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Foreword

Equitable and inclusive development has been the stated aim of Independent India. And education
has been seen as one important vehicle of enablement. The task of making available quality
education inclusively has engaged many institutions and individuals over decades. The dedicated
efforts have struggled with the infrastructure, the curriculum, the syllabus, textual materials, the
teachers and the manner of teaching, in fact the entire system of delivery. It has in recent times
started focussing a lot on measurement and monitoring. The efforts of reform interventions in the
system or of monitoring have neither sustained nor have been effective. One crucial reason for this
has been the manner the system of education has perceived the community and in return what
does the community know and feel about the school and the people employed there.

The community has no participative ownership and do not feel that they can affect the schools in
any way. Or they have any role or real responsibility in helping the school function better. They are
not welcome in the school and face disdain carried forward by the system, its functionaries and
teachers from generations. They are not empowered in any way to communicate their thoughts or
even be expected to have thoughts. Occasional policy suggestions have sought their participation
and put them in committees to ensure that the school functions well but this is not organic. The
school does not connect with the community except to demand that they ensure that children come
to the school in time and do the homework assigned to them. The parents on the other hand look
at the school as a means of escape for their individual children and expect the teachers to transform
the children in to persons who get jobs or have a social standing. The relationship between the
parents and the school as well as teachers is therefore full of acrimony and mutual suspicion. The
parents of the children have no purposeful interaction or relationship with the teachers.

It is in this context when we think of the integrated approach that TRIF brings to the village we
recognise the possibility of overcoming some of the above challenges at least partially. The effort
that emerges from the coming together of women to take control of their lives and build a collective
to improve their lives and in that include health and education as accessories to economic betterment
has remarkable possibilities. An empowered collective that can not only take care of small inputs
required for the benefit of the community can be a potent force in the effort towards systemic
improvement. This document has emerged from the effort of such a process and is a collective
lived experience of some of the most active women collectives across many states of the country,
leading organisations who have been working with these collectives and organisations with long
collected years of experience in working with education in diverse ways. The effort is a collective
learning journey and did not begin as a model of intervention where a pre-determined strategy and
a pre-determined program of action would be used. After three years into the effort we feel that
the way we progressed is the only way to progress. Transformation is not a modular process but a
constructed experience. This document shares the experience as a knowledge bank to suggest key
pegs that could be explored but it would emerge as the way the participants in the process would
engage.

The key things that TRIF has tried to keep in mind is that:

1. Improvement process of education has to be embedded in the community and its structures.
They need to know what is good education for the community and be able to consciously
enable it. The community knowledge and understanding is what would sustain the learnings
and continue it. They are the long term players in this process if they understand the importance
and relevance of what is at stake in this.

ul
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Unless teachers are supported and motivated no amount of monitoring and re-training is going
to help children in school. We need to recognise that teachers are human beings and they have
limited capability and need support; not monitoring and hounding. They are susceptible to positive
feed back. They can work with the community and celebrate the learning of the students.

Parents are interested in the well being and learning of their children and even non-literate parents
can engage with their children and support there effort of learning

Teachers and parents together with community can make the school as an institution as well
as homes places of positive engagement for children so that they can discover the meaning of
childhood and explore their creativity. It is possible for parents and children to share time in spite
of the struggle with all the effort that their lives need.

The community structures can learn to engage with the education of their children including with

the school and the teachers in a supportive and purposeful manner. There are local volunteers
who willingly give time to support the learning of others and in that process also learn themselves.

Javed Siddiqui
Secretary, Education Sector Council
Transforming Rural India Foundation, New Delhi




Preface

Purpose of this Manual

This document intends to present a detailed outline of the approach taken up by TRI to strengthen
the process of improving primary education. The process of transformation of lives of people needs
to be channeled through multiple dimensions and is not a one dimensional effort. Though this
document focuses on education, these efforts are converged with effort other developmental areas
too. It is also important to note that TRI's approach has been to facilitate partnerships between
grassroots level organizations and resource agencies, in this case organisations of long experience
of working in education and enhance community ownership so that even when the intervening
NGO partners move out of the ecosystem, the community continues its work independently.

This manual can be seen as a guide book that highlights both: areas/ dimensions of work and
strategies evolved by the TNGOs already working in the area and (something missing here?).
Any effortinterested in working towards transforming education and empowering and engaging
communitycan use a similar strategic frameworkbut they yet needto develop their own plans
keeping in view the areas/ dimensions of work. However, it could be for efficacy, important to cover
the strategic 5 result pathways mentioned in the document but not necessary to take up the same
or similar activities. The sector council, with its collective knowledge and experience of working in
the sector of education, proves very helpful in evolving and reviewing these strategies.

This document intends to help existing partners and new partners in development of plan for
different blocks. As mentioned above, even though the result areas remain the same, each block
presents its own unique context and challenges. Thus, to locate the work in its immediate context,
a new plan would have to be in place for each block, which would definitely be influenced by
the learnings in other blocks, collective experience of sector council, and the ideas shared in this
document.

Structure of the Manual

The manual has been divided into four parts. Chapter 1 presents a macro-level theoretical
understanding of the approach of the project and the importance of partnerships in achieving the
goal. Chapter 2 details the kind of preparations that organisations initiating this journey would be
required to take up. Chapter 3 is based on the work initiated in the field by the current partners
and learnings from there. Chapter 4 focuses on the mechanisms of review and progress tracking.
Annexures include reference material for the project in terms of modules, formats, etc.

How to use the Manual

The manual brings together all information related to pilot project areas. Before initiating the
engagement in villages, one may keep the following aspects into consideration:

e Trytounderstand the context and rationale behind the concepts/ideas and then make judgments.
The manual is meant to help in developing contextual understanding. It is a compendium of
guidelines and not a rulebook.

e |tis expected that the first reading of the manual would generate interest to be familiar with
getting an overall view but for deeper grasping of the concepts and tools, another reading is
recommended.

e To learn a new concept and skill, individual commitment is required and any new commitment
there is an implication on existing engagements so it is advisable to make preparations
accordingly.
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Chapter 1:
Transforming Rural India:
A multi-dimensional approach

1.1 Overview

Transform Rural India Foundation, (TRI) works on integrated village development with the aim
of accelerating inter-generational mobility. TRI began as a program of orchestrating civil society
collaboration to achieve select 7 Sustainable Development Goals in “Stranded India” the most
vulnerable parts of India that have shown persistent poverty over the last seven decades. The four
pillars of the program were (a) community led and community driven development; (b) multi-
thematic engagement for attacking multi-dimensional poverty; (c)collaboration among civil society
organizations to bring about thematic and normative changes at the minimum scale of a Block (sub-
district, about 100 villages or 2 lakh people) and (d) achieving the best of all the three: communities,
Government and the market (bazaar-samaj-sarkar). TRIF's theory of change argues that if by igniting
the agency of the people, the engine of motivation for transformative change is installed within
the communities, they would find their own ways of manoeuvring the environment to achieve their
aims.

In last 3 years well-known NGOs with track record of working in school education, especially with
government schools have come together under the aegis of Transform Rural India have grounded
an innovative community centered approach to re-energise primary education through community
action and also make schools function better across 1098 Villages in 17 sub-districts directly
intervening in 1164 primary public schools. The approach is anchored in the belief that quality
education is essential for the fulfilment of human aspirations and bettering the life opportunities
in disadvantaged communities. Teams have worked closely with women collectives and local
community in building their capacities to actively participate in education, engage with the local
school to ensure children learn and are treated with love and care, both at home and in school.
(open channels of learning and activity that facilitate learning).The education related interventions
are part of comprehensive multi-dimensional change interventions (nutrition, healthcare, livelihoods,
local governance and gender justice) in these villages mobilising ripple effects in other dimensions
of the lives of community. The following chapter details this approach and attempts to explore the
theoretical background for the same.

Transforming Rural India Foundation
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1.2 Transforming Village and Role of Education

Critical to our vision of village transformation and villages being a worthy place of living, is ensuring
an inclusive and equitable quality education. India has made good progress on getting rural children to
schools. However, retention and quality of their learning have been severely insufficient to provide skills
needed for their future lives as citizen, parents and workers. Education also ensures that the children
and the larger community in general are able to exercise their rights as a citizen of the country and
further reaffirm their voice in the democracy. Hence, “Education” or quality learning opportunities is
critical for human fulfilment, bettering life opportunities and in building better villages. The Transform
Rural India initiative intends to build upon the agency of mobilized rural communities, which will take
ownership of their own development and thus enhance sustainability of efforts.

In education, our focus is on primary schools since this is foundational to future learning and knowledge
opportunities. The fourth goal in Sustainable development Goals (SDG) (table 1.1) appropriately
captures our intent.

Thus the initiative is aimed at ensuring good quality education to all the children of the villages that
would help in the development of their capabilities to fulfil their valued individual and collective
aspirations irrespective of differences of caste, class, religion, gender and ability. TRIF’s guiding principle
is that improvement educational opportunities would be impacted by and would impact other areas
of life.

Table 1.1: Sustainable development goal, target and indicators’

Goal 4 Ensure inclusive and equitable quality education and promote life-long learning
opportunities for all

Target 4.1 by 2030, ensure that all girls and boys complete free, equitable and quality primary
and secondary education leading to relevant and effective learning outcomes

Indicator 33 | Primary completion Primary completion is measured by the Gross Intake Ratio,
rates for girls and boys | which is the total number of new entrants who reach

the last grade of primary education regardless of age,
expressed as percentage of the total population of the
theoretical entrance age to the last grade of primary.

Indicator 34 | Percentage of girls This indicator is designed to measure the proportion of
and boys who master children who are proficient in reading and comprehending
a broad range of text in their primary language of instruction and those
foundational skills, that are able to, count and understand core mathematical

including in literacy and | operations and concepts, as a proportion of total children
mathematics by the end | at the end of the primary schooling cycle in the country.
of the primary school Proficiency will need to be defined at the national level,
cycle but should cover the ability to read, decode, comprehend
and analyze text in their primary language of instruction.
Express their own ideas, record observations etc. This

is a new aggregate indicator proposed to ensure such
proficiency can be captured, as can the learning of basic
mathematical operations that are known to have strong
links with future academic performance.

" Source: https://in.one.un.org/page/sustainable-development-goals/sdg-4/




1.3 Approach, Outcomes and Change Pathways

1.3.1 Community-owned and community-led approach

One of the primary reasons of the poor state of our schools is a trust deficit between community
and school. TRl engagement attempts to create suitable conditions to address this trust deficit by
taking a multi-pronged approach. In addition to working towards increasing school and teacher
accountability and bringing pedagogical innovations for better classroom experience, efforts are
geared towards positively harnessing aspirations of parents and create a sense of shared responsibility
and accountability of community in shaping goals and engaggment. TRI's approach is designed in a
way that it helps community to be the main actor as well as beneficiary of the engagement.

The TRIF Education project has two main strategies:

i. Engaging with the community to develop perspectives, skills and knowledge of women in
organized collectives to bring a shared sense of responsibility towards improving learning for their
children

ii. Engaging with the public system to build the capabilities of frontline staff and to ensure smooth
fund flows around basic services.

There are two main foci of this education efforts. One is to simultaneously work with communities
including parents, local Panchayati Raj representatives and community collectives to create a better
culture, environment for education eliciting community support for off-school efforts?. The other is to
bring a qualitative shift in systems of school’s academic content, administration and governance leading
to better learning environment. The effort aims at providing foundational learning opportunities to
children from rural population especially vulnerable sections (girl child, ST/SC/OBCs). This includes
better classroom experience for the child in addition to off-classroom processes supporting learning at
the household and community level.

Catalysing Change through Change Vectors

These strategies focus around triggering
a process leading to significant and
irreversible change in the situation
described above. The process of “change”
is understood to have two distinct parts
a “personal dimension”(Personal belief,
aspirations, attitudes, etc.) and the
“environmental dimension”  (Societal
norms, support/opposition of people
around the person, physical support
systems, etc.).

Change in the first aspect i.e. the
“personal dimension”  will happen
when “aspirations”; "self-belief”;
“sense of agency” are triggered and an
"eco-system” is created that supports
fulfilment of these aspirations. Figure 1.1

Transforming Rural India Foundation
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Table 1.2

Structure of community collectives
Block level Federation (BLF)
Cluster level Federation (CLF)

Village level organisation (VLO)
The change vectors are identified at this level

Self help groups (SHG)
School management committees (SMCs)

The program strategy involves working with women'’s groups through Change Vectors (CVs) who act
as community catalysts. The CV is guided and supported by community Institutions and ecosystem.
The support eco-systems is to be activated and energized. The ecosystem has”three dimension”:

e asocial support group;
® responsive public systems and

e equitable market based systems.

Although it is important to trigger the individual change agents and the community collectives, it
is equally important to realise that not all problems faced by women and their communities can be
solved by the community themselves. Thus an analysis of: “what Communities can do on their own”,
“What they can do with little external support” and “what they cannot do” is critical to design the
action strategies.

At this juncture it is important to see the various community collectives that exist and would be
utilised by the intervention in different ways.

1.3.2 Outcomes

The key challenge being addressed is establishing community ownership and parent’s engagement with
schools, which can bridge the existing trust deficit and a fresh perspective for children in community.
This requires a new mode of engagement with community and will have to start with building
their perspective on education, appreciation of the role of school and children in shaping child’s life
mechanism for learning. The effort thus focuses on work with community collectives, Panchayats and
their leaders to take responsibility and strengthen the local school system. Additionally, a cadre of
Change Vectors from within the community is being groomed to motivate and support public system
interface platforms like the SMC, PRI-platforms. A similar parallel engagement is planned with the
school teachers to both build their capacity and connect them with community and PRI leadership to
seek help and support in performing their duties. Thus, the Theory of Change revolves around

(a) Triggering “community action”
(b) Bettering engagement of parents with children, teachers, schools and Panchayat.

(c) Strengthening delivery capacity of the education systems.




Figure 1.2: Strengthen education system (Academic, Governance, and Administration)

(A Log frame of the program has been in included in Annexure 2)

In the TRI approach, this theory of change has been leveraged to build a defined set of outcomes
as shown below:

Figure 1.3: Expected Implication of Strategic Engagement

1.3.3 Education Sector Council

TRI's engagement in education is anchored by the ‘Education Sector Council’. It is a collective of
practitioners, i.e. those organisations that are working at the grass-roots with the common goal of
bringing inclusive and quality education in rural India. They set standards, integrate broad strategies
and periodically assess the of the programme. This platform will assimilate learnings from the field and

Transforming Rural India Foundation
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facilitate cross-learning among organisations to build common protocols. The protocols include the
approach they would adopt, strategic pathways and agreement on the outcome they would like to see
— The sector council also develops a shared understanding on the kind of teaching-learning processes
they would like to promote and the importance of a child-friendly environment in the school. It would
also review and plan the work as a collaborative shared effort with mutual sharing and learning
but with each group having the freedom to function in a manner that is considered appropriate.
The council also ensures the alignment of execution strategies with TRI principles and values. This
engagement is supported by the agreement with respective state governments.

The TRI Education Sector Council has on-boarded 7 of India‘s leading Education Organisations —
Eklavya, Vikramshila, Prajayatna, Vidya Bhawan Society, Samavesh, New Education Group- Foundation
for Innovation and Research in Education (NEG-FIRE) and Aide et action. (Further details of these
organisations can be accessed in Annexure 3)

1.3.4 Education Pathways

Results and community leadership form important elements of this approach, particularly considering
that the efforts should sustain beyond the presence of the intervening teams in the villages, schools.
In order to institutionalise a process that creates an environment that promotes learning, communities’
affective and effective engagement is needed. TRI’s Education Sector Council® has detailed the
following Pathways to bring desired changes:

1. Enhance Parent-Child interactions: As Parent invests her time in school functioning and at
home with the child, takes interest and supports child in her learning, their enrolment, regularity
in schools and her interactions in the classroom will improve.

2. Strengthen Parent-School engagement: As Parent gains legitimacy to engage and know how
her ward is learning in school, she also becomes forthcoming in supporting affairs of the school
as well as create accountability for the various functions of the school like infrastructure quality,
teacher motivation, etc.

3. (a) Strengthen local communities’ engagement with School &

(b) Building and sustaining local ecosystem for supporting education:

A shared sense of ownership of the school for the community will lead to the community engaging
and supporting mechanisms to improve the overall environment of the school. It will also enable a
supportive environment and discourse to emerge in the community around education.

4. Enhancing teacher motivation and capacities: Teacher is motivated to find a purpose in
teaching and to make classrooms better, joyful their engagement is meaningful and encouraging
of quality learning.

5. Strengthen Education System (Academic, Governance, and Administration): Education
bureaucracy and local mechanisms are supportive of teachers, head-masters and school creates
the right hygiene conditions, environment for schools and classrooms to become child-centered
and focus on her well-being, and making of better human being, better citizen.

In this section, we have discussed TRI's approach, outcomes and pathways in education. The resource
NGOs, under the guidance of the Education Sector Council, are committed to this approach to not only
to build ownership in education within the community but also to ensure scalability & sustainability of
their efforts. In this light, the five pathways developed by the Education Sector Council become critical
to form the basis of any new work in this direction.




Figure 1.4
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1.4 Frame of Engagement

Starting with building the communities'
perspective on education to develop
an appreciation for the role of school
and teachers in shaping a child's life,
laying down a mechanism for ongoing
engagement becomes imperative. A
new mode of engagement with the
community will require nurturing from
both the frontline NGO (FNGO) and
the resource NGO (RNGO) to bring
community ownership and community/
parent engagement to the schools. Here,
the FNGOs mobilise the community and
provide a platform to bring education-
focussed conversations for the RNGO. A
few aspects of this engagement are as Figure 1.5
follows:

1. RNGOs will embed their work in the ground already prepared by the FNGO.
2. All five RNGOs are equal partners in the Sector Council and take decisions jointly.

3. Specific tools developed by RNGOs like modules, observation kits, assessment tools, etc. will be
broadly similar but not identical.

4. Sector Council also acts as a platform for continued engagement and learning through monthly
conference calls to share progress.

5. An MIS was developed by the Sector Council to consolidate learnings and track progress.
(Broad engagement plan has been shared in Annexure 4)

In accordance with these aspects of engagements, the roles of the key stakeholders are as follows:

1.4.1 Role of Resource NGO

Resource organisation’s primary responsibility is ensuring communities engagement with the teachers
and school education system to strengthen learning experience of child. They participate in the TRI-
initiative as a knowledge resource institution. Their engagement is as follows:

Engagement with the community

e Support local community collectives in building ownership of the local school and bridging teacher-
community disconnect

e Support engagement with teachers, students and local education system through context specific
training modules, toolkits (audio-visual) etc .to improve in-class and outside learning environment.

Engagement with FNGO

Focus on capability building of FNGO staff and communities’ collective. The broad areas ofcapability
building are:

e enhanced understanding of issues and challenges related to elementary education,




e enhancing knowledge and skills of communities’ in supporting their engagement to strengthen
public education system,

e supporting efforts of FNGO in integrating education related interventions with otherinterventions
in community collectives,

e support to FNGO staff to ground the concepts provided in training sessions or workshops.

e Work closely with FNGO to build capacities of women leaders among the self help groups (SHGs)
mobilised and supported by FNGO in the project areas,

e Engagement with the government
e Engaging with public system to plug gaps in capacity of teachers, and grounding School
e Management Committees.

e Providing support to the teachers in class, through cluster resource persons (CRPs)/block resource
persons (BRPs) and experts.

Engagement with TRI

e Develops resource material for both staff training and training of women leaders and women
members of SHGs around education issues and engagement of collectives for accessing quality
education.

e Works with TRI to distill learning and best practices with an aim of learning from experience to
improve and fine-tune action on the ground,

e TRI will also work together with the Resource Organisation for Advocacy and upstream public
engagement by providing the necessary training to the teachers,

e Works on any other area as agreed by mutual consent to further the envisaged goals of this
project.

1.4.2 Role of FNGO

FNGO is the frontline NGO supporting community collectives. Their knowledge of the field and
engagement with community are both crucial to the intervention. FNGO's role vis-a-vis RNGO in this
project will be as follows.

a) Spell out the specific areas for capacity building of staff and community leaders in consultation
with RNGO and TRI;

b) Create local integration mechanism including periodic meetings at a mutually decided frequency,
for the purpose of dialogue, taking stock, review and planning in the context of overall Results
being pursued;

c) Create a conducive environment for RNGO’s engagement

1.4.3 Role of TRI

The engagement between FNGOs and RNGOs is curated by TRI. There is always need for an entity
that would play the role of coordination between different organisations including the state. Here, TRI
creates the space for Resource organisation’s engagement with the education system by entering into
MoUs with state governments. The overall engagement and progress measurement is anchored by TRI,
it facilitates peer learning and centre stages the challenge of community-school/teacher disconnect. The
systems that were established to ensure tracking of progress and sharing of knowledge for stimulating
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community action included (i) saturation module (implying each child in the region would be covered)
(ii) collective visioning and action planning (iii) reqular community progress tracking systems.

Briefly the role of TRl in the education engagement is as follows:

a)
)

O

)
d)

@)

Fostering partnership between RNGO and FNGO
Creating space for the engagement by working out arrangements with government
Instituting Results Framework to track progress on mutually agreed outcomes

Instituting Education Resource Group of resource organizations engaged in supporting TRI partner
organizations.

1.4.4 The State Government

The State Government is anticipated to provide the relevant support as per sanctioned government
plans to achieve the objectives of this memorandum. The programme will be implemented along
with the State Sarva Shiksha Abhiyan (SSA). This commitment and support would include at least the

following:

a) Timely support for approved school education programs and schemes;

b) Issuance of Government Orders or Notifications to the District Collectors, District Education Officer,
panchayati raj institutes (PRIs) and related supervisory and frontline workers in program districts to
ensure cooperation and participation for government programs relevant to this memorandum;

c) Issuance of appropriate orders for making Teachers available for training and use of technology to
improve in-class learning experience

d) Sharing of costs like training travel, TA/DA etc; making available existing facilities for training;
support of libraries; time from the teachers and the block and cluster functionaries;

e) Ensuring sufficient teachers in schools and not transferring them for a few years; Identifying
subject-specific teachers, deputing teachers for training, coordinating with the schools for
implementation, providing resource persons for monitoring and onsite support, permitting
resource partners of Tata Trusts to visit the schools and observe the classes.

f) Inaddition, it is expected that the infrastructure related support (ensuring that toilets are functional

in school, making drinking water available, etc), if any, will be provided by the Government.
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This chapter has attempted to present the overall approach and guiding principles of the intervention.
It also discusses the structure and engagement among the different partners. At a macro level, the
intervention can be seen as constituting of four partners: state, TR, RNGO and FNGO. Each partner
has a different role to play and support to offer, where TRI's role is to coordinate between the other
three. An important aspect of the role division of FNGO and RNGO is its complementarity. Where
RNGO is supposed to provide support on educational ideas to community, schools and FNGO; the
FNGO is supposed to create a conducive work environment in the field and create local integration

mechanisms.

Figure 1.6: Role of partners in integrated approach

The next chapter focuses on the stage | of the project, i.e. Inception and Preparation.
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Chapter 2:
Stage | of intervention:
Inception & Preparation phase

This chapter presents the important tasks to be fulfilled by RNGOs and FNGOs as preparation for the
actual field work. It explains, the preparations the RNGOs and FNGOs need to do to enhance their
own understanding of the site (Baseline), make plans, create and prepare the team (recruitment
and capacity building) for the task at hand etc. Many annexes relevant to this section (including
modules, tools etc.) have been included in the end and their references given in the sections below.
It would perhaps be beneficial for the readers to refer to them along side for better understanding.

2.1 Establishing a team

In order to fully realize our efforts on the ground, it is crucial to establish an effective and efficient
team in the field. The RNGO's field staff will be responsible for translating the strategies formulated
by the Education Sector Council with utmost fidelity. This requires handpicking of the team
members and their appropriate capacity building as and when needed. Both these aspects have
been discussed here.

2.1.1 RNGO Field Staff Recruitment

One of the preliminary steps in establishing a team is the recruitment and the induction of the
members of the field staff. The Education Sector Council has commonly agreed on a set of
knowledge, skills and attitudes that are required for the RNGO's field staff to be able to work
effectively in the field.




Knowledge (or understanding) of:

A child's learning process
Project objectives, strategies, activities Knowledge

Social skills to work with CRC and BRC
members and participate in CRC meetings

Working with the HM, teacher.
Local culture and context.
RtE Act.

Attitudes

Issues pertaining to school education e.g.-
privatization, the government school Figure 2.1: Recruitment concerns
structure and its functioning, etc.

Knowledge of administrative structures
Knowledge about the local governance in education

Knowledge about the community and school connect

Skills (or ability):

Organise meetings with community and teachers, school-based and community-based events like
bal-melas, camps, etc.

Conduct creative learning activities with children (in and outside of the classroom) and communicate
with the community about the same.

Report writing, data handling, computer skills etc.

Cull out issues from community meetings for further sharing, follow-up with F-NGO, local
governance structures, school education system etc.

Work with children in classrooms and elsewhere
Guide others for using ABL approaches in classroom, develop TLM etc

Work with the community, and preferably ability to set up and monitor PTA, village level
organisations and Gram Sabhas and support these

Set up SMC and explain its roles as per the RTE

Support development of School Development Plan. Making a road map to achieve objectives of
each SDP.

Organizational skills-(organizing meetings with community and teachers, organizing school based
and community based events).

Basic documentation skill - (field reports, data handling).

Attitude:

Sensitivity on issues of gender, caste, disability etc.

Openness to learn — esp. about the local culture and context.

Readiness to face new situations and adapt

Readiness to work with the school education system through BRC, CRC etc.
Basic integrity and work ethics .

Social skills/ ability/ empathy to work with rural community

Alignment with organizational values
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It is important to note here, that though these knowledge, skills and attitudes have been identified as
important for work, it would perhaps not be possible to find motivated individuals with the relevant
knowledge, skills and attitude. Thus, going by the commonly held understanding that it is easier to
develop the knowledge aspect of an individual than the attitudes, recruitment criteria should focus
more on getting people with right attitude.

This section has discussed the concerns to be handled while recruiting, the next section will deal with
induction and capacity building.

2.1.2 RNGO Field Staff Induction

It is imperative to ensure that all members of the field .
team are oriented on not only TRI's education goals and | ASan example let us look at Vidya

objectives but also on the larger perspective on education | Bhawan’ recruitment process. VB
for the community believes that the kind of attributes

we are looking for in the recruits
Each resource organization has their own induction process cannot be assessed through a

for new recruits. However, the salient points that have been ~ single written test or interview.
culled out from interactions with different organisations are = Their recruitment process happens
as follows: in three steps. First step is to take
a written test, that focuses on
parts of all three segments, l.e.
knowledge, skills and attitudes.
This is a screening process and
those who qualify are then sent

Box 2.1

e All organisations have a 1-2 day Induction programme.
The content of the programme is unique for each
organization.

e Most organisations have a 2-6 week field immersion
study. This helps in familiarizing with the community 45 tha field for two weeks with
and understanding various stakeholders in the field. minimal orientation of the work
During this field immersion, some organisations have {5 e done. Their assignment is to

devised strategies to support the new joinees by giving ' opserve the villages and prepare a

them observation indicators, asking them to write open- © report of what they see possible
ended reports, helping them make a daily schedule or in the planned intervention, what
hand holding them by visiting some sites together etc. they needs to be added or removed

e Two days orientation for the work strategy to help the = from the macro plan. Then the
field staff devise various activities around the education = €Port is given to a panel that
pathways. As an example we can look at the topics =~ Would interview these candidates.
included by VBS in their orientation module. The | 1Ne interview panel consists of
orientation can be seen in three parts. The first part represgntatives from - community
focuses on academic preparations and includes topics collective
like how children learn language and the reason for
including it in school curriculum, understanding schools
and teachers and their working conditions, objectives of teaching science, mathematics and social
science in schools etc. The second part consists of independent reading in the evening and is able
to go beyond the topics covered in the sessions for example experiences of running mobile library.
And the third party focuses on strategies and activities of the project, understanding the structure
of the project and role of ECV etc.

e 5-6 days training on academic inputs, discussions on community issues, and orientation on RTE
and education system structure.




e Almost all organisations conduct sessions to facilitate regular readings, discussions, sharing field
experiences and distilling learnings on a weekly basis. Some organistions have created their
reading compendiums to facilitate this. (One such staff induction module has been included for
reference in Annexure-5)

2.1.3 Orientation of the RNGO field staff in project processes

Following the induction of the RNGO into their respective organisations, they should also be oriented
with the goals and objectives of the initiative. It is important to have a collective orientation for the
following reasons:

e There are commonalities in the challenges of primary education and a common discussion around
that would help the staff members in understanding their specific situations in the larger frame.

e This collaboratively evolving initiative, has some common core strategies around education that
guide the approach, for each member of the team it is important to understand these succintly.

e Similarly, an understanding of the multi-dimensional approach, pre-decided pathways, RNGOs
role in it are critical to the project.

e Inculcating the ability to sense the objectives and purpose of all activities so that they can engage
with field activities keeping the objectives in mind and with result focus.

The orientation process focuses on project, outcomes, structure, process, strategies, progress tracking
and reporting compliances. Considering this is a collaborative initiative, clarity on these aspects is
imperative.

2.1.4 Ongoing Capacity Building for the RNGO Team

After the initial induction and orientation processes, it is also crucial to instate a continual capacity
building mechanism for the RNGO field staff. The capacity building mechanism will ensure that the
field staff acquires all the knowledge, skills and attitudes required to work in the field. Although the
capacity building activities are varied for all RNGOs, some of the highlights are as follows:

e Continuous engagement with a designated senior person. Although organisational structures
vary, but this often implies weekly interaction among the block level teams and at least monthly
interaction with programme coordinator and other senior leads.

e Regular visits to FNGO events to learn about community interventions strategies.
e Opportunities to participate in external trainings, workshops, seminars, etc. for further learning.

e Reading materials are being circulated periodically to encourage reading and writing around areas
like Education, Community and Pedagogy

e Exposure visits to other organizations for cross fertilisation of ideas and experience.
e Monthly report writing of the field work and discussion around it
e Regular individual work with the class 3 students (5-10 children) for the understanding of class

room pedagogy

This section has dealt with the first and one of the most important aspects of starting work in block,
i.e. building a team. It has talked about recruitment, initial capacity building and on-going support.
The next section discusses one of the crucial stages of starting work, which is building a ground
situation report or a baseline.
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2.2 Baseline or Ground Reality Report

In general, the purpose of any baseline is to measure key conditions (indicators) before a project starts,
which can then be used to monitor and evaluate the project's progress. The exercise of conducting
a baseline or perhaps it would be appropriate to call it the ground reality report, will provide the
RNGO team with a consolidated view of the local contexts with respect to primary school education,
community readiness levels, reach of the FNGO within the communtiy and other key stakeholders.
Such an information would be crucial for devising or modifying activities and strategies to the local
context. Moreover, it is also essential for identifying visible quick-wins and areas of engagement that
can provide visible impact in the community to get ready support. To reiterate it would serve the
following three specific purposes:

1. As an entry point- to set an environment and get involved with the stakeholders:

2. Setting a base for dialogue with stakeholders — like community, teachers, BRC, CRC, DM, F-NGO,
Govt, wider audience, baseline gives a formal space.

