] 
rk
fd

 c
Pp

s f
d
rk
ck
sa d

s l
kF
k 
,d

 n
ksL
rh
 d

k;
e 

d
j 
l
d
saA 

bl
d
s f
y
, 

fd
rk
csa 

d
jr

h 
gSa 

ck
rsa 

t
Sl
h 
d
fo
rk
,a 

 d
kQ

h 
m
i;

ksx
h 
gk
s l

d
rh
 g

S

Hk
k"
kk

f>
>
d
 r

ksM
+us 

d
k 

d
k;
Z

çf
'k
{k
d
 l

Hkh
 p

ar
tic

ip
an

ts
 d

ks 
,d

 [
kky

h 
LF
kku

 i
j 
y
s t

k,
x
kA
 v

uqn
s'k
d
 d

s f
un

sZ'k
 n

srs 
gh
 i

wjh
 V

he
 

v
iu

s&
v
iu

s L
Fk
ku
ksa 
d
ks 
N
ksM
+d
j 
çf
'k
{k
.k
 {
ks=
 d

s H
khr

j 
gh
 ?
kwe
sx
hA
 l

Hkh
 d

ks 
bl

d
s 2

 f
eu

V 
d
s c

kn
 

#
d
us 

d
s f
y
, 

d
gsaA

 m
l
s o

gh
a [

kM
+s j
gu

s d
s f
y
, 

d
gsa 

t
gk
a o

g 
gSA

 o
g 

ik
l
 e

sa [
kM
+s n

ks 
p
art

ic
ip

ant
s 

d
s l

kF
k 
,d

 V
he
 d

k 
x
Bu

 d
jsax

sA 
bl

 r
jg

 c
M
+h 
Vh
e 

d
ks 
d
bZ 

N
ksV
s x

zqi 
esa 

ck
aVk
 t

k,
x
kA

,d
 N

ksV
s l

ewg
 e

sa v
ki
l
 e

sa i
l
an]
 u

ki
l
an 

v
kfn

 t
Sl
h 
ck
rk
sa i

j 
v
ki
l
 e

sa p
p
kZ 
d
jsaA

 b
l
d
s f
y
, 

5 
fe
uV

 d
k 
l
e;

 f
n;

k 
t
k,
x
kA
 ç

R;
sd
 V

he
 ,

d
 n

wl
js 
d
s l

kF
k 
,d

 v
y
x
 r

jh
d
s l

s i
gp

ku
 d

jsx
hA
 

t
Sl
s j
kt

ho
 v

kSj
 u

afn
rk
 d

s c
hp
 p

p
kZ 
d
s c

kn
 j
kt

ho
 [

kqn
 d

ks 
uaf
nr

k 
d
s :

i 
esa 

is'
k 
d
jsax

s v
kSj
 v

iu
h 

il
an]
 i

l
an]
 u

ki
l
an 

v
kfn

 d
ks 
l
cd

s l
ke
us 

is'
k 
d
jsax

sA 
 f
Q
j 
uaf
nr

k 
jk
t
hc
 d

s i
l
an]
 u

ki
l
an 

v
kfn

 
d
ks 
Hkh
 l

cd
s l

ke
us 

m
t
kx
j 
d
jsax

hA
 v

x
j 
,sl

k 
l
aHko

 g
ks 
rk
s l

Hkh
 V

he
sa [

kqn
 d

ks 
ig

p
ku
 y

sax
hA
 i

wjk
 

d
ke
 i

wjk
 g

ksu
s d

s c
kn
] 
çf
'k
{k
d
 ç

f'
k{
kqv

ksa 
d
h 
jk
; 

t
ku
 y

sx
k 
v
kSj
 d

ke
 d

s m
ís'

; 
d
ks 
l
e>

k,
x
k 
A

pa
rti

ci
pa

nt
s d

s c
hp
 

ek
St
wn 

fg
p
fd

p
kg
V]
 

çk
jaf
Hkd

 t
M
+rk
 d

ks 
nwj

 
d
ju

s d
s f
y
,]
 

iwj
h 
Vh
e 

d
h 
l
h[
ku
s 

d
h 
ek
uf
l
d
rk
 c

uk
us 

d
s f
y
,A

30
 

fe
uV



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

165

Hkk
"kk
 {
ke
rk
 d

h 
l
ajp

uk
çf
'k
{k
d
 i

wN
sx
k 
&
 H
kk"
kk 

l
h[
ku
s d

h 
çe

q[k
 {
ke
rk
,a 

D;
k 
gSa\

 c
ksM
Z i

j 
çk
Ir
 m

Ùk
jk
sa d

ks 
fy

[k
sa f
d
 

os 
m
Ug
sa H
kk"
kk 

l
h[
ku
s d

h 
cqf
u;

kn
h 
{k
er

k 
D;

ksa 
ek
ur

s g
SaA 

iwo
Z f
'k
{k
d
 ç

f'
k{
kqv

ksa 
d
ks 
uk
sV 

cu
kd

j 
l
quu

s&
ck
sy
us&

i<
+us&

fy
[k
us 

d
s f
j'
rs 

d
ks 
l
e>

k,
A 

rh
u 

çf
'k
{k
qv
ksa 
esa 

l
s i

gy
s d

ks 
,d

 u
ksV
 i

j 
fy

[k
s 

x
, 

iwj
s o

kD
; 

d
ks 
i<

+us 
v
kSj
 n

wl
js 
d
ks 
l
quu

s d
s f
y
, 

d
gsaA

 n
wl
jk
 o

kD
; 

l
qud

j 
rh
l
js 
d
ks 
cr

k,
x
k] 

rh
l
jk
 o

kD
; 

l
qud

j 
ck
sM
Z i

j 
fy

[k
sx
kA
 

;g
ka 
l
s ç

f'
k{
kd

 d
k 
er

y
c 

gk
sx
k 
fd

 i
gy

k 
ok
D;

 i
<+r

k 
gS 

v
kSj
 d

gr
k 
gS]
 v

Fk
kZr
] 
og

 b
l
s L
oh
d
kj
 

d
jr

k 
gS 

v
kSj
 O
;ä

 d
jr

k 
gSA

 n
wl
js 
us 

ok
D;

 l
qud

j 
d
gk
] 
v
Fk
kZr
 m

l
us 

m
l
s l

quk
 v

kSj
 L
oh
d
kj
 f
d
;k
 

v
kSj
 O
;ä

 f
d
;k
A 

rh
l
js 
us 

ok
D;

 l
quk
 v

kSj
 c

ksM
Z i

j 
fy

[k
k] 

;k
uh
 m

l
us 

bl
s l

quk
 v

kSj
 L
oh
d
kj
 f
d
;k
 

v
kSj
 b

l
s f
y
[k
 f
n;

k 
v
kSj
 b

l
s ç

d
kf'

kr
 f
d
;k
A 

nwl
jk
 i

<+u
k 
v
kSj
 f
y
[k
uk
 u

gh
a t

ku
rk
 g

S] 
y
sfd

u 
l
quu

s 
v
kSj
 c

ksy
us 

d
s e

k/;
e 

l
s H
kk"
kk 

l
h[
k 
jg

k 
gSA

 

Hkk
"kk
 d

h 
{k
er

k 
d
s 

ik
jL
if
jd

 l
aca/
k 
d
ks 

fu
:
fi
r 

d
ju

s d
s 

fy
, 

¼l
quu

s &
 c

ksy
us 

&
 i

<+u
s &

 f
y
[k
us 

d
s 

fy
,½
A

80
 

fe
uV

l
quu

s d
s d

kS'
ky

 e
sa 

l
q/kk
j

'k
Cn
ko
y
h 
c<

+k,
¡

l
Hkh
 N

k=
ksa 
d
s l

kF
k 
cSB

saA 
m
Ug
sa ,

d
 c

M
+s Q

ksV
ks 
ik
sLV

j 
fn
[k
k;
k 
t
k,
x
kA
 n

s[k
us 

d
s f
y
, 

nk
s f
eu

V 
d
k 

l
e;

 f
n;

k 
t
k,
x
kA
 f
Q
j 
d
gk
 t

k,
x
k] 

'e
Sa ;

gk
a d

h 
rL

oh
j 
l
s l

ok
y
 i

wN
w¡x
k 
 v

ki
 /
;k
u 

l
s l

qusax
s'A

 
bl

 r
Lo

hj
 e

sa d
kSu
 y

ksx
 g

Sa\ 
D;

k 
v
ki
 b

l
 r

Lo
hj
 e

sa f
d
l
h 
d
ks 
Hkh
 m

l
 y

M
+d
s d

h 
rj

g 
t
ku
rs 

gS\
 

v
ki
d
ks 
D;

k 
y
x
rk
 g

S f
d
 r

Lo
hj
 e

sa v
kn
eh
 d

gk
¡ j

gr
k 
gS\

 b
l
 r

Lo
hj
 e

sa v
kn
eh
 D

;k
 d

j 
jg

k 
gS\

 
v
ki
 v

ke
rk
Sj 
ij

 b
l
 ç

d
kj
 d

h 
x
fr
fo
f/k
 d

ks 
d
gk
a n

s[k
rs 

gSa\
 D

;k
 v

ki
 ;

k 
v
ki
d
k 
if
jo

kj
 b

l
 r

jg
 

d
k 
d
ke
 d

jr
s g

Sa\ 
v
ki
 b

l
s d

Sl
s d

jr
s g

Sa\ 
v
kfn

A 
gj

 f
d
l
h 
d
ks 
l
ksp

us 
v
kSj
 c

ksy
us 

d
s f
y
, 

çk
sRl

kfg
r 

fd
;k
 t

ku
k 
p
kfg

,A
 Q

ksV
ks 
d
s f
o"
k;
 d

s v
uql

kj
 ç

'u
 i

wN
s t

k,
ax
sA 

fp
=
ksa 
d
ks 
i<

+uk
] 
fd

l
h 

oL
rq 

d
s c

kj
s e

sa f
op

kj
] 