3. To get an overall picture of a situation- where we have started and how to take it where we want
to take it

There are two kinds of baseline surveys that would be needed. The first baseline study would broadly
touch upon basic education parameters and can also be conducted by an external agency. Apart
from this, each RNGO would need to conduct its own baseline survey which would be focused at the
block level and would present the nuances of the situation that can then feed in articulating activities
needed. These surveys are highly detailed and are tailored to help each resource organization strategise
various activities required to achieve the agreed upon education outcomes. (A set of baseline tools for
reference has been included in Annexure 6)

Each RNGO should conducts its own baseline and the experience of team members of different
organisations suggests that the exercise served the additional purpose of rapport building in the field
and with other collaborating NGOs.

2.2.1 Prerequisites for the Baseline Tool

e Baseline tools whether questionnaires or observation sheets or test papers should be simple, clear
and focused. Figure 2.2 gives an example.

e Baseline tools should be able to assess information useful for understanding situation around the
key focus of the 5 result pathways (mentioned in 1.2.3)".

e Thetool should assess the readiness of the community and SHGs about the education interventions.
This can be done by assessing the parent-child relationship, parent-school relationship and parent
—teachers relationship.

e |tis also important to assess the strength of community mobilisation in the block through which
the intervention will work and sustain. For example, what are the community institution structures
established and activities that could be supportive of this venture, how does the community see
these structures and their engagement with the community institutions etc.




Table 2.1:

Ldy Lrj ij lenk; Lrj ij
o IHel WR W SMC & SIS Bl | ® &1 3T DYl el oI &7 Afe 8 dl Pa?
QG T A | o Wl W SFP B b IR H Ul AT fb 98B H MU
e d3% H BU HATE Bl FHS | T B B?
e SMC & 955 & 9aY 3R Hg|® DA B dod H 9 TR & ggal W JIadid sl o7
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. ER B SuRRY e e | SE &
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e |t should be able to assess the teachers’ capacity, their strength, understanding and level of
motivation in teaching subjects and working for education issues in the village

e |t should be able to assess the situation of the public delivery system and the “support that local
education system provides” in that region.

e |t should be able to assess what a final recipient (child) feels and gains from the existing education
scenario, community situation, parents support and their peer support in his/her learning and
understanding.

2.2.2 Components of the Baseline Tool

the baseline study should provide the following outcomes:
1. Community profile
2. Learning assessment — academic level

3. School profile

The components that are common to various RNGOs are the following :

Table 2.2: Components of the baseline study

Learning School profile
assessment —

academic level

Community profile

Extent of community mobilisation school | child learning/ | Infrastructure
community connect: Extent /quality of | understanding level | 1a5cher's perspective and
communication, aspirations, ownership  of
schools and actions being taken, level of
confidence

teacher capacity
Classroom processes

Child  enrollment and

Parent and child relationship: what is the .
attendance, retention

understanding of the education perspective,

how is learning perceived, what are the support Parent ~ and  teacher

that parents can provide, how much they spend
for their wards learning and development.

Community — system engagements: SMC, village
organisation (VO)/ village level organisation (VLO)
engagements with SMC and in the panchayat.

relationship: attitude of
the teacher towards the
parents and  children,
parents visiting schools,
raising  issues  around
school development, etc.
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2.2.3 Methodology: How to do baseline?

Baseline study mechanism will be set by the RNGO. The baseline study will be specifically designed
keeping in mind the ways to implement it and specifying the defining actors who are executing it in
field. The RNGO should also decide who they will interview, how to get-together for discussions, what
to test, etc.

Methods and Tools — according to the requirement of the project indicators and benchmark
indicators, certain questionnaires, interviews, FGD, observation, learning assessment procedures have
been developed by RNGOs. Formats/questionnaires are developed for understanding the situation
of education in the village. These formats focus on specific stakeholders as respondents and specific
areas required providing a comprehensive picture of the situation of education in the block.

It would be beneficial if the RNGOs could build a reference guide for the baseline study. The various
components of the reference guide will be - how to open the conversation so as to get the detailed
answers, an atmosphere in which interviews, group conversations will happen; Language, who is
present, who does the interview be conducted with etc.

Local inputs and FNGO

It would be crucial to incorporate the FNGOs and the Federation’s inputs. They will be able to provide
information on the selection of villages/sites to include in the baseline, planning, ensuring adequate
representation in the selection sample, etc.It would be equally important to include their inputs while
designing baseline to assess what kind of information is needed and what would be the best sources
for the same. Mid course correction, may not be possible or if done would amount to wastage of
precious resources and time.

Data analysis

Either the RNGO should do the data analysis or it would be recommended to use a data analyst to
complete the analysis efficiently and accurately. An analyst will assess the commonality of criteria,
coding, etc. appropriately and produce the result of data. The result of the data will help in making a
comprehensive report.

2.2.4 How to use the baseline?

As it is mentioned in the objective, the baseline study has a set of purposes. The analysis will be framed
in report according to this set of purposes and will be shared with specific stakeholders. The medium
and mode of presentation of the data analysis can differ accordingly. For example:

e If it has to be reported to the community then it should have pictorial formats

e If it has to be shared with the RSK it should have a formal document with all quantifiable figures...
etc




(A final baseline report has been included in Annexure -7 as an illustration)

Baseline would support both village identification and finalising of the activity plans. First step to
planning is identifying villages and schools which will be intervened by the RNGO. It would also aid
identification of visible quick wins, which would further support in enhancing the engagement of the
community and their motivation.

Baseline would also aid the process of preparing an activity plan by the RNGO for itself and for individual
team-members with time-lines and to share with other stakeholders like FNGO Team. Baseline would
help the RNGO Team to fine-tune their strategy and activities to the local context and identify areas of
engagement, which can create visible impact in the community. It would help if the high level strategy
and activities can be visually depicted in easy-to-understand way for all the stakeholders.

It is important to note here that the midline or enplane will also have to look at all the above
mentioned areas, like community engagement, issues being discussed in community collectives,
school infrastructure, administration etc.

This chapter has discussed two very important aspects of initiating the work: building a team and
building a ground reality report. The chapter has emphasised the need for handpicking the staff
members and the skills, attitudes and knowledge that one should look for while selecting them.
Equally important is the induction and ongoing capacity building.

The next chapter moves on to initiating engagements with community collectives and empowering
them to initiate a process of transformation.
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Chapter 3:
Stage Il Intervention in the field

In the previous chapter we had discussed two important aspects of preparing for the intervention:
building a team and building a ground reality report. The next steps include planning by the team,
visioning exercise with the community collectives, identifying change vectors , empowering the
community in identifying the intervention areas, making headways in an area hitherto out of their
reach like school education etc.

Planning

3.1 Activities based on 5 results Pathways &
Timelines

Every RNGO is required to devise a detailed activity plan for their respective blocks, which would be

informed by the baseline study. Each block should have an independent team of RNGO staff and

each of them should devise their own activity plans. Some pertinent points that should be focused

on while preparing the annual plan are the following:

e There should be specific activities catering to each of TRI's education pathways.

e |t should have a purpose, specific goals, specific description of the activity, the process and the
observed outcomes.

e The activity plan and the nature of activities should be designed in a way that it can be easily
integrated with the FNGO.

* |t needs to be pre-informed and discussed with all the stakeholders so that it is helpful in
conceptualizing, initializing and implementing the activities.

e |tshould also be designed in such a way that the RNGOs can track its own process and progress.

e Since the focus is on the result areas and is always confined by a stipulated time to achieve these
results, it is imperative to fix timelines for all the activities.




e These plans, which also comprise of the specific timelines, should be reviewed by the RNGO,
FNGO and TRIF.

e A new plan and corresponding timelines should be generated every year. It helps in progress
tracking and completing activities on time.

e Timelines and indicators should be set for each task associated with every activity in a periodic
manner — monthly or weekly.

(A block annual activity plan has been included in Annexure-8 as illustration)

3.2 Community Engagement Plan

This section lays out the set of action steps/processes for expanding the reach of community
component of education interventions in the Blocks. Success of the community process is contingent
on (or would be supported by) simultaneous reaching
out to schools, cluster resource centers (CRC) and the
larger public school-system engagement by RNGO. The
community engagement plan builds on abiding faith and
hopefulness that it is possible to have age-appropriate
learning outcomes for all children and have schools
which allow children to discover and acquire foundational
competencies to express their potential.

3.2.1 Initiating Collective Action

Community ~ ownership  and community/parent
engagement with Schools is critical to attain sustained
results. It has often been pointed out that, “high interest
in education on the part of individual parents goes hand in
hand with a certain amount of collective inertia in schooling
matters. Parents seldom translate their private complaints
about the local school into constructive action, or even
into collective efforts to draw the attention of teachers
or administrators to the deficiencies of the schooling
system. This inertia, in turn, has various roots such as the
powerlessness of parents and the social divisions that
fragment village communities.” (PROBE, 1998, Pg-25)

Initiating collective action requires detailed planning,
visioning with community collectives, empowering them
and supporting them to take on systems that they may
have hitherto considered above them, supporting them in
tracking the progress etc.

3.2.2 Assumptions
The processes/action steps have been delineated in view
of the following assumptions:

a) Existence of community mobilisation in the form of village level collective. Such a collective
should have set for itself aspiration to transform village life, which includes broad goals around




educational outcomes and has a framework for engaging with education issues. We are taking
example of National Rural Livelihoods Mission (NRLM) collectives with the following assumptions:

e VOs exist and have done a visioning exercise identifying issues that need work which includes
education

e VO has a sub-committee, agenda which includes working on education & related issues

e Cluster Level Federation (CLF) meets periodically and has instituted mechanisms for information/
progress flows from VOs

e CLFhasdedicated resource persons (eg. Master Trainers) to support the VO, VO-sub committee,
and VO-CLF processes

e Individuals (Change Vectors) in each village have been identified who will volunteer towards
transforming their villages. Though it is a challenge to sustain their motivation.

b) Each RNGO has detailed Activities around community-anchored Pathways with clear sight on
outcomes, processes/protocols to implement them, mechanisms to track progress. It has also
equipped its frontline colleagues on the Pathways and activities.

3.2.3 Mobilisation of Community Leaders and Volunteers

Community resources or involvement of individuals from community would be at two levels :

I, facilitating activities in villages : volunteers, leaders in VO Subcommittee with education
responsibility

Il. training and supporting : Master Trainers at CLF, Subcommittee/Leaders at CLF

The RNGO team will need to plan cascade engagement, i.e. train/equip Master Trainers and CLF

leaders to extend activities to all the villages. This requires RNGO to design (i) ToT (ii) structured
training/process design (ii) supporting aids (iii) templates to ensure fidelity.

RNGO engagement is to (i) train leaders and volunteers (ii) support planning & implementation (iii)
instituting regular review of progress.

Table 3.1: Community engagement plan

| | Shared e key external stake-holder group (FNGO/ | e  VOs, Sub-committee,
Perspective on social mobilisation team) Sub-committee In-charges
Community Role | e  CLF Leadership, Master Trainers (@CLF), | ¢  Mass Contact/
in Education Conventions
Il | Creating e (CV Orientation (clarify role, incentives, |e Identify Change Vectors
Community nesting, time commitments) (during perspective
Resources —CV, |e Fortnightly Support, Training, Planning, building events in VOs
Para-extension Review Meeting from the volunteers
e Field Demonstration of Activity and already identified)
Mentoring of CVs
Il | Stabilizing e Edu Member Orientation Cluster-wise | VO and Sub-committee
community (Role, Plan & Review Process) meetings
processes e Monthly meeting Education Member e Regular review and
of VO Sub-committee (if same member support to CV
as CVs then not required) e Progress tracking in VO
and CLF




3.2.4 Activities

Key to roll-out of activities will be (a) standardized content (b) cascade training and outreach (c) regular
meeting to track progress. The community level activities planned by RNGO across constituents could
be:

Table 3.2: Community level activities

Child e Assessment e Demonstrate -
e learning Support |e Hand-hold
— Camps, CAC, community
Library implementation
CV/Para-extension/ e Selection e On-field support e Planning & Review
VO-SC e Training
SMC, PTA e Orientation & Role | ® Meeting Processes | e Referral Support
Clarity based on Minutes
Analysis
Parent e Perspective e Meetings
Building
VO/CLF e Perspective e Meeting Processes | e Reporting
Building
e Plan and Regular
Progress Tracking

Village Activity Plan: Joint creation of Activity Plan with VOs is critical for engagement of volunteers
and the sub-committee members. The elements of the activity plan should have two components :

I. Overall Plan: This is a high level plan providing what will be done, who will do, and how will
success be measured

IIl.  Community Plan: This is a detailed pull-out of the Overall Plan specific to what communities’ need
to do. Set of activities at community level is available in the Change Vector Note. The plan should
provide clarity of the tasks, periodicity, responsibilities (CV, Sub-Comm, VO) and Reporting. (A list
of activities has been included in Annexure-9 as illustration)

Stabilisation of engagement would need (a) formalization and routinisation of processes — through
periodic meetings and (b) activities aimed at continuous motivation of volunteers (learning, success,
recognition). RNGO team will anchor these meetings which will support CVs and VO Sub-committee.

3.3 Creating Community Resources: Community
Volunteering

The intervention’s focus on the demand side will be with parents as well as community members and
key community based structures (such as the federations and other forms of collectives). It is important
for them to develop an understanding of the school and drivers of successful school intervention. In




order to institutionalise a process that creates an environment which promotes learning, there will be
need for communities’ affective and effective engagement which can be ensured through:

e Community Volunteers championing and spearheading processes aimed at building and nurturing
an environment of learning and curiosity within the community and

¢ Interface mechanisms instituted with the existing functional and statutory structures such as the
School Management Committees, standing committees in the Gram Panchayat etc. This is critical
to sustain simultaneous effort being done to ensure that the motivation and capacities of teachers
are strengthened.

3.3.1 Our Approach and Community Volunteers

The Community Volunteer/Change vector(CV) — her identity, her role, her engagement etc. - is located
within the overall approach. It emanates from the Pathways and commitment to bring sustainable
change at scale which is only possible when communities anchor efforts. The community anchored
efforts are critical to the pathways, particularly in the following ways:

e Enhancing parent-child interactions.
e Strengthening parent-school engagement.

e Strengthening local communities’ engagement with school & building and sustaining local
ecosystem for supporting education.

e Building teachers’ motivation.

The CVs would ideally be women leaders who connect to issues and understand the impact of
failure of education from their own experience. In our understanding, for community processes to
sustain and very often even to trigger, we need to build community based committed individuals.
In our experience, their ability to question
norms, bring information, influence,
inspire  communities’ to take individual
and collective action gets restricted when
they work as paid workers. Construction
of the “incentive” and “reward” structure
is an important element in ensuring that
processes triggered by the intervention
becomes community led. The FNGO triggers
a visioning process in the beginning stages
that engages the community at large and
specifically the CVs. This is further supported
by intermittent incentives like recognition
of the work being done by the CV’s, in
some cases when they teach the children
of the community then the community pays
them It is important to understand that the
community volunteers provide long-term
sustenance for our engagements as they immerse themselves in action. It also creates an environment
in area for various community-based efforts like SPK, off-class support, remedial classes etc. Critically,
as our reach through our colleagues is limited — we obviously can't reach every single parent or child -
this volunteer creates a multiplicative force triggering discussion and aspiration in the community for
change and action.

Figure 3.1:




3.3.2 Profile of Community Volunteer/Change Vector

The idea of the “change vector” is a person who belongs to the target community and is both
emotionally aroused and cognitively concerned about improving Education. She is motivated and
willing to spend some part of her time to extend herself ‘voluntarily’ in her own village/tolas/ faliyas on
education related engagement. She is supported by proper training and tools to trigger discussions and
influence in appropriate community platforms including parent groups, women collectives, traditional
collectives etc. These persons are closely associated and amenable for nesting in the community
institutions. They are also motivated to take lead role in triggering discussions in community platforms
(like triggering discussion in VO around perspectives in eduction or role of parents), mobilise action
and work with community bodies in ensuring their plans around improving state of education is
implemented. Thus they are like “vectors” of new knowledge, thoughts, belief systems based on
scientific temperament, liberal outlook and constitutional value systems; which they “embed” in the
community platforms in the villages. CVs supported by RNGO regularly and equipped with tools,
techniques anchor discussions in Village Organisations, Education sub-committee and also support
women leaders, citizens to raise education-related matters in other platforms such as Gram Panchayat
meetings, block/cluster level federation meetings, etc. They also work to organize campaigns in villages
to involve communities with schools. In effect, they are the force to bring a learning environment in
the community and the school.

3.3.3 Process of identifying potential Change Vectors

Identification of persons who have a strong potential to play the role of local change makers will
be best done though community processes. This role has a strong element of social extension and
“volunteerism” so it cannot be thrust upon someone, but community processes, which trigger emotive
energies and trigger internal calling facilitate such persons coming forward. In some of our Pilot
Blocks, the community visioning exercise was a good trigger for several such persons coming forward
to engage on the change journey. This spirit of volunteerism needs to be balanced with acceptance
of the person within the community and her ability to give time and basic abilities/propensities to
influence. Thus the typical process in the first stage encourages people to volunteer to provide some
time, over-and-above their existing personal engagement to generate a pool. Then in the second
stage a shortlist based on acceptability by the community is created. Later these Identified CVs will be
trained to play their role effectively. While Identifying CVs it is important that the following must be
kept in mind:

e The members of the community must select a CV from among themselves.

e She should be interested to work with the schools and the education system.

e She should be able to and willing to give some time for education related issues

e She should have an interest in the school development process.

e |deally CV should already be a member of SHGs / VO/ SMC/GP/ward.

e She should be able to build rapport with different stakeholders — good communication skills

It is possible that a particular person who seems to be a good fit for the role may not have natural
interest in public education structure, their own children may not be going to government schools. In
such a scenario it is possible to try out this person to see whether their interest develops with time.

Personal attributes like ability to initiate discussions in meetings, to inspire people would have far
greater significance in identification of CV.




The relationship of RNGO with CV is not transactional like an employer-employee; but that of opening
up platforms and spaces for self-expression and influence to build a better village, better school, better
educated children, a better society. This stems from the deep understanding that such a process can
be led by persons who have a strong desire to change things around themselves and have a strong
“extension motivation”; and it cannot be done by merely paid staff.

3.3.4 Training Change Vector

Key focus of training process is to motivate each woman
participating in the program, leading to action around
personal behaviour and engaging the community to create
an effective demand system for public programmes. Most
of such volunteers, don't have prior experience of public
speaking, may not have been to school or may not be able
and thus lack confidence and skills. They, being unpaid
volunteer, should not be expected to devote more than
couple of hours in a week/month or undertake too much
travel or participate in a lot of meetings except for those
where they normally participate. Thus RNGOs need to have
a strategy and plan for their capacity building so that they
can initiate discussion on education within their groups.

The potential CVs will be trained by the RNGO around
Perspectives, Knowledge and Skills related to envisaged
role in education. Additionally, inputs would also be needed
to develop soft-skill like engagement with people, public
speaking etc. The capacity building efforts can be partly in
workshop/training room setting and rest in handholding
support while engaging in community, or while working
along with the peers. The third aspect of capacity building,
l.e. peer-engagement and peer-support mechanism, is
built for continued growth and development of these gifted persons.

e Modules should be developed around which we plan to initiate action and a CV is expected
to initiate discussion within their groups. Such micro-modules should be on a particular aspect
of education and simple enough to be explained by one village woman to another. If possible,
inclusion of certain activities/games/picture cards to demonstrate importance of such a topic will
be advantageous as people can recollect it easily compared to a lecture on education issues.

e Orientation/Training program should also include primary understanding on education using
modules, which are easy to comprehend. The training program should be based on a plan to
develop capacity of CV on education issues over a period of time (preferably more than a year as
these are deep rooted ideas and may require sustained interaction for any paradigmatic change)

e Well-defined structure and plan to provide handholding support to CV on a monthly basis would
be needed. This would be transacted by the field coordinator through personal visit and should
focus on individual needs. Also, plan should include process to provide support CV for initiating
discussion in VO by RNGO team at fortnightly meetings with them

e Helping CV create a plan for her engagement in communities and supporting in tracking progress
on the plans

(CV training modules have been included in the Annexure-10 for reference)




3.3.5 Initiating the Change Vector into their role

For the CV to be successful, their identity within the community collective is critical.

e Asall reflection processes are anchored by the CVs — its important for them to plan their activities
and integrate with the planning and subsequent review done by the VOs/Federation or relevant
community collectives.

e (Vs are connected to the relevant community unit (eg. VO sub-committee) engaged on Education
To trigger aspiration and personal responsibility by community/parent, a praxis process is initiated
by FNGO together with Federation. Once such discussion happens within SHG/VO, there will be
more awareness and such a continuous process of discussion will lead to awareness followed by
community institutions such as SHG/VO/Federation to take suo-moto action either in terms of bringing

a behavioural change among themselves and/or dealing with institutions such as school/education
administration. CVs trigger identification of issues and linking it with collective action.

lllustrative Process

Initiation

a) Triggering a process with the help of Federation for identification of potential volunteers around
Education.

b) Developing training modules, training material and communication toolkits, etc.

¢) Multi-phase ToT for the sub-committee members and other champions of the idea would trigger
reflection process in the primary groups

Figure 3.2




Cascade Rollout

a) Trained women spend time to trigger reflection processes within respective community groups —
SHG women, parents

b) Peer-support with focus on adoption of new alternate behaviour (spending quality time with their
chid/wards)

Collective Action

a) After few round of reflection processes in primary groups, women start prioritizing key problems
and start engagement around those. These actions could be around:

i. Aggregation of demand for goods and services (starting library in schools, Teachers etc).

ii. Start engaging with duty bearers and raise demand in constitutional spaces and through
official formal mechanisms. (Engagement in SMC, Gram Panchayat (GP), BEO/BRC to demand)

iii. Community Participating and strengthening events by the school, e.g. cultural events in
school, Republic day / independence day events, Sports / games events; Bal-Melas; Science
Fairs; etc.




Chapter 4:
Stage IV- Bring on track with Review
and Support Mechanisms

4.1 Need for review

In any project with so many partners coming together and with ambitious outcomes; reviews and
progress tracking is an important step. Reporting to different constituents and stake-holders on the
progress or lack of it formally and periodically is critical to engaging and sustaining interest. With
this in view, there are various review mechanisms at different stages and information is shared at
various platforms.

4.2 School level data

An important stage of collecting data is the schools, as thats where the tangible outcomes of
educational transformation should be visible. In the project the schools would be visited by the field
teams of RNGO and by ECVs and their teams. RNGOs have created their own observation formats
to help the field team to track progress of the project. (lllustrative RNGO field team observation
sheets have been included in Annexure-11 for reference). Some of the mechanism for Planning &
Review for the team staff include

e Al members maintain daily diary of the work done and any interesting observations.

e Regular weekly and bi-weekly group meetings of team to review and plan activities are
organsied. These meetings also support on-going capacity building.

e Regular Tele-Con with senior persons in the organization.

e Monthly partner’s meeting to learn about the intersections and community interventions of
partner organisations (Block level partnership forum: discussed in detail later).

e Six month work review of field team (held at education sector council: discussed in detail later)

When the ECVs and the community teams visit schools, they would need to be supported in making
school observations. A part of capacity building is done by the workshops that the RNGOs conduct
for them but to further support them Eklavya foundation has prepared a booklet. The booklet has
images and small text and acts as pointers to things that would affect the quality of a school. (The
booklet has been included in the Annexure-12 for reference).
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Some organisations, at block level have, “Learning and Sharing meetings”. These act both as review
meetings and also capacity enhancement workshops. They are attended by the ECVs and the block
level staff of the RNGO. They happen in between the capacity building workshops and help the ECVs
in sharing the issues taken up in their VOs and the challenges faced.

Above this is the block level partnership forum, which is a collective forum for collaborative action
at compact geography where all partners (irrespective of the domain that they are working with)
intervene for their efforts and action. To make their action co-ordinated and supported by each other
a forum is created for sharing, discussions and decisions at block level. It helps address problems and
challenges at the block level so that there is better co-ordination among partners which they can utilise
to foster partnership as well take/give support to each other. This platform is expected to strengthen
the intervention in compact' geography and provide a supportive environment to ensure integrated
approach in the partner’s work.

It is a review and reflection platform of the previous month’s work and sharing of the learning that
originates from the work. Representative of each RNGO share their work and the task that they
collectively decide in last month's compact meeting which is detailed out for particular organisation/
members.

Each RNGO consolidates activity progress across clusters. This provides RNGO important agenda
during SMC and CRC discussions and institutionalise agenda. A sample tracking sheet can look like
the following:

Table 4.1: Sample tracking sheet

Pathways | Activities | Level of Completion | Frequency | Who How Verified | Shared
Implementation | Leads to of Data Collects | collected | by with

4.3 Education Sector Council (ESQ)

The education sector council as discussed earlier is a democratic planning, review and support platform.
The RNGOs share their work progress, strategies, successes and challenges and plan further work plan
here. The ESC reviews the work via two modes:

e Monthly conference call: All the RNGOs working in a particular theme come together on a call to
share their work progress, challenges and strategies. This helps them remain geared towards the
outcomes and seek external counsel on planned strategies. Each RNGO has its own strengths and
such a call allows different facets of the work to be reviewed by different experts.

e Sector council meeting: Every six months, a sector council meeting is held for internal review.
For each sector council meeting, a format in which each RNGO will share their progress is shared
before hand and this becomes the basis for discussions in the meeting. (As example some of the
formats shared prior to the sector council meetings have been included in Annexure-13)

" A Compact is a set of basic principles and standards for working together in order to create a supportive and
productive engagement. Often it is referred to as a set of ‘ground rules’. A compact can help members drawn from
diverse background and organisations to understand the importance of good working relationships and mutual
cooperation, underpin the values and behaviours required to accomplishing common shared results, define and agree
how they will work together. This is particularly useful in a new setting when members of different organisational
cultures come together, members are unclear of its purpose, not sure what is expected of them, or when there is lack
of cooperation or commitment.




4.4 Management information system (MIS)

It also help in improving coordination and mechanism for block level engagements. The sector council
has developed an MIS in order to consolidate the learning and also to track progress. It helps gain
reliable and timely information for review and course correction as needed. The information for this
will have to be collected at multiple levels (i.e. CV, VO, CLF etc.) and would help gaining reliable and
timely information. This information helps organisations to manage their operations effectively and
efficiently. Further, this will help RNGO in reviewing and planning. It will also improve coordination of
block level engagements. (The online MIS format and a report has been included in Annexure 14 for
reference)

This chapter discusses the importance of review in a multi partner project. The other important aspect
is the different levels from which the data needs to be collected and how that would feed into project
planning. As mentioned earlier the theoretical aspects of the chapter would make more sense when
seen along with the mentioned annexures.

4.5.Block Level Partners Forum: Partnership at
ground for impactful integrated intervention

In our context the multi-organisational team is one drawn from different organisations working in the
same block. There is commitment from leadership of respective organisations to participate voluntarily
because they see advantages in pooling resources to address a complex challenge. Working in multi-
organisational teams needs a trusting relationship with team colleagues and possibly a shared identity
for the team. Clarity on how each organisation is participating and brings to the table is critical to go
beyond arguing for your own organisations position. One has to create mechanisms for creating the
rights reinforcements for all the individuals and organisations to feel their role equal.

TRIF Impact Platform

Our ground action and strategy are anchored by (i) Programme Guidance Council, comprising all
NGOs working directly with communities, providing core leadership to the community engagement
and result progress (ii) Sector Councils, comprising the thematic resource organizations that shape and
lead the thematic strategies.

Program Guidance Council

The Council comprises partner frontline NGOs ready to share accountability and responsibility, and
participate in joint learning, decision-making and collaborative action. The Council is responsible for
governing inter-organization interactions and managing trans-organizational engagement risks.

Sector Councils

Dedicated to each thematic area, the Sector Councils comprise resource organizations supporting
frontline NGOs across different geographies. The Councils promote unified strategies across regions,
building a strong result focus and smooth operational engagement. The Councils also ensure the
alignment of execution strategies with TRI principles and values.
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4.6 Partnership for integrated intervention among
the TRIF partners at block level

The Compact: A Compact is a set of basic principles and standards for working together in order
to create a supportive and productive engagement. Often it is referred to as a set of ‘ground rules’.
A compact can help members drawn from diverse background and organisations to understand
the importance of good working relationships and mutual cooperation, underpin the values and
behaviours required to accomplishing common shared results, define and agree how they will work
together. This is particularly useful in a new setting when members of different organisational cultures
come together, members are unclear of its purpose, not sure what is expected of them, or when there
is lack of cooperation or commitment. The ‘compact’ uses the strength of the different organisations
and members to encourage individuals to work cooperatively with each other. “Compact” should be
mutually agreed and all members ‘ownership’ of it, it should include —

e Behaviour and values expected

e Ground rules of engagement with community, who will do what; mechanisms of sharing
Information

e Inter-team relationships, coordination, review and learning mechanisms

e Decision making and troubleshooting arrangements

Once we have arrived at explicit mutual agreement on each element included in the compact, it is
critical to write these and build a shared commitment for applying it to the way of working. As one-
team, it is vital to review and update the compact on a regular basis to ensure that it remains intact in
keeping with purpose, values and objectives. Therefore, with this purpose various forums/ platforms
have been created to meet, review, reflect and plan again to keep focus of objectives, values and
purposes in plan and its expectation.

Block Level Partnership Forum: Block level partnership forum is a collective forum for collaborative
action at compact geography where all partners intervene for their efforts and action. To make their
action co-ordinated and supported by each other a forum is created for sharing, discussions and
decisions at block level.

Purpose of block level partnership forum is to provide a platform where all partners come together to
discuss updates about their partnership work address any problem/ challenges they might be facing....
so that there is better co-ordination among partners which they can utilise to foster partnership as well
take/give support to each other. This platform is expected to strengthen the intervention in compact
geography and provide a supportive environment to ensure integrated approach in the partner’s work.

Importantly, it is not a monitoring entity but a review and reflection platform of the previous month’s
work and sharing of the learning that originates from the work. Representative of each thematic
organisation share their work and the task that they collectively decide in last month’s compact meeting
which is detailed out for particular organisation/members. How far we have reached in decided task,
what is planned next...what are the actions decided and to whom the responsibilities’ shall be given/
taken.

1. Planning for next month tasks of 1. Individual Organisation plan 2. Collectively decided work plan
Every month members shares their reflections, achievements, challenges on the work decided on
their part. Secondly, they also share - What is the plan for next month, what are the challenge
they are facing... from where and what kind of help and support they require from partners/
organisations ie. from Federation, from FNGO, from any TNGO or if anything that is to be done
at Panchayat level or administration level and who best can help in this.




Later the responsibilities get shared among the partners to make that job done. Everything happens
with mutual consent and collective decision.

2. Planning for collective action around few work e.g Nukkad Natak or a Maha-Sabaha at Block
level etc. which requires all organization engagement together. If anything new is decided like
any new initiative in the field or new approach or new ideas.... that get discussed and decided
at this forum. How directly or indirectly that eventinitiative will help overall program or whole
intervention in the field etc.

3. Time to time this forum also initiate a brain storming process to make the forum and whole
process more effective.

4. New dates for next month meetings or other collective events get decided at this forum and a
co-ordination mechanism for that event and for process flow is also chalked out.

5. Channels of communication decided at this forum and used for any meeting or sharing ( Core co-
ordination team)

Who holds the process; what is the frequency and regularity of
block level process...

Although all the members working in the field participate in this meeting and can involved in any
discussion, However Block level leadership of all partners organisation (contact persons) forms a co-
ordination committee / core committee. From the experience that we have gathered from various
fields, it is revealed that these forums are evolving themselves and customizing according to their need
and context. For example various other stakeholders also engage in this forum and get involved in
review process and voluntarily decide their work in their geography.

Importantly, all things get decided in a consensual manner. All partners take ownership to make
partnership matrix for collective work. Here the integrated work reflects and gets clarified in compact
geography... Once a co-ordination committee is setup ... all organisation works get shared and a
comprehensive plan for that particular block emerges out. From this plan and every month discussion
they mutually decide the work to be done next month. All the work that has been decided gets shared
and discussed.....with a sharp focus to any challenge or problem that is being experienced in the field.
Participants and committee mutually brainstorms and decides the solution

4.7 CV performance analysis

The future of the TRI approach lies in the effectiveness of change vectors.... careers of new ideas
intended to inspire people to challenge normative behavioural patterns and adopt alternate practices.
The idea of the “change vector” is a person who is from within the target community and is bothered
on issues of Education. She is motivated and willing to spend some part of her time to extent herself
‘voluntarily’ in her own village on education related topics. They are like “vectors” of new knowledge,
thoughts, belief systems based on scientific temperament, liberal outlook and constitutional value
systems; which they “embed” in the primary community platforms in the villages. These volunteers,
when capacitated and empowered, will be able to take the work forward at a scale and sustain it in
the long term.

In the first phase, 194 CVs were selected by the Sangha members from all the village/hamlet of
the target area. Among them, 161 CVs got trained by us. Over a period of 6 months, 32 CVs have
dropped out from the work. At present we have 129 CVs working in the field. In the first quarter of
their work, CVs were mainly engaged in initiating a critical discourse around educational issues within
the SHG groups in their respective hamlets. They attended weekly SHG meetings and noted down the
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critical issues that emerged in the discussion following which they attended fortnightly Upasangha
meetings and shared these reflections/concerns/problems/aspirations with the Upashangha leaders. In
the second quarter, in addition to this process they have participated in TLM making workshops and
learning camp orientation with teachers. They have been instrumental in organizing learning camps
and writing workshops in schools. Some CVs also co-facilitated camps with teachers.

The need to track the CVs arose when we observed that despite getting the same training, there is
difference in performance and result. So this exercise was undertaken in an attempt to develop an
understanding about the kind of engagement that the CVs are being able to build within their hamlets
as well as identify gaps (if any) between their envisioned role and actual delivery and performance.

We have tracked these CVs through personal interaction, observation, SHG/Upashangha meetings,
home visits and focused group discussions. In this limited time period, a few key learning have surfaced
which is slowly pointing at an emerging trend.

Findings

1. Cumulative score of all the CVs on three major parameters.




2. Overall cumulative score of CVs

Number of CVs : Total

W Excellent (Score: 40-54) Good (Score: 27-39) W Poor (Score: 18-26)

The above findings show that more than half of the CVs are in the mid range of performance. Only a
handful of CVs (7%) are performing well on all the parameters. If we look at the parameters separately,
it shows that motivation and commitment emerges as the key area where CVs are struggling.

3. Block wise comparison

Blockwise Comparison - CV Numbers
50

45 43
40

35

30

25

20

15

-9 10
0
CVs - Hirbandh CVs - Ranibandh
B Excellent (Score: 40-54) Good (Score: 27-39) = Poor (Score: 18-26)

The block wise comparison points to an interesting insight. In Hirbandh, the number of underperforming
CVs and best performing CVs are almost same whereas in Ranibandh there is no CV who could cut
the excellent mark. There could be a number of external and internal factors contributing to this result
but at a glance, it seems our intervention in Hirbandh has been more intense and immersive than
Ranibandh. However, the demographic composition in both the blocks also differs in terms of income
level, tribal population, caste dynamics, connectivity, remoteness etc. This gives us scope to further
analyse the causes and work on those.

~
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4. Gram Panchayat wise comparison

GP Wise Comparison of CV Numbers
35 32
30
25
21 21
20
16
15
11
10 9
7
5 5 5
0 - 0
0 ||
Ambikanagar Rudra Gopalpur Molian
(Ranibandh) (Ranibandh) (Hirbandh) (Hirbandh)
[ Excellent (Score: 40-54) Good (Score: 27-39) [ Poor (Score: 18-26)

In the above finding, Rudra GP in Ranibandh block stands out because of a large number of
underperforming CVs. One of the major reasons could be higher rate of staff turnout in Rudra leading
to intermittent disruptions in work. Apart from this, we also need to understand, despite having a
good number of CVs in the mid range, why in Amikanagar, not a single CV has entered the excellent
zone. In case of Gopalpur and Molian, the challenge would be to pull up the CVs from ‘good’ range
to “excellent range”.

5. Upashangha/ V.O wise comparison
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The above comparison points out the overall performance of Upashanghas in 4 GPs separately. The
best performing Upashanghas are in Gopalpur GP. Incidentally, we are moving towards saturating our
intervention in this GP in terms of covering the primary schools, community led events and systemic
alignment. However, it is becoming clear that performance of CVs is directly linked with the strength
of the Upashangha.

6. GP wise Result analysis:

Based on the above findings we have tried to analyse the result on 6 parameters namely
e Presence of strong Upasangha

e Completed Elementary/ Secondary education

e Has Linkage with Upasangha

e School going children in the family

e  Gives priority and spares time for education work

¢ No access to private school
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These parameters were chosen on the basis of the methodology that we followed while tracking the
CVs. While interacting with the CVs in FGDs, meetings, personal interactions, the above parameters
emerged as the dominating themes in almost all the discussions. Though we cannot discount other
important factors, but we decided to analyse the result on these common minimum parameters.

Presence of Strong Upasangha Has Linkage with Upasangha
100% 100%
80% 80%
60% 60%
40% 40%
20% 20%
0% 0%
Ambikanagar | Gopalpur | Molian Rudra Ambikanagar | Gopalpur | Molian Rudra
u No 16 8 10 14 u No 28 8 18 17
H Yes 37 13 13 18 H Yes 25 13 5 15
Completed Elementary/ Secondary education School going children in the family
100% 100%
80% 80%
60% 60%
40% 40%
20% 20%
0% 0%
Ambikanagar | Gopalpur | Molian Rudra Ambikanagar | Gopalpur | Molian Rudra
u No 31 7 4 19 u No 17 7 6 6
H Yes 22 14 19 13 H Yes 36 14 17 26
Gives priority and spares time for education work No access to private school
100% 100%
90%
80% 80%
70%
60% 60%
50%
40% 40%
30%
20% 20%
10%
0% 0%
Ambikanagar | Gopalpur Molian Rudra Ambikanagar | Gopalpur Molian Rudra
= No 26 3 1" 14 = No 45 16 14 28
= Yes 27 18 12 18 = Yes 8 5 9 4

Here we can see that CVs giving priority and sparing time for education work and having linkage with
Upashangha is highest in Gopalpur GP which perhaps indicates why it has the maximum number
of top performing CVs. In case of educational qualification, Rudra is at the lowest rung. We have
to investigate further whether educational qualification is a major determinant of the quality of
performance of CVs.




7. Cumulative comparison between best performing CVs and underperforming CVs:

Top 10 performing CVs
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
Presence Completed Has Linkage School going Given priority and No access to
Strong Elementary/ with children in the spares times for private
Upasangha Secondary Upasangha family education work school
= No 3 0 3 2 0 8
H Yes 10 10 7 8 10 2
Under performing CVs
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%
Presence of Completed Has Linkage School going Given priority and No access to
Strong Elementary/ with children in the spares times for private
Upasangha Secondary Upasangha family education work school
" No 6 4 8 3 8 6
u Yes 4 6 2 7 2 4

The above comparison shows striking difference in the condition of the categories. While all the top
performing CVs are giving time for this work, the underperforming CVs are giving least priority to this
work. The contrasting picture in CVs with strong Upashangha and CVs with Upashangha linkages
reinforces the importance of Upshangha in the work. Educational qualification is also emerging as an

important factor that we need to consider for the next batch of CVs.




8. GP wise comparison of drop outs

Dropouts in numbers: GP wise
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9. Block wise drop out

Percentage of CVs dropping Out

2%

m Hirbandh

B Ranibandh




Definitions

11 Understanding educational | Sees education as a right and has understood
' issues how children can be taught.
12 Confidence level Has mfcernallzed some basic principles of good
education.
: . : Is able to use technical vocabulary related to
13 AtavlEtEm s education.(For ex... RtE, Child’s rights etc)
Social s§n5|t|V|ty index Has transcended deep ingrained social
1.4 (Perception about reiudices
inequality/Untouchability) Pre] ’
15 Srelserm sl sl _Is able T[O handle tough questions, resistance
In meetings.
1.6 Good communication skills | Is able to get messages across effectively.

21 leadershio qualit Takes initiative to organize meetings, ability to
' P quality gather people, ability to take decisions.
25 Social interaction skills Haymg familiarity and good relationship with
neighbors.
73 Good interpersonal Having cordial relationship with group
' relationship members.
24 Exercises “voice” in V.O Having distinct voice and articulating her
' meetings opinion clearly in meetings.
. Is able to mobilize others to take collective
2.5 Can convince others o
decision.
26 Takes initiative to organize | Takes Initiative in celebration of teacher’s day
' events and children’s day.

Is interested in education Inquires about future plans from us, shares
3.1 . . . T
issues new ideas with us and with institution.
3.2 Frequency of school visits | At least once a month visits school.
Is able to organize PTMs . .
3.3 o Plays a key role in organizing PTM.
3.4 Attends all scheduled At least attends 80% meetings.
meetings
35 Shows diligence in Shows sincerity in maintaining record and
' Documentation minutes of meeting.
Uses local resources such as Panchayat,
3.6 Uses resources effectively | school teachers, sagha , upashangha, village
community, TLMS.
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this can be varified through exam results and basline, whether the outcome have achieved or not...
but we can't wait last minute confirmation, we require our intervention rightly positioned and in right
direction...therefore we would require to see if our activities are rightly attributing and contributing to
the result pathways...

Just to see if we are in right direction we would require to understand following questions... it would
good if you right them these here..

how would you understand if your activity is helping in this areas ; how do you check it... any indicator
you could think for it.. and where would you see to check that indication ; my suggestion is to
write down the intermediate outcome and indicator for verifying mid term outcomes and means of
verification of it. for example... in first pathways... indicator could be - parent started talking discussing
about their wards and their learnings in SHG meetings or in Gramsabha meetings..

meanse of varification sangh and upsangh meeting register... or CV notebook that no of people had
discussed on thes issues. ... similarlly. improved [parent teacher relationship will refdlect in PTA meeting
regularity, frequency and no of activities parant teachers do togather... so PTA, Collective activities are
the intermediate outcomes of this pathways.. and meanse of varification will be PTA diary, no of issues
in SHGs, and upsanghas around education from various shcoools, toals etc. and so one.

its good that here at level three, and all the activites are shown very connected manner... howevver, all
the activities are jotted down togather... it seems all the activities are starting and ending togather..
although these are emeged out at various time period. as per my understanding.. there are some
parallel activities and some are in ordeerly manner... one afterward another.. we need to maintained
that order...

similarly, here are all the things are jumbled up mixxed togather... Few components are activities, few
are impact of activities... home based suport is expected behaviour but what is the activity will ensure
this... needs to be specifically mantioned... | think the picture | sent on the Wahts app will be helpful
to elaborate the order and the sequence of activities..




Annexures

Annexure 1: Partnership Norms & Values

a)

b)

Norms to be followed:

1.

10.

Shared Vision: Shared vision is critical of long term engagement. We would look for overlap
of goal and objectives of the partners, similarity in analysis of target communities and
approach of empowering such community through addressing their well being.

Support aspirations of the women'’s collectives regarding good education for their children,
leading to a better life for them. The partnership should therefore remember the foundation
on which this is being created and strive to continuously kindle and foster the ownership
and involvement of the women’s collectives in the process.

We hold shared belief that public systems need to be strengthened so that inclusive
education is promoted.

Concrete agenda: Partnership requires a concrete agenda and is to be built through
mutuality of engagement. Based on the complementary strength of partners the agenda
will be translated into action defining partners’ roles within a time frame. This will create
opportunity for the partners to come and work together, and know and understand each
other.

Dignity is another value that we would like to uphold. So during the process of enhancing
interactions between schools and communities, dignity of either side needs to be upheld.

As the field implementing NGO and the education resource NGO come together to co-
create; with closer interaction, there might emerge areas in which there are differences
in perspectives, ways of working, outlook etc. These should as far as possible be resolved
as close to the point of occurrence and in as direct, authentic and cordial a manner as
possible.

Integrity of thought and action is another important tenet of the partnership.

Gender equality is a critical component of the approach that we want to pursue jointly.
Promoting a society that values and supports equality of women and men and equal
opportunity for both in all spheres of life is to be interwoven in all aspects of thinking,
articulation and action.

Respecting all communities and belief in their inherent potential is another tenet of the
partnership.

Rationality and belief in scientific principles would be a driver for building the education
curriculum and pedagogy

Key Values to be upheld:

Mutuality is, in the sense of a reciprocal relationship, based on interdependence to realize the vision.

We expect that the relationship should move through unreserved exchange of ideas, encouraging

partners to offer themselves free from any inhibition. It is expected that such a conduct would
breed synergy, and create an environment of learning from each other.
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Equality in this context would mean ‘equal opportunities’ to participate in decision making, asserting
their views, demanding support and freedom of making and confessing mistakes as a process of
learning and to take risk to experiment and learn in new situations. To move to a quality partnership,
where joint learning and unreserved exchange of ideas and thoughts amongst partners is an essential
attribute, nurturing such sense of freedom is necessary.

Other important considerations

Often existing leadership / sources of influences are unaware about the kinds/ quality of space
that needs to be offered to receive the best from partners/ or help him/her effectively contribute. It
requires patience to carefully create that space. They might require time to replace their diagnosis/
processes/solutions with new diagnosis/processes/solutions. That much time (and possibly, support)
has to be given. Together allocating enough time to process newly generated data — helps to make
joint diagnosis with shared ownership.

Having humility to accept our inadequacies and confessing those when situation demands instead
of hiding. Seeking help from partners to overcome our inadequacies creates better climate for
unreserved exchange of ideas.

Readiness to learn from the partners —encouraging mutual learning

Confessing mistakes, never being defensive (most cases we will get paid back the same behavior
that we would display).

In any new area (having no prior experience about community, local practices, etc) it is important
to seek time to understand or conduct trial to get confidence to suggest any intervention (every
possible temptation to copy paste needs to be controlled).




Annexure 2: Log Frame

Log Frame

Transforming Rural India Foundation

Goal Contribute to 1. Increased proportion of children DISE data collected
provigling foundati.o.nal (a) in grades 2/3; for the Blocks
learning opportunities supplemented by
to children in primary (b) improvement in proficiency targeted studies
schools in stranded level in (i) reading and (ii)

India. Thereby, mathematics, both for boy
contributing to and girl child.
atta;nment of SDG-4 2. Transition rates from primary to
goass upper primary increased

3. Reduced Out of school children

Purpose | All children receive 1. 100 % Enrollment of children Primary 3rd
quality primary between ages 5-11 years in schools | party survey and
education and off- 2. 80 % retention of children in Government records
classroom support school for Primary Schools,
leading toage- 3. 75 % children attain standard V CRC and BRC.
appropriate learning

Math and language outcomes
outcomes
Effort seeks to bring all | 4. 50 % School Management
round systemic change Committee actively engaged in
in schools involving school affairs
community, parent,
children, teachers
and public education
system.

Result-1 | Community e % of VLOs actively engaging in | e  Govt. Strong
education school and SMC functioning Records, base of
system ® % of children in 5-11 age group Primary 3rd community
established regularly (> 60 %) coming to party surveys institutions
with enhanced Shiksha Protsahan Kendra in the
capacity of e % Shiksha Protsahan Kendra LD . selected

L meeting :
parents and working independently . project area
community e % of SMC actively engaged in reglsters e continue in
members school management including IIEES the currents
bridging home- tracking learning outcomes SMC level of
school divide * % of parents actively involved in meeting active
and demand for supporting children at home registers engagement
quality education | ® % of parents able to SPK
in 75 % of understand how their children Attendance
villages in are faring and articulate reasons register
each of the 5 ® % of issues brought to GES EES e
intervention satisfactorily addressed by CRC/ —
blocks ie 500 BRC
Villages
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Result-2 | Strengthened | e % increase in teacher presence | e Regular Govt.
education in classroom -MIS, allocations
administration | e % increase in schools running e 3rd party and
(BRC) to provide full time primary mandate
support teachers | e # of CRC reporting peer-based surveys ,
and Cluster learning and support e Activity on p””.”ary
Academic e % of BRC members Reports educlat|on
Coordinators acknowledging usefulness of e CRC/BRC continues at
(CACs) and new processes Meeting levels similar
improved Register to present
monitoring e FGD with
across 5 BRC, BRC/BEO
60 CRC in the
5 intervention
Blocks

Result-3 | Enhanced e More children report learning Primary Survey | Government
capacity of engagement in classroom with Teachers agrees
teachers for e # of Teacher Resource Persons/ to allow
joyful classroom Champions medre e
processes in 5 * % of teachers confident of be trained
Blocks ie 5 BRC, using child-centered methods in .

60 CRC, 600 classrooms N NEW
Sehools methods




Activities required for achievement of above results

Organisation
(VLOs),
consisting of
leaders and
members of the
village SHGs

to make them
aware of the
RTE and the
role of SMC
members in
improving the
condition of
schools
Training of SMC
members on
their role and
functions,
Profiling of
schools with
VLO members
Facilitate
Community/
VLO to establish
Shiksha
Protsahan
Kendra
Academic
support and
capacity
building to
CRC and BRC
staff to address
academic and
quality issues in
the GES

persons required
for development
of training
material and
capacity building
of VLOs
Infrastructure/
resource material
for Shiksha
Protsahan Kendra
Toolkits for parents
to assess learning
level

organization.

TRI Community
building
modules,
processes and
trainers

Existing Shiksha
Protsahan
Kendra

Model

Socially aware
and active
volunteers
and leadership
from the SHG
membership-
pool

Field staff to
for regular
meeting and
handholding
of community
processes and
training

Activities Resources Sources Preconditions
Activity-1 | Strengthening Close field NGOs having The social
Community Stake engagement ground mobilisation
1. Training and with VLOs, SMCs presence and in the areas
Perspective and Panchayat with the State has a fair bit
Building of leadership NRLM as a of success and
Village Level Expert Resource TRI Partner legitimacy in the

area.
Teachers,
Head-master
and education
bureaucracy
accepts that
SHG/VLO/
Federation

will support
their efforts to
bring change
in education
outcomes.
Strong Social
Mobilisation in
the project area
and women
come out to
participate

in the SMC,
VEC and
Janpad Shiksha
Upsamiti
meetings after
discussions

in SHGs/VO/
Federations
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Activities

Resources

Sources

Preconditions

Activity-2

Enhancing Teacher’s
capacity and agency

1.

Organize
teacher
orientation and
regular on-site
support on
‘child-centered'
methods and
better teaching-
learning
atmosphere in
the classroom
Work with
teachers

to develop
Teaching-
learning
Materials (TLM)
and their use in
the classroom

Training Toolkits
for BRC and CRC
to engage with
teachers
Establishing
Teacher Resource
Centre

Resource material
and books for Bal
Melas

Experts and
resource material
for child-centered
TLM

ICT for better
in-classroom
processes

Existing senior
staff of Eklavaya

Support from
the education
department
with official
communication
issued under the
state level MoU

Training venues
for capacity
building events.

Field staff to
work with
teachers in
classrooms

Master trainers

experts for
creating

a detailed
Behavior
Change
Communication

Ability of the
local Eklavya
team to
establish rapport
and peerage
with teachers

Activity-3

Strengthening local
education system

1.

Actively
problem-solve
and facilitate
Cluster level
Monthly
meetings of
Teachers
Share best
practices,
experiences in
BRC meetings
and co-create
activities and
strategies
Identify and
support
committed
and creative
teachers as
resource
persons

to provide
academic and
motivational
support to other
teachers at CRC
and BRC

Support from the
Education Dept at
State and District
level for engaging
with BEO, BRC
and CRC
Participate

and influence
planning-review
meetings at BRC
and BEO level
leveraging the
state level MoU
Capacity building
and exposure

of Teacher
Champions/
Resource Persons
Bring in ICT based
technology for
better aggregating
issues from

SMC and VEC
discussions

Leveraging of
the existing
formal MoUs
with Education
department
Existing senior
staff of Eklavaya
Field Staff to
actively engage
in CRC/BRC

e Support
extended by
BEO, DIET

e The
upstream
MoU is
seen as
facilitative
rather
than as an
imposing
power
structure.




Annexure 3: India’s leading Education Organisations

The TRI Education Sector Council has on-boarded 5 of India’s leading Education Organisations —

Eklavya was set up in 1982 as a non-government registered society. Eklavya continues to actively
seed and develop academic programmes for curricular change in elementary education, at the micro
level, and mainstream them through government and non-government agencies. It has now initiated
work in curricular research and material development in language and math in the primary stages and
science and social sciences in the high school stages.

Vikramshila Education Resource Society started its journey in 1989 in an attempt to make quality
education a reality for all children. Based in Kolkata (West Bengal, India) Vikramshila reaches out to
underprivileged and under-resourced sections of society to make education meaningful and relevant
to their lives. Over the last 20 years, Vikramshila has undertaken various initiatives in action research
and teacher-development programmes all over India, reaching out to more than 200 grass-roots
organizations, 25,000 teachers and 14,00,000 children.

Prajayatna works towards improving the public education system in India. Since 2000, Prajayatna has
been working with different stakeholders, especially communities and local government bodies, in the
holistic development of schools.

Vidya Bhawan Society was formed in August 1941 and was registered under the Public Societies Act
to provide quality education to children and youth from all sections of society. The central idea has
been the development of a broad and open-minded outlook to life and a healthy sense of citizenship.
Vidya Bhawan instills in its pupil faith in voluntary efforts for social transformation through education.
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SAMAVESH

Samavesh was registered as a Society in Delhi in August 2003 to work in the sector of development
and governance. Development and governance must provide the preconditions in a society that are
required to support people’s primary needs and their efforts at empowerment. People, especially the
most vulnerable sections, need to become socially and economically empowered to push for principles
of equity and social justice, and to establish in practice the values of participative democracy.

New Education Group —Foundation for Innovation and Research in Education (NEG-FIRE) is a knowledge
based development organization promoting quality education for children from the marginalized
communities of India. In 2005, it transitioned from NEG to NEG-FIRE as a new legal entity with a
mandate to innovate a new trail to meet the challenges of bringing child-friendly education to the
marginalised communities in an effective way.

The Aide et Action International network brings together actors from several continents, working in
solidarity with each other to advance the cause of development through education across the world. It
started in 1981, in France, as a sponsorship association aimed at supporting the schooling of children
in India.




Annexure 4: Broad Engagement Plan
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Annexure 5: TRI Jharkhand team Capacity Building

Workshop

25 March (Monday)

10:00 to 11:15

Faiiral ¥ uRey Ud 59 BrAvTel BT SEw
TS HRAT

11:15am to 11:30 am

pk; dky

11:30 to 1:30

AT BRI (R 2019) @1 gfafshar arsm
BHRAT

TAfAfE— rUH—3Us Al & MR W)

1:30 pm to 2:30 pm

ypcd

2:15 to 4:00

oo 99T Hd Aad 27

xfriof/k AT W s &1 gfshan
(AR Ut 4. 13)

[EEIGRIRCICIR G N
AN JAEROM Pl FHT
UG 9 R i DR |

2:30 to 4:00

wferfafe— AT wR ==t

4:00 pmto 4:15 pm | pk; dky
4:15 to 5:30 et 51 o
AR B AT g
26 March (Tuesday)
9:00 to 9:30 Predd
9:30to 11:15 faermera Ud IvTa® | STadid TSI HRAl god BT WY ARET B
TRRR dia RAd & veal ey @ RRgy | TP TR S 9
11:15am to 11:30 am | pk; dky
1:30 pmto 2:30 pm | ypcd
it 1 T i e o W fw @

[EESEBISCANGE R Iy
ST |

4:00 pm to 4:15 pm

pk; dky

4:15 to 5:30

IR ERSIE
I B AfST— T Reror &1 ufafaw

27 March (Wednesday)

9:00 to 9:30

RISEED

9:30to 11:15

gl BT fasme / o =i ugrIm Se?
Tfafafe— Of$T fasm Refor fqwen & ==

NIUGVACEIERCEEERIRIES
THH B fIT I |

11:15amto 11:30 am | pk; dky

11:30 to 1:30 RESISERSIN
1:30 pm to 2:30 pm | yipcid

2:30 to 4:00 [EENIERSIN




4:00 pmto 4:15 pm | pk; dky
4:15 to 5:30 fUsar 99 SRl
T B AT Woad  T-dEd g

(AR Ut 4. 3)

28 March (Thursday)

I B ART— AT ATk B RUid

9:00 to 9:30 Bredd
9:30to 11:15 e &1 TSR gfemior e &1 ws § arTeH
Tferfafe— srgwa vd AT W ==t TG guTd TR A |

11:15am to 11:30 am | pk; dky

11:30 to 1:30 PERIESERSIE

1:30 pm to 2:30 pm ypcd

2:30 to 4:00 BESIESERSIN

4:00 pmto 4:15pm | pk; dky

4:15 t0 5:30 EESIESERSIN

29 March (Friday)

o B ART— T & Fard =il & darat
A B al?

9:00 to 9:30 Bredd

9:30to 11:15 rore @Y R ve TfifafEt w oA wd ferfafiEl w
wfafafe— ot d wfafafer go w =i FHS AT |

11:15am to 11:30 am | pk; dky

11:30 to 1:30 Ul BT I3 SR

1:30 pmto 2:30 pm | ypcid

2:30 to 4:00 Ieold <1 B B gafd W ol
Tfafafe— SemRens & yud w F=i

4:00 pm to 4:15 pm pk; dky

4:15 10 6:00 Agrse oSN fafsie

30 March (Saturday)

9:00 to 9:30 Predd

9:30to 11:15 fhes fafde BRI ®R ==t
11:15am to 11:30 am | pk; dky

11:30 to 1:30 U BT I3 SR

1:30 pm to 2:30 pm ypcd

2:30 to 4:00 ECELINSE!

4:00 pmto 4:15pm | pk; dky

4:15 to 5:00

gfowfRil gRT eRiEnel R ReoldRE Al
ISEER]
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Annexure 6: Baseline tools
School Tool TRIF
VO

Interview with village organization members and other members (xke IxBu InL;k o wU;

yiok 1 I{KRakj GD)

Identification Part (igpku Hkkx)

IDOTA | District Code (FEyk dk dkM)

IDO1B | District Name (FEyk dk uke)
IDO2A | Block Code (Cy,d dk dkM)
ID02B | Block Name (Cy,d dk uke)
IDO3A | Cluster Code DyLV] dk dkM)
IDO3B | Cluster Name (DyLV] dk uke)
IDO4A | Village Code (xko dk dkM)

IDO4B | Village Name (xko dk uke)

IDO5A | Hamlet Code (geyV dk dkM)

IDO5B | Hamlet Name (geyV dk uke)
ID06 | Interview Date (Bk{kkRdkj dh rkjh[k
IDO7 | Interviewer Name (Bk{kkRdkjdrk uke)

Interviewer Contact number (Bk{kkRdkj dk
ekckby ucj)

IDO9 | Serial Number (@ekd)

IDO8

Information about village organization (I WTed & aR H SITHGRY)

Name of village organization (IT9 TS
BT T —)
Total number of members of organization
A02 in today's conversation (3T @1 dTadid H
S Adhel Hawd HE&T  Uleldhi Dl FEAN)

AO01

Status of education and school related work in village organization

U e # TRt iR o deeh wraf & Refa

Are th.e meetings of the village | 0= NO ugh
BO1 organization held on regular basis? (&1

I o B Yo Frad wwa w e 27) | 1= YES ok




sop | Ae any action taken on last discussion? |0 =NO ugh
(el 919 R T HIs BRIARE! g5 ?) 1=YES gk
how many work done on the major decision
BO3  |taken on education (fRrem & = # forw
T W fdhaw il W &M gan?)
Has the community organized a program 0= NO ugh
BO4 | for school or children? (T W& F ¥
o7 gedt & T BIS BriGH s far?) | 1= YES 0K

Information about the status of the school system and the program - 1.-Bad, 2 Medium, 3 good

¥hel B FARAT BRIHH — B RAT & IR § TSR — 1.—TRE, 2. AH, 3. JABI

Co1 Mid day meal (W8 “Ioi)
i Drinking water facilities (@9 @& Gl &1
EESI))
C03 | Toilet (ziTamer)
C04 | Teaching at school (¥@e # Terg fors)
CO05 | Sports (TeTdHa)
School time and time of teachers to reach
C06 | at school (¥oet &1 I Tt ¥ e &1
THY)
1. Daily opens and closes at a time RIS 89y
U GerdT iR dg BT )
CO6A | A- Timing of school ( - ) 2. Sometimes opens at a time (@1 &N T9g
& U GerdT 3R §< BIar ?)
3. Never opens at a time (&N 99 U T8l
g 3R 48 B 2)
1. Daily comes at a time (15T 9HI U 31d )
B- Timing of teacher reaching at school 2. Sometimes comes at a time (®¥1 P ¥
CO6B ( - —— T 3 ®)
° 3. Never comes at a time (¥ 7T U 8]
SIS
Cultural Programs and Other Activities 1. Performed well (378 I BT 8)
C07  |atschool (¥hel # WPl BRIHA 3= | 2. Not performed well (328 | =&l 8Il 2)

RUNIEIERI)

3. never organized (¥ &l BN 8)

How much active is the school committee / school management committee? (¥&et @1 AR/ 2Tl

ydu IRy feadr g € ?)

DO1

Are the meeting of the School
Management Committee held regularly in
every month? (&I 2Tl Ueie= |fAfa &l
Jod PRI & #EN H B § ?)