'k
Cn
ko
y
h 
c<

+ku
k] 

d
Yi

uk
 f
od

fl
r 

d
ju

kA

çF
ke
 J

s.k
h 
d
h 

ik
Bî

iqL
d
ksa 
l
s

45
 

fe
uV

x
hr
 d

h 
en

n 
l
s 

d
ke

,d
 x

hr
 ,

d
 f
o"
k;
 d

s v
uql

kj
 x

k;
k 
t
k,
x
kA
 x

ku
s d

s c
kj
s e

sa l
ok
y
 i

wN
s t

k,
ax
s f
d
 D

;k
] 
d
c]
 d

gk
a] 

d
Sl
s] 
D;

ksa] 
v
kfn

A 
x
hr
 f
Q
j 
l
s x

kv
ksA
 N

k=
ksa 
d
ks 
v
iu

s l
kF
k 
x
hr
 x

ku
s d

s f
y
, 

d
gsaA

 N
k=
ksa 
d
s l

kF
k 

b'
kkj

ksa 
d
s l

kF
k 
d
bZ 

ck
j 
x
hr
 d

k 
v
H;

kl
 d

jsaA

Hkk
"kk
 d

kS'
ky

 d
s l

kF
k 

v
ax
 v

kSj
 f
u;

a=
.k
 

rd
uh
d
 l

h[
ku
k

çF
ke
 J

s.k
h 
d
h 

ik
Bî

iqL
rd

ksa 
l
s

15
 

fe
uV

,d
 d

gk
uh
 l

quu
k

N
k=
ksa 
d
ks 
"e
ksV
s j
kt

k 
d
s d

qÙk
s"d

h 
d
gk
uh
 c

rk
bZ 

;k
 i

<+h
 t

k,
x
hA
 N

k=
ksa 
l
s i

wN
k 
t
k,
x
k 
fd

 i
gy

h 
t
x
g 

esa 
D;

k 
gqv

k 
Fk
kA
 f
Q
j 
D;

k 
gqv

k\
 v

kf[
kj
 e

sa D
;k
 g

qv
k\
 b

l
 r

jg
 l

s i
wjh
 d

gk
uh
 c

rk
us 

esa 
esj

h 
en

n 
d
jsaA

 b
l
 c

kj
 d

qN
 N

k=
ksa 
d
ks 
rL

oh
j 
ns[

kd
j 
,d

&
,d

 d
jd

s i
wjh
 d

gk
uh
 c

rk
us 

d
s f
y
, 

d
gk
 t

k,
x
kA

ek
Sf[
kd

 H
kk"
kk 

d
k 

fo
d
kl

] 
'k
Cn
ko
y
h 

esa 
o`f
)
] 
d
Yi

uk
 d

k 
fo
d
kl

25
 

fe
uV



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

166

/o
fu
 t

kx
:
d
rk
 

d
k;
Z

/o
fu
 t

kx
:
d
rk
 d

s e
ke
y
s e

sa] 
l
cl

s i
gy

s] 
'k
Cn
 d

h 
ig

y
h 
/o
fu
 d

ks 
ck
j&

ck
j 
ig

y
h 
/o
fu
 d

k 
fo
p
kj
 

fn
;k
 t

ku
k 
p
kfg

,A
 m

nk
gj

.k
 d

s f
y
,]
 '
v
ky

w' 
'k
Cn
 d

h 
ig

y
h 
/o
fu
 '
a' 
gSA

 d
e 

l
s d

e 
6&

7 
ck
j 

ig
y
h 
/o
fu
 d

gsaA
 b

l
 r

jg
 d

s "
,"
 /
of
u 

d
s l

kF
k 
d
qN
 v

kSj
 '
kCn

 y
saA 

v
kV
k] 

v
nj

d
] 
v
t
x
j]
 v

uk
uk
l
 

v
kfn

A 

N
k=
ksa 
l
s i

wN
sa f
d
 '
,'

 /
of
u 

d
ks 
v
kSj
 d

gk
a l

quk
 t

k 
l
d
rk
 g

S\ 
m
Ug
ksau
s t

ok
c 

fn
;k
] 
"v

ke
""v

kt
"v

kSj
 

bl
h 
rj

gA
 ;

fn
 v

ki
 m

Ug
sa c

rk
 l

d
rs 

gSa]
 r

ks 
ig

y
s m

Ug
sa c

rk
,aA

 ;
fn
 v

ki
 d

j 
l
d
rs 

gSa 
rk
s ç

ksRl
kfg

r 
d
jsaA

 b
l
 r

jg
] 
ig

y
h 
/o
fu
] 
e/
; 

v
ko
kt

 v
kSj
 v

afr
e 

v
ko
kt

 d
k 
,d

 f
op

kj
 n

saA 
ub

Z /
of
u 

d
ks 
/o
fu
 d

s 
l
kF
k 
cu

k;
k 
t
k,
A 

est
 i

j 
,d

 V
ksd

jh
 e

sa d
bZ 

fp
=
 d

kM
Z j
[k
ks 
v
kSj
 N

k=
ksa 
d
ks 
,d

&
,d

 d
jd

s d
‚y

 d
jsa 
v
kSj
 ç

R;
sd
 ,

d
 

rL
oh
j 
y
sa v

kSj
 m

Ug
sa v

iu
h 
ig

y
h 
/o
fu
 c

uk
us 

d
s f
y
, 

d
gsaA

 ;
fn
 o

g 
ug

ha 
d
j 
l
d
rk
 g

S] 
rk
s m

l
s c

rk
us 

esa 
en

n 
d
jsa]
 v

kSj
 v

ar 
esa 

nwl
jk
sa l

s i
wN
saA 

,sl
k 
l
Hkh
 N

k=
ksa 
d
s l

kF
k 
d
jsaA

v
{k
jk
sa v

kSj
  

/o
fu
;k
sa d

s l
a;k
st
u 

d
ks 

l
e>

sa

Q
ksV
ks 
d
kM
Z] 

Vk
sd
jh

25
 

fe
uV

 

v
{k
j 
/o
fu
 d

h 
ig

p
ku
 d

jsa
l
cl

s i
gy

s] 
v
ki
d
ks 
p
;f
ur

 v
{k
j 
d
h 
ig

y
h 
/o
fu
 d

s l
kF
k 
d
qN
 r

Lo
hj
 f
n[

kku
h 
gk
sx
hA
 m

nk
gj

.k
 d

s 
fy

,]
 v

{k
j 
'a'
 d

ks 
fl

[k
ku
s d

s f
y
, 

'v
ke
 '
 ;

k 
bl

d
h 
rL

oh
j 
fn
[k
k,
¡A 

m
Ug
sa v

ke
 d

s l
kF
k 
,d

 o
kD
; 

cr
k,
a &

 e
q>
s '
v
ke
' 
[k
ku
k 
il

an 
gSA

 v
c 

v
ke
 d

h 
rL

oh
j 
fn
[k
kb
, 

v
kSj
 c

ksM
Z i

j 
'v

ke
' 
'k
Cn
 f
y
f[
k,
A 

'k
Cn
 v

kSj
 m

l
d
h 
ig

y
h 
v
ko
kt

 l
s '

A'
 v

{k
j 
d
k 
,d

 f
op

kj
 n

saA 
l
fUu

fg
r 

fd
l
h 
u,

 '
kCn

 d
ks 

'A
' 

v
{k
j 
fn
[k
k,
¡-v
uk
uk
l
] 
v
t
x
j]
 v

kV
k] 

v
kx
] 
v
ky

w] 
v
kfn

A 
m
Ug
sa m

l
 '
kCn

 d
k 
m
i;

ksx
 d

ju
s d

s f
y
, 

d
gsa 

t
ks 
os 

iwj
s o

kD
; 

esa 
d
gr

s g
SaA 

m
nk
gj

.k
 d

s f
y
,]
 ,

d
 N

k=
 d

g 
l
d
rk
 g

S f
d
 '
v
uk
uk
l
 c

gqr
 e

hB
k 
gS'

A

jax
 d

h 
ig

p
ku
 d

jsa
c]
 v

] 
y
] 
u]
 

bZ]
 e

 d
h 
/o
fu
 

fp
=
 d

s l
kF
k 

jax
 d

kM
Z

35
 

fe
uV

v
{k
jk
sa l

s '
kCn

 
cu

ku
k 
&
 

"l
sx
esaf
Vax

 v
kSj
 

csy
fM
ax
 ¼

bl
en

d-
in

g½
 x

se"

N
k=
ksa 
d
ks 
m
u 

v
{k
jk
sa d

s l
kF
k 
'k
Cn
 c

uk
uk
 f
l
[k
k,
a f
t
Ug
sa o

s i
gp

ku
rs 

gSaA
 v

iu
s x

y
s e

sa v
iu

s  
o.

kZd
kM
Z 

y
Vd

k 
d
j 
m
ud

sv
kSj
 m

Ug
sa /
of
u 

d
s v

uql
kj
 H
kj
 e

sa /
of
u 

cu
ku
s n

saA 
p
kV
Z i

sij
 i

j 
m
ud

s }
kj
k 
cu

k,
 x

, 
'k
Cn
ksa 
d
ks 
fy

[k
sa v

kSj
 m

Ug
sa n

ho
kj
 ¼

W
O

RD
 W

AL
L½
ij

 y
Vd

k 
nsaA

v
{k
jk
sa l

s '
kCn

 c
uk
us 

esa 
l
{k
e 

gk
suk
 

i=
 d

kM
Z] 
p
kV
Z i

sij
] 

x
nZu

 d
s p

kj
ksa 
v
ksj
 

y
Vd

s e
kd

Zj 

i=
 d

kM
Z] 

p
kV
Z i

sij
] 

x
nZu

 d
s p

kj
ksa 

v
ksj
 y

Vd
s 

ek
d
Zj

35
 

fe
uV

y
s[k
u 

d
k 
d
k;
Z

v
ad
 t

ksM
+uk

y
s[k
u 

d
k 
d
k;
Z 

ig
y
s l

s g
h 
N
k=
ksa 
d
s f
y
, 

fo
fHk
Uu
 u

ewu
k 
fM
t
kb
u 

rS;
kj
 d

jsaA
 v

ki
 N

k=
 d

s f
M
t
kb
u 

d
ks 
d
V 

isi
j 
d
s 

l
kF
k 
,d

 u
ewu

k 
fM
t
kb
u 

ck
sM
Z i

j 
j[

ksax
sA

ft
l
  

o.
kZ 
fo
'k
s"k 

d
ks 
v
ki
 i

<+k
uk
 p

kg
rs 

gSa]
 m

l
d
k 
fM
t
kb
u 

ig
y
s l

s r
S;k
j 
fd

;k
 t

ku
k 
gS 

ft
l
s N

k=
 

iwj
k 
d
jsax

sA 
m
l
 i

=
 d

s l
kF
k 
v
y
x
&
v
y
x
 '
kCn

 d
gu

k 
ft

l
s v

ki
 f
l
[k
ku
k 
p
kg
rs 

gSaA
 m

nk
gj

.k
 d

s 
fy

,]
 ;

fn
 v

ki
 '
ch
' 
v
{k
j 
d
ks 
i<

+ku
k 
p
kg
rs 

gSa]
 r

ks 
N
k=
 '
kCn

 d
s f
can

qv
ksa 
d
ks 
t
ksM
+d
j 
u,

 v
{k
jk
sa d

ks 
l
h[
ku
s e

sa #
fp
 y

sx
k 
&
 l

h<
+h] 

ek
sj]
 i

qLr
d
] 
x
san]
 v

kfn
A 

bl
 d

ke
 d

s e
k/;

e 
l
s] 
og

 f
M
t
kb
u 

d
s l

kF
k 
N
k=
ksa 
d
h 
rL

oh
jk
sa d

ks 
v
kd

f"k
Zr 

v
kSj
 f
n[

kk 
l
d
rk
 g

SA

N
k=
 d

h 
,d

kx
zrk
 

esa 
o`f
)
] 
fM
t
kb
u 

d
s 

ek
/;

e 
l
s t

Ue
 d

s 
fy

f[
kr
 :

i 
d
k 
if
jp

; 

15
 

fe
uV



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

167

y
s[k
u 

d
k 
d
k;
Z

/o
uh
 t

kx
:
d
rk
 l

kF
k 
 o

.k
Zy
s[k
u 

d
k 
d
k;
Z d

ju
k 
gk
sx
kA
 v

ki
 y

sVj
 d

kM
Z] 
y
sVl

Z d
kM
Z d

h 
v
y
x
&
v
y
x
 

'k
hV
 c

uk
,ax

sA 
og

 ,
d
 g

h 
'k
q#
v
kr
h 
/o
fu
 d

gsx
k 
v
kSj
 i

gy
s ;

k 
v
afr
e 

v
{k
j 
d
k 
p
;u

 d
jsx

kA
 b

l
d
s 

l
kF
k 
d
ke
 d

jsaA
 v

ki
 c

ksM
Z i

j 
o.