0 = NO ugh
1= YES gk

Transforming Rural India Foundation



Transforming Rural India Foundation

How many people usually meet in the
D02 | meeting?(HIfET 7 MHAR | fha T
AT )

In the meeting of the school management
committee, do you also raise your point? | 0 =NO ugh
DO3A (eTTer vde |fRT @ dod H T oMy 1 = VES gk

AU 91 A dEd 87 )

Do they listen to your points? (@ amaas | 0 = NO ugh
g A S 77) 1= YES gk

Do the members of village organization 1. Regularly (FritAic)
D04 meet the school teacher? (T U™ WIS | 2. Occasionally (BHT &)

DO03B

% e Whd & s ¥ e S 87 :
e &) 3. Never (&I T8))
D05 Do you have a school development plan? 0= NO ugh
1 = YES gk

What are your main plans for this year?
D06 | (39 AT & fofy 37y &1 AreT § &7 a1
P 27)

99. Do not learn anything (8 &I W)
1. Reading and writing (g fora=m)
Do you have information whether children | 2 sports (et XT)

DO7 | are learning at school or not? (¥el # 940 | 3. Cultural activities (A RIE TR
A X2 B T Tl SHPT STHHRNI 87) 4. Express themselves to others (GERT ¥ 39
q1d bz Yr)

5 Others (31)

Do the village organization have meeting | 1. Regularly (eFTTdR BT )

of the subcommittee for education? (I | 2. Sometimes (H¥ HHT Bl B)

e # e o IuAffy @ d5F Bl ' | 3. Never () =&l g1 B)

B TEI?) 4. No committee formed (AT I+ 92T 2)

D08




Conversation with the children (CPpk 1! ckrphr-)

Note: Conversation with children ... (After taking activity with children, interact with them
like.."Dhammak Dhammak"..or"Bolo bhai kitne", note- group discussions with 5 to 10 children)

e gal i, ( gedl @ A1 T R @ 978 I9H IIadId BRAT 2. O 9 G, AT el
18 fdael, Ale— 5 ¥ 10 9=l & AT WHE I)

Identification Part (1gpku Hkkx)

AO1 | Name of the village (FTTa&®=TH)

AO02 | Name of the ward (gl / ATSHIHTH)

A03 | Total children attended the discussion (zr=t
H g A I29)

A04 | The number of girls in this (3T% |
qiferamtell 1 Fwa)

A05 |Do the school have sports related | 1. Available (2)
equipments? (¥hel H We—aqa B A 8 | 2. Not available (T8} 8)

?) 3. Not available to play (e @T FT&T firera)
4. Available but not in working condition
(ST B AfheT Uty ?)
A06 | Do the school have other teaching 1 chart, 2 stationary,.4 colours5 computers 6
materials for children in addition to text specify other

books? (¥qhet # UIed YDl & ferar aedi
@ U o=y fReror Al @ @ 29)

A07 | How is the creative content of children used | 1= Children see themselves (<2 g @ §)
on the walls of the school or on the roof?

2= The teacher uses them while teaching.

(TRl B SaRT A1 BY W FeAl B Plg (RreTd = Ued 9T TR HRaT )
TS AT BT SIS DY BT 2)
3= No one use them (TS ST a1 BIdT)

4= No content (PTs AT 8T )

A08 | How to use the library book for children in | 1= Children see themselves (< g TGd B
school (¥hel # aal @ foly Yei@leld b1 | 2= The teacher uses them while teaching.
fhaTal &1 SWHETT HY BIdT B) (e = Ugd GHg TR HRAT ©)

3= No one use them (@15 FRIATA &I BId)
4= No books (frame gt 8)

A09 | Number of books (fedrel @ Fw=m)

Is books from the library issued to take i
A10 | home? (FIT qRa®Ted | fhard &R o o ?isgsu%
& forg & s ¥?) =T
Ever you ever been beaten for something | 1=Never (& &I gg)

A11 | atschool? (Whel 7 BT fBRA a1 WR MU | 2= Everyday (191 8 2)
P fiers B ’7) 3= Sometimes (F¥T &I
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How many children come to school every 1= More than half (3T %1 s1feiep)
A13 | day? Please tick (¥aet # d=d a1 o1l & ? 2=Half (3Te)
P o ) 3= Less than half (3T | &)
4= All ()
Children assembly (cky BHK)
1=Weekly once (B9 # U dR)
Is the children assembly scheduled every | 2=Once in 15 days (15 &= ¥ Uh IR)
A4 | week? (T Fhel ¥ 91 9T 8 BHI BIdl | 3=0nce in a month (A8 & Tdh dR)
27?) 4=0ccasionally (&I &I Bl )
5=Never (&4 & BTl €) skip A15
How many children participate in the 1= Al (f)
A15 | children assembly? (fbd= d=a qrer |qwT A 2=More than half (&Ter 3 waran)
T A ) 3= Very less (dgd W)
4= None ([9espal T8l
How long do you study at home? (B8R #| 1= Not at all (fdeidget e .
A16 TN AR 2=less than 1 hour 1 (:I?r,. 1 He F HH)
' 3= more than 2 hours (2 ¢ & SITET)
Do you get mid day meal regularly in the
A17 |school ? (observe) (@ fdemer # weure
Ao Fafa s=ai o1 fAedr 27 (raerd)
Arg | 1- Sufficient food served (T srRTe fireTar | 0 = NO ugh
2) 1= YES gk
. 0 = NO ugh
A19 | Sit together (|11 |1 d3d ) 1 = YES ok
A20 | Clean and hygenic food (@™ H ATH AHTS.) 0=NO ughl
1= YES gk
Do the children migrate with parents? (STd | 1=More than half (3T ¥ <1<
A21 || I 98R & U O € 1 fa a=d | 2=Very few (S8d oS ¥)
ISP T I B 7) 3=No at all ([dcteper =TE1)
What is the one single change you want
A22 |in the school ? (¥t H @Is T&H @Il a1
e aTEd B
What is the one sigle thing available in your
793 school that you want every school to have?
(TR THd § U1 39 A1 A § Sl ga
TR D T T § 819




Conversation with the teacher, headmaster and other teachers (f"k{kd] gMekLVj o wvfrfFk

f*{kd I ckrphr)

Identification Part (igpku Hkkx)

Name of the village (ZTTq &1 =)
SI'No. (shHTep)
A01 Name of the school (¥deT &1 A1)
The number of girls in this
AOTA | bise wre
Number of the total children in the age group
A02 | 6-11 years in the village (7fa / a1 # 6—11 I9
& @l Il DI HE=)
AO2A | A. Enrolled in school (¥hat # &%)
A02B | B. Out of school (¥het 3 91EY)
A02C | C. Total children (Gal F=dl &I =)
Number of total children present at school
IGE today (Wl § @A Il gl Bl M DI
Iuferfcr)
Head count (observe) (8S®TSc / raalld W)
Present teachers as per the prescribed post in
A04 | the school (el # T IS & AR IuRed
Rreran)
AO4A | A Total affiliated Teacher
A04p | B- Total recruited
Ao4c | C. Total present today
Academic support (THTEHS AZATT)
What you find difficult to make student
AO5 | understand (3ITId! F=ai BT w7 FHMH H
fema Bril & ?)
Do you get academic support from BRC CRC | 1=Regular basis (Frafid wu %)
A06 | from time to time? (&RIT ¥HI AHY UR IATYHI | 2=Occasionally (FHT HH)
BRC CRC & Pl NdIafd FedRT fAerar 1) | 3=Never (&1 7))
Community Involvement (G941 &1 AT{I&RI)
What is the type of community involvement
A07  |in school events? (Faet & HRIGHAT H AR
& AR BT 'R R’ )
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1. Independence day (Fad=ar faa=)
2. Republic day (Forda f&as)
3. Teacher's day (R feawa)
On which occasion people gather? (fda f=1 - RO e (s )
A08 M- ) 5. Approach (Ja=i)
3T & 6. Foundation day of the school (¥hdl
WIYAT f3a4)
7. Other (370 &%)
8. None (®Ts =2
Viewing / discussing the methods used in teaching (f1e7o1 # gXiHTS fHA ST aTet TRYS BT STl
/ =)
How you encourage the anxiety and curosity
A09 | of the children? (310 s==il @1 AT iR Rrsmar
B DY WA R 27
A. Instead of ignoring children's questions /
AOIA curiosity, prepared to answer them (&=di & | 0 = NO ugh
qarell / TR Bl Sl BRA Bl SE | 1= YES g
SRR CIC R )
B. Encourage discussion among the children Sl
A09B |in the classroom (e & el @1 JITai ? iﬁESu% ‘
gIaed Dl IiearRd drd) B oK
1= Included in the study (ATe @& Ter fAerm
@ PRI )
2= By collecting popular stories and puzzles
t ity level TR U ydferd
Listen and promote compositing through @ Co?mr;ﬁli\,m yé eﬁvgﬁ(j;ﬂjf: S PR &
visual arts and performing arts (3719 ¥ dell -
A10 c Ri _ IS T B T B )
o Wa; ;Zr 3 g @;ﬁ %? 3= With games and other cultural programs
Allete Sl ferg e ) (IS 3R 31T HIplad HRIHH B A7)
4= Others (Please specify)
D I (WL )
5= Never (&1 &)
INT Recording of children's progress regularly ;igegulgr ba:r|s mw )
(=it @ st B P fre Rers o) 3:N;\C/::Iég%yﬂ(%‘f) )
, . 1= Good (3ed1)
A12 Satus o'f parent 'teachers meeting (ITcTdh 2= Medium ( )
Riers dg &1 AT B i) 3= Weak | fl)




A13

What are the topic of discussion? (f&=1 ﬂﬁ ™
91 8IT 2.)

1. System related (TIRRATC)

2. Structure related (STTTd)

3. On community Participation (FHaTd B
TEART WR)

4. On academic issues (3TdT&HD Tl TR)
5. No meeting (FIfEIT 921 &Ial)

Basic Infrastructure (JeT¥d ST=NTd ATT)

Al4

School building condition (good, medium,
weak) (el wa= & Ryfa (3, w7,
FHIAR))

A14A

Floor condition (w3 @1 fRerfe)

1= Weak- Not in wusable condition

(PHIR—EIAT A -8

2= Medium- Broken but in usable condition
(ATETH— TTT ol R gRIATel A1)

3= Good- In usable condition (3rE—
EISIRIR)

A14B

Roof condition (8a @1 Rerfa)

1= Weak- Not in usable condition (FFIR
—STHTA AT L)

2= Medium- Broken but in usable condition
(AT —CeT B3l AR $¥HTSl A

3= Good- In usable condition (3m=EI—
3T ITY)

A14C

Condition of playground (#aT @1 Rerf)

1= Weak& Not in usable condition (®HSIR
—3ICHTe AT 8

2= Medium & Broken but in usable
condition (ATETH—CCT 83T AR STHIA A1)
3= Good - In usable condition (3rEI—
SIHIS A7)

A14D

Window*s condition (Rasfdhat &1 Rerfd)

1= Weak& Not in usable condition (FHSIR
—SIAAT AT &)

2= Medium - Broken but in usable condition
(ATEA—CCT Tl IR S¥IHIel AY)

3= Good- In usable condition (3rEEI—
BENCIRIR)

A14E

Rooms's Condition (=T @1 fRerfa)

1= Weak& Not in usable condition (SR
—3IHTe AT A8

2= Medium& Broken but in usable
condition (ATEIF—gET g1l R XA
RIER)

3= Good- In usable condition (3<BT—
RNICIRIER)

A15

Drinking water facilities for children (&=al @
fog 99 & ur @1 rawen)
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_ 1= Functional (&)
A15A
Handpump (€4+) 2= Non-functional (iR &rafca®)
- 1= Functional (TafcHe)
A15B | Water Tank (&
ater Tank (ST) 2= Non&functional (R wrafc®)
0 = NO &l
A15C 3]
Go to home (8R ST ) 1 = YES &f
Number of toilets (T &7 awer = )
A16 | (Functional/ Non/functional/ write number
(SUART / sruanf)
. 1= Functional (&TITcH®)
A16A | C DET = ......
ommon ( ) 2= Non-functional (Aerfere)
1= Functional (rafcad)
A16B 'S (TP =......
Boy's ( ) 2= Non-functional ((R&rIT®)
| 1= Functional (Tafcdad)
A16C | Girl' S
Girl's (arferet ) 2= Non-functional ({R&TITH)




Conversation with BRC, CRC and Administration (BRC, CRC ¢ kklu Ii ckrphr)

Identification Part (1gpku Hkkx)

1. BRC (dam=dl)
A00 Respondent designation (STRETAT @ U & A1) | 2. CRC (13T
3. CAC (diu)
A01 Name of BRC, CRC CAC (BRC, CRC CAC T ¥™)
A01a | Name of the jan shiksha kendra (ST fRrerr og @1
)
AOTB Number of your Subordinate Jan Education
Centers (3TY® 3RS ST fR1eT dal &I H=)
How many school you could cover in a week\ (T&
A02 BRI | 377 fhd whel S U1 & ?)
Number T ford
How many times you could visit each school in
a yean (8% el § UP A1 H (MY fhal IR <
Number T fored
teacher and school collaboration (Riefe! whet
|EAM)
A03 Types of help to teachers (RieTdi &I #ag BT UHR)
Meeting with the teacher in the school premise \ i
AO3A | (el & WivToT & RIeres & Herrebra ?_YSSU%
SSRGS e
. 0 = NO ugh
AO03B
Academic help (T@sH® AST) 1 = YES gk
A03C | Yearly/monthly training (@& g ARt ufreron) ? - $E;§h‘
= \
po3p | Make and use of T-L-M- (@lvetua. 991,/ | 0 = NO ugh
STITHRAT) 1 =YES gk
Association of school and community (¥hel FHTI BT SST4)
AO4 Promotions for Smc Members and Chairs 0 = NO ugh
smc (ARl T el & forg ufieon) 1 =YES gk
AOS What is the % of schools SMC meetings held
regularly\ (fFe™ % et # SMC dga Hafid )
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A06

What are the activities in which community or
parents support the school\ (¥t # &9 HIF 4
HRIHH H AT g UTedd F8ANT A &87)

1. Participation (WIFfTeNY,)

2. Help in planning (3o # #g<.)
3. In decision making (fofa #))

4. In operation (FdTer #)

5. Never (®gf -Tal. )

Association with the Panchayat (darad & el SSIE))

In how many village Sarpanch or Panchayats help
school in managing Events and arrangements\

AO7 (P 7T 3 TRU= A1 4amdgd Tqd & SMATSrHl
3R g § A & & )
A0S How many schools have school development plan\

(a1 ¥t § Tt SAeUHE W &1 )

Teacher Source Center (1876 dId &%)

Number of active teacher source center in the

A0S block (T # faraw Rietd Ad og afhd &7)
A10 Number of teachers coming regularly to TRC?
(TRC # FafAa o= aTel Riererl @1 ww=)
What kind of academic support does DIET
A11 provides? (I15C ¥ fHd UHR BT rHIfHE AT
fierar 2)
In how much time interval you have meetings
A1 about education with the active NGOs working

here\ (fha< AT 3fa_Tol U 319 & & Afhd
TSN, | R & aR # 39 86 R 87)




Annexure 7: Baseline Survey Report of 30 Villages

Baseline Survey Report of 30 villages Under the Shiksha Pahal Program

in Burhanpur District by Samavesh

Under Transform Rural India (TRI)
January to March 2017

Contents of the Report

Introduction

Objective of the program

Need for Baseline survey

Survey Schedules and Method of Data Collection
Capacity building of Samavesh team

Outcome of base line survey

Conclusion

Introduction

This report provides a narrative of the baseline survey which the Khaknar team had done between
January and march 2017 .During this period the survey team had done base line survey in 30 villages
and government primary schools at Khaknar block in Burhanpur District in MP. Through this survey
we reached directly a total of around 3000 people in different age groups including school children,
adolescent boys and girls, men and women from the community and school teachers and other
stakeholders. The purpose of the survey was to be able to understand the village situation in detail
and to be able to develop a village profile, which would then help us in working with the local school
and anganwadi and develop a systematic strategy to implement our program.

Objective of the program

The overall objectives of this TRI program are broadly as follows:

a)
b)

Improving the quality of teaching-learning program in the Government school system.

Strengthening the community-school connect, so that SMCs would function effectively and
support the schools to achieve teaching learning of a high quality

To support the creation of a conducive learning atmosphere at home for students

Strengthening the educational administration, so that the BRC and CRC are able to provide active
support to teachers in both academic and administrative performance.
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Need for Baseline survey

To design appropriate activities and inputs to achieve the objectives of this program, it was important
to understand the present status of the schools in the project area, the challenges that they face
and the level of readiness of the community and village organisations to work with the schools to
strengthen its performance. The baseline survey was design to provide this understanding. In addition
it would also provide the benchmark against which we could measure the progress of schools and
other related parameters including community participation over time.

For the purpose of this survey, the team had designed and printed separate schedules under 9 key
areas of school and village life, which give a comprehensive picture of school functioning and the
working of social institutions in the village.

Survey Schedules and Method of Data Collection

List of Schedules used in Survey: The schedules for the survey was prepared and tested by the
Samavesh team. This consisted of the following 9 tools

i) School Status Survey: to understand the infrastructural and resource base of the school, mainly
through observations and discussions with teachers; The second part of this School Status collected
data on student enrolment and teacher availability as well.

ii) Teacher Interview: a discussion tool with the teacher to understand their attitudes and challenges,
the conditions under which they work and their understanding of new academic methods, as well
as their attitude towards community participation;

i) SMC members interview: This was to understand whether the SMCs were at all functional and
what was the level of participation by the members in School management affairs.

iv) Conversations with Children: This was important to understand the environment in the school and
cross check various issues such as the use of resources such as library books, games kits etc.

v) Discussion with SHG members: Since the village level forums, which will play a lead role in education
and health are based on the SHGs, it was important for us to understand the level of readiness of
the SHGs.

vi) Village Organisation Survey: We wanted to know the status of the leadership in the VLOs and the
type of expectations we could have of them in taking the TRI program forward.

vii) Anganwadi Worker Interview: A detailed schedule was constructed to understand the level of
functioning of the Anganwadis. This forms the base for school functioning and we would be
interested in improving the quality of their functioning with community support.

viii) Panchayat Members' Interview: This helps to guage the quality of governance in the panchayat,
and the degree to which we can expect to get support for work in education, health etc.

ix) FGD with Community Members: Community members are able to candidly give feedback on
the functioning of all the village services and organisations such as school, Anganwadi, SHGs,
Panchayat, Gram Sabha, SMC etc. Hence the FGD is a good feedback on what we had learnt from
the other sources.

Method of Survey

Two days were scheduled for data collection from each village using the 9 tools listed above. Each
village was surveyed by a team of two persons. So, for instance if 30 villages had to be covered by two
teams, then each team would survey 15 villages, over around 40 days ( 30 working days, plus some
buffer period to make corrections, and revisits for any schedules remaining incomplete.)




A training of some 4 days was carried out for the two teams, which included carrying out a pilot survey
of one village and then detailed discussions of gaps.

Thus the Samvesh team was able to cover the functioning of social institutions in villages, which is
necessary to understand the functioning level of village organisations and the role they will be able to
play in monitoring and supporting schools and anganwdis etc. This would also give us an idea of the
type of inputs required to further strengthen the Village organisations, so that they could support the
school management committees.

Through this survey we reached 30 schools of Khaknar block, which together had an enrollment
of 3208 children and interviewed 89 school teachers, 90 members of the school management
committees, and had group discussions with 549 school children. We interviewed 89 SHG groups
members, 97 PRI members (Sarpanch, vice sarpanchas and ward panchs), 43 Anganwadi workerss ,
and 27 VLO leaders of 9 villages in which the Village level organisations (VLOs) already existed. Finally
we held group discussions (FGD) with 757 community members in the 30 villages to get a feedback
and crosscheck on the earlier discussions.

This survey was quite exhaustive and provides us a data base for further analysis. It also gives us a
baseline to compare the progress of the school and VLO functions as the program proceeds, not just
in quantitative terms but also in a qualitative manner, showing how village community members feel
about the functioning of schools and other facilities and their functioning.

In the next section , we give the data collected through each schedule and then briefly analyse this
data to provide a comprehensive picture of the villages and institutions that were surveyed.

Discussion and Analysis of Survey Data

The data collected through the separate schedules is given and discussed in the sections 1 to 9 below.
The analysis shows both the present physical and resource status of institutions such as the school
and anganwadi. It also gives a sense of the quality of functioning of the schools and Anganwadis,
through discussions with the various stake-holders, such as students, teachers, parents and community
members. In addition, the survey tried to capture the level of awareness and the motivation of members
of various village institutions such as SHGs, Village Organisations, Panchayat. This understanding will
be useful to design the inputs and activities to promote interface between teachers, parents, SMC
members etc, so that we could build a broad front for improving schools and promoting quality
teaching.

In addition to providing an overall picture of the region, this survey will provide the profile of each
village and the status of its community and public organisations, where our teams are working. They
will thus be able to measure their progress on a variety of fronts, including school functioning, as well
as the involvement and support provided by SHG members, Village Organisation, the SMC and the
Panchayat.
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Section 1: School Status Survey

This section gives the status of physical infrastructure of schools as well as the availability of teachers
in schools along with school enrollment figures.

Table 1: School Status Survey- Infrastructure and Facilities

G M |P [Yes/No [G|M |P |Yes/No Yes/No Yes/No | Yes/No | Yes/No
Good-G
Medium -M,
Poor-p and
Nil-N

Khaknar |6 |18 |6 |3/27 0264 |921 G-0 M-2 6/24 3/27 14/16 0/30/0
P-23 N-5

Total

Table 1.1: School Status Survey — Student Enroliment and Teacher Availability

Khaknar | 3208 1288 | 40.15% | 499/ 50 39 89 2114 65/1 36/1 38
15.55%

Total

School Building - The Khaknar survey team visited 30 primary schools and got to know about current
situation of the school and teachers. As per the feedback from school teachers and observation of
the survey teams, we found that only 6 schools are in good position, 18 are in medium situation and
06 schools were in rather poor condition. The school at Daiyat is one of the best schools among the
thirty schools. In this school 70% students come regularly and their learning status seems good. Daiyat
School teachers seemed very active and played an active role in various kinds of development of the
school. The basic facilities, such as water, quality of classrooms, toilets etc are available. Eighteen
of the schools were in not so good condition and were put in the medium category. But 7 school
buildings were damaged with windows and doors being broken and water was blowing in due to
which children were not able to sit there. Due to such poor conditions, the school children are affected
and there is lack of interest to attend classes. The teachers also seemed to be passing their time in
school, due to absence of adequate teaching conditions.




Thus, we can say that the overall condition of the school buildings are not good and there seems to be
a lack of initiative from both the teacher and the local community to improve these conditions. Only
3 of the 30 schools had a boundary wall and so proper playgrounds were also not possible in these
schools.

Midday meal

Midday meals are an important part of the school and people have become aware about the quality of
food. However, in these 30 schools of the Khaknar block the condition of midday meals are not very
satisfactory. According to this survey 26 schools are less than average, although we put them in the
medium category, and 4 schools (Satod, Ghamanpura, Jampani, and Dabali ) are in very poor condition.
None of these schools follow the menu that has been decided. Complains by parents regarding
midday does not improve the situation. The midday meal is being prepared by SHG members and they
don’t seem to care about what people are saying and they carry on as usual.

Games and sports activities

The same situation, as in the building and midday meal, seems to exist with the condition of games
and sports. Only 9 schools provide opportunity to play local games at the school level, while in the
rest of the 21 schools teachers don't participate in games with the children and children play by
themselves. During discussions with teachers they claimed that they had sports materials, however
according to the students these were not given out for playing. Thus in reality the large majority of the
schools did not organise any games.

Class management

During the survey, our team found only 2 schools with well decorated classrooms and attractive
classes, out of the 30 schools surveyed. In each of 23 schools there is one room, called the ABL
room (Activity Based Learning room). However, the ABL teaching material is not in use and teachers
do not seem to have an understanding of how to use this effectively.

Library and its use

During the survey the team found that 6 of the 30 schools had libraries but only 3 out of these 6 were
actually functioning. The other 24 schools did not have libraries and in some places the teachers did
not seem aware that schools should have a library.

Bal Sabha

When asked about the Balsabha, all the teachers claimed that Balsabhas are organised on a regular
basis. However, during discussions with children it was found that Balsabhas are organised on a
regular basis in 14 schools out of 30 and that too not on a regular basis. Normally, during the
Balsabha singing of songs and reciting poems seemed to be the only activities.

Quote - a teacher posted in one of the schools stated during his interview that there is no
benefit from Balsabha and it is only a waste of time, hence we never do it.

Quote 2- a teacher from another school claimed that Balsabhas are good tools for skill
development of children and through this teachers are also able to monitor children's
development.

Thus it can be concluded that not all teachers understand the objectives and values of organising
Balsabhas.
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Teaching and learning method

During this survey process, the team surveyed 30 schools and found that all teachers they observed
were using traditional methods such as use of black board for writing down and making children
copy, making children repeat to learn by heart etc. Thus they are still far from understanding and using
activity based teaching methods, which are being talked about.

Attendance

According to the survey there are 3208 children enrolled according to records in the 30 schools. The
survey team found altogether 1288 children present on the day of the surveys. This was found using a
simple 'head-count' method during survey. So, the attendance on the day of survey was 40%. When
you ask the teachers, they say that parents are not aware about the importance of education and so
don’t send their children to school. On the other hand, when we ask parents their complain is that
teachers don’t teach in school and that’s why we don’t force the children to go to school. So, the
real challenge would be to bring together teachers and parents to join hands and strive together for
quality education.

There are altogether 89 school teachers in the 30 schools, out of which 50 are regular and 36 are
guest teacher. Of the 89 teachers 38 belong to local areas and 51 teachers come from outside, which
includes teachers from around 10 kms and more, some coming from as far away as Khandwa and
Burhanpur, which are both around 60 kms away. Thus these 51 teachers may come at 11 am and then
go return by 3 pm.

As per the RTE guidelines, the required ratio of the teacher to students is 1 to 30. In these schools the
ratio would thus be 1 teacher to 65 students for permanent teachers 1 teacher to 38 students if we
also count the guest teachers.

Other Issues

e Toilets — Toilets have been constructed in all 30 schools but these toilets are not being used in a
proper way. The survey team also found that toilets are not cleaned properly and in some places
the toilets have been damaged by some community members. Some schools don’t have water
to clean the toilets. Overall the toilets are in not proper condition and are not being used on a
regular basis.

e Surrounding Environment of Schools — As per observations by the survey team the areas
surrounding the schools are often not healthy and in some cases quite polluted. A majority of
schools do not have any boundary wall. In fact only 3 schools have boundary walls. This also
makes it impossible to keep the school surroundings clean, since people and cattle etc are moving
around and littering.

Section 2- Teacher Interviews

This section is focused on understanding the attitude of teachers and how they perceive their
relationship with the village community and its organisations such as the Panchayat and SMC. Since
the objective is to set up an active partnership of the teachers and the community to work together,
understanding their attitudes helps us to understand how to move forward in this effort. The other
part of this understanding will come from talking to the SMC members, as well as other sections of
the village community.




Interviews with Teachers and Their Role in School

Table 2:
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The survey team interviewed 30 school
teachers from the 30 schools visited. From
the interviews, a number of problems or
reservations about functioning and about lack
of support from the community emerged,
which were as follows:

Parents are not taking interest in their
children’s education and don't send
children to school regularly. They send
them for labor or give them other work
at home.

In schools, where there are no teachers
from Korku community teachers and
students find it difficult to understand to
each other, especially in classes 1 and 2.

Twenty teachers out of 30 held the view,
that education levels have improved
because students are being supplied
with free books, innovative methods. Ten
teachers felt that the quality of education
has come down due to frequent changes
in the teaching methods and due to low
attendance of students. Teachers at only
two schools were found using cards for
activities during teaching.

Teachers said that since last year they did
not get any training on Activity Based
Learning methods, although the teaching
materials had been supplied and they
were supposed to be using this method.
They were of the veiw that the new
method of teaching is challenging and
demanding so that they do not get any
support to use it. In addition they have a
number of other tasks to perform, such as
taking the mail and other official duties.

They reported that although School
Management Committees have been
formed, members do not come to
meetings. Only the President of SMC
comes when required to sign a cheque or
some document.

During their school visit the Jansikshaks
points out and notes down weaknesses
but they do not provide support to
make improvements in the quality of
teaching. However, during meetings the
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Janshikshaks help in  providing
information and filling this out.

Thus we found, that the teachers felt
they were not getting support from any
quarter, neither the community nor the
administration.

Section 3 -Discussion
with School
management committee
(SMC) Members

This part of the survey helps us to
understand the present status of the
School Management Committees,
how effectively are they functioning
and what is the awareness level of
the members of this committee. This
will help us to plan the training and
involvement strategies to make the
members more aware and involved in
supporting and monitoring the school
functions.

The team surveyed School Management
Committees and altogether met with
60 SMC members and Presidents
(adhyaksh) from the 30 schools, that
is 2 members from each school. They
found that amongst the Korkus, which
is the largest community in this area, of
the 52 members in the SMC, only 15
were aware about their membership.
4 members reported that meetings
had been conducted in their school, at
intervels of 2 months and 16 members
reported that meetings were held at
intervels of 3 to 4 month. One member
said that meetings in his school were
held regularly each month. The rest
of the 39 members reported that no
meetings had been held since the
formation of the SMCs.

Discussions about the process of SMS
formation revealed that only 3 to 4
schools had used the proper process.
In the rest of the schools only 2 or

Table 3: Discussion with SMC Members
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3 members were called over and the
President appointed. The schools had
not provided orientation on SMC roles
and responsibilities to the president and
other members. The members had been
told that their responsibility was mainly
to check the quality of midday meals and
to ensure that children were coming to
school regularly.

In one village, the President was found
well aware of the roles of the SMC, but
in the same school the vice-president
was not aware when SMC meetings
were held etc. Although some members
were aware of their roles and had been
regular participants of SMC, there was
wide variation in awareness levels and a
majority of members had very little or no
knowledge about their functions.

Thus the overall conclusion is that a large
majority of SMCs in this region are not
functioning with the proper guidelines.
The main reason behind this seems to
be that teachers are not inviting SMC
members and not orienting them properly
about their roles.

Some good suggestion were received
from the members on the need to improve
conditions in schools. This included the
need to provide adequate number of
teachers, ensuring quality in midday
meals, providing drinking water facilities
and improving the quality teaching
learning.

Section 4 - Group
Discussions with School
Children

Table 4: Interactions with school children (Each village 7-15)
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Note — main games that are played in these schools are — SITOLIYA, KABADDI, HIGH JUMP, CRICKET,
KHOKHO, CHAIR RACE AND LONG RACE

In talking to children, we were interested in getting their experience and feelings about school
functioning, and in also crosschecking what we were told by other sources. The survey teams talked
to 549 school children altogether (295 boys and 254 girls). Discussions were held with groups of
children, and the reporting is done on the basis of a broad unanimity recorded in the group. The key
points emerging from the discussions were as follows —

All the school children talked to, said they liked going to school and enjoyed their games and
studies.

Students from half the schools reported regular organized sports activities, where the guest
teachers took part, and the rest said that games were irregular. And often these children played
by themselves.

Children from 6 schools reported regular sport equipments being provided in school. In the other
24 schools no equipment was being provided.

All schools were reported to be celebrating the National days, Republic and Independence, but no
other celebrations were reported by the children.

School children say that guest teachers open school on time but regular teachers generally come
late

Some children, who are enrolled don’t come due to working with their parents agriculture or
herding cattle. Some children migrate to other regions to earn money with their parents.

Children reported that ABL material is available at the school level, but teachers don’t use it.
School children don't get a suitable atmosphere for studying at home
Students from 29 schools said that they don’t get any home work from their teachers.

Students from 16 schools reported that Balsabhas are organised, however activities are limited to
recitation of poems and relating stories.

Only two schools were said to have proper library rooms, although books were not being loaned
out regularly. Some of the other schools did seem to have some library books but these were also
not being distributed to students.