kZ 
fy

[k
d
j 
N
k=
 d

ks 
/o
fu
 d

s f
y
f[
kr
 :

i 
l
s i

fj
fp
r 

d
jk
,ax

sA 

v
ki
 f
o'

ks"k
 j
ax
 '
khV

 i
sij

 d
k 
y
sVj

 d
kM
Z y

sax
s v

kSj
 N

k=
 d

h 
rt

Zuh
 m

ax
y
h 
d
k 
m
i;

ksx
 d

jd
s g

kF
k 

d
ks 
l
gh
 f
n'

kk 
esa 

y
s t

k,
ax
s] 
d
bZ 

ck
j 
gk
Fk
 d

gu
s d

s c
kn
] 
N
k=
 L
i'

kZ 
d
h 
Hkk
ou

k 
d
s e

k/;
e 

l
s v

{k
j 

d
ks 
l
gh
 <

ax
 l

s f
y
[k
 l

d
sx
k] 

m
l
d
s c

kn
 N

k=
 Q

'k
Z i

j 
;k
 j
sr 

ij
] 
Ly

sV 
ij

 v
kSj
 v

iu
s L
o;

a d
s 

no
t
eb

oo
k 
esa 

m
l
 o

.k
Z d

ks 
fy

[k
sx
kA
 o

.k
Znh
ok
j 
cu

kd
j 
t
ks 
o.

kZ 
fl

[k
k;
k 
t
k,
x
k] 

m
Ug
sa o

.k
Zd
h 
nh
ok
j 

ij
 f
y
[k
k 
t
ku
k 
p
kfg

,A
 ¼

Sa
m

e 
pr

oc
es

s b
e 

re
pe

at
ed

 fo
r w

or
d 

id
en

tifi
ca

tio
n 

an
d 

w
riti

ng
½

 
ev

er
y 

ne
w

 w
or

d 
th

at
 c

hi
ld

 w
ill

 d
isc

ov
er

 w
ill

 c
om

e 
up

 o
n 

w
or

d 
w

al
l½

o.
kZ 
fy

[k
uk
 l

h[
ksaA
 

N
k=
 d

ks 
/o
fu
 d

s 
fy

f[
kr
 :

i 
l
s i

fj
fp
r 

d
jk
uk

çF
ke
 J

s.k
h 
d
h 

ik
Bî

iqL
rd

sa

15
 f
eu

V

15
 

fe
uV

çf
rf
y
fi
 y

s[k
u 

¼C
op

yw
riti

ng
½

J
qry

s[k
  

¼d
ic

ta
tio

n½

jp
uk
Re
d
 y

s[k
u 

¼C
re

ati
ve

 W
rit

-
in

g½

N
k=
ksa 
d
ks 
cr

k;
k 
t
k,
x
k 
fd

 g
e 

jk
bf
Vax

 c
ksM
Z ;

k 
fd

rk
c 

ns[
kd

j 
fy

[k
rs 

gSa]
 d

Hkh
&
d
Hkh
 g

e 
fM
DV

s'k
u 

fy
[k
rs 

gSa]
 ;

ku
h 
ge

 l
qud

j 
fy

[k
rs 

gSaA
 d

Hkh
&
d
Hkh
 e

Sa v
iu

s f
ne

kx
 l

s f
y
[k
rk
 g

wa] 
t
ks 
jp

uk
Re
d
 y

s[k
u 

gSA
 N

k=
ksa 
d
ks 
bu

 l
Hkh
 ç

d
kj
 d

s y
s[k
u 

d
k 
v
H;

kl
 d

ju
s d

h 
v
ko
';

d
rk
 g

SA

d
qN
 N

k=
 f
y
[k
 l

d
rs 

gSa 
fd

 o
s D

;k
 l

h[
k 

jg
s g

SaA

20
 

fe
uV

 



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

168

x
f.
kr

Hk
wfe
d
k: 

N
ksV
s c

Pp
ksa 
d
ks 
Lo

kHk
kfo

d
 :

i 
l
s x

f.
kr
 v

kSj
 x

f.
kr
h;
 ç

fØ
;k
v
ksa 
d
s ç

fr
 #

fp
 ;

k 
>
qd
ko
 g

ksr
k 
gSA

 f
of
HkU
u 

v
/;

;u
ksa 
l
s i

rk
 p

y
k 
gS 

fd
 L
d
wy
 v

ku
s l

s c
gqr

 i
gy

s] 
cP

p
s 

v
ke
rk
Sj 
ij

 v
iu

s p
kj
ksa 
v
ksj
 [

ksy
rs]
 d

wnr
s ]
?k
wer

s x
f.
kr
h;
 v

o/
kkj

.k
kv

ksa 
d
ks 
ç;

ksx
 d

jr
s g

SaA 
[k
sy
rs 

;k
 d

k;
Z d

jr
s l

e;
] 
os 

v
kd

kj
 v

kSj
 i

SVu
Z d

ks 
l
e>

us]
 p

quu
s] 
ox

hZ—
r 

d
ju

s d
s 

fy
, 

ek
=
kv

ksa 
¼q

ua
nti

ty
/m

as
s½
d
h 
rqy

uk
 l

h[
kr
s g

SaA

cP
p
s d

h 
Hkk
"kk
] 
l
aL—

fr
] 
cP

p
s d

k 
ok
rk
oj

.k
] 
?k
j 
d
h 
v
kn
rsa 

v
kfn

 b
l
 x

f.
kr
h;
 ç

fØ
;k
 v

kSj
 v

o/
kkj

.k
k 
d
h 
çf
Ø
;k
 d

ks 
çH
kkf
or

 d
jr

s g
SaA 

;g
 d

gk
 t

k 
l
d
rk
 g

S f
d
 '
kq#

v
kr
 e

sa] 
cP

p
ksa 
d
s i

kl
 L
ok
Hkk
fo
d
 :

i 
l
s ç

kj
afHk
d
 p

j.
k 
d
h 
d
qN
 x

f.
kr
h;
 f
op

kj
 g

ksr
s g

SaA 
gk
s l

d
rk
 g

S f
d
 ,

d
 [

ksy
 d

s n
kSj
ku
 ;

k 
d
qN
 d

jr
s l

e;
 o

g 
v
uqe

ku
 y

x
ku
k 
l
h[
kr
k 
gSA

 
m
nk
gj

.k
 d

s f
y
,]
 ;

fn
 o

g 
[k
sy
rs 

l
e;

 ,
d
 f
uf
'p

r 
c‚
Dl

 e
sa x

san 
M
ky

us 
d
h 
d
ksf'

k'
k 
d
jr

k 
gS 

rk
s o

g 
v
l
Q
y
 g

ks 
l
d
rk
 g

S] 
rk
s o

g 
,d

 N
ksV
h 
x
san 

d
s l

kF
k 
Hkh
 ,

sl
k 
d
ju

s d
h 

d
ksf'

k'
k 
d
jsx

kA
 b

l
d
k 
er

y
c 

gS 
fd

 c
Pp

s  
c‚
Dl

 e
sa d

qy
 L
Fk
ku
 v

kSj
 x

san 
d
s l

ek
u 

v
kd

kj
 d

s {
ks=
 d

s c
hp
 ,

d
 c

qfu
;k
nh
 f
y
ad
 [

kkst
rk
 g

SA 
x
f.
kr
 d

h 
f'
k{
kk 

d
s f
y
, 

bl
 /
kkj

.
kk 

d
ks 
cu

ku
s d

h 
{k
er

k 
eg

Ro
iw.

kZ 
gSA

  
cP

p
s }

kj
k 
/kh
js&

/kh
js 
d
bZ 

cqf
u;

kn
h 
fo
p
kj
ksa 
d
ks 
bl

 r
jg

 c
uk
;k
 t

kr
k 
gSA

 i
gy

h 
v
kSj
 n

wl
jh
 d

{k
k 
esa 

cP
p
ksa 
d
ks 
x
f.
kr
 d

s f
'k
{k
.k
 d

s f
y
, 

bu
 

v
o/
kkj

.k
kv

ksa 
d
ks 
,d

 u
hao
 ¼

Bu
ni

ya
d½
 d

s :
i 

esa 
bL

rse
ky

 f
d
;k
 t

ku
k 
p
kfg

,A
 

çk
Fk
fe
d
 L
rj

 i
j]
 x

f.
kr
 d

h 
f'
k{
kk 

d
k 
eq[

; 
y
{;

 '
cP

p
s d

s f
op

kj
 d

k 
x
f.
kr
d
j.
k'
 g

SA 
bl

 L
rj

 i
j 
eg

Ro
iw.

kZ 
ck
r 

;g
 g

S f
d
 c

Pp
s d

s n
Sfu
d
 t

ho
u 

d
s v

uqH
ko
ksa 
d
s v

k/k
kj
 i

j 
nk
s p

ht
ksa 
d
s c

hp
 l

aca/
kksa 

d
ks 
<wa<

uk
] 
d
kj
.k
 d

s  
v
k/k
kj
 i

j 
l
ksp

uk
 l

h[
ku
k] 

v
uqe

ku
 y

x
ku
s ;

k 
v
uqe

ku
 y

x
ku
s e

sa l
{k
e 

gk
suk
] 
ik
VZu

 d
ks 
<wa<

uk
 l

h[
ku
k] 

v
kSj
 x

f.
kr
h;
 '
kCn

ksa 
esa 

bu
 v

uqH
ko
ksa 
d
ks 
O;
ä
 d

ju
kA
 ç

Fk
e 

J
s.k
h 
esa 

x
f.
kr
 

d
h 
f'
k{
kk 

eq[
;r

% 
rh
u 

fo
"k;

ksa 
d
s v

k/k
kj
 i

j 
'k
q:
 d

h 
t
ku
h 
gSA

 ;
s i

woZ&
x
f.
kr
h;
 v

o/
kkj

.k
k,
a] 
l
a[;

kv
ksa 
l
s l

acaf
/kr

 x
fr
fo
f/k
 v

kSj
 x

f.
kr
h;
 l

ap
ky

u¼
op

er
ati

on
s½
 g

SaA'
kq#

v
kr
h 
nk
Sj 

esa 
bu

 r
hu
 e

qík
sa i

j 
cP

p
ksa 
d
s l

kF
k 
l
ef
Uo
r 

rj
hd

s l
s d

ke
 d

ju
s d

h 
t
:
jr

 g
SA 

gk
y
kafd

 x
f.
kr
 e

sa] 
,d

 f
op

kj
 d

s v
k/k
kj
 i

j 
,d

 v
kSj
 f
op

kj
 c

uk
;k
 t

kr
k 
gS]
 b

l
fy

, 
fo
p
kj
ksa 

d
ks 
Ø
ec

)
 d

ju
k 
Hkh
 v

ko
';

d
 g

SA 
gk
y
kafd

] 
çF

ke
 J

s.k
h 
esa 

l
ef
Uo
r 

rj
hd

s l
s d

ke
 d

ju
s d

s v
y
ko
k] 

,d
 d

s c
kn
 ,

d
 d

ke
 ¼

se
qu

en
ci

ng
, a

lte
ra

tio
n 

an
d 

pa
ra

lle
l w

or
k½
Hkh
 

fd
, 

t
k 
l
d
rs 

gSaA
 

l
ef
Uo
r 

rj
hd

s l
s d

ke
 d

ju
s d

k 
eq[

; 
m
ís'

; 
cP

p
s d

ks 
m
l
d
h 
m
ez 

d
s v

uql
kj
 g

j 
l
e;

 ,
d
 l

ex
z r

Lo
hj
 n

suk
 g

SA 
çF

ke
 J

s.k
h 
esa]
 g

ky
kafd

 i
woZ&

x
f.
kr
h;
 v

o/
kkj

.k
kv

ksa 
v
kSj
 

l
a[;

kv
ksa 
l
s l

acaf
/kr

 x
fr
fo
f/k
;k
sa d

ks 
v
f/k
d
 c

kj
 f
d
;k
 t

ku
k 
p
kfg

,]
 b

l
d
k 
er

y
c 

;g
 u

gh
a g

S f
d
 x

f.
kr
h;
 o

pe
ra

tio
ns

 d
ks 
,d

 c
kj
 e

sa u
gh
a f
d
;k
 t

ku
k 
p
kfg

,A
ge

 b
l
d
k 

m
i;

ksx
 d

ju
s d

s m
ís'

; 
l
s l

a[;
kv

ksa 
d
ks 
l
h[
kr
s g

Sa] 
bl

fy
, 

l
a[;

kv
ksa 
l
s l

acaf
/kr

 x
fr
fo
f/k
 d

s l
kF
k 
d
qN
 x

f.
kr
h;
 d

kj
Zok
bZ 

d
ju

k 
v
ko
';

d
 g

SA 
x
f.
kr
h;
 f
Ø
;k
 d

h 
ek
=
k 
d
ks 
/

khj
s&
/kh
js 
c<

+k;
k 
t
ku
k 
p
kfg

,A
 x

f.
kr
 d

s M
j 
v
kSj
 c

Pp
ksa 
d
h 
v
fu
PN

k 
d
ks 
x
f.
kr
 d

h 
f'
k{
kk 

esa 
eq[

; 
d
et

ksfj
;k
sa e

sa l
s ,

d
 d

s :
i 

esa 
ig

p
ku
k 
x
;k
 g

SA 
çk
jaf
Hkd

 p
j.
k 
d
h 
'k
q#
v
kr
 

esa]
 c

Pp
ksa 
d
s c

hp
 x

f.
kr
 d

s v
kd

"kZ.
k 
d
ks 
c<

+ku
s d

s f
y
, 

fo
fHk
Uu
 l

ke
fx
z;k
sa d

k 
m
i;

ksx
 d

jd
s x

f.
kr
h;
 v

o/
kkj

.k
kv

ksa 
d
ks 
l
kF
kZd

 r
jh
d
s l

s ç
Lr

qr 
d
ju

k 
v
ko
';

d
 g

SA 
ft

l
 r

jg
 

cP
p
ksa 
d
s x

f.
kr
h;
 f
op

kj
ksa 
d
ks 
fo
fHk
Uu
 f
=
&
v
k;
ke
h 
l
ke
fx
z;k
sa d

s m
i;

ksx
 d

s e
k/;

e 
l
s B

hd
 l

s ç
Lr

qr 
d
ju

s d
h 
v
ko
';

d
rk
 g

ksr
h 
gS]
 m

l
h 
rj

g 
bl

 c
kr
 i

j 
Hkh
 /
;k
u 

nsu
k 

v
ko
';

d
 g

S f
d
 c

Pp
s x

f.
kr
h;
 x

fr
fo
f/k
;k
sa d

s e
k/;

e 
l
s v

iu
s n

e 
ij

 i
SVu

Z d
h 
[k
kst

 d
Sl
s d

j 
l
d
rs 

gSaA



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

169

iwo
Z x

f.
kr
h;
  

v
o/
kkj

.k
kv

ksa 

LF
kku

 ;
k 
LF
kku

 
l
s l

acaf
/kr

 l
aca/
kksa 

d
h 
ig

p
ku
 d

ju
kA
 

t
Sl
s&
 Å

ij
 &

 
uh
p
s] 
M
js 
gq,

 &
 

ck
gj

] 
v
kfn

A

,d
 g

h 
çd

kj
 d

h 
oL

rqv
ksa 
esa 

,d
 N

ksV
h 
v
kSj
 c

M
+h 
oL

rq 
gk
sx
h 
ft

l
esa 

cM
+s ;

k 
N
ksV
s d

ks 
ig

p
ku
uk
 g

ksx
kA
 f
Q
j]
 

d
bZ 

v
kd

kj
ksa 
d
h 
d
bZ 

N
ksV
h 
v
kSj
 c

M
+h 
oL

rq,
a g

ksax
h] 

t
ks 
m
ue

sa l
s l

cl
s N

ksV
s v

kSj
 l

cl
s c

M
+s d

ks 
fp
fUg

r 
 d

jr
h 

gSaA
 ,

sl
s e

sa ;
g 

ns[
ku
k 
t
:
jh
 g

S f
d
 v

‚Ct
sDV

 ;
k 
fi
Dp

j 
d
s l

ksy
 l

kb
t
 ;

k 
l
kb
t
 e

sa Q
d
Z r

ks 
gk
sx
k] 

y
sfd

u 
jax

 ;
k 
fQ

j 
d
ksb
Z v

kSj
 Q

d
Z u

gh
a i

M
+sx
kA
 

d
qN
 N

k=
ksa 
d
ks 
d
{k
k 
d
s c

kg
j 
v
kSj
 d

qN
 d

ks 
d
{k
k 
d
s v

anj
 j
[k
d
j]
 g

e 
v
anj

 l
e>

k 
l
d
rs 

gSaA
 f
Q
j 
l
s] 
eSa 

,d
 

c‚
Dl

 e
sa l

ax
ej

ej
 v

kSj
 c

‚D
l
 d

s c
kg
j 
l
ax
ej

ej
 M

ky
 l

d
rs 

gSa]
 y

sfd
u 

eSa 
v
anj

 d
s c

kg
j 
fo
p
kj
 n

s l
d
rs 

gSaA
 

ge
 d

ksB
jh
 e

sa d
iM

+s M
ky

rs 
gSa]
 ;

g 
ok
Lr

o 
esa 

v
y
ek
jh
 d

s v
anj

 g
S v

kSj
 v

y
uk
 d

s c
kg
j 
d
iM

+s] 
;g

 o
kL
ro

 e
sa 

ck
gj

 g
S] 
bl

fy
, 

ge
 v

anj
 ,

d
 c

kg
jh
 f
op

kj
 n

s l
d
rs 

gSaA

d
{k
k 
esa 

cP
p
ksa 
d
ks 
v
y
x
&
v
y
x
 x

zqi 
cu

kd
j 
d
e 

l
s v

f/k
d
 f
op

kj
 f
n,

 t
k,
ax
sA 

,sl
s e

sa d
bZ 

et
snk
j 
d
ke
ksa 
d
s 

l
kF
k 
,d

 V
he
 c

uk
bZ 

t
k 
l
d
rh
 g

SA 
t
Sl
s f
d
 t

ks 
y
ksx
 p

ko
y
 [

kku
s d

s f
y
, 

?k
j 
v
k,
 g

Sa v
kSj
 t

ks 
p
ko
y
 d

s 
v
y
ko
k 
d
qN
 v

kSj
 [

kku
s v

k,
 g

SaA

¼n
ks 
d
Vk
sjs 
esa 

l
s ,

d
 e

sa d
e 

p
ht

sa ¼
t
Sl
s b

ey
h 
d
s c

ht
] 
v
kfn

½ 
v
kSj
 ,

d
 e

sa v
f/k
d
 g

ksax
hA
 ½
 

bl
 r

jg
 d

ek
scs'

k] 
l
ad
h.
kZ&

ek
sVs]
 l

h/k
s&
?k
qek
on

kj
 f
of
HkU
u 

fo
"k;

ksa 
ij

 i
woZ&

x
f.
kr
h;
 f
op

kj
ksa 
d
ks 
nsu

k 
iM

+rk
 g

SA 

d
ksb
Z o

Lr
q ;

k 
N
fo
A 

m
nk
gj

.k
 d

s f
y
,]
 

,d
 g

h 
v
kd

kj
 d

h 
nk
s 

ck
sry

sa y
sfd

u 
fo
fHk
Uu
 

v
kd

kj
ksa 
d
hA
 n

ksu
ksa 

rL
oh
jk
sa e

sa l
s N

ksV
hA

,d
 

c‚
Dl

 e
sa 

d
ap
s  

v
kSj
 

c‚
Dl

 d
s 

ck
gj

 d
ap
s

 2
0 

fe
uV

l
a[;

k,
¡ ¼
1&

9½
1½
 c

Pp
ksa 
d
ks 
fp
=
 e

sa u
acj

 d
kM
Z f
n[

kkd
j 
1&

9 
uac

jk
sa d

h 
ig

p
ku
 d

ju
s d

h 
v
ko
';

d
rk
 g

SA 
l
a[;

k 
d
ks 

ig
p
ku
rs 

l
e;

] 
fp
=
 e

sa o
Lr

qv
ksa 
d
ks 
x
q.k
k 
esa 

l
a[;

k 
d
k 
fo
p
kj
 n

suk
 p

kfg
,A

 f
Q
j 
v
ki
d
ks 
,M

 d
ju

k 
gk
sx
k 
fd

 
l
a[;

k 
d
k 
çr

hd
 d

Sl
k 
fn
[k
rk
 g

SA

2½
 N

k=
ksa 
d
ks 
l
ewg

ksa 
esa 

fo
Hkk
ft

r 
d
ju

s d
s c

kn
] 
m
Ug
sa 1

&
9 

v
ad
ksa 
d
s d

kM
Z n

sa v
kSj
 d

qN
 d

km
aVj

 n
sa] 
N
k=
 

l
a[;

kv
ksa 
d
s v

uql
kj
 f
x
ur

h 
d
jsax

s v
kSj
 d

km
aVj

 c
ou

nt
er

i{
k 
j[

ksax
sA 

l
qfo
/kk
çn

kr
k 

Fa
ci

lit
at

or
 ;

g 
ns[

ku
s d

s 
fy

, 
nk
Sjk
 d

jsx
k 
fd

 D
;k
 l

Hkh
 V

he
sa v

PN
h 
rj

g 
l
s d

j 
jg

h 
gSa 

v
kSj
 ;

fn
 v

ko
';

d
 g

ks 
rk
s e

nn
 d

jsaA

3½
 N

k=
ksa 
d
k 
fo
p
kj
 N

k=
ksa 
d
s c

hp
 b

PN
ku
ql
kj
 1

&
9 

v
ad
ksa 
d
s d

kM
Z n

sus 
d
s f
y
, 

gS]
 ;

g 
ns[

ku
s d

s f
y
, 

fd
 D

;k
 

os 
p
kg
rs 

gSa 
v
kSj
 ,

d
 d

aVsu
j 
esa 

l
qfo
/kk
çn

kr
k 
45

 d
km
aVj

 j
[k
sx
k] 

t
gk
a l

s N
k=
 m

Ug
sa f
ey

us 
ok
y
h 
l
a[;

k 
d
s 

v
uql

kj
 j
kf'

k 
y
sax
sA 

x
se 

d
ks 
jk
sp
d
 c

uk
us 

d
s f
y
, 

Q
Sfl

fy
VsV

j 
d
gsax

s f
d
 u

acj
 d

kM
Z f
d
l
h 
d
ks 
ug

ha 
fn
[k
k;
k 

t
k 
l
d
rk
A 

;g
ka 
l
qfo
/kk
çn

kr
k 
1&

9 
l
a[;

kv
ksa 
d
h 
ig

p
ku
 d

j 
l
d
rk
 g

S t
ks 
ig

p
ku
 v

kSj
 f
x
ur

h 
d
j 
l
d
rk
 g

S 
v
kSj
 t

ks 
ug

ha 
d
j 
l
d
rk
 g

SA 

ek
=
k 
d
s l

kF
k 
1&

9 
v
ad
ksa 
d
k 
d
kM
Z] 
1&

9 
N
ksV
h 
l
a[;

k 
d
kM
Z] 

x
f.
kr
] 
l
a[;

k 
d
kM
Z 

ft
Ug
sa y

Vd
k;
k 
t
k 

l
d
rk
 g

S

30
 f
eu

V



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

170

4½
 N

k=
ksa 
d
ks 
m
ud

s g
kF
kksa 

esa 
uac

j 
ek
d
Z d

k 
d
kM
Z y

sd
j 
[k
M
+k 
fd

;k
 t

k,
x
kA
 f
Q
j 
d
qN
 e

t
snk
j 
d
ke
 d

s e
k/;

e 
l
s] 
v
ki
d
ks 
fi
N
y
s] 
v
x
y
s v

kSj
 e

/;
 d

h 
l
a[;

k 
d
s f
y
, 

v
H;