Corporal punishment is common in most schools, although children reported instances of specific
teachers, usually women, who do not beat them. The main reasons, for teachers beating students,
often with a stick or with their hands, is not doing their tasks (“paath yaad kar ke nahi aane par”)
or for having fun (“class men masti karne par”) and making noise in class.

Amongst the most popular teachers are those who help the children, explain well and do not beat
them up.

These discussions showed that there is much scope for making the school more attractive, introducing
new activities in the Balsabha and using activity based methods in classroom to enrich the learning
process.
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The Survey team surveyed 30 villages and met 89 SHGs members. The objective of these discussions
was two-fold. One to understand the strength and awareness level of SHG members to estimate
their potential role in PTA meetings and village affairs. The other objective of these discussions was to
gauge their understanding of school functioning and the quality of education being imparted.

As per the discussion with SHG members, 61 out of 89 members send their children to government
schools and the rest send children to private schools . Only 8 women were satisfied with the schools
while 80 said they were not satisfied with the teaching in schools. In a number of villages, the SHG
members made critical remarks about the school functioning. In one school they said that teachers
in their school do not teach children properly. They are either busy with paper work of are chatting
amongst themselves. In one village the women reported that our school has 4 teachers but the
teaching is of poor quality. The teachers take their chairs outside to chat and the children have fun
inside the classroom. In another village, SHG members reported that ‘madam’ comes once a month,
and does not teach the students, so the other teacher is left on his own. Members reported that the
SHG meets every month, but discussions are only around savings, loans to be given or health issues.
Other social issues such as functioning of the Anganwadi, school or Panchayat are not touched upon.

These discussions showed that a reasonable level of awareness about school functioning and its
shortcomings existed amongst the SHG women members. This means that SHG meetings and other
women forums could also become an effective ground for initiating discussions and taking up their
social concerns, including school quality.

Section 6 - Discussions with Panchayat Members

The objective of meeting Panchayat members was to find out how active the Panchayat was and
the potential of support in resources and monitoring from the Panchayat leadership. In addition, we
wanted to observe the level of interest and awareness in school issues and based upon interaction of
panchayat members with teachers and SMC members.

Notes:

Only a representative sample of the data gathered is shown in the table No.7 above.

* For question 4, if the answer was yes, then we asked the member "What did they observe there?
** For question 9,

G: stands for good attendance, over 50 persons present;

M: stands for 'medium’ attendance, that is between 30 and 50 persons;

P: stands for poor attendance, that is less than 30 persons.




Table 6: Meeting with PRI members (Panchayti raj institution)
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Of course, these are rough figures, and the meaning of
Good, Medium and Poor will actually vary with the total
membership of the Gram Sabha, since the quorum is
10%, which means 100 persons for a strength of 1000.

# For question 12, the suggestions given were categorised
under 4 main sections as follows:

1. Need more teachers;

2. To improve the quality of teaching-learning;

3. Parents should take more interest in the school;
4. Provide drinking water in school;

The aim was to talk to at least 3 panchayat members
in each village, including preferably the Sarpanch and
at least one women member. Since the Sarpanchas
were often busy, the team could meet only 16 out of
30. The survey team held discussions with 87 elected
representatives of village Panchayats, whose ranks were
as follows:

Transforming Rural India Foundation
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The broad conclusions resulting from these discussions were as follows: At present there is no specific
role played by Panchayat members in the schools. Members of Panchayats went to the school mainly
on the 26th January and 15th August. On these national days the Sarpanch makes arrangement for
distribution of sweets. Some 50 members claimed that they had visited the school and when asked

1 Sarpanchas 10 6 16
2 Up-sarpanchas 4 2 6
3 Members 32 33 65
4 Total 46 41 87

what they did during these visits, they said they observed the functioning of the midday meal scheme
and attendance of school children. However, it was not clear what came out of these visits.

Regular Panchayat meetings seem to be a rare occurrence, and no member claimed any meetings of
the standing committees of Panchayats. According to the members surveyed, only at 5 panchayats
is the requisite quorum exceeded for Gramsabha meetings, with a medium presence, that is the
quorum of 10% barely being completed at 8 panchayats. For the rest of the 17 panchayats, there
is rather poor attendance and many of these meetings are only in name. The presence of women is
very low at these meetings. None of the female Sarpanchas, that our surveyors talked to, claimed to
participate regularly in Panchayat and gramsabha meetings and accepted that their husbands fulfill
this responsibility.

Around one third of members said that school and education are a topic of discussion, which means
that 9 to 10 of the 30 take up this topic. And just 25% of the Panchayat members expressed satisfaction
with school functioning.
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Table 7.2 : (more details as per the base line survey format )
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The Samavesh teams studied 43
Anganwari centers in the 30 villages and
tried to get data as well as feedback from
all these. Twelve Anganwari centers of
these 43 are located in the centre of
the village and the rest are situated on
one side of village. 23 Anganwaris are
based close to the school as they should
be. There are 2438 children enrolled but
only 21 %, that is 518 children were
present on the day of the survey.

According to the AWW in 35 anganwadis
the children stay on for 1 to 2 hours
after their meals. In only 4 anganwadis
do they stay for 3 to 4 hours. 35 of
the Anganwadis have their own pucca
structure, but overall the conditions
are still poor. Only 13 of these 35
anganwadis have toilets facility less than
half of the centers have drinking water.
More than 50 % don’t have proper
teaching learning material. Only 27
centers had made sahyogini committees,
but regular meetings were reported at
only 13 places.

Other details/data of the anganwadi are
given in the tables above. The conclusion
is that less than 10 Anganwaris are
functioning well. This data will help us to
monitor the progress of the Anganwadi
in detail as we start working with them
and activate the local Mahila Manchas
(Vos) at the local levels. Most of the
issues that we discussed or observed will
act as indicators to judge the progress in
functioning of the Anganwadis.




Section 8 -Information about the Village Level Organisations
(VLO or VO)

Note:(Vos are formed by selecting 2 members from each SHG)

The VO is a critical organisation in the village since this will be our main medium for community
participation in various activites including the schools and anganwadis. We were interested in
understanding how many of these Vos had become active after their formation in the project area and
what was the level of their awareness and understanding of school functioning. This would help us
plan inputs for the Vos and how we should move forward.

Table 8 : Details of the VLO/VLA (Village level organization or village level association )

Govt/ i Yes/
) Yes/No |G |[M |P [MDM |Water | Game | Toilet | Edu.
Private No
Khaknar | 3/24 5/22 2 |1 2 [8/19 10/17 | 6/21 9/18 [8/19 |[3/24 |14 |9 9

Total

The survey team visited 30 villages and examined the ground level picture of VLOs at the village level.
During the visit they found 9 VLO, which were functioning in 9 villages. They met with 27 members
of the Village organizations and asked them about the purpose of formation of VLOs and what were
their main activities. Only 5 of the 27 members had visited the school. From these discussions with
VLO members, we felt that till now the focus of their work had been to support SHGs and that they
understood the role of the VO to be aimed at savings, loans and meetings. The broader objectives of
Vos as development medium for villages was still not clear to the ordinary members of Vos. However,
the women were not shy and discussed their village issues. They are expected to develop a proper
understanding reasonably fast with guidance and training in specific areas.

Section 9 - Focussed Group Discussions in Villages

The objective of meeting one or two groups of community members in each village was to get a sense
of what the village community feels about the quality of village facilities such as School, Anganwadi
and functioning of the Panchayat. We also wished to know about people’s awareness of these village
services and whether these services were actually functioning. In addition, the discussions with
community members also gave an idea of the sense of participation and ownership that people feel in
the functioning of these platforms.

Transforming Rural India Foundation
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Suggestions from Community Members -: A variety of suggestions were made by the community
members, who showed a high level of awareness and concern about the quality of education being
provided and the facilities available to children in schools and anganwadis. The main suggestions that
were made during the FGD discussions were as follows:

e provide sports material to children;

e regular nutritious meal as per menu in the schools and anganwadi;
e teaching and learning should be of good quality and regular;

e functioning toilets and drinking water;

e availability of play ground in school

Conclusions

During the survey, the team met 757 community members in groups, and had open discussions with
them. During these discussions people touched upon many aspects of village life and suggested ideas
which have relevance for all-round development. As per the feedback they were rather critical of
teachers and felt that the education level is low because teachers are not regular and even when they
come, they don’t teach regularly . They felt that only a minority of the teachers are really interested in
teaching. According to them, the education in government schools is in very poor condition and they
felt very worried about the future of their children.

The other important thing emerging from these discussions was that community members are not
aware about their rights and responsibilities in various spheres. This is true in the SMC, in Anganwadis,
functioning of Asha and ANMs and also holds for the Gram Sabha and Panchayats. Thus this lack
of awareness of their rights and therefore a lack of assertion in the quality and functioning of
village institutions can be one major reason for poor conditions in areas such as health, education,
environment and livelihood.

Transforming Rural India Foundation



Transforming Rural India Foundation

Annexure 8

Sl. | Strate- | Activity | Tasks Indica- | Targ- | Key Jan | Feb | Mar | Apr | May | June | July | Aug | Sep | Oct | Nov | Dec
No. gy tors ets Actors | 18 | 18 | 18 18 18 18 18 18 18 | 18 | 18 18
1 | Parent - Child interface/ Par-
ent-school engagement
Per- Mobili- Formation Number | 40 P
spective | zation of | of educa- of com-
building | educa- tion sub mittees
on edu- | tionsub | committee. | formed
cation. commit-
tee
Perspective | Num- 40 VP
building of | ber of
education meet-
sub com- ings
mittees
Interfac- Num- 32 Sc,
ing with ber of Sang-
Sangha and | meet- ha, V,P
Upashang- | ings
ha.
Piloting Sensitiza- Num- 2 PV
of gal- tion of 2 ber of meet-
vanizer Sanghas meet- ings
concept | about the ings
strategy
of using
Galvanisers
(CVs) for
scaling up .

1.1 Centralised | Num- 20 Too | PV
3 days ber of mem-
residential mem- bers
workshop bers train-
of selected | trained | ed.
group and
members sched-
from ex- ule /
isting TOO | calen-
groups of dar of
Pradaan perfor-

mances
is ready

Village Num- 30 TOO

based ber of perfor- | Group

perfor- perfor- | manc-

mance by mances | es

TOO group | in

members villages.

followed by

identifi-

cation of

galvanizer

.(2-3 galva-

nizers per

village).
Forma- Forma- Number | 60 TOO
tion and | tion of of gal- Group,
orienta- | galvanisers | vanizer PV
tion of groups. identi-
galva- (CVs) fied.
nizers
(2 from
each
village).




Sl. | Strate- | Activity | Tasks Indica- | Targ- | Key
No. aqy tors ets | Actors
Develop- module \Y
ment of is ready
module for
training of
galvanizers.
2 days Number | 60 Vv
centralised | of gal-
residential | vanizer
training of | trained.
selected
galvanisers.
1.2 | Tracking | Tracking | Develop a Tool \Y
mech- children's | user friend- | devel-
anism atten- ly tracking | oped
- Child dance tool for
and and Galvanisers
system learning | (CVs)
progress
, parents
partici-
pation
in school
events
and
PTMs.
orientation | Number | 40 \Y
of edu sub | of sub
com on com-
using the mittes
tool. orient-
ed.
Quarterly Num- 80 SC,
meeting ber of Up,
between meet- V, P
sub com- ings
mittee and
Upasangha
on tracking
data.
Generation
of a report
from the rReea%ort \Y
tracking Y.
data
Sharing the | Sangha
report at level PV
institutional | meet- J o
level ings e
9
Collection
Num-
of local
stories and e .Of
folklor stories 30 Up, V
olklore
from vil- collect-
ed
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compilation il
Home d restruc- ber of
based anc stories 10 Y
support T O.f finally
the stories
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Sl. | Strate- | Activity | Tasks Indica- | Targ- | Key
No. ay tors ets | Actors
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Sl. | Strate- | Activity | Tasks Indica- | Targ- | Key
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Annexure 9 : Annual Plan on Education

TG e
LS BC ) r<: T E11 R IS LS A
ECV ETET (AT T TRR): (1) (2) oo <) T

Jktuk | ik Be/kh dk; @ le; ftkenkj | ekg er g, dk;/ dify; DIgh % v % o xyr Ix
cukur dh ppk InL; 0 cBd ugh gkur 1j Mk %&% dk fukku yxkuk
fnukd

goai ®f faemed § | R 1.
frafia o ddeh

o
TIER
feawR

ICRIGERELE RS 1.
afefa & frafog
Yo el 2

gl Bl TR W) areRE | 1.

SffaTaed frerd H1RIH 1.

Sk CIRIRIRICIE) TR 1.
HATET s




BGIEERIERIG

T

(T bw)

Tad=rar feaw

15 TR

et T TERIE

(Rrere feaw)

~ -
5 Ad&X

9Tl Fell BT
ST

T BT H G
# fRrerm Haell ggal
BT ISTHT

2 Jdcer

A

TS feaw IaRE

26 ST

EISREER

14 J+R

f3rer ggemg O
ufdreror

gl B oRleTai
R =
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Annexure 10 : 1st Round ECV Orientation module
(2 days)
Day-1

mnni ;
e 9ol qral BI fRe & Ygal W GHe der |

o BN WR gEeAd SNET & AFHAl DI AT PRAT ST & Aad H e Pl GAuRAINT e |
o THSM Pl 9RMERI ¥ e 3§ 98ald gq U+l JAPHT TR FHT Bl YRl HRAT| |

iFke 1= Yle; 1-30 fefuVk

o YW & gRT IVRLIE BIRAS WRATT |
o TS & ArTH ¥ URTT AT |

o  HTdHA URTY

Qlnfywj di fy,
o JfiTad B Rem | e | (Wi dr ud =4 40 i)

el Bl R UK! BI? FaTd IR FHE Al HaTT |

(FE B Td TR
gfer TRl | oM SRl @l forad oY iR 371 fageil & oo R ==t &1 wifdd o |

QST BR Fex— THHT B oIy Avex 39 ST BT ST R Fhd © | el R A &7 ger=r 9 fBrn

R g G DI AHRD Grd TR IH RIS WR UR of Sy, e Aqar &1 uriffear &1 qgal

1 | (Rrem ? g [AeRPr i, va & <am)

nljk 1= %le; 3 %.Vki
o oy IMTRd AREAT

o TG Tl & AT B WERNII A4 # qaard AT | AIE H Ga¥ Bl HbT IR FAAST G171 |

Qlnfywj di fy,
o g B WA B UfhAT FAT BN 2? A1 ¥ ArEd 27 ifrad &\ TR @ a7 |
UiE ¥hel ¥ 8% @ dedi bl HY WSl b v7 H |

o Il B WG B UlhAT R B 22 AT H WA B Whel B Aved # 2 Al R qradia—

BHTH BIoll Ted Yd Hell § 92d Ugd gV el g WG = |ieRar 9 AR ( Hel & qres
ArEmT 999 © | AEHT Us SIaold UfhaT 8, SgHd SR S Bl reiffesdr < )

e R TR 8T 6 D A BN




o W= 8 g¥g ford gan, Sifvrad & @1l HT H HEANT |
g B R Y T A IB B 27 (FE B Td IR
gfereTRRll & o SRt 1 forad og e 397 fawgell @ o wR ==t @1 wfdd o |

fledu

o el BT IAT I §Y F2aT AU AAHIGH BT Aq I V&l 2|

o WA W IS F AT WA R W& B |

o T BM PR g FAERS M WG T B 87

o T AR B BM H ARIG HU § Jeax dEdl 7 | Wegw # Hed 31 "yl e g g |
* WY 9= WG AHhd g e & foly IR €, uRuda 2 |

o P Tl MMl &I BIcl, DIy gedl daq® ol oIl |

PeAT H STJURYT d=d T eI AT 2? I W& 6 Pl H e ysA—ured H Aol

o 91 W 3@ 27 S Rl # 3R d_amT Ud @maeiRe 99 9 e SV W T Bed g

god B WRId 8° W T HRAT |
gierTRT | R SRt BT forad oMy R 39 famgell & MR W ==l &1 |aAfdhd o |

ledu
o ol S W AEEIRS S B YT fhAT ST Fehell & |
o el ¥ d1eR ded el 99 ¥ dfed %8 O © |

bk; dk dk;!
o THl URART # T= @ el 1 & BEN? o | U ASdl 9 U ASHT il Whdl oIl / STl
2 Ud TP DI T U Aed Sl bl A8l Sl /ST 8 SAd et | gri? (g dr

Td YRAThROT)

ledu& e @ S8 & qre dHfed @@=t Srad dRasw o | gfe, SR, Udia o1 sRige,

Jga—d1g, IR SERE fE gga&l W) g9l §RT Hag HRH BT |
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Day-2

riljk 1= 4le; 1-30 fefuVk

goal &l feeral IR qH3T 997

mnn’*;
o THA S dTel g T8l S dTel dedl & WG YR FHT G |
o T ¥ IJIMAWIGDT BT qABT IR FHST I |

Qlnfywj di fy,&
o T Wl H ARG 2 3@ JfTaD B RTHERT TR W UgE FRAM @ B |
o el | g=dl ®1 BR WR RIe &1 gerar <7 aret fag W =@t B |

o TMI UPR B dedl B RTEAT B AT I | BAfGICER dedd Bl o=l B vh qH
Rl F

Vvki viu cPpk di BkFk %j e i<kb e D;k&D;k djr gk\
o Ihl WM dTcl d=@l @ B DI Al
o oA H B I ATl 9% & B g

afawTil & T g H W g2l Bl BR UR R Bl gerdl < drel favgal W TRl B S a5 'R
R YEPR A= UPR & BRI P & S ARG $I UlhaT G Aaed! BT JfHdr wR ==l B |

pkFkk 1= 4le; 2 2%. VK
Ffrafad o

mnn’*;
Fedl @1 Frafadr @ SaH AfTaeT B ffieT 1R FHs 9 |

o {IvH URNES UM A 48 &1 899 W SRR AN (5 YPR BT BRI B 87

o Ui & dR% I IMUfeTT SR X fhar 3, 9 R ufdetrd SRt ued o b, afe |
TE T ISR & dl 991 99 & 918 99 b= IR g+l ST gsdr 2?7 (=i & Frafiadr 9
A & ufthar o1 FHeE & oIy waer &1 ufshar &1 Sarexvr e Ty § | gefy qedi @ ger
A I BT e8] DI S Aol )

e TG STR 9 & IR 9|

o RIS TERT U o & Al T R & g far g df Bad IR 7 3RR USIAT?

o gl | M SRl & uR¥iErd a8 W fored g |

o TR il | g8 f @a #§ Ul <9 & 3T SR R G W Al TSl § oie:

FelR—SIg &A1, DIC ARG $I fFeHd, SRl I qd1d, WRUTAR ECH ST |

o Uf¥erd Ufquifiral & X% I 3 SIRT W) =@f B fob afe 98 rd =81 fhar S ar Sar
BT TR T IR BITT?

o UfETdH THART YT H¥: T BAA g9l 8 W Wd W S P Dlg IMaeIHdT Bl &7




o U W I IRl Bl UREIF 918 & UH Wb foIg of |
o URmEs Uil & g gee o
»  EAR TG H ATAT I A1 fba g2 87
» 3HA 9 fhad 9=d € S PRI e o g?
Sl god fafad emer w8 S, 9 A arat § e vEd 87
o TR¥ETd YRR @ TR ¥ M SRl &l 9 WX forgax FHfdhd &R of |

o YfdeTd UTS SUUTH &I g I UfOITRIAT BT 2Mall | o1 aTel IfAafid d=ai &) ardfas Rerfa gen
TP T 3 Bl goT8 I 3T BRI |

o 31T ¥ UfdNerd U PN 9T S gl Dl IATAT ol Sl Fehdl &7

ledu

o yf¥ere UfadTRral @ 9d1g fb T R s Fafdd Wd R 9 99 9 Bd IR 3RR TS Adhdl
2, G ST 31y URaIR &1 anfefes Rerfd TR ek oedr 2, 91 YR &H I8 qasHr 2N &) Rs
g BT AT § SIRIAT Hrar Hafiaar [81 €|

o IfT B9 IE HY B AR TG &b TNl BT ATHIBT 100 & ol T 45—50 UfAwrd 9= & g
Il MY € | oruferd fohar Siar @ fh a = i wmenm o g faelt = 1 SuRerfa 8o
gferd ¥ &8 9 81| 39 YbR AR 3T 9 S el 27 I8 Uh [AaRMNT U3 2 |

o I[B T T SN I HA—IAT S W B B TART H TAIT IR I € | FO ded a7 & &
2 WR TS TE 3 | S 9ga A goiE B Wbl & WIS 9B DI @IS, TR HT B, TW D BRI
SAMS | {B a2 TG &1 Aol § Wead o 3Md & WR ATl T8l 91 |

o T gTEl H W gY fha—fbd =l @ Faffd = &1 U B Add §, 89 59 99 4 g8 dHSH
B PR BT | DY IJIRTAT 37 g2 &) Uere W fAuia uwrg srefd! & 89 I8 A g9 &1
TIRT BT |

tkpok 1= lile; 2 %K. Vki
AT o Td B WR gl Bl UGS H AMIIED] Bl YADHT & 2ULASC WR ddald (SRP—1 g TRH—2

DI FERICT | )

VkLd&1

viu;fer cPpi (Handout)

1. Yo & I geat @1 fore o |

. fore &1 &t o WfST & |rm HRAT |

@ 3 WfeT # ifvuafid swat @ afraet & e @ forw S aeany |

A 3 B e T ABR AR & Few AT geEl R @Y WERar WE § g9l o |
TR Td A1 3N H AT FEl BT hided w1 (fhdd ae MR guo) |

. AT gl & Sffes o @ forg ouel B # fforRaa

o g A wWN

SIHHRT o—
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VkLd&2

%) 1j cPpk dh i<kb e viikikkodk dh Hfedk (Handout)

1. @ M H =l W 6 AfED! g=dl & AT BR W UgH-UgM & oIy U guer 9% |
»  fJETe H Far gonr?
s THA B BT BT SAES B FIRET H N |
» g & 9 H fhad, i, foraw @ forw uf~ad vd s ARl 8

2. 41 31 B AHR ARG S AT g a1 8- I FSIAT T8 ddb uga |

3. AT (UG-G @) M TR HRI (GSRN) &1 HERIAT ofdh? gedl Bl AGE N |

4. IS d2d DT UgA—UeT™ &I TN P oy Rierd | a1 BN |

EERS




cnyko nhnh (CV) vitke[khdj.k 1f*k{k.k lekM;y 24

mnn’*;
o Tl P ARGT—RAEH BT UhAT H WY Ud Wl U Hh W B PR G, 39 IR FHS I |
o WHSH G ¥hel ® U Thel e AT Bl YT R wH a1 |

fnu&l

ifjp; 1=hile; 1-30 %.Vi
FAT I STOAT—3TaeT R <31 3R JU-—TU+ BT BT AJHd AT P |

dk; Ge ifjp;

qayerd Hed AfdT 7 HrRIHH BT uRFy ad g 9ded b 39 HRIHH d uaH, fJemed 9 SaRars.
(STABIHT Rt gisan) Wl HedeR SR IR I © OTadl qRF I3 AR B ARl ofd §Y
et &1 urat R Sl HRA1 RTHH Bles WR R Whel 9 G & A1 [Fam™ad g uae dwerr s
IR & 2 UG I e ARenE. a8 ghed ax @ 2 % g9 Uoiae & oiadta denfera wfafafdat
BT IO T & IE FHI—FHI W A1 AT Ol Hare gRT giAREd FRdl © |

T FEHA & oy frmfoRaa wofafa s € &

1. AIAT—fUdT TR R g & Ugd foles TR B B |

2. JFATTH Thel SR R1etdh A =i &1 Ugls & aR § =di Bl |

3. TS 9 AGER MAdR IThal & BRIBAI H ARERI B |

4. TRieTepl B Srpraffes AERIAT o |

5. UM RISl Oy & voeg Bl HOIGA o |

vutko Bk>k

il ae Riem W 5y U Hral &1 Ui §IRT STgHd ATSTT - |

e @1 vd e @ AR @ forg & grar 27 g9 fag w 9=t

(T If™TT STI—3T0eT UTH HIT6H & TR FHE W dodR IgHd TSl Bl | )

ckyeyk

mi® ;
o WHSN U4 ¥ehel AG—R@ &1 gfban # Us 9 W W § B bR UR AqHST a7 |
o ARG UIgu—geich Td Pell qb WA &l 8, 30 IR S g7 |

igyk 1= 1lle; 2-30 %.Vi
o oIl Pl AN HRAFT Ud AT BHRaTT

107

Transforming Rural India Foundation



Transforming Rural India Foundation

d{kk di ckgj Ih[ku&fl [ku di ekd D;k&D;k gk Idr g\ warar W Eell =@i damT | dreHel &
IS D BT 87 39 forv 6—7 TfAfAfeR & Tardt wxamr 3 afafafdei 1 gar @t 81 |
— I JRPIAd (U1eT Y @ IfATdl It A HI IuIN), & a9ar 1 (W@ad w9 9 deR gd
BRTS WR YA BT Bl I Bq), YU T HRAT (BB Bl AICdh Td ue & Feaal d FqASHI),
faera uRuer (Afdbe & dRVTEl B 9, AN @1 fdeell F SRS R =& (@1Tel Ud Iguar
AT ¥ ARG S AT ), diec] BHTd a1l e (IS @7 STaeRom &l R HIEH), TR
el Wl (Wl & gRT AE ) |

gferTRdl & A9 g 9d] Al Gq8 DI ai—al T &A1 S vd 59 R GHE Bl A 91,
0 9T HRAMT T Y& € 39 R 9Hg # =dl fhar S fiR &R w9g 9 <l ufqmrl g arfafafer
D IR H UIADROT BT | (A8 PRI Td URIIHRT 60 ) URIAIDROT B & dIe 59 dIR afafera
P FEIAT | ITTHAT BT AT fhaT ST M 89 & d1e 39 R g4i fb SIg |

Inkk 0;f0r d fy,

BET b AER ARG & Hid FA—adT B Fobdl o7 UR el dai HRarl 8 Y8 H a—al
fgd MfafdferRl B Biferce )1 & oy W8 | WeW aAfdd GRqaiory | A fawgall e R
R 9V Ud 3T AT | Uds TS AHST 9911 Bl YT il | FOTas sda! Jam & il
2 fo—fa &1 wfia fear S wdar €, g # e arel |l &1 Syt faar S dddr g |

nlljk 1= %le; 1-00 2. Vk:
TRl BT ITeHar ARG dRaM & Iqeed & FHS g9 & forg |

o faEmery # AT AT PHRaA™ & BRIG—JHAN R de—fdarg

gferTrl vd Hed Ffdadl & gRI dredell & JAIST & BRe—Jead & favg d are—fddre &1
RIS BT ST | I8 919 fdare &1 g IR a1 SrQ |
o gAY Y TIARAT BT BISHR 3R BI—DIF A TART ITadar H $HRarg ST Febdll 8°

39 FaTal R yfaarfiral @ afafaferal & 9| vd 39 B b dNie WX draeld Bl oy | afafafery
BT e W for@d WU |

Inkk 0;Dr d fy,

ded fdd ae—fdare & oMy fIgsll @1 die W foRgd WY Ud §9! HeRal | diehiell &
S Td GARI R AIST AT 99 &1 YA $HYl | Uil | o rfafafear & gt @ ame
TR R 349 AR § Ho A Thot § A S Gl & 59 U A G931 919 BT 9IT49
PN |

riljk B=Yle; 1-00 %.Vki
o ITIHAIT AT b T fha—fb= ardi &1 ear= @1 <=1 anfau?

qIeIel & SIS H ATl o) o &9 forar S1e vd g9 gl iR |9l 99 2q |

S 93 & oY 6 WHE 9N SQ RO 8% WE Bl Ue—Ud URRIRl &1 S §9 W BIC W8
H ==t @ Selt 37 aRRafy § @ fear s anfey ok &t fear s wnfev | aRRerfea foe
g AHhdl 8— 1. I P AT/ ARUT Al & A & eIy 5000% M < 3R IH FHI A B
AN 81 dF R BT ARy? 2. I Ifrdsds /RBetds & gRT del WY & 39 o § f5a+ arel




ol & fofg $9 @ @rawen B =1f2Y A1 3T a7 T iR RN Nar? 3. Al wyer vd Riers a8
fr 39 MG | I aTel WA UG g & AN & folU W 3@y A1ed & a1 arfey ol
3T T BT IR T HRA? 4. TG qTeHeT Bl YHIATT BRA | Ugel Ta &1 Ay &g & 9o /
M & A1 BFT AN oAb Tt H T &H & AMIGd Ud dad &1 dl T T BT 3R R H¥af?
5. TAURR Ud WU B 39 A # 59 yaeR e fhar o1 daar € vd g9 vl 9 s9
AT IR RIT JHTT TSTT? 6. TIATH /et BT 59 Mo # fbd bR wfae fear S \dwdr 87
(¥E PRI Td WA 30 TAe)

Inkk 0;f0r d fy,

TRIAIARYT & d1& Y g3l & JMER W IIaHell & Jodl IR U AT T8 a9 $H T
BT ATfh A AT & Igaed @l gl 8 Fa | S¥h 1 TR Jraand o |

fnu&?2
fo]ky; tcU/ku Ifefr

<

mi";
FHT I STOAT—31ueT R <31 3R JU-—TU+ BT BT AJHT AT BT |

pkFk 1=t& Yile; 1 %.Vk
fremera yewm Afifd & Igew R wHe 99M 2|
TP Thel H FI—adT HT ARY?