Lr
 g

ksu
k 
gk
sx
kA
 t

Sl
s] 
t
ks 
d
ksb
Z H
kh 

5 
v
kSj
 7

 d
s 

ch
p
 e

sa g
ksr
k 
gS]
 o

g 
ft

ru
h 
ck
j 
gk
srk
 g

S] 
m
ru

h 
ck
j 
rk
y
h 
ct

kr
k 
gS]
 v

kfn
A

5½
 x

f.
kr
 d

s l
kF
k 
x
fr
fo
f/k

: a
½ 
l
qfo
/kk
çn

kr
k 
 ,

d
 j
kt

k 
ft

l
d
s i

kl
 f
rr

y
h 
Fk
k 
v
kSj
 c

gqr
 I
;k
j 
d
jr

k 
-o
g 

x
f.
kr
 d

k 
m
i;

ksx
 d

jr
k 
fr
ry

h 
d
h 
d
gk
uh
 l

quk
rk
 F
kk 

&
] 
v
kSj
 f
rr

y
h 
jk
t
k 
d
ks 
'k
Cn
ksa 
esa 

p
kg
rk
 F
kk 

,d
 

fn
u 

jk
t
k 
us 

fr
ry

h 
l
s d

gk
 f
d
 o

g 
ft

l
 e

ksr
h 
d
s i

kl
 t

k,
x
k 
v
kSj
 m

l
d
s i

kl
 c

SB 
t
k,
x
k] 

og
 m

l
d
k 
gk
s 

t
k,
x
kA
 f
Q
j 
fr
ry

h 
¼;
gk
a v

ki
 f
rr

y
h 
d
s :

i 
esa 

l
qfo
/kk
d
rk
Z f
Dy

i 
d
k 
m
i;

ksx
 d

jsax
s½,
d
 p

Vk
bZ 

esa 
l
s ,

d
 

ij
 c

SBsx
k 
v
kSj
 l

qfo
/kk
çn

kr
k 
N
k=
ksa 
l
s i

wN
sx
k 
fd

 f
rr

y
h 
d
s i

kl
 v

c 
fd

ru
k 
iSl

k 
gS 

v
kSj
 ç

R;
sd
 e

ke
y
s e

sa 
N
k=
 m

l
 l

a[;
k 
d
h 
x
.k
uk
 d

jsax
s t

ks 
os 

d
gr

s g
SaA 

;g
 r

c 
rd

 t
kj
h 
jg

sx
k 
t
c 

rd
 x

fr
fo
f/k
 l

Hkh
 N

k=
ksa 
d
h 

Hkk
x
hn
kj
h 
l
qfu
f'
p
r 

ug
ha 
d
jr

h 
gSA

 

b½
 l

qfo
/kk
çn

kr
k 
rc

 ,
d
 N

k=
 d

ks 
d
‚y

 d
jsx

k 
v
kSj
 m

l
s d

aVsu
j 
esa 

uac
j&

y
s[k
u 

d
kM
Z d

s l
kF
k 
x
f.
kr
 e

sa c
SBu

s 
d
s f
y
, 

d
gsx

kA
 ç

R;
sd
 e

ke
y
s e

sa] 
v
U;

 N
k=
 b

l
s l

R;
kfi

r 
d
jsax

sA 
fQ

j 
l
s] 
l
qfo
/kk
çn

kr
k 
bl

s x
f.
kr
 e

sa j
[k
us 

d
s f
y
, 

N
k=
ksa 
}k
jk
 o

kafN
r 

l
a[;

k 
d
ks 
fy

[k
 n

sx
kA

,d
 p

Vk
bZ 

esa 
l
s ,

d
 i

j 
cSB

sx
k 
v
kSj
 l

qfo
/kk
çn

kr
k 
N
k=
ksa 
l
s i

wN
sx
k 
fd

 f
rr

y
h 
d
s i

kl
 v

c 
fd

ru
k 
iSl

k 
gS 

v
kSj
 ç

R;
sd
 e

ke
y
s e

sa N
k=
 m

l
 l

a[;
k 
d
h 
x
.k
uk
 d

jsax
s t

ks 
os 

d
gr

s g
SaA 

;g
 r

c 
rd

 t
kj
h 
jg

sx
k 
t
c 

rd
 

x
fr
fo
f/k
 l

Hkh
 N

k=
ksa 
d
h 
Hkk
x
hn
kj
h 
l
qfu
f'
p
r 

ug
ha 
d
jr

h 
gSA

 

b½
 l

qfo
/kk
çn

kr
k 
rc

 ,
d
 N

k=
 d

ks 
d
‚y

 d
jsx

k 
v
kSj
 m

l
s d

aVsu
j 
esa 

uac
j&

y
s[k
u 

d
kM
Z d

s l
kF
k 
x
f.
kr
 e

sa c
SBu

s 
d
s f
y
, 

d
gsx

kA
 ç

R;
sd
 e

ke
y
s e

sa] 
v
U;

 N
k=
 b

l
s l

R;
kfi

r 
d
jsax

sA 
fQ

j 
l
s] 
l
qfo
/kk
çn

kr
k 
bl

s x
f.
kr
 e

sa j
[k
us 

d
s f
y
, 

N
k=
ksa 
}k
jk
 o

kafN
r 

l
a[;

k 
d
ks 
fy

[k
 n

sx
kA

'k
wU;

 d
h 
v
o/
kkj

.k
k

'k
wU;

 d
k 
fo
p
kj
 ,

d
 d

Vk
sjs 
esa 

rh
u 

;k
 p

kj
 d

km
aVj

 j
[k
d
j 
v
kSj
 ,

d
&
,d

 d
jd

s ?
kV
kd

j 
d
Vk
sjs 
d
ks 
[k
ky

h 
d
jd

s f
n;

k 
t
k 
l
d
rk
 g

SA 
gj

 c
kj
 N

k=
ksa 
d
ks 
,d

&
,d

 d
jd

s d
km
aVj

 d
e 

d
ju

k 
iM

+rk
 g

S v
kSj
 i

wN
uk
 g

ksr
k 

gS 
fd

 f
d
ru

s l
ok
y
 g

SaA 
fQ

j 
et

snk
j 
d
ke
ksa 
t
Sl
s d

wnu
k] 

rk
y
h 
ct

ku
k] 

p
kj
ik
 g

kV
k] 

fr
ui

k 
gk
Vk
] 
nqi

k 
gk
Vk
] 

,d
 i

k 
gk
Vk
] 
v
p
ku
d
 p

y
us 

d
s f
y
, 

d
gu

s o
ky

s t
hj
ksi
k] 

bl
h 
rj

g 
'k
wU;

 d
s f
op

kj
 d

ks 
et

cwr
 f
d
;k
 t

k,
A 

x
f.
kr
 e

sa] 
ek
sfr
;k
sa d

h 
ek
=
k 
d
ks 
'k
wU;

 v
oL

Fk
k 
esa 

d
e 

fd
;k
 t

ku
k 
p
kfg

,A
 

x
f.
kr
] 
,d

 c
rZu

 v
kSj
 

d
qN
 d

km
aVj

 
10

 f
eu

V

v
kj
ksg
h 
v
kSj
 

v
oj

ksg
h 
Ø
e 

esa 
l
a[;

kv
ksa 
d
ks 
cr

k,
a 

v
kSj
 f
y
[k
sa

d
kM
Z d

h 
N
ksV
h 
l
a[;

k 
d
ks 
N
k=
ksa 
}k
jk
 l

ewg
ksa 
esa 

fo
Hkk
ft

r 
fd

;k
 t

k,
x
k] 

,d
 c

kj
 c

M
+s l

s N
ksV
s v

kSj
 N

ksV
s l

s 
cM

+s r
d
A 

bl
 r

jg
] 
l
a[;

kv
ksa 
d
ks 
v
kj
ksg
h 
v
kSj
 v

/kh
u 

Ø
e 

esa 
O;
of
LF
kr
 d

ju
s d

k 
v
H;

kl
 f
d
;k
 t

k,
x
kA
  

d
kM
Z d

h 
1&

9 
N
ksV
h 

l
a[;

k
10

 f
eu

V



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

171

10
 l

s 2
0 

rd
 d

h 
l
a[;

kv
ksa 
d
ks 
fx
uu

s] 
ig

p
ku
us]
 f
y
[k
us 

v
kSj
 i

<+u
s e

sa l
{k
e 

gk
sus 

d
s u

kr
s

x
f.
kr
 d

k 
m
i;

ksx
 d

jd
s] 
v
ki
d
ks 
l
a[;

kv
ksa 
d
ks 
1 

l
s 2

0 
rd

 x
q.k
k 
d
ju

k 
l
h[
ku
k 
gk
sx
kA
 x

f.
kr
 d

k 
m
i;

ksx
 

d
jd

s i
wjh
 d

{k
k 
d
s f
y
, 

d
ke
 f
d
;k
 t

k 
l
d
rk
 g

SA 
fd

l
h 
Hkh
 ,

d
 f
o'

ks"k
 L
Fk
ku
 d

h 
ig

p
ku
 d

jsa 
v
kSj
 N

k=
ksa 
d
ks 

bl
s f
x
uu

s n
saA 

çR
;sd

 e
ke
y
s e

sa] 
v
U;

 N
k=
 b

l
s l

R;
kfi

r 
d
jsax

sA 
  
  

x
f.
kr
] 
uac

j 
d
kM
Z 

gSax
 f
d
;k
 t

k 
l
d
rk
 

gS 
fd

30
 f
eu

V

nl
 d

k 
l
ewg

 
x
Bu

 v
kSj
 L
Fk
ku
h;
 

x
q.k
oÙ

kk 
d
h 
v
o/

kkj
.k
k

cP
p
ksa 
d
ks 

pl
ac

e 
 v

al
ue

 k
it 

fd
V 

esa 
nl

 d
h 
 

v
o/
kkj

.k
k 
fn
;k
 t

ku
k 
p
kfg

,A
 1

0 
d
k 
v
Fk
Z g

S f
d
 9

 d
s c

kn
 ,

d
 v

kSj
 n

l
 g

S] 
v
kSj
 ;

g 
fd

 n
l
 d

k 
,d

 
caM

y
 c

uk
d
j]
 b

l
s b

d
kb
;k
sa d

h 
l
a[;

k 
d
s l

kF
k 
v
iu

k 
ek
Sfy

d
 v

arj
 f
n[

kku
k 
gk
sx
kA
 b

l
 L
rj

 i
j 
l
a[;

kv
ksa 
d
s 

l
ke
qfg
d
j.
k 
d
h 
v
ko
';

d
rk
 d

ks 
l
e>

ku
k 
Hkh
 v

ko
';

d
 g

SA 

,d
 c

kj
 n

l
 d

s c
aM
y
 d

h 
d
Yi

uk
 d

ju
s d

s c
kn
] 
10

 d
s c

kn
 d

h 
l
a[;

k] 
t
Sl
s f
d
 1

1]
 1

2]
 1

3]
 v

kfn
] 
nl

 d
s 

caM
y
 v

kSj
 L
Fk
ku
 e

wY;
 f
d
V¼

pl
ac

e 
 v

al
ue

 k
it½
d
h 
bd

kb
Z l

ke
x
zh 
l
s c

us 
gk
sus 

p
kfg

,A
 b

l
 r

jg
 1

9 
rd

 d
s 

uac
j 
fl

[k
k,
 t

k,
ax
sA 

 

bl
 L
rj

 i
j]
 ;

fn
 c

Pp
k 
10

 d
k 
caM

y
 c

uk
us 

d
s f
y
, 

l
gt

 g
S] 
rk
s c

Pp
ksa 
d
ks 
l
wfp

r 
fd

;k
 t

ku
k 
p
kfg

, 
fd

 
nk
s n

l
 c

aM
y
ksa 
d
k 
er

y
c 

20
 ;

k 
21

0 
gSA

Pl
ac

e 
 V

al
ue

 K
it

30
 f
eu

V

t
ksM
+ v

kSj
 ?
kV
ko
 

d
h 
v
o/
kkj

.k
k,
a

v
ki
d
ks 
fd

l
h 
p
ht

 d
s l

kF
k 
t
ksM
+&
?k
Vk
o 

d
k 
fo
p
kj
 n

suk
 g

ksx
kA
 m

nk
gj

.k
 d

s f
y
,]
 ;

fn
 v

ki
 6

 l
ax
ej

ej
 e

sa 
3 

l
ax
ej

ej
 t

ksM
+rs 

gSa]
 r

ks 
d
qy
 l

ax
ej

ej
 6

 $
 3

 ¾
 9

 V
u 

gk
sx
kA
 b

l
d
s v

y
ko
k 
;k
sx
 d

s e
ke
y
s e

sa '
d
qy
']
 

'd
qy
']
 '
,d

 l
kF
k'
 d

qy
 v

kfn
 '
kCn

ksa 
d
k 
m
i;

ksx
 f
d
;k
 t

ku
k 
p
kfg

,A
 b

l
 r

jg
 d

s ?
kV
ko
 d

s e
ke
y
s e

sa] 
fd

l
h 

Hkh
 8

 l
s 3

 d
km
aVj

 t
Sl
s d

km
aVj

ksa 
d
h 
l
a[;

k 
d
ks 
?k
Vk
d
j 
5 

fd
;k
 t

ku
k 
p
kfg

,A
 ?
kV
ko
 d

h 
fL
Fk
fr
 e

sa H
kh 

d
e]
 

[k
ks;
k 
[k
ks;
k] 

[k
ks;
k 
v
kfn

 '
kCn

ksa 
d
k 
ç;

ksx
 d

ju
k 
iM

+rk
 g

SA 
bl

 r
jg

 ,
d
 c

kj
 t

ksM
+&
?k
Vk
o 

d
h 
v
o/
kkj

.k
k 
gk
s 

t
ku
s d

s c
kn
 t

ksM
+&
?k
Vk
o 

d
k 
v
ko
snu

 f
d
;k
 t

k 
l
d
rk
 g

SA 
 v

ki
 d

k;
Z i

=
d
ksa 
d
k 
m
i;

ksx
 d

jd
s b

l
 d

ke
 d

s 
fy

, 
v
H;

Lr
 g

ks 
t
k,
x
kA

,d
 c

rZu
 v

kSj
 d

qN
 

d
km
aVj

30
 f
eu

V

20
 l

s 5
0 

rd
 d

h 
l
a[;

k
x
f.
kr
 d

k 
m
i;

ksx
 d

jd
s] 
v
ki
d
ks 
l
a[;

kv
ksa 
d
ks 
20

 l
s 5

0 
rd

 x
q.k
k 
d
ju

k 
l
h[
ku
k 
gk
sx
kA
  

ek
y
k 
d
k 
m
i;

ksx
 

d
jd

s i
wjh
 d

{k
k 
d
s f
y
, 

d
ke
 f
d
;k
 t

k 
l
d
rk
 g

SA 
d
ksb
Z H
kh 

fo
f'
k"V

 L
Fk
ku
 d

h 
ig

p
ku
 d

jsa 
v
kSj
 N

k=
ksa 
d
ks 

bl
s f
x
uu

s n
saA 

çR
;sd

 e
ke
y
s e

sa] 
v
U;

 N
k=
 b

l
s l

R;
kfi

r 
d
jsax

sA

x
f.
kr

30
 f
eu

V



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

172

LF
kku

h;
ek
u 

fo
p
kj

LF
kku

h;
ek
u 

d
k 
v
ank
t
k 
y
x
ku
s d

s f
y
, 

,d
 d

gk
uh
 d

h 
en

n 
y
h 
t
k 
l
d
rh
 g

SA 
t
Sl
s e

qUu
h 
ck
ck
 g

j 
jk
st
 

t
ax
y
 e

sa y
d
M
+h 
y
sus 

t
kr
s g

SaA 
m
l
d
s f
ir

k 
us 

y
d
M
+h 
d
ks 
ck
t
kj
 e

sa c
sp
 f
n;

kA
 x

qy
kc
 e

qUu
h 
v
iu

s f
ir

k 
d
s 

ck
t
kj
 e

sa t
ku
s l

s i
gy

s y
d
M
+h 
iSd

 d
jr

h 
gSA

 o
g 

y
d
M
+h 
d
s n

l
 V

qd
M
+ksa 
d
k 
,d

 c
aM
y
 c

uk
rk
 g

SA 
v
kt

 
eqU
uh
 u

s v
iu

s f
ir

k 
d
ks 
y
d
M
+h 
d
s r

hu
 c

aM
y
 c

ka/k
 f
n,

 g
SaA 

m
l
d
s f
ir

k 
us 

y
d
M
+h 
d
ks 
ck
t
kj
 e

sa c
sp
 f
n;

kA
 

v
kSj
 m

l
d
s i

kl
 y

d
M
+h 
d
s i

kap
 v

U;
 V

qd
M
+s i

M
+s g

q, 
gSaA

 ;
gk
a l

qfo
/kk
çn

kr
k 
iqv

ky
 d

ks 
y
d
M
+h 
d
s :

i 
esa 

m
i;

ksx
 d

jsx
k 
v
kSj
 b

l
s e

qUu
h 
d
h 
rj

g 
caM

y
 f
n[

kk,
x
kA
 v

ki
 e

qUu
h 
d
h 
y
d
M
+h 
d
s V

qd
M
+ksa 
d
h 
d
qy
 l

a[;
k 

t
ku
uk
 p

kg
sax
sA

fQ
j 
og

 N
k=
ksa 
d
ks 
l
ewg

ksa 
esa 

fo
Hkk
ft

r 
d
jsx

k 
v
kSj
 c

ksM
Z i

j 
d
qN
 v

kSj
 l

a[;
k,
a f
y
[k
sx
k 
fd

 N
k=
 m

l
 V

he
 e

sa 
caM

y
 c

uk
,ax

s t
ks 
os 

ig
y
s c

uk
rs 

gSa]
 t

hr
sax
sA 

t
ku
uk
 p

kg
rs 

gSa 
fd

 ç
R;

sd
 {
ks=
 e

sa f
d
ru

s n
'k
d
 v

kSj
 b

d
kb
;k
a 

gSaA

St
ra

w,
 R

ub
be

r 
Ba

nd
a 

an
d 

Pl
ac

e 
Va

lu
e 

Ki
t

30
 f
eu

V

l
a[;

k 
d
ks 
LF
kku

h;
 

ek
u 

d
s v

uql
kj
 

O;
of
LF
kr
 d

hft
;s

d
kx
t
 i

j 
d
bZ 

uac
j 
fy

[k
sa v

kSj
 m

Ug
sa N

k=
ksa 
d
ks 
nsa]
 o

s L
Fk
ku
h;
 e

ku
d
ksa 
d
s v

uql
kj
 m

u 
uac

jk
sa d

h 
O;
oL

Fk
k 

d
jsax

sA 
bl

 r
jg

 l
s b

l
d
h 
v
kn
r 

M
ky

saA
10

 f
eu

V

gSaM
gsY

M
 t

ksM
+sx
k 

v
kSj
 ?
kV
k,
x
k

,d
 c

kj
 l

ke
kU;

 ;
ksx
 ?
kV
ko
 ç

fØ
;k
 v

PN
h 
rj

g 
l
s g

ks 
t
ku
s d

s c
kn
] 
gk
Fk
 e

sa j
[k
s x

, 
t
ksM
+ v

kSj
 ?
kV
ko
 d

h 
v
o/
kkj

.k
k 
nh
 t

ku
h 
p
kfg

,A
 b

l
 e

ke
y
s e

sa] 
10

 d
s I
y
sl
 o

SY;
w f
d
V 

d
s c

aM
y
 d

h 
v
o/
kkj

.k
k 
d
k 
m
i;

ksx
 d

jd
s] 

cP
p
ksa 
d
s f
y
, 

;g
 l

e>
uk
 v

kl
ku
 g

ksx
k 
fd

 D
;k
 o

s d
ke
 d

jr
s g

SaA

gk
Fk
 l

s v
k;
ksft

r 
;k
sx
 ?
kV
ko
 d

s e
ke
y
s e

sa] 
,d

 c
aM
y
 c

uk
us 

v
kSj
 c

aM
y
 d

ks 
gV

ku
s d

s f
op

kj
 d

k 
m
i;

ksx
 f
d
;k
 

t
k,
x
kA
 b

l
 r

jg
 l

s c
gqr

 l
kj
h 
v
kn
rsa 

gk
sax
hA

cg
h[
kkr

s e
sa f
y
f[
kr
 e

sa g
kF
k 
esa 

j[
ku
s d

s f
y
, 

t
ksM
+&
?k
Vk
o 

fd
;k
 t

k,
x
kA
 b

l
d
s f
y
, 

v
ki
d
ks 
d
kM
Z i

j 
ig

y
s 

l
s j
kf'

k 
fy

[k
uh
 g

ksx
hA

St
ra

w,
 R

ub
be

r 
Ba

nd
a 

an
d 

Pl
ac

e 
Va

lu
e 

Ki
t

20
 f
eu

V



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

173

x
q.k
k 
d
h 
v
o/
kkj

.k
k

1-
 ç

Lr
qfr
 &

 f
d
r
u
s i

Sj

,d
 [

ksr
 e

sa 5
 c

d
fj
;k
a p

j 
jg

h 
gSaA

 ,
d
 c

d
jh
 d

s f
d
ru

s i
Sj\

 l
Hkh
 i

Sjk
sa d

k 
d
qy
A 

ck
sM
Z d

k;
:
Z 

4$
4$

4$
4$

4$
4$

4¾
20

;k
] 
5 

ck
j 
8 

¾
 2

0

;k
] 
5 

× 
4 

¾
 2

0

2-
 V

he
 d

s f
ue

kZ.
k 
d
k 
[k
sy
:

l
Hkh
 c

Pp
s m

Bd
j 
v
iu

s g
kF
kksa 

l
s ?
kwe
sax
s] 
l
qfo
/kk
çn

kr
k 
d
Hkh
&
d
Hkh
 r

ky
h 
ct

kd
j 
3]
 4

] 
5 

v
kfn

 d
gsax

sA 
,sl

k 
d
gr

s g
h 
og

 v
iu

s d
gs 

uac
jk
sa d

s f
gl

kc
 l

s g
kF
k 
id

M
+d
j 
Vh
e 

esa 
[k
M
+s g

ks 
t
k,
ax
sA 

t
ks 
y
ksx
 m

ud
s }

kj
k 
d
gs 

x
, 

uac
jk
sa i

j 
[k
M
+s u

gh
a g

ks 
l
d
rs 

gSa]
 m

Ug
sa v

y
x
 d

j 
fn
;k
 t

k,
x
k 
v
kSj
 n

wj 
y
s t

k;
k 
t
k,
x
kA
 ;