A FfHT gRT 9 Bl YW “UH Tt § AT BFT AT e IR {1 & 47T (Brain storming)
BT ST | 39 WR UfMTRRT 3 SRl @1 die WR &l Sl # Jprafde vd s & SR fofad
S | g9 dT8 URHIRRIT 9 S1Tall \arel guT S fd—

Whel ® AT H A /AR RIT—RIT PR Al © 2

e fad Uil 9 IR SRl 31 dle WR foread SY | R 39 fwgell & QMR R =/ &l &1 |Hfdd
|

Inkk 0;f0r d fy,

fagell @ MR W IATY & 37 M B FRAM & oIy fIeme™ wWR W ve Afffd &7 789 Brar
g o faenre yewe |afifd & 9@ | 9d € | afe | gfaMrl 59 9 & aR § S 8l
T ST BB AT GY Sl Adhd & OII— 3AD TS BT Seed a1 8?7 TP TS dY gl 87
I fhd @NT Bl 87 SH@! 43 ha—dhd Bl 8¢ dodb H AT a0l Bidl &7 ol Tl DI

o Yowex | forar wiar 27?

ikpok 1= Yle; 1-30 2.V

faenera yevem AfAfy &1 Te7 vd Jod ufhar W AHeT 99 2] |

R ST (3) W AT

) ufarat o = & th—va Ui Ier 39 W fAEfaRad gare o o |
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o 3 # e & 98 87 M —FM §7 fF-fhT g8l W 91d R @ 2? afa |
o I UGl & AT IR HIF—DBI F Y B Fhd 22
o U UGR AW # YR W T H FIT-FIT BRIGT 8 AhdT 57

(FE B Ud TR 30 fafe)
foa g 3

Jky ly& 20 fefuv

e aafeqal vd ufodmRral @ \erdr | THUERT §8d BT N W fhar S {5 Tad ud a8y
THUAHT @1 98& BT M 8N R 39 WR Uil & =@t far Sioem | 39 I o # ¥gal W
IIIAd S Bial 8 foig o forar Simar €, Iex | o o Sirar € onfe aral By gd Y pifdrer
P ST |

Inik 0;f0r d fy,

Hed Ffed o gd e W @ =@ ¥ Y fagei @ R W e yaves 9 & e d
% UlhAT WR Ud AT AHS 99 B GA B | R H ggaT W ardEd b4 gkl 8, o
&Y foram Sram 8, IReR § dY folkam ST &, dldalt~=d Uishdl U4 g9 Ieedl dI SISy gv
THDHT BT |

Ty aafad o # Uy &7 TAUERT & Ted Ufshar Ud 99 &1 U UST &l HIe < dife d
9 I BT 30 AT WG T |

NBk B=ile; 1-30 %.Vh
e yaeA |ffd & dR1 Ud SeiRal R 99t 999 2q |
o | 4,5,7,8 WR QT

) ufarat o = @ th—va Ui IR 39 W fAEfaRad gare o o |
o Rl @I <@d gY garsy & w—aar 8l &l 27
o 39 BRI F AT AR BIF—dBM H BRI Ig AAIT B Ahdl 27 (A8 PRI U TdIHR0T 30 ffe)




fera = 4 feora = 5

dl LVMh
D TS BT WERIAT I AT BT JfHer W ==l fhar S |

InHk 0;f0r d fy,

Aol A = R T4l & 918 IR [d53ll vd 39 WSl & AMR WR [Jered gewed A &
B Ud fSHRIRAT TR U AT FHST M DT YR BT | WY — AAHich, faemedfi  fRrered ot
Frafiddr, wearg vioH, fered e are, [Temed & aRER T Gl o @awer, -y
BT RIS 3 |

e fad o # ufawfiil & TIumRY & $Ri ud el & th U &1 Ale < dife d
39 HAIC BT 30 A1 G D | SR 2 W Graard o |
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ifjfkV

VkLd 1
ckyeyk dk vk;ktu (Handout)

1. UTH AeA | Trel R |

2. Thel & YIFRATAS A Fa BT |

3. faere yewem 9fffd o ==l dRaEr |

4. IS & TG BT feie a9a vd fafafdy au fb <y |

5. 3P TIRI & foTU &9 g9TaR feAid, I8 9 = dd df
WY |

6. a9 fadid A Ud A Ul dreren @ AR & forg
IR BB TAN BT HH B | TARARRT & MR W)
IR B SN— UReR 99941, Tfafafeal & emaR wR wel |
A Rl Rl WYy 9 ufafafeRl & fou smavae
I A B NN 9O weAn, et w1 aErferd
P D foy R <=, o |

7 TIYE & 9 A IR ATAHAT DI ST BN |

foere ydus Afafa &1 doa




foa = 3
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SMC jkyly:

15—15 & O HI 8 M R ol | U JU &I &4 FHsAT {5 &9 TP VAT AICd &1 7o o) I3 °
for T 89 1T U 1T Jedx fAemerd &1 udeH AfRfd @ 956 &1 Brd H BT 8 I8 awi | 15
T Bl 8F I 9T R qF PR ¥ b U fdermerd Uae= AT &7 euel 8, Uh a1 9de 3l Javd,
TP id &I SIS, Uh [Jened o1 e, d91fe 99 9es & U § AT o |

qIfe T A YU B AT D! W | IMT AR B A9 H S AT U AR IW 3T AC IR of dAMih
e # g9 W 91 DS D |

Igyk ly& faemea vdem afafa & dfea S & aR 9 & 917 Jidax Ud IR of dJax 3
IR & U S PR G B SHRI PRIAT & | SWRIT PR & d1a Y: [Jeney d max IRl g9
9 W R o= & 5 9@ B9 & e e # ford 91| g8 dreex 9 9 qee forg ofd ¥
ST S Ugell &l Udoiel Favell Bl Fars BRI & F<¥ H, ORI gaal f[Jered § Uh d ol
JATITIHAT & T H d TIRIRT Y&l [Jernerd # qedi & WM BT FaRell Bl R AT | FRI a1 AlC B
ol TS T IY AW ARBRI & U AR WSl 377 T |

nljk ly& fre & grr ST &1 =01 TAwRT 9wl B 331 S | fiR g gu & A1F 986
P | 15 TS TP el H 98 ST | IR 8ANT S &1 Aew S9d fdemery yeud afifa &1 afaq
T 3R BRIATE! BT foRaT BT BRI BT |

qqA Usel AT FIDH] WA BT | [Jernerd yaes Al &1 dod B YHond S| W & A1
T Afeg 988 B YHATT B 2 |

T FE AU—3AU JGa dod H Y& & | OaH  Ugal &I AR $I T Bl el PR b FaH
H, ORI Ygal [IeTed & gl & o)l JRIPIei & JMawIdhdl & Fwad H 9 AMRT Jgal [aened d aedi
S T Bl IR BT PR AT| AR a7l IR H Ale IR ol g | MR d 98 H i A
S TERIA BRI [orAT AT 9 S 3T SN & U 3T Al fear 1|

g BH QI 938® ® ANl G difds & AR § Y8 b 4 AR A R w89 AT R DT dob
TIP! FET T 3R FAT?

3P 918 YT &l aHsT # oMU b Sed B8R TR HRAT 4 96d H YN o IORexX bl T8l
GERoT fhar AT B 99 <Xd@d BRAT 59 § I HIAr Tl 2

fojky; 1c/k Ifefr d xBu gr I{kir 1fd;k ,0 fu;e

folky; ic/k Mefr d xBu dh if@;k & wafea faemera & ugq arel |1 BTF1 & AUl & Tdh
dS% AT BT STRA | 3 96 BT AT Feferd fIeneay & YeTedad gRT fhar S der Hefe
T UETEIYS g8 GERad w3l fb Iad dod H faerery | ugd drdl 9l BrEl & Aa—fudr sifvard
wU ¥ AN o | S gRT 966 @ ol S9 UEvs & Ere el TR UIEeR o |efe
™ e & e Rier sreflerd &1 A AfFaR wa § <3| e R seflere gRT uiidiad RavewiRiYg
TGN/ Hghad WA UGIHGR & <@ ¥& 4 39 fdered ¥ ugd dard 91 813 & Ara—fuar 12
ATA—{Udr Al BT aIT BN |

fu;e
o fuTery udy wfAfT &1 FRTAT —

»  fErmery ydu AR BT Hrierel 3 qul Bl BN | i a9 B fafd gui 814 4R AAfT BT e
fopar SR |




faermera ydy IR & Il @1 S 16 B R TagaR ufaerd aer 12 e d1ddl &
Arar—fordren a1 fAuTad! H I B | 39 12 AR H UGN Ud ifdfrd aif & Ard—fdr &l
|rErUTfae gfiffee f&ar SR der 12 9el § | Ad9 6 9ed Afedr 8 |

I ARfT @ FaRT AT BT AN g gfera ger 2 e -

F. WY U@R & UH Faifad a5,

Q. faerea &1 e s, Saar 9o fJenea & Riegal g fvar SR,

. faerne o 9 N & Ue gl e &3 # ey a-e arel fRrenfag
q, fQeney & vaHERage / v RBeie /) aRksad fRrre |

Sad Ifafy gRT ara—ar It § 9 U 31edel Ud Ud SUTede] &l a4 fhar SIRAT | feme
P YIS /9 Rieth aRedd Rrre uey Iffd @ 99 I Jarsid 8 |

o v 4 IEEREIN

o e 7 ICEREIN:]
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dl LVMh

fkikd dh L[k e c<kikjh

AR g H wrerfie fenera 8 | Sief W gl o) Gt 243 off dfh SR g dTel el o e 4
oY | 39 IR Rierdi # F URIFRAYS Sl A Wt Rbrs 1@+ gd AT § I I8 & SR Hel H§ S
PR gTdl BT TS UGT UKT oF | 379 T FeTehl 243 g2l BT AT BiaT o | Rietdt &1 dear oA g &
I8 ged BT UGAI—Rg-T HH BIAT oA | g2 el & dIex ER—IeR T I5d I | AT fhR Ha™ H Big
T PIS Wl Weold ok 3N I | 39 FAT 4 7ig W aRRd o oifdhd I9d! SHST 8 81 3T T o7 |

U o 519 fere yave |fift @ 9ew1 9 U™ |6 &) 9od H 2 forar | @ Eied W 9 4ga
BT IS AT {5 That Rl @1 F@IT 9e1 § S @12y | 39 W e WAl & 9ax o dal &
FI 9 qaa b [Fared gewae ARfa § SSRT S1Y 3R 39 dod & R 94 G 9esd |nT
o | U e | 39 UBR BT [ ofa) Il SMC HeRIT | HolTdhrd @ T8 | R SMC 98& # 39
e @ fo wnfiet 89 & fofw &er T |

YE 919 S SMC 31edel & U Ugdl Al S8 4l 39 4ga @l SMC 6% H RT HeAN oI Pl a1d
P8l | SMC &) 98h I &I T dSb d 13 Fewil 7 2w forar iR Refed & 9eiasy &) v
9 TR BT 9l A wiefAedar 9 forar 3R 59 3T WM a1 iy form | g9a forw sreme vd v
& UITHRATIS F AN deax etk off 3R ®g IR ARHIRAT ¥ fiel - AIfeT &1 39 9dR  SMC
B TN A YR | I8 & Whd A 3 Ried ok g fHy | Ry ofe 9= e 3 ®el H ued
BU ToR 31T & |

fp - Mhg

71.f3. FresE M U@ W SMC &1 IETERYT 2 981 AR YR & dIac[e 3] Aheldl diel §F 2 |
gl fhes <M gRT Thd ¥ Aol & Gl ofd) G (har 731 ar urn & 8 Aaxd WA et fRar
I ) uaT T fF a7 wewr W § | i sweR dETd el ® a1 i rad @ A WR T ot S o |
S AN 59 IR H IR qradid &1 T A1 I8 Udl g b SRR 9e’dl B AT gl b g
M B TSR H 3 AT | I8 9 10 BT URARIS © b SRR FEAT Pl A UishdT BT ual &1 el
2| 399 W warae Refcr &1 g9 AEAT g3 ST SMC 37edel g |Afed & aR H 1d arell I udl g fob
gd § f3d SMC 3reet iR dfera 1 faenmery & Ry & 99 &l o afdasa & # @ o
3R AHSAT ST 931 b QFl @I oIl qb ST TSI | 3 d9q T ¢ & AaR| I D BR 96 DI
IR B T TSR Dl MRNER & A1 B BT 2aRerd w9 | goM & g 7 &y o @ 2|

folky; 1cl/ku Ifefr d dk; ,o nkf;Ro
o A YH B B A AE Yd, 3 dTel A9 Aiedl H Fedl & AHIDBA Bl AT H &AL, MLl Bl
BT B RIS ([Femaa e Are=1 SDP) a9 Ud 9@ {haraas @l I He &7 |
6—14 3MY I & Feai BT AHIDBT d IAb] IR Y I BT YART B |
fremera &1 fafafeRl R ToR @ |
eIy afaeear arel gedi @l ygar HRAT 9UT S [dererd ¥ SieHT |
HEATE IO Bl GG AT |
fermery # ANIR® <vs e A RS FareHl W A T |
e & —= &1 aIffe /IRT <= |
faerery ! A1d HATET I HRarT |
WIFR M ®I e H & |
& AT b i) +ft Rreres &1 fRren & iffeR orE # aftia IR—fee a1l ¥ =1 IR—fdrs
Pl BT IR 7 ST MY |
o AU & FAMA! Bl TR I Q@G AR HRAT |




VkLd 2
folky; 1c/ku Iefr (Handout)

et I AT el BT A O g 98h GRS <@ T |

T AT DI UTH FIS H ATS BT |

UM HTed § 39 AWl | 9iddid & oy S g97a7=T |

T e & e fqemey g Ilfd & IR § u-—u i
AErar wgg # Taf a |

foere yewee afafay @ 9ol 9 affy &1 Seb b IR H 99
PHRAT |

1—2 fIermer ye=e= afafq &1 95d BT TadT BT

faemera geve Affd @ dewl &1 @RT o & forv f=faRad
BIRACT BT U HIYT H g7 oi—

faamery useq afafay @ Sob




Transforming Rural India Foundation

cnyko nhnh (cv) vitke[khdj.k 1f*k{k.k lekM;y 3k
mnn";
o Al H YWD & URT WAl SUT BRA D ol ATBIS AT |
o TN # RN & ¥gal R Fafa dare W |HsT 949 |

fnu&l

ifjp; 1=@ dk;@e ifjp; 4le; 1-00 %.V4
|1 ORI STIAT—379T U= S 31R U+—37d i # R7el WR {6y Y BRI 1 379a AT B |
Ted fdd gRT SRIHH / Uiolae &1 URay far S |

iLrdky; dk egRo ,o Bpkyu
gl 53— (T 3.00 €UC)

TSI 3T IR dradid—

ThAl H ATgsRl B IGRAMT BT A & forg ufewiial & w1y FrfaRad gedl R =r=f grfl—
MU I B TSI H RIT—FIT S=AT?

A AT PeET BeT H DY 37T Al?

s § ded R R I A7

Ueh I gaalrd Sl Sl Argss] |ared 3 Sl R & S Ae¥ fda 31g9a AT BRI |

Ldyk el ykbcijh D;k \
mi" ;& ven fora & omgadl &) gfAer iR Agwd Bl wHEAT |
foparel w wfafafy & gRT Ued &l widy a9 T |

9 & fog uforiffral & ure |9l | dier SR | 39 916 fdaral a1 <) (100 9 150 fbard) & 4
giEl Al B 20 W 25 fhard A @ oIy wEl SRR | IS Wi B fharal & @y Tfafafeat s
forg, f=faRaa wrfafafear < S|
o W AN H BIEI FHEFI IJATE BRI
o fHaEl # a9 REl W ardEa
o fPHamEl A Hod <R barg e | (SHeR, Uald, 3, Sie, Url 3Af)
o QR Uf¥eT (Herl, fF, ggfor, wfaar/ qreriia anfa)
93 @ o el ufyaeil &1 e e AR < |
o IR ST FRaA— A TRl BT Al R ==l e @ foy v Hare A Smie-
o I A & forw IFRA ufhart JmeTS?
o A & & fog fovaet T @1 wgan forar?
o TR ¥ A%t BF W AT FHEGH GaAT?
(T8 B 30 e Td URIIThR)

g9 9% Uil e W URIISRU FRET SIRAT | TR0 ¥ R fagail & ars W forar s
3R &7 fagall & werar & ¥ wfafaftrn a=di & Wi e ¥ {59 yeR 98d 8 W T4 $Rd gU
FAfPT B BT B fbar ST |




IUnkk 0;f0r d fy,

led u d fcln&

Ul WG % el | wfd SINd &M U ey, a1 |

a1 <ar9 9 w9 &1 AR 99| ugH foegs & Hid < |

Q! & §RT 9di § 7 S G9R ¥ wd% HRarT |

TGS b g HIEI gIRT Bell el H A1 Ugd H #ag [Her | uregy&ia! $I uer &
foq Rree 810 § T S<di W Ui BT q91d 9 79 W 99 BIAT 2, Sidfd oSNl # 9w
e I U WAl B AR e o) Ued & T S9o o= # gfe 8l © | Ifafafd
e gRfdrs (U7 A1, 17—20)

59 93 & HHA & oy aRRrs 3§ M) 918 &1 "gaberd ufgid” ue aHdl &1 SudT &
Adbd g | (@S 7. 7-8)

nljk 1= %le; 3-00 %.Vi

dgkuh ,o dfork dk Hk'kk f*k{k.k e mi;kx&

ml" ;& ®er T Bidar @ Rren § yfer w® qEst 1= |

Fer— RraRal” @ wer e fdda @ gRT ufor & e Hed fear Seen

AP 915 39 b B Ao # uferfat & frafaRad fasgelt w 9@t @ oo
Ig B! YD DT AH?

[ ]

e  HEMI HEd IHY AMUD AT H RIT—aIT I &1 AT, BT IR gIaaid HT |
e 39 PHEMI BT 3 dac] HY gAY |
[ ]
[ ]

HRF UTH PI S8 Ffe 3T B Al 9l HRA?
BB BT BIIAT UTH BT T AR FT?

wreft 4 oy Rl @1 wed S 1S R RIS Y|

dfork& @ g w1, I § M | STeal dTdd, STeal dre |7 @Y Bfadr ded fdaal & gRr ufowrfirat
& I BT B A1 RS (GG ST $9h 918 59 helHl & gy # ufawfal 9 f=falad
fa=gall o= ==t & SgI-

o Jg PHfadr ST AP

o Jg PHAdT AT HY TQRI?

=t H MY fagatl Bl e fdd 9IS W forad SiY | g9 aTe Hell Ud bfdar @ fawgail w =@l &
ERT I 5 UbR d=ai dl UeT IRa= § Aed & GG fhaT ST |

IUnHk 0;fDr d fy,

qHDHT & fag—

o uRRms # I MY WA fagei @1 Sred gy <fedl gRT 9 favgei @1 AHfhd B |

o FHEMI/HAA & RT Tedl H AARS & ARI—TT T S Pl Fold T § AGE Bl
g1 (@2 U Hed I I SR e, Wl ISl & aR H |rer B Hiel e € )

ekM;y di ifjf'k'B e hyXu
dgkuh ,o dfork i€t u- 9&10%
fST BEF HUT DI BT START A<H Afdd B Adhd & | (U 7. 28—33)

S 9 B TG & fog AT s § FHEE/ Sadr @ et & Aie B SuIRT aR GEd |
(Ot 4. 11)
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riljk B=& Yile; 2-00 %.Vi

ATSSNT & YbR TG fhdral BT aifihpro]

mi" ;& TR &) T BT ATYD BT |

HY I HH GAEAT H Siid=d oATgsNT g9 |

Thl ATgsil @ gax A1 AT Bl AT DI AHSIAT |

eyl & A~ UpRI W F9st 9919 & forv ufawiffral o = gier S ofik fa=faRad Jared o=
HHfed =@l fHar S|

o = &I <@d gy aargd f& a1 F1 8 Y80 87

o AT 4 IR T TSI RT 3MUS A/ Thd § FaAlerd dI I bl &7 & /8l Al Fi?

o fr uRReIfAl # 371 % 9 @9 ¥ Al Iugad BFfT &R aa1? 39 W gl o | Sii— gIH STel
R, HH HHEA B W A |

IUnKk 0;fDr di fy,
|HE, F9i b 916 el @ AW USRI TR T ATST AN G Bl DRI BAT | S T

qR<hTeTd, AGaTAD YIDIerd, Dell JHRIDbIeld, Dsid Jidierd Ud f$foiee qeaererd | g a4l
UHR & Al & IR H fawgd e uRRrs § Homs 21 @1 9. 12—13) iR el & forw @O
|, 27)

Ldy ykbcijh e fdrkck dk oxhidj.k&

UFh QAGIed H Ued & forg {6 fe dvg &1 gaa &1 Al 87 UR |HST 994 & fory ) e
BT g TE # dieT SIRAT &R fhdmEl & @) # ¥ 9 S @ 9% a8 | 15—15 fhdd g BT dal
SIRATT 3R d $1 fbaral @l 3o Aqg # of SR | 3/ g7 |l 9l 9 FeferRad ue B SR |

S fhdTal 1 MU FT A PR AP $69 W A8 4 99l 8 & 918 §ORI Fard YBT SR 6
WH I g B BH A D FAd? AR T FAA?

SRp— 3Tl gl fohad & IR # qa1g | e @fdd ol fedl | araeia o) 91s 1R S gl @
fored |

- fhde— e @ IR |, owTs, Alers, U @& R |, dEr, Sfadr, o fe | (W E P Ul
TR 40 <)

IUnHK 0;fDr di fy,

|1 TR BT e H 80 W 100 YD bR U AUl T W b ww@i & fow B A
U AR 8?7 WR HATE BR Udh WISl FHS G BT G BT | FRIRRAT & 9wl &1 ofadx
IT gl B Y I, W9 BT HAEYH, Td Hodl ARG AR SATHRI

SETRT YT ORY ST e & YHR BT FH I BT YA AT | 59 g
F= fdd gRRTS d I T e 3T Ferdr o [abd © | (IS . 14)




fnu&2

pkFkk = Yle; 4-00 %.Vi

dl LVMh di ek/;e b ykbeh dh ixfr dk Be>uk

ATesI &1 faereral § aqa Refd & w9sM@ & forv ufafal & a1y g1 &9 Tesl WR =@l fhar ST |
g T9l BB ATgsN] bl gaHr Rt & R H FARIe /Aol 9 Hafdd gaa SH—

g H &9 I dich] S Ul SR 3R S8 SR g 3R Jgal &l formax uwga fhar S |

Inik 0;f0r d fy,

RSN B DY TSI DI UgH T AR S R Fai— Tl ¥ SWRA drel fIg3if dI Al axab
TH—GEN & [AART BT FASH &I HIRET S 99 el § arssl &1 aaaq Refd o d8a”
FRA DI IFNE DI S Fahdll © | FB GE8 BRI & IR W) IR AT Fhd & FB g A
gftfa fey & —

o TSI B YXADI W ol WH W& B I Bl W AT b dTel B T8l Gold ¢ |
o ISl H BBl PIS BB BRI ARl & Al [qUTerd H WL bl A o |

o TSI H WIfTd T HARRITTT MRS GfALRIT BT T B |

o TE R BB AR T =T TS AU BT 4T 7 |

o U BRI T YA B AN I JARTG FEAN D of Fdhd o7

o =¥ fad uRRIS # ¥ T &9 S &I Ug Fdhd (UST 7. 15—16) | SRP 1 R radid
oo soe aRferss # < (U7 9. 21—22)

Xkke BxBu ei f'k{kk 1jJ Bokn
ikpok 1= ile; 3-00 %.Vk:

xke BxBu e f'k{kk 1j fu;fer lokn

™ d7ed # R & qgai W Fafha dare g 8 s9e fau i ufoefl a1 R @ gt
(ER 2 ) ufdl <@ uie g § dich] dal SIQT {6 iae I |iied 7 il aa e & fhe—fa
g 31 W Fat g8 27 39 gal # B qge afid @t w8 € vd 9 efi-anft e T—arerT
A IS | A 9 B 916 3ABI FHEAR TRIDRVT [T ST | S99 IR A&l Bl ars W foran
ST | 39 AGGl &I A+ Ud fa9y Agal 9ic ova a¥ & e Are H fear w@e W a9
=4l A e |

BUnHK 0;Dr di fy,&

gieHTRRT | U<l Hgal &l WM Ud ORIy Fgal d9ic &R 9¥ & D A8 H el & W
gforifiral & =l o arfes o we & am Aed # R R waf g g 8| 9 g
A% AE # g9t @ fog vd fa9y Agd el A8 ® T & o

xke IxBu e fu;fer ppk gr enn: efgu di vulkj ifjf*k'B e n[k Idr g tk fd VkLd
2 Hh gA it u- 23&26%
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ifjfkv

Iebv@dk; Ge ifjp;

|G He Afd - HRIGH BT IR <d gU a9 6 59 Srddd § uaH, fdemad g SlamR.aTs.
(STABIHT wRel gfPsan) Rt AeAdR BRI PR 8! € fSTadl qg Ie3Y AYard Bl ABWIHICT ofd §Y
R1eAr B ot R H B RTH Bles WR R el 9 9IS & A1 [Jamad gy St a1
PR B § UG A FRRIT SLIReMS. U8 gHRad aR W6l © fd 59 Uroide & siaia derferd wfafafeai
BT IO RIT & AT FHI—FHI W AHT ALY MR HaTe §RT GHAREd el 8 | §9 BRIBH B o1y
fferRad Jomnfrr sreTs T 28—

1. AIAT—UdT TR W g2l & Ug ey IR BRI &l |

2. JIFITIS Tho! SR e A gedi & Ugls @ aR # =di $He |

3. JAfTaD 9 A AAHR Ihel & BRIHAl H IHER B |

4. freTpt BT FbTEHH Tl Ud Uiedre |
5. yeTNIf® wRemait (BRC, CRC, PTC) &I Holdil <7 |

Ldyk e ykbcjh Dk \

TE AT AT & b T T ARE BT 9Tl Aiiecd (el ATSsil H Ul ST dTell) Ue HIg I8 gedi
Pl AGE AT &, Jeai H UG & QR 3P AFNID A |fed el & 99 B SIF[d 8 1, [y
vd Fafid ured 999 @1 R |G BFT | JRIDI $I gedi B U U A GOR d waw B J A
ANTETH BT © | el ATgsil BT WG ARl Whel & 3fax dedl Dl Id] ey YId] Pl Ue # I
I HRAT T |

TR Tl 1 W/UNET 2005 H W YRGBT DI Ul AiE H SR’ a1 © b, JRAdbIad aedi Bl
AT HRAT S | ST W SR S BRI 6R B 2 I Whell d URUeT ¥ o 1 2 whet 7 an
T T 9ed B U UG O folY Wl 9§ 98} BR WX BUl gU UsH Al T8 § 3R AT 8 Wyg Al |

3 39 dedl Bl BU gU USH AHAl & WU H Thel DI UIGT YKib H FCHR Y 9l Alfecd gi2AT
IR S F-H H TAT Thed H (A TH< BT (91 AH—<CId & UgH HI Y Aleldl a9 & oy o
SATgsRY Herrferd fobam S =2y |




iLrdky; 1fr
faregere

RIGTE &1 9 od & U T Afda @) TR SRR AT 2 St fR1em 7 ora ameen wadr o | g
BT H=AT o b e & Ares 4 a1 § 9eold AT S 9hdl © | gl & Afdaed bl e & "y
A PR fear o1 Foan | Mg =7 Riem & dev 4 qRIPprerd &l YADT $I U &7 4 difed
BT 2| 3 Radre o Ren & te ugfd & wu H qud € 9w & 9ed H qRaderd @ Ifier a1
217 39 W FIgE 7 S 9 aRe ¥ $8T1 2 | dad el | ©f 78l dfed Ta—Td d gradbradi o
R ra & ATs |

U WY U RIET—% & 3R Y&idprerd ey g | f[qerey ¥ N 9 UM & JE=—9R Urd ©, Sdid
QRAPTd H ARl d W S U BRA & | Vb 0] GBI By RIeTeh] B TRl YR HRel & |
et 7 TRE YRIPrerd Gl &1 7 A1 gqSl &, T ST AR Uefardl &, 7 Herl H ISl 3R
IARAT 8, 7 fear wul # gder SRET § R 7 WRiEr B 99 8 I dRal ¢ | R W 98 ue—ud |
3O T 3 a7l ®I UH—gdeh, faTa—gde 3R Bfe—qde ugrdr Y& 2 |

Bl oY T 4 =1 fered & | st fdenerd & 97 1, qRasra R &) te W ugi—wawy
2| & U faened # qRadrery & Ua sifaRad Rierds AT ST ARy | Rierdt &1 @nfgy 6 3 fenfrat
B R AT TH UK I8 BT AT HIE BISHR D! YRAGTerd H S &) 1fdds | 31idss e
3| wreEg-vgfa # el & fov gwael & uRag @) el eqaRen IEdr ¥ | wefie fererd @
Ref—arawen # arad! &I [Jemed & e ¥ dd GRadierd W 3@ | R &1 oM i A w0 4
3fO® Ggo g | o qay H Gl (Earad 3 SR d90, 39 9§ R1erd 981 U e JequTd
D1 YT MY | TRIBIAd ® BI—dH A JKD ! ©, [BAdl, DI W J&IH ol oy, fhas! i
fhd g&ae # SIS W11G, 3Mfe &M Rierd a8t &ear = |

JIGTed [TeTell & WU &1 dvE & TANRIT & w4 H 1 & $Ral @7 | T & w0 9 Rierd
- GRID] 1 ST BT T8, I JEID| DI C[APR I8 B! J&adh [qenfddl & e W | fhd
IR H DA W D So—gdd ugl ol 7, b i w foeh 18 geas {69 SwR # afde udt S
g, KIF P Ugd AT THEC HI AT fha-l ggdl A1 "edl B, f femax faeneft w® udl g8 e
P AT B Tsdl 2, e fAvdl WR U ST —3TelT fewfdRl dUR HRd Sd I B Heg o
Riets g A Al Rigidl &1 IR Tl Fahar 2 |

T4 GBI U RIeT—Ugfd &7 w9 ol & df 30 |IE H AR [ 21 3 98 Yeb GRdRed oI
B WHY YRV B ofdl & | YARIBT @ar arerurell § ofdx 3MMedl el ddb @l 9T, Sie, i,
o, faee onfe vl &1 qeds, qRased § 8 Aifey | HH—$H W SN 9 arell JRidl Bl
TGd—Ugd Yo drel &l o A1 U RiciRicl & ¥1er 3T dadT 29T | 39 dXg Ricifiel 9 gfs TR <!
TS G UISIYRIDI BI IRS GRI BT | UISIANAT & SIHR AN DI 31 IF 39 TBR DI &b
B T B DT 91 G AT 2§ iR Rrerapt @7 Wi g 9gd w9 ol T8 2 | Fifh o ad
RABTAT—ARTI—TGHT B AU UIGUHA BT R ARAF—Ugld & e <7 BT IR &1 9gd saraT &7
2 | Rrert ®T Ia7 <7 U=aT 8, Safe qRadrerat & foy qrae @RieHr gl 8 | Rierd 31 ger @ Jeed
PR BIAT &, ST GADT Bl S Q71 DI DIS Hed Al Bl Isell | 8, IR—IR U S W IThI
HedT A o= & | RBrere o Mi¥ad SuRufy & 91 feraat § uerE o oM 8 & T Aadr | suh
fIudid, 3R &9 YdIedl & qRATS! AR Ee ol W A1 Ugls ddNl € el @ |

AR, T, AR 31R a7 &7 Rief < 81 Bl yae W1 YRRIBIerd PR ADIT | JRIDI BT SUANT DA
BT, ISP g dRE W UgHl, U H 98 B UgH Tl B AT HAT FdgR BRAT, DI 3T 3R dY
ST, TqaTd fbd aRg & AT, 3N 97l &l ARG § 31U+ 3T & HIH! YeTs & ol & | $9 d¥g
QRIBId B1 1 o U Riem—vsf 2|

fremeral @1 dRe & el & qEr W qRead wdl [Jered Ta—rda H R gece—gscel ¥ Iiud
B =12 |
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>hrf] sk ddgkuht

U BICT AT TG H 9] A BT ASHI U1 Al & A1 I&dT AT UB[S Bl dolgc] H IHPBI BR AT AR
TS & $HUR dlel fa H IFDH! A1 &<l ol I 7@ H SIhaTdh o IR IHD d1cl IADI AT g
A o d, geRTel W fSARIY fIen—{d@r 917 ddf STl are o A1 &1 R a7 o9 81 81 9 99
21 [IReN—{qER q1ell 4 IS BT 1 S H Hd SIARAT B TAT 4T & 81 gell AR 1 AR 319 a1
e Yol AT b IABT M 5] © g8 A1 ARl rarst S U= g G off |