fn
 2

0 
cP

p
s 

,d
 g

h 
l
e;

 e
sa ?
kwe
rs 

gSa 
v
kSj
 o

g 
d
gr

s g
Sa f
d
 3

] 
rk
s N

k=
 3

 d
k 
,d

 l
ewg

 c
uk
,ax

sA 
bl

 f
LF
kfr

 e
sa] 
6 

× 
3 

¾
 

18
 y

ksx
 l

ewg
 g

ksax
s v

kSj
 2

 d
ks 
N
ksM
+ f
n;

k 
t
k,
x
kA
  
cP

p
ksa 
d
ks 
ck
sM
Z i

j 
fn
[k
k;
k 
t
ku
k 
p
kfg

,&
 

3$
3$

3$
3$

3$
3$

3 
¾
 1

8

;k
] 
6 

x
quk
 3

 ¾
 1

8

;k
] 
6×

3 
¾
 1

8

20
 f
eu

V

l
k>

k 
d
ju

s d
k 

fo
p
kj
 

Th
e 

id
ea

 o
f 

sh
ar

in
g 

N
k=
ksa 
d
ks 
15

 y
ksx
ksa 
d
ks 
cqy

k;
k 
t
k,
x
k 
v
kSj
 d

c 
m
Ug
sa 3

 l
ewg

ksa 
esa 

fo
Hkk
ft

r 
fd

;k
 t

k,
x
k 
v
kSj
 d

c 
m
Ug
sa 5

 
l
ewg

ksa 
esa 

fo
Hkk
ft

r 
fd

;k
 t

k,
x
kA
 

20
 c

ht
 ;

k 
d
qN
 H
kh 

ft
l
s f
x
uk
 t

k 
l
d
rk
 g

S m
l
s ,

d
 d

aVsu
j 
esa 

j[
kk 

t
k,
x
kA
 f
Q
j 
m
Ug
sa p

kj
 d

aVsu
jk
sa e

sa 
l
ek
u 

Hkk
x
ksa 
esa 

fo
Hkk
ft

r 
fd

;k
 t

k,
x
k 
v
kSj
 m

Ug
sa j
[k
us 

d
s f
y
, 

d
gk
 t

k,
x
kA
 b

l
d
s c

kn
 N

k=
ksa 
d
ks 
uac

jk
sa d

s 
t
fj
, 

ck
aVu

s d
k 
v
kb
fM
;k
 f
n;

k 
t
k,
x
kA
 m

nk
gj

.k
 d

s f
y
,]
 2

0 
÷ 
4 

¾
 5

A

Se
ed

s o
r a

ny
th

in
g 

th
at

 c
an

 b
e 

co
un

te
d]

 P
la

ce
 

Va
lu

e 
Ki

t

30
 

m
in

ut
es



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

174

Annexure 16: VO Format 

lkekftd dk;Z ekfld çfrosnu ¼xzke laxBu f'k{kk lfefr ds dkeksa dh leh{kk½ 
gj eghus bl çi= dks Hkjdj lh-,y-,Q- dh cSBd esa lk>k djuk gS|

ekfld dk;Z çxfr:

fiNys ehfVax esa fy, x, fu.kZ; dh leh{kk :

'kkyk fodkl ;kstuk ds fØ;kUo;u dh leh{kk :

xzke laxBu dk uke ekg o"kZ

fooj.k gk¡/ugh fVIiM+h 

cnyko nhnh rFkk f'k{kk lfefr }kjk xzke laxBu dh cSBd 
esa f'k{kk ds eqís ij ppkZ

xzke laxBu v/;{k }kjk CLF dh cSBd esa f'k{kk ds eqís ij 
ppkZ

xzke laxBu iqLrdky; dh O;oLFkk

ekSgYyk d{kk ,oe 
iqLrdky; foftV

lapkyd ls ckr phr gqbZ

cPpks ds lkFk dksbZ xfrfof/k djokbZ

ikyd ekfld cSBd

fdlh mRlo ;k lekjksg dk vk;kstu 

Ø f'k{kk fodkl gsrq fy, x, fu.kZ; dk;Z fLFkfr ftEesokjh le; lhek

iw.kZ v/kwjk 'kq: ugha

1

2

3

4

Ø f'k{kk fodkl gsrq fy, x, fu.kZ; dk;Z fLFkfr ftEesokjh le; lhek

iw.kZ v/kwjk 'kq: ugha

1

2

3

4
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xzke laxBu }kjk fd, x, ç;kl :

fooj.k 
fiNys eghus rd la[;k/ fLFkfr 

¼vPNh] Bhd] [kjkc½ 
bl eghus dh la[;k/ fLFkfr 

¼vPNh] Bhd] [kjkc½ 

Ldwy/iqLrdky;  u tkus okys 
cPpks dh la[;k ¼1 ls 5oh rd ds 
cPps½ 

,sls ?kjksa dh la[;k tgka ikyd 
cPpks dh f'k{kk ij /;ku ns jgs gSa

ikydks dh la[;k ftuls  f'k{kk ds 
eqís ij ppkZ gqbZ gS 

xk¡o Lrj ij py jgs ekSgYyk d{kk  
dh fLFkfr :

1- xk¡o ds ;qok }kjk lapkyu

2- f'k{kdks }kjk lapkyu

cPpks dh f'k{kk dks csgrj cukus ds 
fy, iqLrdky; dh fLFkfr 

ladqy lzksr dsaæ ls iqLrdksa dk 
vknku çnku 

f'k{kdks dh Hkkxhnkjh ¼f'k{kd vkSj 
cPpks dk vuqikr½ 

cPpks dks xfrfof/k vk/kkfjr i<+kus 
dh xq.koÙkk ¼fLFkfr½ 

cPpks ds lh[kus dk Lrj 

vU; 1

vU; 2

cnyko nhnh ds gLrk{kj & ………………………………………

xzke laxBu ds v/;{k ds gLrk{kj & ………………………………………
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Annexure 16: ECV Training Module 1

igyk fnu:

l= 1 : Lokxr ,oa ifjp;

mís';: 
 y dk;Z'kkyk ds fy, vuqdwy okrkoj.k& etsnkj o [kqyk 

 y ,d nwljs dks tkuuk: çfrHkkxh&çfrHkkxh; çfrHkkxh&lapkyd 

 y vuqHko djuk ets&ets es dSls lh[krs gS| 

xfrfof/k 1a: rqe ges tkuks] ge rqEgsa tkus 

le;: 15&20 feuV 

rS;kjh: lapkyd dks Hkkxhnkfj;ksa dks ,d xksys es cSBuk gksxk] blds vfrfjä dVs gq;s dkMZ 'khV] Ldsp isu vkSj 
lsQfV fiu dh vO;';drk gksxhA

djus dk rjhdk: çfrHkkfx;ksa dks viuk uke crkus ds fy, dgs] uke ds lkFk&lkFk çsfjr djs dh oks viuk jgus 
dk LFkku] VO ;k lewg es viuk in] rFkk viuh ftanxh dk dksbZ [kq'kuqek iy ;k ?kVuk crk,| bl nkSjku çf'k{k.k 
ds mís';ksa dks lk>k djsa vkSj tkuus dh dksf'k'k djs çfrHkkfx;ksa dh D;k mis{kk gSA

/;ku nsa: bl 'kqjokrh xfrfof/k es nhfn;ksa dk [kwc eukscy c<+k;k tk,& ,d ,slk ekgkSy cus ftles çfrHkkxh 
viuh ckr j[kus es f>>ds uA

xfrfof/k 1b: esjh nhnh fdYyq 

le;: 30 feuV 

rS;kjh: mRlkfgr lapkyd& rkfd xfrfof/k djrs le; mudk tks'k lHkh çfrHkkfx;ksa rd iksgpsA  

djus dk rjhdk: lHkh çfrHkkfx;ksa dks nks iafä;ksa es [kM+s gksus ds fy, cksysa] lHkh ,sls [kM+s gks ds ,d nwljs ds 
vkeus&lkeus gks| ,d ckj fQj lHkh ,d nwljs dk uke tkus] uke tkus ds ckn uhps fy[kh dfork ,D'ku ds 
lkFk x;s&

"vjs nhnh fdYyq ¼uke ds vuqlkj Hkh lacksf/kr dj ldrs gSa] tSls dh vxj fdlh dk uke xhrk gS rks& fxYyw½ 

py dj ysrs gS feYyq]

Hkjk ugha D;k fnYyq]

fQj dj ysrs gS feYyqA"

bls nks&rhu ckj nksgjk, tc rd çfrHkkfx;ksa dks ;kn u gks tk,| blds ckn nks iafä;k¡ vkSj tksM+s&

"dc rd djsaxs feYyq]

py lSj is fdYyqA" 

bu iafä;ksa ds ,D'ku es ,d çfrHkkxh eksVj&lkbfdy pyk; vkSj nwljk ihNs cSBs| iwjs gky es ?kweuk] ,d nwljs 
dk vfHkoknu djukA

bl xfrfof/k ds vkf[kj es çfrHkkfx;ksa dks vius lkFkh ds lkFk ,d ,slk vuqHko ckVuk dks dgs] ftles mUgs dqN 
lh[kus es [kwc etk vk;k gksA
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/;ku nsa: dksbZ Hkh çfrHkkxh NwVs u] vkSj lcdh 'keZ dqN de gks tk,| xfrfof/k [kRe gksus ds ckn ,d nks çfrHkkxh 
ls mudk xfrfof/k dks ys ds vuqHko iwNs vkSj bl xfrfof/k dk mns'; t:j crk,a& dbZ ckj çfrHkkxh xfrfof/k 
dk mns'; ugha le> ikrs vkSj mls djuk mUgs O;FkZ yxrk gSA 

,d nks çfrHkkfx;ksa ds m/kkj.k ysrs gq;s bl ckr ij ppkZ t:j djsa dh lh[kus es etk D;w vk;k| bl l= dks 
fojke yxrs gq;s vyxs l= dh vksj c<+sA

l= 2: gekjk lekt vkSj f'k{kk

mís';: 
 y lekt es f'k{kk ds ifjis{k dks le>uk 

 y f'k{kk dks jkstxkj ds lk/ku ,oa t:jrksa ds ijs ns[kuk 

 y f'k{kk& lkekftd cnyko dk lk/ku ¼tool½&¼U;k;] lekurk] neu ls vktknh] çse&Hkkouk: values½

 y Cy‚d/xk¡o es f'k{kk ds Lrj dks le>uk&tsaMj ds vk/kkj ij 

xfrfof/k 2a: leL;k o`{k fo'ys"k.k

le;: 60 feuV 

rS;kjh: pkVZ isij vkSj  ekdZj| çfrHkkfx;ksa dks lewg es ckVsaA

rjhdk: lHkh çfrHkkfx;ksa dks NksVs lewg es ckVsa| xfrfof/k dk mís'k le>k;s| gj ,d lewg es xfrfof/k ds fy, 
lkexzh ckVsa vkSj nksckjk NksVs lewg es xfrfof/k djus dk rjhdk le>k,¡A 

gj lewg ppkZ dj ds ,d o`{k cuk,& rus es f'k{kk dh çeq[k leL;k,¡] tM+ks es laHkkfor dkj.k] vkSj 'kk[kk vkSj 
ifÙk;ksa es muds rRdkyhu vkSj nwjxkeh çHkkoA 