Thol # Ued W B gat off e ged U AR B TR del MY o g AT SNARAT iderr ar Y A
$ W WM B G B I R AR S BR AT 37 ST A M T8 o I H AT I S 3R
STl H I8 A STl SMaR ¥R, a1, Wid, RER, AWl | W gART SaRAl 9 A SEr of Al &
R | A Y g SR T CH g9 A B BRI < AT | | A6 AT R AT R ShaRal wel /v
T o1 IF@T Al forg off JF 7 guT A @ 'R S R T HIM Al SIARAl 7 Sidrd AT Wl —aa
GG 3 AT dToT 81 B MY A o Bl W I | ST & D ST | Sa H d—a%
3R GARATP SR & I gre AT Aot a1 of il | ST Bear & Al a1 Hd R 92l 980 d8lgY
2 H T oY e # A B TR U TS q9 a5 BIg SR W L i | ARt & R wA QiR
IR—AR FH A Al A TS 3R el [ Gag SaRdl A1 & 8- S @l JIR 8 7d1 |l A1
Hof SF & folg @ IR &R fear | €1 491 o1 Bed @ & o9 9 & 8R ugd WY df 981 W
J 3T ST ST |

ARl B8 IR WM B Ulcell I A & B I Gl gIAT| ST H Bl A DI DI AESl I bal
Ulerll & Fgas @I AEe GAs @ el o da H BT gex Bl il AT GAS < el o sl
AU HEA H 9T FAT S IET AT 1 Td SR Bl ATl G SaiRdl &b A7 3701 fFHd 9eR R
SER—ER Q@] 3R H&H AT GgRIT WX a7 ATl SiI &Y 3 T I8 off AT ¥ T U ¥ 81 3l T8 shaiar
79 # e o A A1 IR B AT ® R G Bl AHSMErT A IR @Y ATt el & Fahell IR ol
UPhTUH IR A 3T A7 A5 ARt &7 7 3Mmarst & wd T8 81 IR SR A B o IR =1 Jdrel
ISt H dlell @7 91d & REI—-RY 99 BT 49 A a1 gl Wifes Bidr € ool df § 39 e Bl
YT IS AT AT SIARAT SR AT T WR @l 37U gig Dl areld gY ddd BT Ui e ol 3iR
YR W FreAr’ § AT gl uda & R gl B g8fSAl WY IR} © O T g9l WT IR T A | W A
B8N "BIg A1 el ATl sefSl B Al SNARAl dlerdl & “IRIY IR &T&T 3o (a7 I q@ 8 3R 31
TSSTl B W) W U Al AT 81 QAT B oIS T 918 1 o1 ¥R qren oS & 9@ & &R
ARt T wer “# A B R S JET € g8 | AT Aol 81 $BR IS U $E SARAT T T 1

"M X BR G Q@ §Y Hells W
HIST 81 &R 3 < R &1 o1 ¥R I8 gudl &

R TRT A T 7 ARt # shaRdt IR St a7d | AR 8 BRSO Qdl 8 ST 9 IR S K
H A1ef, Amel W e € 9 S W @1 91 R § UR a1 T8l Fd By AN 98 Sl § IR AR,
Te], IR TABI SAGR B T & SNARAT MY, AT droT 8 H AT, ik § IH @ |

SER M BIA—8d SIARAT AT & R Ugd Sl & A1 SaRAl & o 9gd gl 8l oIkl & 99
TS Bl & R SNARAT ol AN & ol T AR W Jar 2| AR A & SaRat 9 & 9gd i
are a2 gafere I 8T @ R d9RT ARt S A § a1 31 iR Rar 1 9o @ et 7 | A
SaRdt &1 9gd e Al & RASIHT esT—378T WIHT gy, Adlls, AaE- ors et # shaRat der—dren
fRaE <7 aFrar 21 ¥R—dR shaRdf o gfedl @@ 89 ol & iR SfaRal Se™ 8 ovran 2
T T faT SRt & gudll @ f6 § Sa R € 99 ar AR Bl AR 41 gdrar 8 Al dedl @
3R T gl I Bl & AR U SUN & A Ueb 91 AT Bl adIdl © SHH Y8 bl FaeT HRell 8 AR
o a1 ARt ST arer 81T & I & folg AR 4916 &1 avell o S elaid H 901 alctd dl
TSHT ol & SIAd [Shd s GId ¥ Ugdl & olel dMs! (U8l Bs &l | SHDI SAIR HR &l Bl




2 91 TP B 3R W 37 I AMATT DI G St Bl Adhail 2 AR WA Gl © Slefd g ShaRar o
TGN R AAd Sfa/d <l 8 DI SNARAT dd AT 9aredt 2 981 s dd—aid a1t & S 790 & &8R-
HIST AT 8 AT 2 A1 Slddd T ol § i o1 SfaRal 9 81 gF, Ia W Sleld! gHIdheH”
S ORE 9 I R A1 I Sa1d < Srad! § gedhdl ARl U+ A1 & U Ugd ST & erAd! |
H 3T IC B JATaTS G A IFW Yl & A R AT 9 SNARAT AR B AT 2 R Al g
B ORI § AT Bl g-9aT8 o § Qi gRi—gel I8+ o & |

D;k g yEck] D;k g xky ‘dfork

FIT § o, T B A |

Seal diel, STeal drd | |

I & o, ST B M |

Seal diel, STeal drd | |

de & o, dfd ® T |

S U LK AR S R L 1 R Hfadr T gerT &

Hk’kk Bh[ku e dgkuh@dfork dh Hkfedk

BB / Bfadr T STl 87—

o HEMI/HiAdT gl B 37316 dred d dgg el & |

e  HEMT/ HIAAT BTN e H T8IH Bl © |

e PHEMI/HfAdr gedi Bl Siedl IS 8 S & |

e I/ Bfdal dedi Bl IIddd b AEgH | AT B Hib <l © |

o HEMI/FHAd 4 9= T &l | uRfIT B 2 e S99 wree—wusR # gfg Bt 2
o  HEM/HAAT & TN I 1 T ea] Bl g H Hq Aol B |

o  HEMI/HiAdT W ged Bl < Td FANGA Hadr &

BB / Bfadr &1 geai & a1 fFrefaRad s fear 5 Fadr 8-

o GBI/ HAAT B o IATDR Hel—dheT H T WY IR SITell WIBR Jardr oy |
o  THEMI/HAAT H IR—IR MY G| BT YgdH HRAFT S eai YR AT SarT |
o BB/ BT H A IR B FI—hTs 99aTT g Gl bl ggard HRar |

e HEMI/HAA & UEl & fOF I9aMT UG SHb AH oG |

o THEM/HAAT & IWR g=d B U A & foly Uearad & |

e  HEMI/HATT & ¥R W Aled 91T |

o GBI/ HiAd] - <] F YgarT Har |

o P/ HEAAT Bl gedl & IGHd H ST g =al BT |

e  HEM!/HiAdT DI geai A AT 9T F HRaT |
o 3 BB /BT DI geail A G DA |
o  gThl A HEMI/ BfAAr BT ST gaoldr T |
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ykbcijh di ndkj

1- Ldy d 1Kk yibojiig

folky; ykbcijhi& I5 whe| & el va wrs Rerd
gl 8 forad ureuyRddt & arer uf¥em, Shafr,
THy 7 T fAvat | Hefd grdd Bl | g9
Suan faenfal & a—we e W e 2
D G & oY U YRABTerd S1edel BIeT € |

d{lk ykbcijii& qeaamTer &1 I8 UBR Hem & AT
Rerd g &1 R a=al & g1 a8 o |rmd
o1 fevet 7 Frifral 9 st o qwas 2 2
59 TRE b YD Bl Iqa Je—fore #
qIGAYRIDI & ATal 3 G dl A Ffdaa
&I |

2- ekckby ykbcijhi& @z gw@em 3= wU 9
TerdT fhvdT 8 | s fa9iwar u8 & % Ig ureal &
U U 2| S99 U dTed Bidl © for 500 9
1000 foard U@ wrer Il € | §9 fdvaral 3§ a=di al
fohdTd (et Hfdar, = dHerl, e T97) Sg1al

Bl & | S9d ddred & oy Udh Haredd 8IaT & |

3- y% iLrdky;i& weR & iewrs . arel &= H
Sigl Bl SMTATel el § SR Up Higeel d AN
3R FTd SHDT SYYNT B &,d8 W A JRIDIerd
Fanferd B © | §9 AdTel &I G99 HH 3R ol
D GRETTAR &1 S 2| 9 ddred & oy
g WS BT 2 | 39 YRAdTerd # HEifal, wfadm,
Gf3repratl, HARSH, W, Afec, A o9 4 Hafe
T QR @l Aver AT gl € |

4- Menkf; d ykbcjhi& I8 gxieer g@a wu 4
Mg AT P H Rerd siar 21 S fodl Aeriie
WM WR FAd &, SHH W e P AT (g7,
AfRel, ged, Jg) SUATT IR Fhd & | gD FREd
Y BT & SR g9 fRrem, @iy, e1f¥ie, wHre |
HIOd gD &1 AT g5 H e § | $9d
Harerd & oy W T UReb BICT & |

5- fMfEVyY ylkbcjhi& 59 TRE & qxaeed 3 &
THI | SareT ydferd € | Ug 8MUd Wi, ofUeid d
FHgex H Rrd 8 8 Sl I &1 7] 9 a1 ol
SIF®RY 3T U MR H UT B Ahd 2 |




iLrdk dk oxtidj.k

3 fodrd aredl g™ @l S & oY Ag @1 OR8 BT © | fhardl Bl ag9 o= q9d SY BT T G
ferad €1 )l & | g1 IRE g2l Bl WIS & 3R ged & R BT &1 Wl AT Sl 2 | gl @
W%ﬁﬁﬁ?éﬁﬁéﬁaﬁwﬁﬁﬁwaﬁ%ﬁaﬂﬁmw‘gﬁ({ﬁ\m\%dnglwl NEEE
H fahd A R & 3fc: Al arell Y& ad9 dRd T9I 59 kW% A1 €719 8 dl 3726T &7 | Y]
B! vy TR Td $F AR B BIC AR ARG TRl @ arel 91 8 Al 98 YKid dedi Pl 9kl ¢ |
I S Fedd I T Tl W IS & Ol yeHT folger FE1 ATar AT Wek AT VIS 199 B Ug UK ©
I oY P CaRe dTell JRId AT ST | UTAfHe What 31 AR a7 Al $efl & 9ed § S ofle
AN gS] TR [F MUIRT HEF! & Y&idh Iuael PR | VA 8 91 Hefll & dedl dl g1 Hall
P! fhag iR F= IUe IR & oIy fhardl &1 W 99T 2 | FoEll R a1 81 9% VAl §)is afe
SNl H B A1 9% @d U< AR © | S99 IfgHM o & o URa B B

T4 B QDI B UHR B 91 R & d9 §Y D FeH Ul B Shafrai g Fal § Sl SHa
JMeTRT Bf &R A 1 T et 6 3 {5 v &7 gl g8 9Mar) < &1 8 | 57991 & 9=di @l foreml
BT 3R g # #ag fAerfl| 37 qeadl @1 A fhae & S § @1 Al B {e d AdHa”
RS, AT A 3R SRl Gd Fal ae UR AR Bl 3R Al HAN I gedi $l gega gl
A SIS g2 SHAD! Il DI IGM BT BT B, S e ot S § e ¥ g8 fhard a9m,
SIS @1 3R of S dTell [HAcHs J&iD S Fe-Abdl bl geral & Hb+l arell A1 8 Fadl o, oo
TR MeTRT YT B8 Adhd © | {B Bl Bl Gid Sl Al I AlRAT A dTaHe AR 88 8l 1
TSR # B A1 g=d B Aes Aerfl | 33 ke @ I=@ @ i el @1 ge S e I
3T Y& BT @l 8Y AT Fe IR AN B b H A1 31 TRE FHAT/ BR AHl & | O ACh DI
Al g A1 81 Fahell & |

QR Tgsil H (B fd 9197 &1 81 39 ¥ H gARI < @ 914 & & 2=, dlddt W1 S |ierel!
AR BB HB AUS I W1 B Fhcll © | gedl DI AN BT Al b <l 81 ifbd I dreraret H
9T 3 SWHTA & S dTell 21 811 397 uRIe | L a1 Sl I |71 Bl 3MR Aslqa B aefl
JATATIZarRT SR | QAT |I9T 81 Sl S7eb THARATd bl fSTRI | Yol &l WRAT g2 d G R
R Bl e 920 S9a SR S9! A A1 9 T QR &1 Fadl ¥ | g8 Rda Rt @
forg +ff 81 Fadl 2| S RIS W18 &1 YT, 1edTUd, 994 | U, 3hd hdl, §Rigd, daR
BT ST offe | s S9! Rem # 8 8 98 W il =t B BT AT fBel g |
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dl LVMh

e/; fo]ky; tXjUukFkij dk 1Lrdky;

QBT & IR ¥ SSANCY ol ¥ dIadid @l 13 Al 3= 9arl & SRR A 130—150 fhdrd feh
g, W I Bls—dre A & sty fhdrd UeRiad =8l far € iR d=ai &I fobard uga & fou 1 =21
Td B | TSARER Sl B YKIBIG BT Hewd |ASI &1 980 YN fhar 11 af 9 sroelt foram 4
I el B 9T 3@ I | 9 W IAYR B IIaHell BT I&eR9T f&ar 1 6 39 e H# gRdiad 9
et fafaferlt a=ai & @rer fBar o KT T 8 TRt & gedi -1 A1 foram o | |1 =4l &l g4
ST ST | FHSIRT o7 AT AR Fedl 1 G ofl AR | 7 qdd dIx Uel Ud Fad I R
& o | el 1 Ry 3 & fderery & ged e | gufery 3y U fAEnerd @ U del # YR yafdia
PRATSY S8l ged 1 JRIB Bl o Fd Ud UG b | & AT Al 39 BRI H AMUYD! JAT™G A
PN | BSHRER ol 7 39 97d UR Y 3meifdhd glex weafd oidrs @ik fhy 15—20 37 919 g9 Ierdr
A GRABTAT BT TARAT T B H B & TS |

QAP HaTel 2 A<ile H U ot wivaR FeiRa faar mar vd fJemera # Ried &1 81 & HRoT
Udee AR & el Udbol Sil bl JRIBIAd Hareld &l RaRT &1 T8 | QRIdTed § Ba 150 TS
off | 7 % de=di &l B of S o, gedi Bl e g & foy 91 <d o, B 9= fhdE g
UK & 3R B dedl T8l U Ul o | 3feel Sl BT AT FHS H LI AT V& o b YRibrery # el &
T 3R T TG & HN? Alfh T 92d IR &1 9 | 399 I WM I 39 a8 DI 91 g JAuas!
JeTel W S g Al A S A YRABIed W fhal WA @iell 3R S, gsfern, Riid ggl,
Rl o g sanfe Aifafe SR g f6ar | s9 S ol = @A g3 |

G &l Tb qRadlerd Bl Haleld qilied el R8T o7 wifd HHi—pil emRa fafr o1 sezer 781
A & BROT JRIBII § 81 ST o cifdh STd d&eld Qlal Bl a3 gl A daolld aral SFFT Sif
A YIADTI FATeT H el Sl BT HSINT BRAT Y& (bl AR i J&idbIerd &1 Haffa dere= 7g
TR gaqeu AR seer A <dl §RT fhar O X8l € U4 dTel NI @ qeel \Wedl @Y X8 § | 39

TUHR U AT el aeerd Il ud 9T die @ M ganT i Raarerd B Sared 8 I8 |

mRfer mPp fo|ky; pkdkn dk 1Lrdky;

DTS P I [T U Aael [TeTerd 8 gSARER Sil ¥ fJeeld & U 37l dHR H JRIdbIad ITfud
TR, YA # g fharal &r qedl & forg Suete am W Afd qrada Bl @ | feuReR Sft & gRT
Teh HHRT ST el AMM TSl §AT 8 S Wlell PRATHR SUTEl HRal BT AR 3Adel 2017
I fedr Ye1| dfed i ufhar & SR 98 $ERT T8l SUET BRIAT o JdT 3R 39 $hH § ©: 718
I 1t g hd 1| fhdrd s=at & v Sucier T8 8 TS |

faenmerd 3§ TSAREX Sl & foly 941 Ud BICT &I Sl UaId & &I Ul &l amdfed (€3] off ife
SAPBT DI W T8l 81 N&T o1, 39 UR AT el T &l o7 3R 0! Al S Uk & urg off |
TSARTY Sl & AT YD RATYAT TR 14 & 58 98P B & d1a 3 H fAened & geANe
Sil U4 Agel FHEID b FEHdl 8l WR b I8 HIRT GBI & o1g SUIRT B Y AT URebl BT @I
TH B TS| Th IRe grSHel 7ifa & o iR g8 IR ddre &) & o afes o &) Ay ey #
P! GR&A 8% | T I gaalrg dIdl JWET <d Td ganl <dl (G SMC 9eI 8) & |8dlT I HHY
B = et g |

QTG & oI el HFRT BT BieT o7 fhR T 9oy 9 91 fbaral (R 250) BI Fadraads o 1, 2,
Tt 3—5, Td 68 @ fory Tifigra HR IR & AR AARI R T AT T | 39 S H dead Il &l
A1 FEANT el | GRIPTed Bl AMUT B H b g9 A SITQT JATH BRAT UST AR 2018 H YABIAT B
fpaTd g=dl B e Y% 3l | 54 gedi 31 Ugdl oA fhard <1 78 I 9= # fbael & ufd SE
QW B AT AT | GIBTAI H G0+ DI S8 HH 81 I dols I gd [0 a7 del § fhdrd ued & g9
fog a=di @1 fhard 3 o IR H T W) &1 A 2 | GBI B fdhdral B ug w1 RAaifiem
Al Y B AT W= I8 9 €1 8] Ul 2 g 9&lld alal & gIRT fbard gedl Bl IueTel HRalg Sl & |
femer & Rierdl &1 ISRIFA & gois H YABId B fhard gedl bl FR=<R IUelel 81 8 U1 W& ¢ |




xfrfof/k

* T UH—TUdh HIAAT B JId B of Ol Ghd & IR U SRS H Fgdb AT ga9d A Gl
|qPd 8

o FT@l BRI ST UG 8% YTl H W UG & AlCH (IR PR Addb AT UK BT |

o fhaml & a/gHd Bl AT R I | (o TR) Y&z |

o fiare # fur @M e (Wahdl d— Uafd ¥ Hafd, S d |

o T FR N NS B 9 fhald H Py W € U gal | JFRT yHaIaT I DT & AR -l ?

o 39 f&HdE &1 M, AT & ANH & W AW T e IR Iarsy & F1 BN SR 39 AH H
qTiRer el 81 T |

o 39 fhAE & AW, Ul &I AMEN & ST & | SAPI ge¥ 3R TN UK Uil 9 8 a1 %R |
FIT—FAT BAT?

o JIT AP IR P WHT UG 27 IE fhard g IR 4 © 9 el iR qaell fb o Uee &a
MY o 3R Bl R §AT?

o IT FEMI Uh USAAd Bl 3N IT I Y08 FMHC T 7 & $0H dIg AR 171 781 2 fohmd el 8ik
Farell fb geR AR 4 fdae 3§ @18 &R 31 &I 781 B |

o TN & S & i H T4 T
o X fhard Bl Gal| SIS BT IS DI 87 €T BN Il gH 30 A § T8l PRI |

o ¥E farg AR & G & IR H 8 SAD U d¢ 3R UP 91 § 59 fhard BT gel | IS 7 37T
ITRITGRY A g1 IR F=I?

BkFkh o BKFk T<uk

TP & S B g W1 Ugd BT &HAT B IR TR A3 R W BT € | W J—al gedi & a8
gaTgy, foTaH A U 3Tl (UISd 81 IR UP YO UISd & B8R HYE 3fU-l fdbard g 3R $El b
TTE 99 3R I U & oy 30 A &1 99T T | I9a 918 9 YN IWWE D A1 I 31 AR AU
fpcTa & aR H B 91 WIS BR | Y8 SR A G b aHl & g AU ard g} |

fdrkc 1J ppk 1=

gl g5 fhadl @ aN H qadid R 9 s DINA b AT AIEd €| Uedl, UgdhR W§HS g,
oIg® / ARIPT 3R AdmAwar &1 gga, fodre &1 fepy, fhare &1 gy o1 | S fhae &= a1
T TE T TS | T H gedl | fhara I GaRd 31 UKl YgHR A |

foraral @1 Rre 99 A & SRT Yedr i Uel 99 W 4 |

vuokn djokuk

T8 T AR G USHI & AT AT WR TR (AT S FehdT U= DI fhdmd ATy fo=aat dHeri
A g R Bl | 2al & WR Pl &1 § W gU S8 Usdl W&l Bl aAIe PR Pl Pigy, R arai
FT 3R 39 I QI [Harg &7 | $9 A1 I e W1 B QY |
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nhokj 1f=dk cuokuk

- = TR, ¥ha U

g Tfafaf ot oy ot & gt @ fog 2

Ufshdi— |1 T8 B fdhard FHg | < ] | UdT § FI—aT 81 IH WR gl BT oik— I ggell, Tould,

FHEr, gefor, o anfe | &% AHE, T T—aTelT fIvgell R &1 o S— $IS g Herl W dl g
TS BIadl IR | UFNBI g1 B 91 39 A[gR UR S & R 91 gl | 39 WX ==l D |

d{ik d ekgky I Lor= gkdj i<uk

SIS gl H fhdTd gee 3R FTel &1 Tfaedr a9 -1 I8 G914 2 b I fhdld SuR wR =R
o O feaT ST BR T 8¥elY 81 Hohdl @ BRI 9 81 b ) ofd ded =R fdhdre ey S al S
9 3 TS 9feAl BI, AfATaR] BT R <TeT <l Bl feEd iR R uew # oy S Y| R
hel @ dre] A1 ugrs @l fohar @ FRaRar a1 <2+l | s a8 9991 a0 {6 g fasdl w93 e&iiR
&9 dh yefd e 2

JhtMx xkbM

W B Afdd 8 el {6 ST Tge a1 uge # AEued ' O 9adl € 3 Whad g | U Big
f fed ggd H WE™d B Fdd © Sl Al gedl & AR 7 U G+l alel dbiciol, Thot & fdeme,
TefRl, 9 dor Ree @nT =g &1 &M T dTe— PR a1 9gT SfFd 8 | §7 Ferdl &l $lg
Uga forg O & 9 W Ucer A1 99 UgAT 8N A1fd Sl @RT HIg &l a1ed &1 d § S
 USA | | DIs Al FEFH A U AT & YHR & U Y8 Fhdl o— I8 T &, Bell—hell e
BT DY forgd & 3R FEd U fogdy a7 <7, WEId &l % ga+r &l ¢ |

ykbcijh dkM: cukuk

(i) R — =re, e, HoR U 3R WHd |

(ii) oA IR — Perr 1, 2 3R T & gedi Bl FEAN o7 AT Befl 4 AR a1 5 b dged @A
A BT A |

(iii) ufpa— AT HTS I9F & IR W Al B & dIq dedi Bl Bl b HY T Q@RI T |

BIC gdi DI DIcH IR B3N Pl hadr S o7 R ST &R & oY S8 8| 9 Feal Bl
Picld & IN H TR SIRAT b 59 i § &I $id ¥ oexd 8l § |

fdrkck dh n[kj[k o cdekd cukuk

gedl | fdharal & Urpfcd gl & aR H =@l B | 3T, U, g 3R R | ITHT yae[ o B avE
UG H1 Ueel Sdl & 9 fhdid @ g & gare” @1 81 2 fiR S9! IR 9R & 9 | 9ic 9|
AT g=d fhdmdl & ARE0T 9 <W@ YW g $HH RIFAGRI R Fahd © | BT balad [od Fad &, g KR
e’ G911 3R dTa! 37T g1 favy R gaHre 9910 | UNed &l UaRid ax < iR g&Hd &I a9 gRT
SRIATA B B folv A9 R 9 T |

ykbcijh e [ktku dh [kt

STg BIC g2 sl | Uil %1 dINI% Td © dl 98 SHhl JollH & HUSR Ul il & | 59 Wol &l
I & YE! IGHIT DI TRBIR GAT 3R AN H ITD! S Ugad DRI | HeET Bl 3—4 dedi &
e A dfc 7| RN 99g, 81 Sad dod a1 ol | U8l g Pl Usell Wabd < | I§ SAD] BN feblld
Th UEARIT 8T TERT Habal Ul 81 3R I TRE A AN | RERT Hebd IThT TSI T DR ST




I f5 Tdh @ g gS her WU B Ahdl § fordH ¥ US el Hde] udl Sfe A1 fRE arell org
fordre 9 9 <@ 9 |

9gd BIC gl & U Hobd Rl 3R FoIW 8 Fobd © | $TdI WR IY & AT SAT&T gAIaqol g
ST | BIC d2dl & oY Wadl & B8 IaTERYT — SMRIHT | Fafdd fhdTd dal 87 T T 87 3iR
D YN Hel gg Al?

fdrkc 1<uk] dgkuh Buuk vkj cPpk }kjk dfork,: Bukuk
I8 FF WM ¥ Ud aR {6 SR fSal gEer 99di B Ugel 9 9 &1 SRl |
Y- 36l =T fhdTd | 3y avi— e 3 3R $HS AN B Hell & ad |

Uf%aT— &R Hel BT < THE H g &I 91¢ IR ITHT UH A BT SRS < T | O S 7IE H T
THE UG! B Dol DI AIS PN | T P 8% g2al [S1ad] halHl fhal uaw< AR IHDI T 36T
SR 98 9 & AT AT BT | aral ged 99D R H FaTdl SidTd HN |

Lkenk; 1 dgkfu;k dk p;u vkj LFkuh; Hk'kk ei dgkuh fy [kuk

[Ef— GTefl IR, U, U 3i e U |

gfa— I8 MR W S & g & [ € | 9ad Usel Bell Bl IR |Hg, W 41 QI I9d 918
IAD! A Pl P T8 AU BR H UP Hell Bl JIRI IR A | IFb d18 ged a9 g H 93 AR

TP IR BT TR I AR B T FEFT GAR | 39 TR & SR =R01 9 8% 998, o= i deri gariy
IO IR A FH g | TS qIE WY olded bR B AW Al 99 = o o |

Lkenk; di BkFk i<u dk fnu
AEf— 6 W 8 Pl BT == 1P g8 AN U< B 87 |

yfBaT— He¥ Ugel g2 &I A Bl &1 I8 B I 378 A UG | SUS 918 g8] Helal $I FIar
TS & AT TS, 913, THUH T dodl § AR Bl GG 3R BEFl & IR § qradd sl |

ejkFku ghfMx M

Tl ged g1 IR W YR U | 39 UiBAT H U a1l & d § Wl k8 B fhardl &I R o g3l
BT | B9 goaT U gv¢ § SITET | SA1eT YR U6 Ahd ¢ |
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VkLd 1
folky; e ykbcjh dh "k#vkr djokuk

1. fagmerm & oS & Refa

2. st & fawy # fIrere W arad

3. QT B qe B R yaRfd




B 4. T g IR H AR B ST IS

BT BT
IR 1, 2 THAR 1, 2

AR 3, 4 NETEIN 3, 4
AR 5 NIEEIN faery

5. QI gedl Bl Ue 8g a1 & oy S IR g9am

IR HERRIEEARCRIEI

7. TSN & AT DI YT IS H AIS HIAT
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VkLd &2

xke IxBu e: ppk
d enni

xke IxBu d enn:

HETEA |l &I AT vd Jorae W g

qIeiel & AT WR g

TRl @1 T o Wl

- gedbl & FRfEfeRer w o=

AR A U1 gfawmsit w F=i (fbard, e fee, sagla &)

[ere § 9ER &1 9RIERI W) ==l
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Fedl Bl TR WR Ue—Ug W =4l

JAYD D] FHRIBI W Tl T AT Bl AH ATST H AG— Fale—ofard dy - |

JATTH bl T BT |
st & A Fared vd ARga—e™ w9l




xke IxBu e ppk di enni




ykocjh d idkj fp=

DET YA bhTeld

Ul YAl




dgkuh dFku dk"ky
gedl BT Bl GAMT aibs UP §R © | AU ST & DIA—bA Al qRIfGAT BRIl & B G H |

IE IS ABAN D1 910 © 6 TR WS Wal H Ugell &l Hersi & fofg uffed weril g &l dig
ST HEr gl BT | Ife VAT FaReI Bl I edl DI Wl W [CHIY G B TRAT HH—A—DH b
8 TP goIs! Sl | 980 A AN P2l 6 H 59 F9T a1 THRAT B fagel 1 IR @ & | 987 99 ©
& TRT G AR F3 S N RERT & 91a | GG | S0 fARTet 31wa 3Ry g1+
q g8 [HS qq¥Y 9D [SHN A BT &1 BN, S W A H S UK U GHI H SR JE| B, b
HEFT GAM BT gedl W Th gy 3R &Il 2 |

g8 ggd Bl e ABAN B 91d 2 b AN ey UiReror Wy Al weril A Pl THRAT § A8
oIl BTelifs S7H X /B AU UIGuHd H Bl YA B Hewd BT o7 SR BR el & |

W AT H UH U o @ Hegar € 9 BIS gedi Bl YeHarel &% s | g Sre & oy b
PH—I—HT I IRERS BB IR SHBT PR 8| BRI #RT AW & b I FHefar S
e INE ITE B dlfh 98 S8 SN IR ATAILATE & A1l g1 9o | I8 U U FA & folg
PIs I 91 T8I & OTd I g9Rl pei=al & e ofdl favrad 2 1 g Ot weifaat, R siearas
U FOAl A g A8 GAT Fb, UIGHY) Whel & UBel &l GOl Bl AIBIe daei’ X il | ¥ S+l W)
2 & e drgasa | wErl M B S FRIHOd ST 39 QIR & oY {6 Sl g -

MY H He<aqol @ |

dokfu;k dgk I yk,\

e IRRe # #9 u faRmer &1 gwHe fhar € f59 § 3/@ o 981 | gl WK $HIAT aedl o |
H forar 2 fb H ureaRe o1+l GAr & uel H 8 | gaT JeqD] bl HeTil G b1 UfMeTor < B
HRT 39T FAIH © b S I AN IS BTl AR Pl 8T Il &, Al d TR Feai dl Bl
U3 H Bl g8 HEINAN o A 8 | ITH I BB AN DIATT HAN I3[ o & AR HB A= geaqel
IR 3T TSARN & AT ATE BB of I & | Ig Tl & (& 9 o B Al BT 91 ‘de™r B
SO I@T ST AHAT ©, olfdb 39 A8 &l ISP PbelMl A 89 UISH Thel H Ug-dlel B8 I A Alel
& gedl UR TGS R IR dl IHIE a8l IR Al |