,d NksVs ls presentation ds ek/;e ls lHkh lewg vius o`{k ,d nqljs ls lk>k djsaA

lkjs lewgks ds points dks feyk dj conclude djsaA

/;ku nsa: lewg es ,d ls nks çfrHkkxh lfØ; ¼;k cksyus okys gks½| lewg es ppkZ ds nkSjku lapkyd vius inputs 
nsrs jgs& rkfd lewgksa dks fn'kk feyrh jgsA presentation ds nkSjku çfrHkkfx;ksa dks çsfjr djsa ,d nwljs ls loky 
iwNus ds fy,A

xfrfof/k 2b: fp=&pkVZ presentation vkSj discussion 

le;: 30 feuV 

rS;kjh: fp=&pkVZ; çfrHkkfx;ksa dks cM+s xksys es cSBus ds fy, dgk tk,A

rjhdk: fp=&pkVZ }kjk cPpksa dh i<+kbZ&fy[kkbZ dk Lrj] yM+fd;ksa dh Ldwy esa ukekadu dh nj] HkkSfrd fLFkfr 
ij vkdM+ksa dk çLrqfrdj.k djuk| fp= pkVZ ckfydk ezR;q nj ¼girl child mortality rate½]ckfydk f'k{kk nj ¼girls 
education rate½] OOSC rate tSls fofHkUu fo"k;ksa ij gksuk pkfg,A dqN ,sls gh fp=k pkVZ annexured gSA 

/;ku nsa: lHkh fp= pkVZ çfrHkkfx;ksa es ckVuk ¼circulate½ gksA gj pkVZ ij vPNs ls ppkZ gks] ppkZ çfrHkkfx;ksa ds 
vuqHko ls tksM+h gqbZ gksA    



Tr
an

sf
or

m
in

g 
Ru

ra
l I

nd
ia

 F
ou

nd
at

io
n

178

l= 3: f'k{kk l'kfädj.k çksxzke

mís';:
 y TRI& education pathways dh le> 

 y ,dyO; rFkk vU; laLFkk;ksa dk ifjp;& vHkh rd ds dke dh le>

 y ECV dk jksy dh le> 

xfrfof/k 3a: ¶yks&pkVZ& fiNys ls vyxk    

le;: 45 feuV

rS;kjh: OgkbV cksMZ vkSj ekdZj 

rjhdk: fiNyh xfrfof/k;ksa ¼o`{k& fo'ys"k.k vkSj fp=&pkVZ½ dks ;kn djrs gq;s çfrHkkfx;ksa ls f'k{kk ls tqM+h 
leL;kvks dks crkus ds fy, dgsaA bu leL;ksa dks OgkbV cksMZ ij fy[k fy;k tk,A leL;kvksa ds lkeus muls tksM+s 
fgrdjdks dks Hkh iwNs vkSj fy[ksaA fQj bu lc dks connect djrs gq;s pathways dks le>k;sA 

/;ku nsa: çfrHkkxh fiNyh lHkh xfrfof/k;ksa dks ,d lexz :i es ns[k ldsA ,sls fgrdjdks ¼SMC member, BRC 
vkfn½ ds ckjs es t~;knk ppkZ u gks ftls çfrHkkxh [kqn igpku u lds ¼vyxs fnu ds fy, NksM+s½A pathways çfrHkkfx;ksa 
dks lgtrk ls ¼organically½ le> es vk,A 

xfrfof/k 3b: çfrHkkxh ¼Presentation½ 

le;: 30 feuV

rS;kjh: ç‚tsDVj vkSj ppt

rjhdk: lexz fodkl dh ifj;kstuk ls tqM+h lHkh laLFkkvksa ds lkFk ,dyO; }kjk fd, vHkh rd ds dke ¼xkao] 
Ldwy vkfn dh la[;k½ rFkk vU; laLFkkvksa ds ckjs es& ppt| ppkZ djrs gq;s çfrHkkfx;ksa ls iwNs bruk lc lquus 
le>us ds ckn oks vius xk¡o es D;k dj ldrha gSa& bl rjhds ls ECV ds jksy ds ckjs es crk;A 

/;ku nsa: lexz fodkl ifj;kstuk çfrHkkfx;ksa dks Hk;Hkhr ¼ intimidate½ u djs vkSj oks blls lp es [kqn dks 
lg;ksxh ¼ associate½ dj ldsA ECV dk jksy lgt rjhds ls crkuk ¼ description organic process½ gS tks 
çfrHkkfx;ksa dks [kqn ,glkl gks u dh lapkyd mUgs crk, ¼order ds :i es½| jksy ds ckjs es ppkZ lapkyd dHkh 
Hkh dj ldrh ¼ldrk½ gS& ,slk od~r tc ECV dks motivate dj ds\

iwNk tk,& bles vki D;k dj ldrha gSa\ ¼,sls /khjs /khjs ECV viuk role le>rs tk,½A 

fu"d"kZ ¼CONCLUSION½: xhr& lkjs v{kj i<+rh tk/ eSa Hkh Hkuus tkÅ¡xhA 
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nwljk fnu: 
nwljs fnu dh 'kq#vkr es fiNys fnu dk revision t:j gks tk,| çfrHkkfx;ksa ls lh/kk iwNus dh ctk,] fiNys 
fnu dk reference ns ds ;k placards fn[kk ds revision djok;k tk,| fdlh dfork ds ek/;e pqIih rksM+dj   
¼ice&break½ dj ldrs gSA

¼15 feuV½ 

çfrHkkxh lh[ksaxs: 

vf/kdkj D;k gS vkSj D;w¡ dh tk, mldh ekax

f'k{kk dk vf/kdkj D;k gS\

SMC, SDP vkSj Ldwy çksQkby D;k\

f'k{kk dh csgrjh es SHG, VO, PRI, vkSj GP LFkkfu;s lfefr dk D;k jksy gS\

l= 1: RTE D;k vkSj D;w¡\

mís';:
 y vf/kdkjksa ds ckjs es basic conceptual clarityA

 y RTE basic provisions ds ckjs es le> 

 y SMC& D;k] D;w¡ vkSj dSls\

xfrfof/k 1a: ge dkSu vkSj ;s vf/kdkj D;w¡\

le;: 20 feuV 

rS;kjh: lapkyd dksf'k'k djs] ,sls vuqHkoks dks ;kn djus dh ftlls vf/kdkj dk concept çfrHkkfx;ksa dks le>k;k 
tk ldsA 

rjhdk: ;gk¡ ge gd ;k vf/kdkj dh ckr djus ds fy, vxj nks ,d gh uke ds çfrHkkxh gksa] rks muds uke dks 
mnkgj.k Lo:i ysdj ckr dj ldrs gSaA fd eku yks >hukckbZ dh tehu gS] vkSj ;g nwljh >huk ckbZ vkdj 
mlij viuk  ?kj cuk ys rks vki D;k djksaxsA tokc vkus ij loky djsa fd vki D;ksa f'kdk;r djksxs\ D;ksafd 
tehu gekjk gS] ml ij gekjk vf/kdkj gS & rks vf/kdkj dh ckr ;gk¡ ls 'kq: gks ldrh gS & ,d ljy life 
experience ds lkFkA

fQj f'k{kk ds vf/kdkj dh ckr dj ldrs gSa &dY;k.kdkjh jkT; dh 'kq#vkr djrs gq,] Hkkjrh; jkT; us  
laoS/kkfud okns fd, gSa vkfnA¼ introducing the welfare state] the constitutional promises Indian state has 
made etc-½

/;ku nsa: çfrHkkxh vPNs ls ^vf/kdkj/gd* dk concept le>s rkfd vkxs py ds mUgs RTE dks Hkh ys ds vPNh 
understanding gks| ;g le> ECV dks internal motivation ds fy, vkOgku ¼invoke½ djsxk|  

xfrfof/k 1b: RTE& presentation

le;: 45 feuV 

rS;kjh: School profile booklet rS;kj j[kuk|

rjhdk: School profile booklet ds ek/;e ls çfrHkkfx;ksa dks RTE ds ckjs es le>ukA RTE es basic provision ds 
ckjs es çfrHkkfx;ksa dh le> fodflr djuk| loky& tokc dj ds concepts dks clear djuk rFkk rdZ&fordZ 
ds ek/;e ls gdks dh ekax dh le> c<+kukA
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/;ku nsa: ;g l= çf'k{k.k dk egRoiw.kZ l= gS] ftl ij [kklk tksj nsuk gksxkA çfrHkkfx;ksa esa vius gdksa dks ys 
ds ,slh le> cu lds ftlls og vkxs mldh ekax djuk Hkh viuk gd le>sA 

xfrfof/k 1c: SMC& UNICEF dh fQYe 

le;: 45 feuV 

rS;kjh: ç‚tsDVj dks le; vuqlkj rS;kj j[ksaA 

rjhdk: fQYe dks igyh ckj es iwjh fn[kk;s vkSj nwljh ckj es jksd jksd ds ppkZ djrs gq;s vkxs c<+k,A 

/;ku nsa: gj pj.k ij çfrHkkxh fiNyh phtksa ds vk/kkj ij vkxs dh le> fofdflr djs| lapkyd le; le; ij 
fiNys l=ks dk references nsrs gq;s vkxs dh phtksa ij ppkZ djsa| çsfjr djsa çfrHkkxh t~;knk ls t~;knk loky 
iwNs vkSj bu concepts dks ljyrk ls le> ik;s| lkjh phtsa çfrHkkfx;ksa ds lkeus ,d process es fn[ks u dh 
isolation esA 

xfrfof/k 1d: SMC ehfVax rFkk lewg ds dk;ksaZ dk demonstration fQYe ds ek/;e lsA

le;: 60 feuV 

rS;kjh: jkstkuk Ldwy tkuk fQYe rS;kj j[kukA

rjhdk: fQYe dks igyh ckj es iwjh fn[kk;s vkSj nwljh ckj es jksd jksd ds ppkZ djrs gq;s vkxs c<+k,A 

/;ku nsa: fQYe esa dbZ jkT;ksa ds lewgksa ds f'k{kk ls lEcaf/kr dk;ksaZ dks n'kkZ;k x;k gS] ftlds fy, fofHkUU; Hkk"kk 
dk ç;ksx fd;k x;k gS| blds fy, ;g /;ku nsuk t:jh gksxk dh iwjh fQYe dh ckrphr dks fganh Hkk"kk dk 
bLrseky djds le>k;k tk,A

l= 2: ge] gekjk lewg vkSj f'k{kk|

SHG, VO, PRI, vkSj xzke iapk;r standing desVh dk f'k{kk ds ifjis{k es Hkwfedk

xfrfof/k 2a: lewg] laxBu] ladwy vkSj f'k{kk

le;: 45 feuV 

rS;kjh: çfrHkkfx;ksa dks rhu legw es ckVsa& Lo;a lgk;rk lewg] xzke laxBu vkSj CLF&ladwy 

rjhdk: lHkksa çfrHkkfx;ksa dks vius vius fuEu fcanqvks ij ppkZ djus dks dgs&

muds lewg dk D;k dke gS\ 

vxj xzke laxBu okyk lewg gS rks ppkZ gks dSls VO CLF ;k SHG ls vyx gS\ ckdh lewg ds fy, same çfØ;kA

gj lewg f'k{kk dks vius ifjis{k es dSls ns[krk gS\ vkSj D;k dj ldrk gS\

bu fcUnqvks ij ppkZ djus ds ckn rhuksa lewg dks ,d NksVh lh presentation ds ek/;e ls vius ppkZ ds points 
lHkh çfrHkkfx;ksa ds lkFk lk>k djsA 

/;ku nsa: çfrHkkxh vyx vyx platforms ¼SHG, VO, CLF½ ds chp gS leUo; dks le>s vkSj mlh ds vuqlkj 
f'k{kk ls tqM+h D;k xfrfof/k;ka fdl platform ij ldrs gS& lksp ik;sA 

Conclusion& some poem and feedback-                                   ¼10 feuV½
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