RERT A el 88wl § Ul faRivard Bl € S wwerele weifhal H, e gw fafdy wai iR
A § SR ©, AaRId: Tl uTs S | 399 fARvdrell @ @rel 89 Sl BeAl, ifdd Ugel § URERG
SR & BB Al B (b BT A Fa9 Ugel Uaas, Sdd, A8MRd, 989 ol 9k,
faspHTac &1 HeIfl IR A= el @ dre—oaTd eol iR §9g drai &l 2o # IG@T S |l
21 39 91 BH HAT ARTANR, ol 3R Il B Bl AR AR B Alh—herall bl g
|Hd © | I GId AT | U T8l & | SHY IS DIS UIGAHA H Bl AW Bl U Hafid sire
ST AMEAT © AT S99 S 99 Gial 9 gl TS BTl B Gh Hherd a1 81T |

dgu yk;d dgkuh

TH 3 BEMT § -1 fAgvdd 8l €, 98 99 @ folv Us aRel IRl U VAT B8l 3l Sirg
PR BT B O gea difedl I sfeyde gl M1 I2 © | Uads &1 IR AR TR & Bl Udh Ul
SEIERYT B | 39 BEFI BT HAFD ST ATA el & a1 89 B 9 0+ IRe & BRI AT
o 2| 9l T 9 UBel 39 Pl & UHE AlS UK PR o |

FHE H UH QT 98 ST § Od T WRANY Bl g¢ IR B A UL BT BIGT 2| IR B SRAT ad
ggae H WA F ga &Y PR 4§ b IR YW@ & AR UNTS Bl &l © | I8 e &or TR & A1
B o TRE BI Aicanll & ol Thed U & difdh IR TR U U dRE A_T 93T ©, offb TR
JIUGa &o7 H I 91 W@ © b S TN ) Y B U IR A TP AN IR I e o A
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X RE 33 T, olfh I8 91d W, IRI ¥R & WTe! fSANT # 98 Wl 2| 31d 98 Ugel 319+ Ufdgal 9
e aredT ® iR s9a fofy 98 @Rl & 91 99 GU &) dR% ddf gedl & Tl gk ¥R & &
D 9T I qAR TS B 3H AR OIS o7 H WRIer Ul gRIarol 3iR ¥R @) UnTel AR 3R
1, foY ST 51 SR 8, IR OMRIAT @R ST 96l © | B H MU URBTS G Th] IR AT Wl §od
2 3R FHEH TR I T

TSV, 39 YR, YRR BB BT SRT RIS A <% | Ugell d1d Al I8 © [ Perl 31 [quaaeg H Hig
IO TRl T | Iee, T FHEF WU H aRE b TR FaTdl 9 SER 8- o o fH o uilRas
dqThd & A T 1 & aRddd Fax I U BT DA 9T WU? AR R gedi I diadid & QIR
T U Ul BT A8 SO, offhd TIfeR € % g=al & U ueAl § e $fy g ¥ ¥4 YD Aad 8
% 39 I &1 T RO 87 W 39 FATA I T H FO <X H SO 39 919 H b iR g1 Ao
R IR SAT ARl €| T8 BEF Uh U Bic Ul 3§ S e 99 dredar aroft gRT et @ T8
FAIad ¥ S W8T © | 39 gad ¥ g9 & (ol BICT U0 Ueh U TRaId BT HART Rl & o &4

AR W 3D PeEd © |

T WD W IFA BN G TR AR & Ho IwaT oIl $I B et Uer el | g7 i A
e, Wax & Ame fcAfazard, fhell "edr & 3ifad &1 9o SrueT AT SST X @) &Har 3R
3T I SITST dlbd 3R SHAT! I Sfud gdid &1 et 2 |

B 39 91 R A IR ST @1V P e fha d9 I | T 98 © | YIord # U Seie—dl
T AN B Sl & e T8d I U SIFaR WesT I g8 ol &1 RIGR 11| 39 a8 3
Tf e avern wfid 8 @ 979 STeal &1 BT RN & a1 31 & 3R HEFI BT Haid BRI Udhe
BIAT 2 | 9191 TeATY 9gd dul 9 "edl €, R®ifd U B g9 &Y Uh WaRATd 0HIG a aR o @
g8 WRAE U 41 &1 gaia T8l B FDhdl | Bl G-I arell Faral & SRy U & a1 U Reafd 4
‘UGB W Y AT dgcl 2| T8 W Edl & & Frarel & U 9 91 BT By [Abed 81§ fb
g8 Rerfd & @R o e | <9 |

Ig Aferd favelver S99 BRIl & ugda= & fov gald & o 59 dell & g<di & §Id 9N AT odm
el € | e Ugell 91 IE © b berl S® UP UM AR AN BRI qcl @ e A1 9 qRI v
o1 Ihd 2| Ug aRT T BRI | BEF H IAH! ST Sl avg B gt 3R giedl | o)
g O 5 9= e e Sfiae ¥ SreR HEE @Rd 2| 98 Bl iR ufdadE g, S Udh VAT B
FRAT © SIl 98 PRAT o1 d1edl, I TP U ol & Bl AR O BT =X © o a1 | o ©
R ANIRS e A1 | TRART &1 aRRAT & 37 Uggell A Mec—gfeld Use] 8 ded &I o=l o
IWRA TEd 2| T g9 S QIR < TEl urd Jife g9 Ara—fUar iR sreamad ol ey e+
J8S I B € | SaIeRV & AR WR BHH A 980 $H Al I S © [$ AP siaTell 9 BT &
g H foer @ Fa¥1 93 Widl # e 2 | A 99 &R Aviqy Afdd W AT 819 @ AT
A g UhR P fawr UeT Rt B

HEM TS B & dedl Bl e 3oy Wiadt ® daife 9w Wi B dErl # < Ahd € | 39 19
BB H BIATell eI I I9d ATHYYT Bl gc1 [HeAdl & | 78 RIS Yeb IUMIT AT § 3R a8
BRI Rig el 81 98 9 $Hadl I ol A% il 8, dfod TR B &Rl & ol &R Aaa forg
GH FX <Al T | BIC ddl DI 3HT IRE BT 81 UG IMMAT 8 | WRIET DI 0EIT & MHYT BT T 3HR
PR I 2 fb 98 = # BHAT U STHATell U Hlell—HTell 30T UR IR 8— 8T 991 &1 307 |
W A B WY gRT QU Y 981 # T 3R Y1 U8 © fb SAPBT Se AU S g9 A8,
IR BT ARAT A B | ARG H @A B AT sAfery 3 B § f @i ag il & o |
AR FIR Y& P g9 T8l Fhdl | S A8 Bl 99 Fdhar] BT Th SfeRaw dled U d1 & foI,
TEIgY 9 fhy Y AT &7 WA Bl 2 | IS IqH BIg AfTHar 2 A1 98 IMH—IET Bl Afdmar g
2139 91d BT W1 89 T P 9 <@ Ahd € O/ 8 Bl BT ged @ (e ¥ < | afe 'F gef
@1 T8 | 9 P B Q@ @l 78w a1 89 g9l ey R g 6 I8 U omifd dErl o
ST fh 98 SemIA ® W




tzjr D;k g\

39 qdh I8 W & AT 8RN b g=dl & oIy e 6] Bl Gl &1 Afddar a1 e e 3 oI
Y Bl ® AT PH-A—HH AT Hee e § | AP TER WR W WA R IR BT HEH H Uh IRD
9d 2| 98 e @ 6 @R & ame AT <=1 e & /1 BRI 8| e ug off fewrdh ® fd
Ara—|qA 3R BT § B o1 fha=T Aewdqul © | offhd I I aRARSE 3fef | +ifcres Rrer 721
Bl S Al | aRdd § H8TH IRFRE eI~ I & RERe el #§ Afqe fRrm < 8f | gar fow
SATET )] 9 a1 W IR AT & [ Bl AT BT e ded Bl Afdd [dbrd BT el & | BTl
JAM A BAT A BB AT B, 3R I 3H UBR T

dgkfu;k vPNh rjg Buu dh {kerk dk fodkl djrh g

3reBT AT BIF &7 98 Sl 3 A Godl X8 | I 914 89 980 A ANl P aR H T8l B8 Aol | sl
Te b simeaRe 98df & SR f o AR Slhd Y8d @ | $9d] BRI ISP I8 ATTDY Aol Bl
3Med & & I Ugel 9 Udl & & dIe-idrell R $=M? U6 IR SR I8 & 6 S99 g &1 & 72
BT | e @l qrd T % G @ 9/ Riw Ud wrered T8, dfed T 991 AET WM R ® R
IR AR @ oy $d WR @ Jdg 3R WRINEE & P U © | deMl g 9 gARI s
@ 99 Fuigs R ¥ SRigde g @1 dqar SR B 8 99 g @1 3fed iR S9H fed o
SIITTR Fel-Tarell JMadl & ®d of qdhd o |

qT q1d AN o B O e SNaT AR W Q¥ H oW B MY & TR Ud R SR wurga HiRadw
AP B & | W e & fF 59 uRRefd &1 Hde qaus # dwar g @) sfage T 9 2 | YET ol
g o5 Mg wRA & U dedi Bl FAfAd w9 W BB GAH BT G Tl © | 59 BH B IR0 3
W B S W@ § |

dgkuh Buku b vinkt yxku dk ¢cf*k{k.k feyrk g

U UG I BRI go IR—aR GT dTed 2 | TABT BRYT I8 & fF FF A Uh IR U1 uRey
B O R 9 $9 IR & SR TR F GA7 D1 A0 ded] g8 &FaT Bl WIefo] el & foIy v
2| Wrifad 2 f5 3 e see B B | 99 B 39 91 9 G B © P FEr B gEd A
T IR G I 9 AHAAYdd AaTS o Adhd © [ AN a7 AT el & wel fAg 8 &l
3 &1 98 M 8 Sl BEF G A Uh WAl ST B fAierar ® 3R ug Riw o e 2| g
PHEF ATl ged DI AT I DI el | A W gedr & | Fanir fJes | 59 favary a1
T TR AT B B— WNGR U B &HdT & fImr H | ag ear W & YOI & auf @l wad
TSI A Bl © | IR 3R U DI AN D (b1 H AT T B &l & ANTE b A
Tl #9 Ul QRIS ‘T @ AT SR SrAIe # @Y 2|

3T T B T BT Hewayol AnTa 31 fawal, faeyex Ifrd oiR fag= @ Y g | 1frd & Jes
¥ fordl & ST F AT BT g8 MdbTad &1 Jgifde Ag<d 2| waifaal § f) oy 81d &1 B I8
2 fo 3 forom wuel &7 5aa H 814 € | AT & R W B3 Felfdl 39 79 &7 qrer o)l © b wie
7o St BT eRET SR faSTT U Rd & | TR SR ¥R & FHET H FL BT ¥ | wErrt gAd—ged
god 998 Afed 9 U ofd © QIR I8 Udbs SHd! 3T of T &I &Hdl bl d8d g91dT 8 |

dokfu;k gekjh nfu;k dk Qykrh g

d 39 3T B 9 AR @ & O B9 o1 RIR A1 AT olaR Fed © | deial 99 39 aef A
Bl & b 89 S0 9IRT VO o 8k Rerfadi & o9 oid € 99 g9RT 9 s+ e &
AT T8 US|

aret & fb T artt a1 Refaal & Sae o 1 Braer 27 Biael I8 8 fb 9 Sfiad &1 3T €1 Wl
B9 FfdTd wY 9 S= 7 OFd 8 IR J 84 farfl $9 9 WRIE &Rl 8, WA 9999 § oifhd Uh
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AT 312t # T WA SaR Tl 8 | SeERvl & o BIC 9ed R 3mefal @l fhsh o W& €,
9ol 1 STd AU DIy dgd g ATeH 7 BT | 01 ke d AR I§ AR a4 & b I [l dga
BIRMIR, rax AT 3 39 U A BT AlDT e | Tl ®U &1 dedT 3R 9iex faufty &1 €%, aFi
B Ira—aAIfasTT | oie € | IRWRS Helfdl $9 AIAeT &l &Affd dxdl 8, 3R gifery d gl
BT AN | G ol €| e G ¥ BIeT gedl, S 3T WIeR T8 991 8, UM aRdfdd g o
FEl IS T & Bfeud HU BT AFHT UT oIl 7 |

e ad iR W B fF wEal | fAemaren gvd davdid T8 BIAT| Soc, I8 GMd EARI IRTSID
ST B b HAINSTId HH AT gAEC H ST odl & | U X 3 H g8 UP e garac Bl § —
QIfdT T o1 31ef # B | AR SiadT (e 7, oifhd $s dR Told Al &I TN @ | & IR
A G T 3[S Al UHh SETER ¢ |

dgkuh Bukuk vkj 1<uk

3T H, FHEFN HEA BT Aed BH I D WINS ARAl & fRAR H 3G FHd § | T’ VS 98d o Fen
FART B 21 9 89 Ud 9gd ol oref § H9R &) Al BT STT—3TelT A <7 @ T <d 2 | fed
T WG @ TS U FHEIIEG G W & RSTeT SR 89 ORI I 30 3gWd died & oy
IR B | TRl P g S—aRBT TP & S5 31 Il 2 | IEERV B [ geal DI AU (ol 31g9a I I8
AISH BIAT 2 b 9T & WR ¥R B ST HeGH 8l Y81 81T | BB ded BT ‘@I e’ BT 34 59 TRE
B H Aeq <l & {6 I IR Y wnfAe 81 SMe | 9= forae Sarer weleEr g, Sl Searaen |
ST B AN & Iral BT 1ef S FHRA Bl A Sl SO | 39 ORE < a1 g9 H g e
FHEIFRI T TAPY UG I &HdT BT AR Gl 2 |

IRad § BEMl @ ded H $W FE TS IRI G ged W AL B § | UG @) T gai Bl aRed
aryr # fAfed ol SR AReEmR I BRI 2| el avg Ued &l &Hal BIRRINI W ST o el
DI red R R 21 v & sl 9 uRfa g1aR 9= I8 *iert o ofd € o arag ar wee e
FIT AT &7 §9 GRCHIV A FHEHl A deal Bl FeR a9 & oy Iugrf 7 |

dgkuh Buku dk dk*ky

BBl G DI Hell W ATHR UN & 329D Al & oY o8l © b g8 T P THRAT A B
B o | T HEIaTel BT HEMI SIb A AT el & d 98 3B A S BeMl B 1 diue B FAdhdl
2| I PR o Y IMAILIN 9T 8 3R BB deddiell SN Aegd Al & | Bl ga-ardl
Rear a9 & fou sHAM a1 99 980 T3 8 | gAY 914 I8 © b 59 el ored] ave ATe 8l Sl
2 Al PEdTell I Tdh Wl AT Wlell g2 B IRE ST B FhdT ¢ |

S AR BT AU G AT Gl B S B AR WRT ST FhdT & | BE BT BIST AT GT HRAm
9gd deayul BT 2 | fdl o ama =med € fh Sedi-Siedl S9 fag R uga 91 SRl @RI IR &
A el 7| B &R T et ot Bk 2 f6 wer @ u'd R & Barg, 39 9d @ fawd
I BN fF 99 @ SAAR H IR B 79§ dA-DY IR 3 T B? R IR B W B RS A1
BY WY & fCART § $H—dH A1 9 IR oIl SWR &1 8TT?

BB DI TR gedi D AT WG P d¥g & [ddbed U HRAT & | 3T a8 df Aedd <7 I & 3fdral
H drel, SUARI A1 Jamail A W M of | Farg BT Aolld g9 S [T AT BT P H3YAlerdl BT FANT
fl R FHd T AT TR S Th DI §AR DM dP dAGY aHl 6T ge 71 dad 21 F w0
HHTETG e & 3R 9 B4 9 a1 Bl gAK <dl © &b 89 Udb &l dell bl Ale—av—ared AT U 8l
A H P IR G Y AU AT g wed |

FHE A Aafe & Riersw @ e i # nfie @ a1 98 & Sa1 81 81 Wahdl | TR $HEHl
DI AT B geAT g9 b oy I8 T4 2 6 & U Wqd B UIedHd Bl Il GRS Bl

THRATYd® Faf |




Annexure 11: Enroliment of village children

g H gedl & AHieT B RAMY BT AATRT TUT T oo

xko dk | vkdM yu | ikkd {k= e |folky; e dy | wi; fo]ky; ofpr ofpr cPpk d
uke dk ekg 6&11 o'k di ukekdu e dy ukekdu | cPpk dh | Ldy ugh tku dk
CPPkk dh B[k L[k | dkj.k idkM nifké

G B | T G B T G B T

(A) (B) © (D) (E) (F) @)

dIe: BIgd & YIH U UR I SHBRI (eaedrs SR |
dkM- dk C;Kkjk

(G) 1. RedeR T@at T8l ASId 2. AMI—{UdT / 3A¥Tad UgHT Tl =Ted 3. 9ol haol el S+l =edl 4.
STFGHT (SR, ST JAV-U3, b U—gd Ud =) 78l 8 & HRY 5. I8l F Hel ol o8 dof
Y /YT PR U 6. Thel BR F R 8 @ HRUT (1 fFH 4 &I §X) 7. R & BRI & RO (I
TR, godT AT, Wd TR B, 3T HR) 8. g9l 3RS ® 9. 3 BRI
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faere 9 g / Rl & SuRefa e faarer yus—a=

QkjeV 1

TIRITETI BT ATH o DA TATHD oo gl Rers.......
Hke .k folky; mifLFkfr oxokj mifLFkfr fo k' f*k{kd fo]ky;
fnukd | igpu dk Vk;ktu | mifLRfr igpu
le; kM TR
[ ij fkkd
D;k&D;k dj
G|B|T 2| 3|4 A| P ig Fe@ickM
nifk
(A) (8) () (D) (E) (F) ©)

dkM dk C;Kjk

(E) 1. a1a #eT 2. Rt awy 3. sraaprer RIfR 4. ¥ha U1 ke 5. Wa=dr a9 6. Torda 3o
7. G YOIl 8. dTcl |HT 9. 31

(G) 1. BEMT /T BT &I M/ T | 2. <P dls W [ATT BT BH G X8 o 3. Befd T 99 o 3R
g BIUl § B IRD IFH IRI—ARI S1d B I8 A | 4. HeAl AdfId HH & W&l AT 5. U §ed &
18 99 9o UBTs /Al / Sfaar 91 <2 o 6. T fohde & 9zai & ofaar ure &)1 %8 o 7. fhely
fovg w o=t 81 W& off 8. B B arER Rerd PIig YART /ARl HRar 2 o 9. g7@l B Fol § &
off, B1F fafdy g & <& o 10, 9= vl @ BRiHA B TR et A A F R @ I
1. Rerd ffl @ SRieH & N 3R 2 o, 990 IS 81 | 12, FeTd Aesd <@ | O AT
J&IT 2 A, 13, Rreres femera § 781 O 'R U O | 14, ed wASeA §9ar 2 | 15, Retw g @
EB Afdadl A ard BR e A | 16. et Rierm fwm & el | ardia o= <8 9| 17. Rierw
HE RBIS PR BT B PR W8 o | 18. A |




FIRITET BT Ao fol Fa AE&....... EL 11| - T e
Hke .k mifLFkfr cBd ekg | cBd ei mBk;i | ennk fdlu | ftEenkjh | Tkudkjh di
fnukd - ikt X3 enn mBk;k fdlu yh | Lkr idkm
efgyk | =% Ickly nfé | idi nfk | iddonDé | yqon npe | e
iIn
(A) (B) © (D) (E) (F) (G)

e~ Piem S A T T IR I Jqal & Ble W ol Ao 2 |
dkM- dk C;kjk

(C) 1. SAYY 2. BRAY 3. AIE 4. YA 5. AS 6. ST 7. s, 83N 9. RITRR 10. FFCIR 1. TawR
12. fegR

(D) 1. TIord 2. e $ 3. AWM faaror 4. THSHT (SDP) 5. WRUS 6. ARfGaR! 7. [qemed
BT HHARI AT 8. HERT ARFAA 9. GRAIDBITd fberd RIS 10. a1l HeAT ARSI 11.Merpl o1 bl

12. UgH UG 13. g=ai &I IAfRIATdr 14. Wol A 15, WRRTH 16. faoiell =a=er 17. 3=

(E) 1. gAY 2. Refeh 3. AfSST WY 4. Ifeyel 5. YOY A 6. G U 7. d7e7 HHE T

8. 9aclld <Ial 9. 3y

(F) 1. geT=TregTes 2. RRieleh 3. AfSell Waw 4. 37e¥el 5. JHY Waw 6. AR U 7. d7e] HHE Ta
8. 9galg aral 9. TGN T 718l 8% 10. 31

(G) 1. 3iidl <) /wg g 2. [R1ereh / YeIHeaTus 3. 9aeld dlal 4. IR 5. 3. yaware | aaw

6. A
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QkjeV 3

FIRITETRT BT . ATTHBT T
Hke.k | iLrdk dh| fdru CPpi f*k{kd JIELVy | iLlrdky; | Tkudkjh | Tkudkjh
fnukd Ll cPpk u | fdruh ckj| HM I | dh fLRkfr | dh fLRkfr | di Bkr dk
mi;kx | iLrdky; | ckrphr YdkM: JidkM Yk IR;kiu
fd sk el X, e[V} ni[ké ni[ké ni[ké e [4V}
WL K ni[ké ki

(A) (B) (© (D) (E) (F) @) (H) ()

dkM dk C;Kjk

(F) 91/ HM & IITed &1 Bre— 1. JRADI Goad IR qIdid, 2. JRIdbed &I fhdel IR ardeid,
3. JKIPIG & HIelel UR dqald, 4. JRIbIed IOl W qredd, 5. JKdled & avg § SMC 9
I PR WR AT, 6. YRGBl FARId PRAM WR A, 7. oA & oY dra—ads
ARl F qradid, 8. Ul A fbard qrer ferer WR ardeid, 9. YIdbi Pl Yafid HRaM W dradid,
10. GBI § dedl @I SURLT W Idad, 1. IS & f[Avg § MR o R i
12. 3¢ IFSREX g9aM B 13. 3 JRIBIed W dreald |

(F) IRTER @1 RAfA BT Bre— 1. 3T I dTel edl BT A9 8, 2. had &1 9M Il 8, 3. b
R o S dTel 9=d &1 M 2, 4. fhad ga: S & &1 3116 8, 5. fhde 39 & &1 Qs g,
6. T 9=l BT ART U UST W &, 7. W1 gedl BT ART ATl ISl W B, 8. Iedl &l P Pl qol
fpar =, 9. favara @ fAem (mode) &1 @1 T8, 10. T IR &I 1. 3 |

(G) gxadTerd & RIfd &1 dre— 1. fvard uelia 2, 2. fead o g8 2 3. fvard ot g8 == 2,
4. 939 @ fow e/ HAi-—<aa 2, 5. 993 THF R 98 €, 6. fhard ey # 9 B, 7. fovdre =t
T JJAR TP €, 8. PR H WA AT 2, 9. R H ATH—HHIS &, 10. YRIPIA el & 11. 3 |

(H) 1. I 789 I 2 REd /YaHeade 3 9aard ol 4 Iorex 5 3. uaw affa 9ew 6 91
G A 7 3 |

() 1. ITH M6 A 2 FReTd /YaHeadd 3 gedid dlel 4 Ioex 5 3. ya=r afafd dew 6 91
G A 7 3 |




(@I s o B 1 OO JTH TITST BT AH.cooooeeeeeeeeeeeeeeesssssssesssssssssseeeeneeees
B SHG THE TWT...ooovverrerrerreevrsenssenseene B IR S SR |
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Annexure 12: School assessment book
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Annexure 13: Education Sector Council

Block Progress Tracker

Block: District: State:

Villages: Primary Schools: CRC:

A. Outreach

1. Villages
2. Schools
3. CRC
B
1

. Inception Activities
. Baseline

School

1.1. Community

2. Report sharing
2.0. Communities
2.1. Education
Functionaries

C. Community engagements
. Collectives
1. SHGs
2. VOs
2. Parents
3. Children

—_

D. Teachers Capacity

E. Engagement with
Education Functionaries

Parents regularly

participating in PTA PTA
Community members
regularly participating in SMC
SMC

Children participation off
classroom activities

Balmela

Functional SMC, regular
meetings

Transforming Rural India Foundation



Transforming Rural India Foundation

Activities

Output INDICATORS

A. Enhance Parent-Teacher, Parent-

School Interactions

1. Build understanding of education
and purpose among parents and
community

2. Galvanise and empower parents to
dialogue with teacher

3. Sensitise and support parent for
back-home engagement

4. Parents equipped to assess
learning levels

What percentages of total Parents are orientated on right to
education act 2009?

No of schools have regular Parents meetings organised

Total no of SHG members discussed issues and concerns in VO
meetings and Federation

what percent of women oriented towards School education,
structure and function

B. Strengthen Community-System

Interface

1. Strengthening School
Management Committee

. Villages Education Committee,
Janpad Skisha Upsamiti

3. School Development Plan

N

How many schools have SMCs formed as mandated in RTE
2009

What percentage of schools SMC members are oriented on
structure and functions of SMCs

What percentage of villages have issues and challenges in
respective schools have discussed

How many Schools have School Development plan prepared in
collaboration with SMC, Parents and teachers

C. Community Ownership

1. Baseline Local Education
Governance Data and sharing

2. Engagement of Shikshan-
Mitra/Para-Teacher for Outside
Classroom support

3. Hosting Bal Melas/Children Activity
Centre

4. Library

How many villages have stakeholders meetings organized

What numbers of villages were Volunteers/ youth/ community
members involved in school profiling, Baseline survey etc.

How many villages have community structures are formed to
support School functioning,

How many villages do have Local events like Bal Melas/Children
Activity Centre initiated with the help of community,

How many villages have off classroom learning platforms
started by youth/ volunteers/community members

. Teacher Capacities.
Engage with teachers, Building
their capacity, motivation and
understanding

2. Teacher Resource Centre, Teacher

Peer Group
3. Better classroom materials and
methods - TLM

-~ 0O

How many teachers are orientated on on RtE Act 2009

How many villages / block have Teachers learning groups/
discussion forums are formed,

How many Blocks have Teachers resource canter started

What percentage of CRCs providing onsite classroom support
to teacher

What types of materials are provided Teacher to help them
improve classroom interaction i.e. worksheets, lesson plan ,
activity list and/ other material

E. Strengthen Education System

1. Support for better BRC and CRC
functioning

2. BEO Orientation

Does a meeting with Education functionaries, on purpose of
project done

How many BRCs CRCs are orientated on their roles and
responsibilities

How many meetings are done with BRCs CRCs and BEO to
insure monthly PTA meetings, and onsite support to teachers,




Annexure 14: Sample MIS Format

Overall about Block

Number of Villages in the Block

Number of Habitations in the Block

Number of Edu Clusters in the Block

Number of Primary Schools in the Block

Progress Primary Education Programme

Till End of
Previous Qtr

Reporting
Qtr

Cumulative

Foundational Action

Cadre Building

Number of Community Change Vectors Trained

No. of Villages where education "volunteers" /
"Change Vectors" are active
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Progress Primary Education Programme

Till End of
Previous Qtr

Community - Education System Connect

Reporting
Qtr

Cumulative

No. of Villages where all school SMCs are
functioning regularly

No. of Villages where Parents are attending PTA
meetings in schools

No. of Villages where community members are
raising Education issues in Gram Sabha

Teacher Connect

No. of Teachers provided capacity enhancement
inputs

No. of CRCs engaged with

No. of Teacher resource centers created

No. of Schools covered by these efforts

No. of Villages where there is overlap between
Educ System engagement and Community
connect engagement
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Annexure 16: VO Format
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Annexure 16: ECV Training Module 1

1gyk fnu:
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@ STl DY AT IR AR AT BT BRI B uforrrat @ aar Sver 2|

e < 39 gRAT Tl § At w1 @ Adee ggrar S- Ue vEr Ade 9 R g
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& & Bl W UHTT B |, 3R AGd! I {B HH 81 SMUE A @A 8F S a8 T &l Jiar
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AR &1 G U 8 9 & Fardd S 9d1y (order & U A)& I & IR A A GATAD HHI
AT B |l (Fehall) &— UAT ghd 19 ECV Bl motivate R 672

UBT SU— $9H 3T RIT B Ahal 27 (QF &R &R ECV AT role A Q) |
f=hY (CONCLUSION): fid— AR 31eR ugdl S § A1 9 SISl |




nill jk fnu:

TR 3T @1 goand 7 fUed Q7 &1 q@srivas SRR 81 S UisTRR | Aier g+ &1 99Ty, sl
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TEFHAASIGHUCE B Ig AT R Bl UGorded STogeioigas & fory s@™ (Tgarar) dame

TfAfafr 1b: RTE— Tda¥eSioIdg

I9I% 45 e

TARY: School profile booklet TR gTer

TRIT: School profile booklet @ ATET ™ | WA &I RTE ® §R ¥ WHMT | RTE ¥ basic provision @&
IR A ufer il &7 awer AeRIa wRATe HaTe— STd1d @) @ concept @I clear HRAT T db—fadd

P HIETH I §BT B AT I FHST IS |
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&I < I8 97 YR &7 Aeayel 99 &, O R @’ SR <A1 2R | afowiRiEt # orue gt @ o
@ U ST 99 9 T 98 31T SHBT ART BRAT 4T 370 B A |

fafdafer 1c: SMC& UNICEF &1 fthert

qHa: 45 e

TARY: Hioider Bl T AR IR I |

NIl fher Bl Ugell IR 7 X1 @R &R g8 aR 9 e AP & =4l B gJ AN de |

& < 8 AR IR UferfY fsell Aol @ R WR 3T & \wel fAfeRia over daras a9 99g o)
el T @1 references 30 U W &I Aloil IR =T dya YR BN AR SATRT § SATET HaTd
U8 3R § concepts I ARIAl § AHST UIE AR Aol U™IRIET & AR Td process H fawd =1 @l

isolation ¥ |

AR 1d: SMC HIfET T g & Sl &1 BASdeudoIds fthed & AR ¥ |
wHy: 60 fAme

TR RIS el ST fhed TR @ T |
TNIT: fher Bl Ugell R 9 NI @R &R g8 aR 9 e AP & =4l B gJ AN de |

& & oo § &g T & GHEl & el ¥ w=iea wrl o g9 T 7, e forg faf=g
BT TN {HA T 28 g9 Y I8 &9 <A1 Sed) BRT B qUI fhed &1 ared &I f8al T &
SR R THETAT ST |

1= 2: ge] gekjk Beg vkj f k{kk]

SHG, VO, PRI, 3R I\ 4=mdd standing &¥c! &1 e & aRuer | fier

A 2a: g, HTeH, Haet 3R e

way: 45 e

TR gfeTRral o1 39 \9g 7 9d— W99 FEral g, I e IR CLF—Jde

Thwr: Tt afoefrat o1 e st A figel W FEt we B dwe—

IS IS BT FT B 27?

3R ITH A aTell g & a1 aaf 81 &Y VO CLF a7 SHG ¥ 37T 87 dTd g @ ol same HfhaT |
B e e Bl o+ uRue § d¥ qdl 28? iR T PR Fahall 57

= fIgall R == &1 & 918 A1 WHE BT Ud BICT Al presentation & HAEIH W 31U =4l & points
T AT & aTer AT A |

&I & UfMET STl 3TelfT a¥iuifdas (SHG, VO, CLF) & d/F & F9-ad &1 |dsl 3R I & IR
et 1 1 @ AR 64 platform WR \ohd &— A U |

Conclusion& some poem and feedback- (10 f#9e)
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